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Lesson 2: “Game Day”
(associated with EiE® Juan Daniel’s FutbolFrog, Chapter 1)

Lesson Topic: Students will read Chapter 1 of Juan Daniel’s Futbol Frog and explore the
geography and culture of El Salvador.

DESIRED RESULTS (3 % B #7)

Academic Content Objectives: Students can...
Chinese Language Arts

* Use story pictures to infer and make predictions about the story Juan Daniel

* Synthesize inferences from two pictures and report summary predictions

* Give reasons for inferences and predictions

* Listen for key words and relevant information

* Confirm/disconfirm predictions

* Generate and answer literal questions to demonstrate understanding of story
characters and setting as presented in Chapter 1

* Write a sentence in the past tense about events of Chapter 1

Math

* Compare and contrast the population and size of El Salvador, US, and China using
appropriate units of measurement

Social Studies and Culture

* Recall what they know and identify what they want to know about the country of El
Salvador in the following categories: geography, climate, food, sports
* Make predictions about El Salvador, Salvadoran people and culture
* Make cross-cultural connections between El Salvador, US and China
* Use map reading vocabulary and skills (map title, map key or legend, cardinal rose,
map scale, latitude and longitude, equator)
o to locate a country (El Salvador/US/China) and its coordinates
o toidentify a variety of geographic features
o to make comparisons between location of Minnesota, El Salvador and China
(proximity to equator, continent, nearby ocean(s), etc.)
* Estimate size of these countries by using a map scale and measuring length and
height of approximate country “rectangle” (**Challenge activity)
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Learning Strategies: Students can...

* Make predictions

* Use graphic organizers

* Use selective attention

¢ Skim and scan for information

* Cooperate when working in pairs and small groups
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Chinese Language Objectives: Students can...

Functions and Forms

Content-obligatory (CO)

Make inferences based on visual clues

Support ideas/opinions using compound sentences with adverb F 3t

Identify similarities and differences between two things using topic as noun/verb
phrase at sentence beginning

Construct characters to form words and phrases adhering to character structure
rules and stroke order guidelines

Identify and construct semantic radicals as separate characters or as part of
another character

State or identify what/who something is or is not

Use a developing understanding of basic units of word formation in Chinese to infer
and construct meaning with written text

Describe attributes of persons/places/things using modifying phrases

Ask and answer questions using question words

Express location using /& [zai] in a locative phrase

Content-compatible (CC)

Express agreement/disagreement

Negotiate to reach consensus

Accept feedback/advice/idea

Ask for clarification about feedback/advice/idea
Negotiate turn-taking
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T #& Recognize

% 3% Produce

Aio1esijqo-juajuo)

Story Elements

A4 character, ¥ 7 setting, ¥ #F events,
% % summary

Possible Story Settings

4RAE restaurant, £ 3k soccer field
Oceans

XK F# Pacific Ocean, X % & Atlantic
Ocean

Geographic Terms

# i T K rain forest

Map Symbols

A %) legend, . A 49 tb#) R map scale, ¥
# compass rose, 4 %, latitude line, 2 4,
longitude line, #<i& equator, & #K capital
city, 3 B A7 map title

Word Knowledge

& syllable, 5% sound, 3749 rhyme/to
rhyme, & 74 tone, & % to pronounce
Cross Cultural Chart

K [% continent, &f% climate, A2
population

Continents

Jt & M North America, I Asia
Country Names

= R KL% El Salvador

Nationality Adjectives

= R K. % 49 Salvadoran

Adjectives

AL A9 similar, 7~ [ 89 different
Directions

7 Jb northwest/ 7 4k east, & &
southwest/ % # east

Units of Measurement

#* ¥ miles, -F 7 3% 2 square miles, ~2
kilometers, -F- 7% 2~ 2 square kilometers
Soccer Terms

)y Z_3K to play soccer

Cross Cultural Chart

FAT $932 %)) popular sports, 75 language,
24 food

9|qnedwod-juajuo)

Family Relationships

12 F /945 F nephew, 12 %, M4 K&
niece

Restaurant People

% #_owner, il & customer

Soccer Gear

7KH#R water bottle, & -F duffel bag,

245 T-shirt, £ towel, i& 3 ¥ sports
shoes, 424% shorts

Continents

% % M South America, 3E 9 Africa, BCH
Europe, & # Australia, #1#L Antarctica
Countries neighboring the U.S., El Salvador
and China

Fr& X Canada, & % Mexico, i3 #R 32147
Honduras, /&3 % Fi Guatemala,

Family Relationships

3% M relative, #k3F mother, & 3 father,
JU % brother, JL-F son, & JL daughter, 47
475 /91 2% grandmother, %% 5k
grandfather, 7 grandson

Restaurant People

)T cook, A% server

Action Words

A to sit, 3k to stand, #L1E to talk, "¢ to
eat, & to cook, ¥ to run, *§ to drink, 43
"} to serve, # B to help, J<44 to pack, &
to carry, & % to smile, & JF to leave, 4743
"} to greet, & to think, 47 to guess, /813
to believe, & to look, & JL to see

Possible Story Settings (Place)

5 #% school, 5 house, & /& store, ¥ field,
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T #& Recognize

% 3% Produce

a|gqnedwod-juaquo)

21 North Korea, % % Mongolia, ¥ &
India, #% @ Vietnam

Geographic Terms

“F )& plain, XL volcano

Adjectives

iz far

Other Key Words

1% 7% riddle

Job Cards/Roles

T+ B R Chinese Champion, #7144 22
R Magnificent Materials Manager, 1% 3K il
Remarkable Recorder, TAE & ¥ 5 Terrific
Taskmaster, /& 7~ /& #& i Polished
Presenter

X & orchard

Possible Story Setting (Time)

Bt ) time of day, 2% season, Al months
Time of day

£~ morning, T 4 afternoon, ¥ 4 noon,
R 8%, night

Seasons

KX fall, Z X summer, & X spring, %~ X
winter

Months

— A January, = A February, etc.

