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Context 

The University of Guanajuato has mainly offered 
English for General Purposes (EGP) programs. 
Last year, for the first 8me, an alterna8ve 
learning program was proposed. 
. 



The reasons for having an 
alterna8ve learning program 

•  Based on the idea that tradi8onal teaching 
methods ‘tend to separate language 
development from general cogni8ve 
development’ (Lyster, 2007, p1, referring to 
Snow, Met and Genesee, 1989), we started 
researching different learning and teaching 
approaches that would help us to reduce the 
schism between language development and 
general cogni8ve development. 

 
 



The idea of our learning Model 

•  We created a learning model based on 
Vygotsky’s views of learning. These emphasize 
the importance of culture and the social 
context in the learning process.  

•  Our proposal par8ally coincides with 
approaches used in Content and Language 
Integrated Learning (CLIL) in Europe. 

•  . 



The Model 

•  An important area of agreement between our 
proposal and CLIL refers to the cogni8ve 
dimension of “using the language to 
learn” (Barbero et al., 2009). This may 
enhance the level of engagement with the 
language as students develop linguis8c 
knowledge: func8ons, structures, vocabulary 
and the use of social and cultural conven8ons 
of general English as well as the 
understanding and development of 
disciplinary discourses.  



Haga clic en el icono para agregar una imagen 
Samples of Wri8ng in the ESP program 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The Roles 

•  The Teacher becomes a companion, a 
facilitator, a guide and a counselor during the 
learning process. 

•  On the other hand students become learners, 
and therefore, they become responsible of 
their own learning process. 

 
*These roles problema8ze tradi8onal classroom 
roles. 



The Research 

•  The objec8ve of this research was to 
understand the experience that teachers and 
university students, who have worked under a 
tradi8onal teacher centered educa8onal 
model, went through while facing our learning 
model proposal. 

 



The Findings 

•  Students’ change of iden8ty. 
•  An increased students’ level of engagement 
with the language. 

•  Teacher’s change of iden8ty. 
 
 
 
 
 



Student’s Change of Iden8ty 

•  Students had to change their iden8ty. From 
recipients of knowledge to people in charge of 
their own learning.  

•  From being teacher‐dependent to becoming 
cri8cal thinkers.  



For the class 



For the Workshops 



  Pulse para editar los 
formatos del texto del 
esquema 

  Segundo nivel del 
esquema 

-  Tercer 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del 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del 
esquema 
- Quinto 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esquema 
-  Sexto 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del esquema 
-  Sép8mo nivel 
del esquema 
- Octavo nivel 
del esquema 

•  Noveno nivel del 
esquemaHaga clic para 
modificar el es8lo de texto 
del patrón 
–  Segundo nivel 

•  Tercer nivel 
–  Cuarto nivel 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Students modified their ajtudes and ways of working 
as they understood what the workshops demand from 

them. •  Before 
•  “Today I felt a likle 
weird because I was 
not used to my 
English class was in 
English”. [sic] 

•  “Today in my english 
class I foll [felt] bad 
because the new 
form of work is 
confused for 
me” [sic] 

 
 

•  Aner 
•  “We learned a lot 
how to speak to 
people in english 
because at the very 
first class nobody 
wants to talk and the 
classmates ashamed 
of how they 
sound.”[sic] 

•  “In this class I felt a 
change in my 
ajtude, I no8ced 
that if I try to say 
things in inglish is 
very easy for me, my 
classmates and me 
have decided to 
speak only inglish 
and I like.”[sic] 

 



An increased Students’ level of 
engagement with the language. 

•  Students’ view of language changes: from 
being a set of linguis8c rules to a means to 
construct a social iden8ty. 

 
“The toppics are interes8ng and usefull for our 
carrier when we work all the English we learn 
use for communicated with all that parners y 
personal.” [sic] 

 



Teachers’ Change of Iden8ty 

•  The model challenges the power posi8on of a 
teacher. 

•  The assump8on that the teacher is the source 
of knowledge becomes problema8c. 

•  The model challenges teachers' educa8onal 
background. 



Some of the Teachers’ Quotes 

•  “I believe I’m not doing my job” 
 
 
•  “I felt that students thought my job was to be 
sijng in a chair” 

 
 



The Future 

•  There is a need to con8nue with teachers’ 
development workshops. 

•  There’s a need to link with other disciplinary 
areas to develop collabora8ve work. 

•  Start a new research project, focusing on 
students' language development. 



