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Time Frame:

Two 50-minute class periods

Materials Needed:

•	 One copy of the title page and introductory paragraph of the article for 	
	 each student (provided)

•	 Entire article with selected sections numbered for each group (article 		
provided; several options for dividing it among groups provided)

•	 Questions corresponding to the sections of the article (provided)

•	 Overhead transparencies and pens

•	 Sentence strips and markers

Description of Task:

Pre-reading:

Prior to the day the activity is to begin, students should be given a 
homework assignment to find out about the produce supply in their local 
grocery store (i.e., the names of various suppliers, where various types 
of produce originate, etc.).  The students are to share their information 
with the class on the first day, and a list of suppliers and places where the 
produce originates can be created.

To activate students’ prior knowledge the teacher will begin by reviewing 
vocabulary words such as migration, immigration, and emigration.  S/he 
can elicit from students their thoughts on migrant workers in the U.S.  
What do they know about agricultural migrant workers?

Migrant Workers
THEME:  		  Cultural  I dentities  (Migrant Workers)

LANGUAGE:  		S  pani sh

STANDARDS :  	 Communication   Cultures    Connections    Comm unities 		

			      1 . 1    1 . 2    1 . 3 	         2 . 1 		  3 . 1    3 . 2 	       5 . 1    5 . 2 	

Level:  
Intermediate-High

Purpose:
To read critically 

Communicative 
Function(s):
Referential:  Understanding 

descriptions; paraphrasing/sum-

marizing; reporting facts about 

a text

Imaginative:  Discussing a text

Personal:  Expressing one’s 

thoughts or feelings

Language Structure(s):
Present and past tenses; embed-

ded clauses

Cultural Aspects:
Examining the living and work-

ing conditions of migrant families 

in the U. S.

Modalities:
Reading

Writing
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NOTES
The teacher will divide the class into five, six, or seven “expert” groups 
for a jigsaw reading activity (Kagan, 1989, in Shrum & Glisan, 1994).  
Ideally, there will be three or four students in each group.  The teacher then 
distributes the article to each group of students.  They will quickly look at 
the photos, captions, and major subheadings to predict what the article will 
cover.  Predictions may be written on the overhead transparencies for later 
reference. 

The teacher then distributes the introductory section, and the students will 
then work for a few minutes to discover the main ideas and write their ideas 
on the transparencies.  Individual students from each group will report back 
to the entire class and then compare these with their original predictions.

During reading:

Students will work in their “expert” groups and are assigned a section of the 
article to read for specific information (see suggested options for dividing 
the article for groups of five, six, or seven).  The list of questions (provided) 
should be divided according to the number of sections selected.  The group 
members will work together to interpret the text and answer their assigned 
questions.  Each group member is responsible for recording the answers that 
the group creates.  In addition, each group writes three summary sentences 
which they feel best describe their section of the article.  The summary 
sentences should be written on sentence strips.

Post-reading  Jigsaw Activity:

Students from each group will form a new “home” group with one person 
representing each of the original “expert” groups.  Each student will share 
information from the specific section read by their “expert” group.  The 
“home” group members will be encouraged to comment or ask questions 
about the information presented.  They should take notes from the 
discussion for the written reflection which follows the activity.  

Finally, the entire class examines the three-sentence summaries written by 
the groups on the sentence strips.  These should be placed in order on the 
board.  A representative from each small group can present the summary 
orally.  These are checked against the original predictions and the main ideas 
that were written at the beginning of the activity.
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Debriefing activities:

The teacher facilitates a discussion beginning with the following question:

What questions did this article bring to your mind about the situation of 
migrant workers or any other immigrant populations?

Students revisit the information that they gathered about the produce 
supply in their local grocery stores and, given what they have learned, 
reflect in writing in journal format.  

Assessment:

Students can be assessed informally on their participation and cooperation 
in the group assignments.  The teacher can collect one copy of the answers 
to the written questions from each group for an assessment of their 
comprehension.  The sharing of summary sentences written on the sentence 
strips also provide a comprehension check.

Extensions:

Suggestions for adapting the task for various levels:

For beginning levels:   

•	 Sections of the article can be selected for a reading activity.  