Climate

# hot, B warm, 7% cool, % = cloudy
Country Names

% [ United States, F E China
Nationality Adjectives

¥ [E 49 Chinese, £ E % American
Languages

7 3£ 7 3% Spanish, F X Chinese, 3& 5C
English

Directions

4t north, # south, & east, & west
Geographic Terms

i mountain, T & river, #178 lake
Pronouns

iX this, iX 2 these, 7F that, #f £ those

Note: In the Language Function-Form-Vocabulary Connection section you will find additional
vocabulary that is directly supportive of the various language functions. The particular words
and phrases you choose to target for this lesson will depend on your students’ proficiency levels.
Because of this, we have not included all vocabulary here. Also, at the end of this lesson you will
find a table that provides more detailed information about the lesson vocabulary identified
above.
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PREPARATION (# 5 /& %)

Materials Needed for Instruction

*  MMIC 2-IWB: Interactive whiteboard pages for Lesson 2

*  MMIC Juan Daniel CH: Mandarin Chinese version of Juan Daniel story
* Highlighters, 2 different colors, one set per pair

* One orange and markers in 3 different colors for each student

e 2-3 different maps of each of El Salvador, US, and China

* Cross-cultural wall chart

* Handouts:

a.

b.
c.
d

— @

MMIC 2-1: Picture for Look, Think, Guess, one copy per pair

MMIC 2-2: Look, Think, Guess, one copy per pair

MMIC 2-2-TG: Look, Think, Guess, Teacher Guide

MMIC 2-3: Juan Daniel story picture page 2, copied on blue paper, one copy
per pair for half the class

MMIC 2-4: Juan Daniel story picture page 4, copied on green paper, one copy
per pair for half the class

MMIC 2-5: Key Word Summary, one per student

MMIC 2-6: Chapter 1: Reading for Meaning, one per student

MMIC 2-7: The Common Language of Maps, one per pair

MMIC 2-8A: Mapping Infogap Student A, one yellow copy for Student A in
pair activity

MMIC 2-8B: Mapping Infogap Student B, one pink copy for Student B in pair
activity

k. MMIC 2-9: Learning with Maps, one copy per group
. MMIC 2-10-TG: Sample Cross Cultural Chart, Teacher Guide
m. Laminated group job cards
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LEARNING ACTIVITIES (3 5 7& 301)

Preview Phase—“Into” Activities

Students will use pictures from Chapter 1 of the Juan Daniel story to predict what the story will
be about and share those predictions with classmates. They will then listen to the story and see

whether their predictions were correct.

Time: Learning Activity 1—45 minutes
Learning Activity 2—30 minutes

Learning Activity 1

1. Tell students that they will be reading a story about a boy named Juan Daniel. In a large-
group discussion, ask them to share strategies that they use to predict what will happen
in a story. If no one says, “look at pictures,” be sure to offer that strategy as well.

2. Guide students through the Look, Think, Guess activity by working together as a class to
complete the model for the activity. Display page 1 of MMIC 2-IWB and pass out MMIC
2-1: Picture, one to each pair. Then display MMIC 2-2, Look, Think, Guess, page 2 of
MMIC 2-IWB and complete the chart together.

3. Brainstorm possible vocabulary for story characters, settings, time (seasons/time of
day/special holiday), parts of world (continents/countries/cities/regions), and typical
activities of characters. See content-compatible vocabulary for possible words.

Note: Use MMIC 2-2 TG: Look, Think, Guess as a reference to get an idea of what students
might say about the picture. Answers will vary.

4. Ask students to find a partner to work together on another Look, Think, Guess chart.

5. Distribute MMIC 2-3 and MMIC 2-4: Juan Daniel story pictures, each copied in a
different color. Give MMIC 2-3 to half the pairs in the class and MMIC 2-4 to the other
half of the pairs.

6. Ask pairs to complete MMIC 2-2: Look, Think, Guess, answering the following questions
by looking at their picture:

i & English

WEAZ AL RXR? How might these people be related?

AT AT H 4 89° What might they be doing?

ENRFRELMT LT Where might this story take place?

R AAE 2 B 694 L W ? Which part of the world might they live in?

IANREL AL LA SIA L ET? What time of day / year might this be?

AN T BT RBMA 42 What might the boy be going to do next?
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XANME B8 A 42 What might this story be about?

7. Refer to content-obligatory forms and functions, CO: LP 2.1.1 and CO: LP 2.1.2, at the
end of this activity description. Make sure students use a sentence frame such as the
one below as they complete the chart and share their ideas about the picture:

Chinese English

R A &F B PTARA) K IAF R Because we see ____, therefore we
guess/think/believe that...

8. Ask each pair to then find another pair that has a different picture than they do.

9. Once students are in groups of four, pass out job namecards. Discuss the four job duties
and remind students about the sentence starter ideas on the back of each job
namecard: Chinese Champion (¥ X B % 7 ), Remarkable Recorder (3% % 7 ),
Magnificent Materials Manager (#f # & #2 7 ), and Terrific Taskmaster (L4 &
#ZR).

10. In groups, have students compare and contrast their pictures and charts and complete a
Venn diagram or Double Bubble Thinking Map (if this parallels site/district-required
Thinking Maps). Ask the Remarkable Recorder to draw his/her own diagram on a clean
piece of paper.

11. Students should note similarities and differences between the two pictures, responding
to all questions on handout MMIC 2-2: Look, Think, Guess. (See CO: LP 2.1.3). Ask
students to create an oral summary prediction about what the story will be about to
share with the whole class.

12. Display pages 3-4 to use as a reference point. Invite groups to orally report their
predictions of what the story will be about. Ask each group to report on at least one of
the question areas from the Look, Think, Guess handout, using language forms and
functions found in CO: LP 2.1.1, CO: LP 2.1.2, CO: LP 2.1.3.

