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Counterbalanced instruction
o Instruction that counterbalances content-based instruction and form-focused instruction across three key
areas of immersion pedagogy:
o Instructional input
o Student output
o Classroom interaction

Part 1: Instructional input
o Teachers need to counterbalance the types of input students are exposed to:
o content-based input conveys subject matter made comprehensible by teachers to ensure
comprehension
o form-focused input is enhanced so that students notice linguistic information in content-based input

Part 2: Student output
o Teachers need to counterbalance the types of output activities students engage in:
o students produce content-based output as they learn subject matter through academic tasks
o students produce form-focused output as they practice using target forms that are otherwise avoided
or misused

Part 3: Classroom interaction
o  Teachers need to counterbalance the types of interaction students engage in:
o content-based interaction includes scaffolded exchanges that ensure students’ participation and
appropriation of the targeted content
o form-focused interaction includes feedback that pushes students towards more accuracy and beyond
their use of recurring interlanguage forms

References
Astley, H., & Hawkins, E. (1985). Using language. Cambridge, UK: Cambridge University Press.
Day, E., & Shapson, S. (1996). Studies in immersion education. Clevedon, UK: Multilingual Matters.

DeKeyser, R. (1998). Beyond focus on form: Cognitive perspectives on learning and practicing second language
grammar. In C. Doughty & J. Williams (Eds.), Focus on form in classroom second language acquisition
(pp. 42-63). Cambridge, UK: Cambridge University Press.

Doughty, C., & Varela, E. (1998). Communicative focus on form. In C. Doughty & J. Williams (Eds.), Focus on
Jform in classroom second language acquisition (pp. 114-138). Cambridge, UK: Cambridge University
Press.

Ellis, R. (2000). Task-based research and language pedagogy. Language Teaching Research, 4, 193-220.

Genesee, F. (1987). Learning through two languages: Studies of immersion and bilingual children. Cambridge,
MA: Newbury House.

Harley, B. (1989). Functional grammar in French immersion: A classroom experiment. Applied Linguistics, 10,
331-359.

Harley, B. (1998) The role of form-focused tasks in promoting child L2 acquisition. In C. Doughty & J.
Williams (Eds.), Focus on form in classroom second language acquisition (p. 156-174). Cambridge,
UK: Cambridge University Press.



CARLA has permission to share this document from the CARLA website.
Permission for others to use it or reprint it should be sought from the author.

Harley, B., Cummins, J., Swain, M., & Allen, P. (1990). The nature of language proficiency. In B. Harley, P.
Allen, J. Cummins & M. Swain (Eds.), The development of second language proficiency (pp. 7-25).
Cambridge, UK: Cambridge University Press.

Lightbown, P. M. (1985). Great expectations: Second language acquisition research and classroom teaching.
Applied Linguistics, 6, 173-189.
Lightbown, P. M. (1998). The importance of timing in focus on form. In C. Doughty & J. Williams (eds.),

Focus on form in classroom second language acquisition (p. 177-196). Cambridge, UK: Cambridge
University Press.

Lightbown, P. M. (2000). Classroom SLA research and second language teaching. Applied Linguistics, 21, 431-
462.

Lightbown, P. M. (2008). Transfer appropriate processing as a model for class second language acquisition. In
Z. Han (ed), Understanding Second Language Process (pp. 27-44). Clevedon, UK: Multilingual
Matters.

Lightbown, P. M., & Spada, N. (2006). How languages are learned (3™ ed.). Oxford: Oxford University Press.

Lyster, R. (1994). The effect of functional-analytic teaching on aspects of French immersion students’
sociolinguistic competence. Applied Linguistics, 15, 263-287.

Lyster, R. (2004). Differential effects of prompts and recasts in form-focused instruction. Studies in Second
Language Acquisition, 26, 399-432.

Lyster, R. (2006). Predictability in French gender attribution: A corpus analysis. Journal of French Language
Studies, 16, 69-92.

Lyster, R. (2007). Learning and Teaching Languages Through Content: A counterbalanced approach.
Amsterdam: John Benjamins.

Lyster, R., & Mori, H. (2006). Interactional feedback and instructional counterbalance. Studies in Second
Language Acquisition, 28, 269-300.

Lyster, R., & Ranta, L. (1997). Corrective feedback and learner uptake: Negotiation of form in communicative
classrooms. Studies in Second Language Acquisition, 19, 37-66.

Met, M. (1994). Teaching content through a second language. In F. Genesee (Ed.), Educating second language
children (pp. 159-182). New York: Cambridge University Press.

Muiioz, C. (2007). Age-related differences and second language learning practice. In R. DeKeyser (Ed.),
Practicing for second language use: Perspectives from applied linguistics and cognitive psychology (pp.
229-255). Cambridge, UK: Cambridge University Press.

Sharwood Smith, M. (1981). Consciousness-raising and the second language learner. Applied Linguistics, 2,
159-168.

Sharwood Smith, M. (1993). Input enhancement in instructed SLA. Studies in Second Language Acquisition, 15,
165-179.

Skehan, P. (1998). 4 cognitive approach to language learning. Oxford: Oxford University Press.

Swain, M. (1985). Communicative competence: some roles of comprehensible input and comprehensible output
in its development In S. Gass & C. Madden (Eds.), Input in second language acquisition (pp. 235-253).
Rowley, MA: Newbury House.

Swain, M. (1988). Manipulating and complementing content teaching to maximize second language learning.
TESL Canada Journal, 6, 68-83.

Tucker, R., Lambert, W. E., & Rigault, A. (1977). The French speaker’s skill with grammatical gender: An
example of rule-governed behaviour. Paris: Mouton.

Weiner, S. L., & Goodenough, D. R. (1977). A move toward a psychology of conversation. In R. Freedle (Ed.),
Discourse production and comprehension (pp. 213-225). Norwood, NJ: Ablex.

Wood, D., Bruner, J., & Ross, G. (1976). The role of tutoring in problem solving. Journal of Child Psychology
and Psychiatry, 17, 89-100.