•	 Small groups can be assigned more literal-level questions in English 
and be asked to find the answers using good reading strategies and 
knowledge of cognates, etc.

For advanced levels:  Students can create a documentary-style video tape 
presentation summarizing the contents of the article for other students of 
Spanish in the same school (or different schools).

Other extensions:

Students can write reflections on sections of the article.  They may choose 
from any of the following topics or they may write on a topic of their 
choice.

•	 How did this article make you feel? Be specific.

© 2006, Regents of the University of Minnesota. See final page for full copyright information.



   p .472    M i g ran t  Worke r s

NOTES
•	 What did you learn from the sections about the problems encountered 	

	 by migrant families?  How might those problems be challenged?

•	 Was there anything about what you learned from this article that 		
surprised you?  What was it and why did it surprise you?

Cultural extensions:

• 	 Students could invite a guest speaker.  

•	 They could write for information on migrant workers and report back to 
the class on their findings.

• 	 Students could visit a migrant worker camp, conduct interviews, and 	
report their findings (such an activity would require significant 
preparation on the part of the teacher).

• 	 Students can be encouraged to write letters either requesting information 
or requesting action in answer to the deplorable conditions migrant 
workers face.  Addresses are available at the end of the article.

References and Resources: 

García, F., & Dahlberg, V. I. (1992, Marzo-Abril). De Sol a Sol, Sin Descanso, 
MAS, 71-76.

Kagan, S. (1989). Cooperative learning: Resources for teachers. San Jan 
Capistrano, CA: Resources for Teachers.

Shrum, J. L., & Glisan, E. W. (1994). Teacher’s handbook: Contextualized 
language instruction. Boston, MA: Heinle & Heinle.
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Reflections:
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“De Sol a Sol sin Descanso”
Options for Dividing the Text into Sections

The following options assume that the whole class will read the title and introductory paragraph 
to the article, and that groups will get a specific section of the main body of the text.

For 5 Groups:

Group 1 = Beginning of page 1 through the top of page 2, “... contaban con sistemas de 			 
alcantarillado.”
Group 2 = Page 2, from “Los gobiernos estatales...” through “... el número de indocumentados 		
sigue sin cambiar.”
Group 3 = Page 2, from “Arredondo y el resto de los residentes de El Pirul...” through page 4, 		
“...si podía estar muy cómodo en mi propia cama.”
Group 4 = Page 4, from “Necesitamos una nueva raza para trabajar los campos...” through page 		
4, “El trabajador migratorio típico gana unos $7,000 al año.”
Group 5 = Page 5, the whole page (the rest of the article).

For 6 Groups:

Group 1 = Page 1 through the bottom of page 1, “... el sindicato de trabajadores agrícolas, en 
San 		  Juan, Texas.”
Group 2 = Bottom of page 1, from “El programa de las colonias de Texas...” through page 2 
	 “...mientras los  campos se preparaban para la otra cosech.”
Group 3 = Page 2, from “En California, donde se produce el 40% de las frutas y vegetales del 		
país...” through page 3, “... que posteriormente mandan con grandes sacrificios a sus 		
familias en       	 México.”
Group 4 = Page 3, from “Durante 1991, los trabajadores migratorios de Eastern Shore...” 			
through page 4, “... que se convirtió en la principal cosecha de vegetales de todo el 		
estado.”
Group 5 = Page 4, “Según el doctor Richard Andrews...” through page 5, “... porque los 			 
cultivadores consideran más beneficioso no recogerlos.”
Group 6 = The rest of page 5 (the remainder of the article).
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For 7 Groups:

Group 1 = Page 1 through “... donde los trabajadores recolectan tabaco y en Louisiana y Florida 		
donde cortan caña.”
Group 2 = Page 1, from “Estas ciudadelas, llamadas ‘colonias’...” through page 2 “Otro 20% eran 		
de otras nacionalidades y el resto nacieron en este país.”
Group 3 = Page 2, from “A pesar de lo mala que es la vivienda...” through page 2, “... quienes 		
pueden hacer otro trabajo no quieren recogerlo.”
Group 4 = Page 2, from “Agricultores de Carolina del Norte...” through page 3, “...que 			 
posteriormente mandan con grandes sacrificios a sus familias en México.”
Group 5 = Page 3, from “Durante 1991, los trabajadores migratorios de Eastern Shore...” 		
	 through page 4, “que se convirtió en la principal cosecha de vegetales de todo el 		
estado.”
Group 6 = Page 4, from “Según el doctor Richard Andrews...” through page 5, “Solo se paran 		
unos minutos para almorzar o tomar agua.”
Group 7 = The rest of the article, from page 5 “Los abusos siempre están presentes en los 			
campos.”
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“De Sol a Sol sin Descanso”
Questions to accompany the text

The questions should be assigned to groups as follows (depending upon the number of groups).