13. Record student predictions on page 5 of the whiteboard (new blank version of Look,
Think, Guess handout) while they present.

Note: Displaying the class predictions will allow the class to be able to return to the predictions
later.
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Language Function-Form-Vocabulary Connections (Activity 1)

| guess /think

AL/ 7T R,
Maybe/ Perhaps...

It seems to me that .../In my
opinion, ...

B ¥ ... AL,

The ... in the picture tells us
that...

LPZc.)l.l Make inferences based on visual clues
For example:

Approaching Attaining Expanding
RIF/ 1 RICF E .., RAE ey AL

| expect/deduce/suppose
that ...

It seems as if...

W& XFT P T E ... 4
LT
As is seen from chapter 7...

We think s/he is......,
because...

This person makes/serves, as a
result, we think...

LPgol ) Support ideas/opinions using compound sentences with adverb B 3t
For example:

Approaching Attaining Expanding
FAVA AR ..., B BAAMAR, K, B, &K | B FEMBIR 5K,
H oo AR A o B, RAVAH....o

Due to this person
makes/serves, as a result we
think s/he is ...

...... , B M (as aresult,
therefore), ......

% T (due to)......, B (as a
result, therefore), ......

Form focus: ...... , B ¥ (as aresult, therefore), ......

the second clause.

A 3t (as a result, therefore) is an adverb that can be used instead of the conjunction B # in

Noticing and awareness spotlight: Use of # T (due to)

communication.

H T (due to)......, reflects a more formal register and is more likely to be used in written
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co Identify similarities and differences between two things using topic as noun/verb
LP 2.1.3 | phrase at sentence beginning
For example:

Approaching

Attaining

Expanding

b E R A SRR RS
W — AT —HE, B H..

A and B are the same/
different because...

X FH—ANFEAE, B AFHE
B fRARMA/ K], B A..

With regards to the first
question, X is/are similar
to/different from Y because...

XTHE AR, BAMEB
KEVNF/ KA, HEA..

With regards to the first
question, X is/are generally the
same but little bit different
from/ dramatically different
from Y because...

A+ Fo/3% (and) + B+ —#%
(same)/ I~ —#F (different).

Coverb X T + topic [noun
phrase] + “,” + sentence
(picture A and picture B + [5%

assumed] intensifier + adj.).

Coverb % F + topic [noun
phrase] + “,” + sentence
(picture A and picture B + [5Z
assumed] + four-character

idiomatic expressions.

Form focus: Topic as noun/verb phrase at sentence beginning

In Mandarin, expressing the topic (what the sentence is about) is very important. The topic
usually refers to something that the speaker and hearer already know about. The topic of the
sentence does not need to have a direct relationship with the main verb as would a subject.

The topic or that which is being discussed is usually placed at the beginning of the sentence and
set off by a comma. It can be either a noun phrase or a verb phrase.

For example,

Noun phrase: A1 &3k 8 iE 3, £ ¥ EFfk £ BRI/ T E. (The sports people enjoy in
China are similar to/different from the sports people enjoy in the U.S.)

Verb phrase: 2 /) T & 25, TREFMNEZH AKX L K, (Using the engineering
design process, engineers need to follow these steps.)

Noticing and awareness spotlight:

1. Use of “noun + #J + noun” to express possession

To indicate ownership/possession, the structure is “noun + 47 + noun”, for example, F B & £
# means China’s food or Chinese food.
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Learning Activity 2

Ask students to listen carefully as Juan Daniel Chapter 1 is read aloud (books closed).
Encourage students to listen for key words that they understand and think might give
them good information about the story. Ask them to listen for words that help to
answer these questions, displayed on page 6 of MMIC 2-IWB:

P X English
WE B0 AMAR R HE? Who are the characters?
BEL AL HT? Where does the story take place?
HEL AR AR R L ET? What time of day/year is it?
AX—FEL, AETHALAE? What is happening in this chapter?

Pause as needed to allow students to listen for clues and make mental notes of answers
to these questions.

Distribute MMIC 2-5: Key Word Summary, one per student. Ask students to listen again
while the chapter is reread. As students listen, they should write down key words and
important phrases that provide good information about the questions on their handout
(with characters or pinyin, if necessary). See CO: 2.2-3.1 and call attention to/review
some aspect of character structure and formation relative to the words they are writing.
Read Chapter 1 a third time, making sure to give students time to write more key words
and phrases.

Allow students to share what they’ve written.

In groups of 4 (same groups as for Activity 1), have students exchange ideas from their
handouts to see if they can confirm or contradict the predictions that their group had
made during Learning Activity 1. (See CO: 2.2-3.3 — CC: 2.2-3.6).

Teacher Tip: Groups may use highlighters to mark the ideas that they made in Activity 1 on the
Venn diagram or Double Bubble, indicating which ideas they believe are correct or not, now that
they have heard the chapter. For example they may use one color for “correct” and a different
color for “incorrect.”

7. Lead a whole-class debriefing of what students now know about the story. Allow
students to revise any displayed predictions.
8. Check in and reinforce with students how helpful pictures can be when trying to predict
what a story will be about.
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Focused Learning Phase-- “Through” activities

The teacher will read Juan Daniel, Chapter 1 aloud to the students and scaffold story
comprehension with visuals and props, then check for understanding with a reading
comprehension activity.

Time: Learning Activity 3—45 minutes

Learning Activity 3

1. Read Chapter 1 aloud while the students follow along with the story text displayed on
the whiteboard. Allow students to help act out the story using props and whiteboard
visuals (pages 7-9 of MMIC 2-IWB) to reinforce meaning as needed.

2. After reading the chapter, invite students to complete (individually) MMIC 2-6: Chapter
1: Reading For Meaning.

3. Direct students to return to the same small groups of 4. Small-group “job” roles should
be the responsibilities of the same students that held them during the prior activities.
Students should check and compare individual responses and discuss the match
between their earlier predictions and the story. They should focus on how the people in
this story are related (characters) and where the story takes place (setting). See CO: 2.2-
3.2.