References: 

Bailey, K.M. (1991) “Diary studies of classroom 
language learning: The doub8ng game and the 
believing game”. En Sadtono, E. (Ed.) Language 
Acquisi8on and the Second/Foreign Language 
Classroom. Anthology Series 28. 
Bampton, R. y Cowton, C.J. (2002) “The E‐
Interview”. Forum: Qualita8ve Social Research, 
3, 2, Art. 9 [Artculo en línea] Disponible 
en 
hkp://www.qualita8ve‐research.net/index.php/
fqs/ar8cle/viewAr8cle/848/1842 [Acceso: 25 de 
agosto del 2011]. 
Bourdieu, P & Passeron, J.S. (1977). 
Reproduc8on in Educa8on, Society, and Culture. 
London: Sage 
Bourdieu, P. (1977). “The economics of 
linguis8cs exchanges”. Social Science 
Informa8on, 16, 6, 645‐668. 
Firth, A. & Wagner J. (1997). “On Discourse, 
Communica8on, and (Some) Fundamental 
Concepts in SLA Research”. The Modern 
Language Journal, 81, 3, 286‐300. 
Cheng Y.C., Chow, K.W. y Tsui,K.T. (2001) 
Teaching Effec8veness and Teacher 
Development: towards a new knowledge base. 
Hong Kong: Kluer Academic Publishers. 
Danielewics,J. (2001) Teaching Selves: iden8ty, 
pedagogy and teacher educa8on. Albany: State 
University of New York Press. 



Harmer, J. (2007) The Prac8ce of English 
Language Teaching. New York: Longman. 
Heller, M. (1987). “The role of language in the 
forma8on of ethnic iden8ty”. In J. Phinney and 
M. Rotheram (eds.) Children’s Ethnic 
Socializa8on. London: Sage, pp. 180‐200. 
Holliday, A. (2007) Doing and Wri8ng Qualita8va 
Research (2nd ed). London: Sage. 
Horwitz, M.B. & Cope J.A. (1991). “Foreign 
Language Classroom Anxiety. Language Anxiety 
and Research to Classroom Implementa8on”. In  
E. K. Horwitz & D. J. Young (eds.) Language 
Anxiety: From Theory and Research to 
Classroom Implica8ons. Englewood Cliffs. NJ: 
Pren8ce Hall pp. 27‐93. 
Likle, D. (1991). Learner Autonomy: Defini8ons 
Issues and Problems. Dublin: Authen8k 
Language Learning Resources LTD.  
Lyster, R., (2007) Learning and Teaching 
Languages Through Content: A Counterbalanced 
Approach. Philadelphia: John Benjamins 
Publishing Company. 
 
 



McLean, S.V. (1999) “Becoming a teacher: The 
person in the process”. En Lipka R.P. y T.M. 
Brinthaupt (Eds.) The Role of Self inTeacher 
Development. Albany: State University of New 
York Press. 55‐92 
Marsh, D. (1994). Bilingual Educa8on & Content 
and Language Integrated Learning. Paris: 
Interna8onal Associa8on for Cross‐cultural 
Communica8on, Language Teaching in the 
Member States of the European Union (Lingua) 
University of Sorbonne.  
Marsh, D. (2000). Using languages to learn and 
learning to use languages. Jyväskylá, Finland: 
University of Jyväskylä. 
Maykut, P. y Morehouse, R. (1994) Beginning 
Qualita8ve Research: a philosophical and 
prac8cal guide. Londres: The Falmer Press.  
Mehisto, Marsh y Frigols (2008) Uncovering 
CLIL: content language integrated learning in 
bilingual educa8on.  Oxford: Macmillan 
Educa8on. 
Navés, T & Muñoz, C. (2000) “Usar las lenguas 
para aprender y aprender a usar las lenguas 
extranjeras. Una introducción a AICLE para 
madres, padres y jóvenes”, in Marsh, D., & 
Langé, G. (eds.) Using Languages to Learn and 
Learning to Use Languages. Jyväskylá, Finland: 
UniCOM, University of Jyväskylä on behalf of 
TIE‐CLIL. 



 
Norton, B. (1997). “Language iden8ty and 
ownership of Engish”. TESOL Quarterly, 31, 3, 
409‐429. 
Spolsky , B. (1989). Condi8ons for Second 
Language Learning. Oxford: Oxford University 
Press. 
Norton, B.(2000) Iden8ty and Language 
Learning, Gender Ethnicity and Educa8onal 
Change.  Harlow: Longman. 
Opdenakker, R. (2006), Forum Qualita8ve 
Sozialforschung / Forum: Advantages and 
Disadvantages of Four Interview Techniques in 
Qualita8ve Research [Artculo en línea], 7 (4), 
Art. 11 Disponible en: 
hkp://www.qualita8ve‐research.net/index.php/
fqs/ar8cle/viewAr8cle/175/391 [Acceso: 25 de 
agosto del 2011]. 
Seliger, H.W. y Shohamy, E.(1989) Second 
Language Research Methods. Oxford: Oxford 
University Press. 
Wertsch, J.V. (1985) Vygotsky y la formación 
social de la mente. Barcelona: Paidós. Ibid., p.1 
West, C. (1992). “A maker of life and death”. In 
the Iden8ty in Ques8on. October, 61, 20‐23. 
En 
hkp://links.jstor.org/sici?
=0162‐2870%28199222%2961%3C20%3AAMOL
AD%3E2.0.CO&3B2‐T  
 