For 5 Groups:

Group 1 =	Questions 1 – 10
Group 2 =	Questions 11 – 17
Group 3 =	Questions 18 – 21
Group 4 =	Questions 22 – 25
Group 5 =	Questions 25 – 28

For 6 Groups:

Group 1 =	Questions 1 – 9
Group 2 =	Questions 10 – 14
Group 3 =	Questions 15 – 20
Group 4 =	Questions 21 – 23
Group 5 =	Questions 24 – 26
Group 6 =	Questions 26 – 28

For 7 Groups:

Group 1 =	Questions 1 – 7
Group 2 =	Questions 8 – 11
Group 3 =	Questions 12 – 16
Group 4 =	Questions 17 – 20
Group 5 =	Questions 21 – 23
Group 6 =	Questions 24 – 26
Group 7 =	Questions 26 – 28
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1.	 ¿Quién es Pedro Arredondo? ¿Cómo es él?

2.	 ¿Qué pasó cuando llegaron los empleados del condado?

3.	 ¿Existe un desnivel económico en el Almadén Valley? Explica tu respuesta.

4.	 ¿Cómo eran las casas de las 30 familias?

5.	 Las familias que viven en El Pirul, ¿por qué están allí? ¿Prefieren vivir en México o en El 

Pirul? ¿Por qué?

6.	 ¿En qué contexto mencionan los $135,000?

7.	 ¿Es único el caso de El Pirul?

8.	 ¿Por qué se construyen las colonias?

9.	 Describe la salud de los habitantes de las colonias.

10.	 Describe el desarrollo histórico de las colonias.

11.	 Describe la situación de los trabajadores agrícolas indocumentados en la Florida.

12.	 ¿Viven todos los trabajadores indocumentados en las colonias?

13.	 ¿En qué se diferencian los trabajadores extranjeros y los que son ciudadanos 

norteamericanos?

14.	 ¿Cuáles eran las diferencias entre los esclavos y los trabajadores migratorios durante el 

siglo XIX?

15.	 ¿Siempre han sido latinos los trabajadores migratorios?

16.	 ¿Qué grupo se opone a la imposición de límites a la inmigración? ¿Por qué?

17.	 ¿Qué cambios ha habido en el número de trabajadores indocumentados desde la 

aprobación de la IRCA?

18.	 ¿Cúanto ganan los que viven en El Pirul? ¿En qué gastan la mayoría de su salario?

19.	 ¿Qué es Eastern Shore, dónde está, y por qué se menciona en el contexto de los 

trabajadores migratorios?

20.	 ¿Por qué se menciona a los aztecas en el artículo?

21.	 ¿Qué se sabe de Benigno Gómez? ¿de Chihuas? ¿de Armando?

22.	 Desde el siglo XVII, ¿qué grupos han trabajado la tierra de Eastern Shore?

23.	 ¿Son mexicanos todos los trabajadores migratorios de Eastern Shore?

24.	 ¿Qué problemas físicos manifiestan los trabajadores migratorios? ¿Cuáles son las causas 

de los problemas?

25.	 Describe un día típico, y el sueldo, de un trabajador migratorio en Eastern Shore. 

26.	 ¿Cuáles son algunos ejemplos del mal trato que reciben los trabajadores, y de las 

	 condiciones difíciles en las que trabajan?

27.	 Con respecto a las opiniones publicadas sobre los campamentos de trabajadores 

migratorios, ¿están de acuerdo los dos periódicos mencionados? Explica tu respuesta.

28.	 ¿Qué palabras se pueden utilizar para describir la realidad laboral y social de los 
trabajadores migratorios? Haz una lista de 5 palabras por lo menos.
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