4. Ask students in their small groups to construct two or three story summary sentences
for the bottom section of MMIC 2-5: Key Word Summary, which they started in Learning
Activity 2.

5. When completed, collect and review MMIC 2-5: Key Word Summary and MMIC 2-6:
Reading For Meaning as evidence of learning.
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Language Function-Form-Vocabulary Connections (Activity 2-3)

co Construct characters to form words and phrases adhering to character structure

LP 2.2-3.1

rules and stroke order guidelines

For example:
Left-right: ™. %
Top-bottom: &+ X

Left, middle, right: #f+

Top, middle, bottom: &
One-part, totally enclosed: E. =
Partially enclosed: A, /&

Approaching

Attaining

Expanding

One- and two-part characters

One-part character

E

One-part, totally enclosed
N =)

Three-part characters

Left, middle, right: #.
Top, middle, bottom: £+ #
Left, top-right, bottom-right:
%, Y

Top-left, bottom-left, right:

Four + part characters

Left-top, right-top, left-
bottom, right bottom:
e 4T

Left, top-right, middle-
right, bottom-right:

. AL B % B
Left-top, right-top, bottom: Left, middle, top-right,

Two-part characters
Left-right: ™. 3

Top-bottom: &+ 2 K B bottom-right: 7
Top, left-bottom, right-top: Left, middle-top, middle-
5L AT bottom, right: #

Form focus: Formation of Chinese characters

1. Character structure rules

Chinese characters are called “square” characters because no matter how simple or complex,
each character fits inside a square. Characters can usually be divided into different parts. These
parts form character structures. There are four main structures: one-part structure, two-part
structure, three-part structure, and four-part structure. These structures can be further divided
into sub-parts.

For example,
Two-part structures: E (top/bottom), D] (left/right)

Three-part structures: [H (left, top-right, bottom-right), H] (top-left, bottom-left, right), etc.
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2. Stroke order guidelines
General rules for writing Chinese characters are:
1. Horizontal first, then vertical.
2. Top first, then bottom.
3. Left first, then right.
4. Left-slanted first, then right-slanted.
5. Outside first, then inside.
6. Center first, then both sides.
7. With “closed” characters, enter character first, then close it up.
2 State or identify what/who something is or is not
LP 2.2-3.2 y &
For example:
Approaching Attaining Expanding
(RS T HBAE EAHTT (R T/ RAE EAHTT (R) 5T/ &
TE o

(R A=K 3548 AR | A A(R) A — NG, 4R
JE o JE o ik dFER)E—A

X A(R) AR A 48 AR
This is/is not This place is/is not This place is/is not
house/restaurant. house/restaurant. house/restaurant.
This is/is not a family, This person is/is not a mother This lady/gentleman is/is not
mother,” neighbor. /neighbor. a mother,” neighbor.

These people are family

memberso
Pronoun (iX) + Verb (/) + Pronoun (iX) + (CL + subj) + Pronoun (iX) + (CL + subj.) +
noun. Verb (5) + noun. Verb (5) + noun.

Form focus

A (bu) is an adverb that means “not.” Like most adverbs, 4~ (bu) always appears before the
verb, in this case, 2.

iX is a pronoun and means "this, these." It may or may not be followed by a classifier (CL) and
a noun, for example,

X ANASELAZIR, (This person is an engineer.)
iX & TA2JF. (This is an engineer.)
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Noticing and awareness spotlight:

AN/ BT/ vs. Ak £ F+E

The classifier 4 is the most commonly used classifier when referring to people or things. To
indicate more respect for the person being referred to, use f= %+ % +, a more formal

classifier + noun for people.

Lp 2?2_3.3 Make inferences based on visual clues
For example:

Approaching Attaining Expanding
RAF/ A RICH Z...... EAE ey AW L

| guess /think

AL/ 7T R,
Maybe/ Perhaps...

It seems to me that .../In my
opinion, ...

| bet that...

B ¥ ... EA...

The ... in the picture tells us
that...

| expect/deduce/suppose
that ...

It seems as if...

W XFT P T UE ... 4
FEFRHT..
As is seen from chapter 7...

Lp ZC(Z)-3 a Support ideas/opinions using compound sentences with adverb B 3t
For example:

Approaching Attaining Expanding
FAVA AR ..., B BAAMAR, K, B, & | B FEMBIR 0K,
H oo AR A o B, RAVAH....o

We think s/he is......,
because...

This person makes/serves, as a
result, we think...

Due to this person
makes/serves, as a result we
think s/he is ...

...... , A M (as aresult,
therefore), ......

% T (due to)......, B (as a
result, therefore), ......

Form focus: ......, F ¥t (as a result, therefore), ......

A 3t (as a result, therefore) is an adverb that can be used instead of the conjunction B 4 in

the second clause.
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Noticing and awareness spotlight: Use of # T (due to)

H T (due to)......, reflects a more formal register and is more likely to be used in written

communication.

cc .
LP 2.2-3.5 Express agreement/disagreement
For example:
Approaching Attaining Expanding
4F o IREATAT K0 ALK FRAR B —HF
Good. You are correct. | share your thoughts.
;}&jﬂ%’:o ‘J/‘:)%{{.\J:E—’z}%o &%ﬁ‘ ‘o
| agree. You're absolutely right. | agree (more formal).
Bk R AL LNA e
| also + verb (am/agree). | think so too. SEU
| agree with you entirely.
3t KATZELIAA
Exactly/Correct. I don't think so either.
Ao EA AKX LINAN A9 SR T
No. | don’t think so. My suggestions are different
5 from yours.
Ao 2, TARRIE....?
Not good- Yes, but don't you think... E A F Rk
A& | must take issue with you on
U KAAFRTR o that,
| don't agree with you. )
I'm afraid | have to
T3t disagree. R
Not exactly. However
cc Negotiate to reach consensus
LP2.2-36| °
For example:
Approaching Attaining Expanding
S AR FAREG k. AL m R
OK. | agree with your idea. We reach the consensus
without consulting with each
& F & KA —F other.
| agree. Same here.
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Expansion Phase--“Beyond” activities

The teacher will guide students through mapping activities and begin working with a chart that
the class will fill in to facilitate cross-cultural comparisons among El Salvador, the
US/Minnesota, and China during the course of this unit.

Time:

Learning Activity 4—30 minutes
Learning Activity 5—20 minutes
Learning Activity 6—20 minutes
Learning Activity 7—20 minutes
Learning Activity 8—20 minutes

Learning Activity 4

1.

Display two phrases that include the adjective “Salvadoran” (i R K. % A) and (#* R K
% &9 41) on page 10 of MMIC 2-IWB and ask the students to talk with a neighbor
about what these phrases might mean and how they are similar and different. See CO:
2.4.3. Choose volunteers to share their definitions.
Display the map in Chapter 2 on page 11 of MMIC 2-IWB. Ask the students to study the
map and see if they can find the country where this story takes place. Guide students to
use the similarity of the characters in “Salvadoran” (= /R K. % A) or (i# R K. % 49) and
“El Salvador” (£ /X . %) to identify the country.
Draw students’ attention to the difference between country as a name “El Salvador”
(/R E %) andasanadjective + A “Salvadoran” (FFRE % A) or(iFRE %
#9). Ask students if anyone knows two different ways to form adjectives to describe
people and things from USA (% E) and China (F ). Elicit adjectives for a few other
countries that they might know, too: e.g., Mexico, Canada, Taiwan, Japan, etc.
Use a pen to highlight on the whiteboard the two lines that connect the map of Central
America with the enlarged map of El Salvador and ask:

L English

RIAA XA IKE Z A FAH LB AR? What do you think might be the
relationship between these two maps?

Guide students to an understanding that some maps enlarge a particular area to provide
more detailed information about the area. Use map legends to compare map scales
among maps in the classroom (most likely wall maps and globes, plus any other
available maps).

Ask students to work in their small groups (same roles) to write as many sentences as
they can about El Salvador by looking carefully at this map. Enlist student suggestions to
create a list of questions that will help them compose sentences. Examples: Guide
students with some questions such as the following:
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i d English
FERESEXENILAZERHA? Is El Salvador north or south of the US?
B R E%z‘?’ikl LA E? Is this country large or small?
€ 09 B AR AT 4 What is the capital city?
g 8y JE z&l%i#z, K, ERHEA? Is this country surrounded by land, water,
or both?

7. Circulate as students work, asking them to share both their informational sentences and
their strategies for constructing sentences based on what they saw on the map.

8. Next, invite students to share some of their sentences and strategies with the whole
class.

9. Ask students:

i i English

BATAHE F ot 5 24 L AR 52 What kinds of things can we learn from a
map?

Record their responses on the board.
10. Now display another map of El Salvador on page 12 of MMIC 2-IWB.

Note: Locate other maps of El Salvador here:
http.//www.worldmapfinder.com/Cn/North_America/El_Salvador/

11. Ask students:

L d English
XKML T — A 6915 B AR R R —4#£49 | Does this map give us the same or

e different information?

AP B o What evidence do you have?

EATVKIK A F A 5 5 4 What kind of things can we learn from this
map?

TR E ZEM. K, TREA? Is this country surrounded by land, water
or both?

12. Add students’ responses to the list on the board. Remind students that there are many
kinds of maps for many different purposes.

13. Ask students to think of different kinds of maps they have seen. Have student groups
construct the “longest list” of different map types they can within 3 minutes. Invite
student groups to share some different maps. Possible responses: world map of
continents, road map, state/city/country map, street map, map of neighborhood, etc.
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14. Point out that while there are many different kinds of maps, people who make maps (4!
E] A) use a common symbol system to help people understand the information
displayed on a map.

15. Call students’ attention to specific parts of this map on page 12 of MMIC 2-IWB and
introduce the new map vocabulary: B %] legend, tt4] R map scale, 45 L 4% compass
rose, B #& map symbols.

16. Review the four directions by inviting students to stand and play a quick game of “Simon
Says”.

Note: Be sure students know which way the walls of their classroom are positioned. If you
have al, use that to orient them. Review “north, south, east, west” and practice those; then
teach “northwest, southeast” etc., pointing out that the word order is different in English.

i & English
% I 5t4E 6y b Simon says turn and face north
& 1154 A (Simon says) turn and face east
7 1L o) 5 & (Simon says) turn and face southwest
I3t mab A b (Simon says) turn and face northeast etc.
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Language Function-Form-Vocabulary Connections (Activity 4)

LP2.4.1

co Identify and construct semantic radicals as separate characters or as part of
another character

For example:

(to tell)

= (yan, speech), when used as a semantic radical, turns into 7, e.g., %t (to speak)
4F (niG, ox), when used as a semantic radical, has two forms: 4 , e.g., #7 (object) or **, e.g., %

Approaching

Attaining

Expanding

Some semantic radicals can be
stand-alone characters and do
not change form when used as
part of another character:

X (big), X (sky/heaven/day)

Some semantic radicals change
form when used as part of
another character:

¥ (hand) could be in the forms
of 4 > (“bd” )or 7> F&

Some less commonly used
semantic radicals:

% (shi, arrow) as in &
(short)

& (shén, body) as in 4%

(look)

4> (gold) will be in the form of
4 >4 )% (exercise)

& (insect), %% (frog) (to lie down)

Some semantic radicals can
only be part of other
characters:

I~ (sick), & (illness, sick)
+ (grass), 3 (grass)

Form focus

1. Semantic radicals

There are about 201 semantic radicals used in 7,000 characters listed in the Statistics of
Commonly Used Characters < I X &3i8 A 54> (1998). Among 201 radicals, 100 are
frequently used in high frequency characters (Shen, 2007). Historically, semantic radicals are all
integral characters. Take the above mentioned character %% as an example: the left part of the
character % (insect) is a semantic radical and it suggests the meaning of this character
"tadpole." However, % by itself is also an independent character. A few semantic radicals,
however, no longer appear as independent characters in modern Chinese.

Semantic radicals can cue the meaning of the compound characters. For example, more than
90% of compound characters with the semantic radical 5 (hand) have their meanings related
to the hand or to the action of the hand (Jin, 1985). However, the semantic radical suggests
only a general category of meaning of the compound; it does not provide a specific meaning or
definition. Take the character T (river) for example: the semantic radical in this characteris 7
(water), which suggests that its meaning has some relationship only to water; it does not
provide the exact meaning river.

2. Placement of semantic radicals
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There are rules of thumb for where to place radicals:
1. Left part of the character
2. Right part of the character
3. Top part of the character
4. Bottom part of the character
5. Whole-word frames: [J (surround), totally enclosed, and ¥ (sickness) or i_ (to go,
movement), examples of partially enclosed
co Use a developing understanding of basic units of word formation in Chinese to

LP 2.4.2 | infer and construct meaning with written text

Form focus: radical = character 2 compound/word

1. radical

A radical is the smallest meaningful orthographic unit in compound characters, for example, %
(insect) is used in the character ¥ (frog). = (insect) can also be a stand-alone character.
There are three types of radicals: semantic (give information about character meaning) [F
(hand)], phonetic (give information about character pronunciation) [ 4~ (fen) in the compound
%y (one after another)], and perceptual (do not give information about character meaning or
pronunciation, instead function as visual fillers) [ 3t (this, these in classical Chinese), however,
in the compound "% (mouth) the radical 3t functions as a perceptual radical providing
information about neither meaning nor pronunciation].

2. character

A Chinese character is a meaningful orthographic unit that is always pronounced as one
syllable. Chinese characters have evolved as a writing system over millennia and have
developed in various ways.

Some characters are pictographs that were originally drawings of concrete objects, for
example, 7 (rain), the four dots depicting the rain coming down from the sky; others are better
described as ideographs because they were created as graphic representations of more
abstract ideas such as the notion of “above”, L, the stroke above the horizontal line indicating
the idea of “above” or “up.” Another way to create characters was to combine two or more
pictographs or ideographs to portray a new meaning, for example, 4k (to rest), a combination
of the pictographs for person, A, and a person leaning against a tree, . These types of
characters are referred to as ideogrammatic characters.

Over 90% of Chinese characters were created as phono-semantic compound characters and
are made up of a combination of semantic and phonetic radicals. For example, %= (to control),
the semantic radical on the left side, 5 (hand), indicates that the word meaning will include an
action with a hand, and the phonetic radical on the right side = (kong), helps the reader with
character pronunciation “kong.”
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3. compound

Compounds consist of at least two characters, neither of which is an affix, a character that on
its own lacks meaning but when added to other characters becomes a meaningful unit. Most
Chinese words are compounds. Compounds have various types of syntactic relationships.

A few compound types:

Verb-Object: % & % (to kick soccer ball)s FF3k (to kick of)s & (to pledge)
Verb-Complement: #:48] (to fall down). # i (to improve and get better). # & (to comein)
Subject-Predicate: X 5= (bright [sky is bright])

Number-Classifier: &#f (various kinds). —i#& (aray of...)s — 4 (a patch of...)

Adverb-Verb: 1% % (to jog [to run slowly]). ‘B & (to hurry [to walk fast])

Verb-Verb-Noun: #& £; ¥ (habitat [to stay and rest at a place])

Adjective-Adjective-Noun: %At & (light peach color). & # 4% (mascot [happy and auspicious
object])

4. word

A word is written with one or more Chinese characters. A word can consist of a single character
(#y, foot), a compound (£33, lucky), a duplicate (#3842 5, to wave), or an affixed form (% —,
first, % =, second, etc.).

co

LP 2.4.3 Describe attributes of persons/places/things using modifying phrases

For example:
7 ) 3L 89 48 $4 4% (the aluminum foil that has tiny holes)

B8 A AT 545 (the sponge that is thick and made of plastic)

Approaching Attaining Expanding
= /R F.% 9 (Salvadoran) A A AR (that has a Mama Tere JF #9448
% H 49 (American) rain forest) (restaurant opened by
 [F 49 (Chinese) ER o AKAY (that Mama Tere)
#E AR 3769 (Honduran) does not have a rain forest)

o HL D 35 49 (Guatemalan)
2 793369 (Mexican)
A K &9 (enlarged)

Attributive adjective [adj. + #9] + | Relative clause [(7%)# + Relative clause [proper

Head noun noun + #J] + Head noun noun + verb + 7] + Head
noun
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Form focus: Relative clause [verb + noun + #7] + Head noun

Modifying phrases can be either attributive adjectives, e.g., 2 X #J (enlarged) or relative
clauses, e.g., A (have) ## M4k (rain forest) + #9 (that has a rain forest). Modifying phrases
are placed in front of the head noun (e.g., A # i @A 69 B K).

Noticing and awareness spotlight

1. The negation of A (have)is X #

The negative particle 7% (méi), not 7~ (bu), must be used to negate A (ydu) [have].
7% can be used by itself to express XA (méiydu). If X is used by itself, 7 is assumed such
that 7% = & A.

2. Adjective repetition

J5 389 (thick)s &% 49 (thin)
Use of double adjectives is typical for young children.

co . . eq s .
P 2.4.4 Express location using /& [zdi] in a locative phrase
For example:
Approaching Attaining Expanding
#& @ (north) .3 @ /¥ & (to the X EE R P
F& #118 (south) north/south of) (in the center of these
£ R | (east) ... % 3 (next to) countries)
A @ (west) £.. Lil/& /% (above) ‘
Z& 7 1t (northwest) Ae..Ti/@/k (below) ERRGFERLS AL
£ % 4 (northeast) (on the enlarged map of El
& B & (southwest) Salvador)
#& % %1 (southeast)
Jt (zai) + adverb of location | & (zdi) + noun + locative J& (zai) + modifying phrase + #9
(here, there)/noun (home, particle + noun
restaurant, soccer field, OR
country) J& (zai) + modifying phrase + #9
+ noun + locative particle

Form focus

1. Formation of locative phrase: “/& (zdi) + noun + locative particle”

To express location Chinese speakers use a locative phrase that begins with the coverb & (zai).
For example, “/& zai + concrete noun + locative particle”

oot L 32T 4. below Honduras and Guatemala
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To provide more detail within a locative phrase, we can add a modifying phrase, for example,
“ft (zai) + modifying phrase + (47) + noun (+ locative particle).”

There are a few different ways to construct a modifying phrase:
1. Adj+ #): Forexample, £ X X&) fF R KL % 3B L: on the enlarged map of El

Salvador
2. Noun phrase +#5: A iX % E K& % I8 : in the center of these countries

Noticing and awareness spotlight: Use of suffixes iZ. &. =k

Locative particles that communicate cardinal directions such as t/# (north/south) will
typically be used with one of the following suffixes: i (-bian). & (-mian) and become, for
example, /&...3t & /¥ & . However, more general locative particles such as as T (below) / £
(above) can use the following three suffixes: i (-bian).  (-mian), -k (-tou)and become,
for example, .. L% /&/k (above), &... Fik/&/k (below).

co Ask and answer questions using question words
LP 2.4.5 q 89
For example:
Approaching Attaining Expanding
...... g ? #.....2 (Who) JU/ % y? (How many)
Use of ma H 4.2 (What) 7R(#)......?7 (Which)
...... P N dRE.....2 (Where)
Is or is not? H 4 BHE.....?2 (When)
EX....2 (How)
At 4.2 (Why)

Form focus: Placement of question words

Most question words in English occur at the beginning of a sentence. However, question words
in Chinese occur in a variety of positions. Generally, question words appear in the same
position as the grammatical function they serve in the sentence.

For example:

€ 89 B A2 A 4 ? (What is the capital city? [“What” occurs in predicate position])

PERE %8 L2 JUAE K? (How many countries are north of El Salvador? [“How many”
is in the # position of the noun phrase [# + classifier + noun])

Noticing and awareness spotlight: Use of "5? "Z? 7 ?

A few particles are commonly used at the end of questions.

"Z? s used to invite agreement.

"&? is atag question meaning “, and you?”

"5? is a question particle that is used when one expects a “yes” or “no” response.
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Learning Activity 5

1. Display the globe on page 13 of MMIC 2-IWB. Introduce the following words: north pole
(dL#2), south pole (##1), equator (7<i4), line of latitude (%5 4., and line of longitude
(£ £,). With the classroom globe or the clear picture of a globe on page 13 of MMIC 2-
IWB, talk about the north and south poles and show students where they are. Move the
word labels to the corresponding part of the globe as you introduce each term.

2. Give each student an orange. Using a black pen or marker, mark the north and south
poles on the orange with a black dot. Ask students to do the same. Then introduce the
concept of the equator first on the globe and then by drawing a circle around the center
of the orange using the black marker. Students should do this with their mini-globe
(orange), and then label the equator (7i&).

3. Show the lines of latitude and longitude on the globe and ask students to use two
different colored markers, one to draw lines of latitude and the other to draw lines of
longitude. Review the meaning of each new word as they are introduced.

Note: If this is the students’ first introduction to latitude, longitude, the equator, etc., they will
need more practice conceptualizing and identifying lines of latitude and longitude. You may
need to pull together outside resources to provide a more in-depth introduction.

4. Distribute MMIC 2-7: The Common Language of Maps, one copy per pair. Have students
work with a partner to complete the phonemic awareness activities on this handout.
Display the task directions on page 14 of MMIC 2-IWB.

Note: The word riddles introduced on this handout are designed to raise students’ phonemic
awareness about the make-up of individual characters. You will need to introduce the concept of
“syllable” as a phonological way to think about a character.

5. Once finished, ask each pair to find another pair to check and compare their answers.
See CC: 2.5.1 and 2.5.2 for ideas of new phrases to introduce as students engage in this
activity using Chinese.

6. Collect handouts as evidence of learning.
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Language Function-Form-Vocabulary Connections (Activity 5)

cc Express agreement/disagreement
LP2.5.1 | (Pressas :
For example:
Approaching Attaining Expanding

4F o REATAT KA 1R SRR GG —HE o

Good. You are correct. | share your thoughts.

&Fﬂ%o 'T‘J/—:)%{{.\JI—’E}%O &%’j’\h ‘0

| agree. You're absolutely right. | agree (more formal).

EALA B Fo FALIXLINA N AW

| also + verb (am/agree). | think so too. | agree with you entirely.

Xﬁ-o &)@7{:3‘32\ ‘i/}\y] o

Exactly/Correct. | don't think so either.

o EAR AKX LINAN A9 SAR T

No. | don’t think so. My suggestions are different
from yours.

o A, TRBRREHF..?

Not good. Yes, but don't you think... EAF R
| must take issue with you on

A&, KR RETR &, that.

| don't agree with you. I'm afraid | have to

disagree. R
5t However
Not exactly.
cc Negotiate to reach consensus
LP2.52 | 8
For example:
Approaching Attaining Expanding

S KR ZiReg Rk, R o

OK. | agree with your idea. We reach the consensus
without consulting with each

£ F & KA —H other.

| agree. Same here.
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1. Lead studentsin an “information gap activity” focusing on map skills. This activity is
designed at two different levels, with a “challenge” activity on the backside that may be
required if differentiation based on proficiency level is necessary.

2. Put students in pairs and distribute MMIC 2-8A: Mapping Infogap Student A to the
student who will play the role of Student A and MMIC 2-8B: Mapping Infogap Student B
to their partner who will play Student B. Make sure that Student A and Student B
handouts are printed on different colored paper. This makes it much easier for students
to identify a partner. Ask students to not look at his/her partner’s map during the

activity.

3. Model the activity for students before they begin:

Basic level: Ask student pairs to sit back-to-back in such a way that they can both see
page 14 of MMIC 2-IWB, where the sentence frames are displayed. Model the first
qguestion and answer exchange with a student volunteer. Play the role of the Student B
with Map B, and have the student volunteer play the role of Student A with Map A.

Ask:
L d English
1R 69 318 A | 5] 5?2 Does your map have a legend?

4. The student with Map B looks at his/her map and answers:

L d English
xF, & A9 E A B, Yes, my map has a legend.
& Or
Tt KG9 H B LA B No, my map does not have a legend.

5. If the answer is “yes”, ask:

X

English

C A AT KA E?

Where is it on your map?

6. The student with Map B answers:

¥ X

English

CAMEGER I A,

Itisin the (ex., northeast) corner of
the map.
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7. Show the class how to write the character for “legend” in the correct spot on the blank
“map” (the box on the bottom of the handout), based on where the student said the
legend was located. Now the student with Map B will ask the same question about
his/her partner’s map:

¥ L English

1R 69 318 A | 5] 5?2 Does your map have a legend?

8. Students must continue taking turns asking and answering questions about their maps
(without looking at the other’s map) until they have asked about all of the items on their
lists and finished drawing where they are all located in the box on their handout. When
they have finished, they should look at their partner’s map and compare their drawings
with the actual map to see how they did.

Challenge level: Assign students to read through directions on the back of MMIC 2-
8A/8B: Map of El Salvador, talk about the directions with their partners, and rephrase
the directions for you. Next, help them sit back-to-back so they cannot see their
partner’s map. The student with Map A should ask the first question. The student with
Map B will then look at his/her map to see if s/he has the answer to the question. If so,
s/he will share the information. Next, the student with Map B will ask a question. The
partner will look at his/her map to see if s/he has the answer. Instruct the pairs to
continue like this until they have answered all seven questions on the handout and can
put their information together to tell a “brother” the best and safest way to get home.
They may then look at both maps to verify their solution.

© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC 2
Adaptation of EiE® Juan Daniel’s FutbolFrog, Chapter 1



Learning Activity 7

Lesson 2: “Game Day”
Page | 29

1. Students should return to the same small groups as in the last activity. Student “jobs”

should rotate within the group. Ask students to pass the namecards to the new person.
Assign one country (El Salvador, China, or the US) to each group. Give each group 1-2
different maps of their assigned country. Be sure that the maps that you give students
contain the information that students will need for this activity (MMIC 2-9).

Note: Suggested website for maps of US and El Salvador in Chinese: map.gogocn.com

Have students explore these different types of maps to see if they can find and use
symbols and other information on the maps to learn more about one of the countries.
Distribute the appropriate sheet (El Salvador, China or US) of MMIC 2-9: Learning with
Maps, one copy per group. Using their group’s maps, students will work together to
write answers to the questions about their country. Display page 15 of MMIC 2-IWB, a
map showing all of the continents. Below are the questions on the handouts.

il d

English

ZE AR KEME E(ALE. BE. B
XA . dE . BRI KT, T2 7 H)?
I FERES ALALLEN, TAHEN?

On which continent is this country
located? (North America, South America,
Australia, Africa, Asia, Antarctica, or
Europe)

Note: El Salvador is located in North
America, not South America

i% B JE 8 VL AL R A iE LR

Is this country located north of the
equator or south of the equator?

C BB AR PT AL B R RAT A2

What is the name of the capital city and
what are its latitude and longitude
coordinates?

E 94T B 7 AR 22

What are some of its neighboring
countries?

% [E A8 1 69 i IR T AR?

What ocean(s) touch this country and
where are they located?

EIANERAAX, FTR, #08, Lbk, Kb,
A, A FR?

Which of these are found in this country?
Rivers, lakes, mountains, volcano, forests,
plains?

CME B ILE % K? NAE B B/ R K?
BBk tem FoAa R, 4F 8 @ AR,

Approximately how many miles long is this
country from north to south? And from
east to west?

Challenge: Multiply these two numbers
and see if you can estimate the total
square miles or square kilometers in this
country.
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Learning Activity 8

1. Show page 16 of MMIC 2-IWB, the sample cross-cultural chart (see MMIC 2-10 TG:
Sample Cross Cultural Chart) that will be used to compare what the class knows/learns
about El Salvador, the US/Minnesota, and China during this unit. On large poster paper
that will be kept up in the classroom during this unit, create a cross-cultural chart with
the class and continue to add more information to the chart with the reading of each
chapter of the story.

2. Enlist students’ help to start to fill in the chart with what the class has already
learned/knows about El Salvador, China and the US from Chapter 1, the map activities
and the country questionnaires:

a. Continent (North America; Asia)

b. Climate (El Salvador has a tropical climate, with a rainy and a dry season;
Minnesota has a continental climate, with 4 distinct seasons; China’s climate is
very diverse: Tropical in the south to subarctic in the north
Location relative to the equator (north, south)

Language (Spanish in El Salvador; English in Minnesota; Chinese in China)

Food (e.g., pupusa, pancake, bao zi)

Popular sports (soccer in El Salvador, baseball/football/basketball in the US, ping

pong in China).

g. Population:

a. El Salvador: 6,227,000
b. US: 312,587,000
c. China: 6,974,100,000

h. Capital city (San Salvador, Washington DC, Beijing).

3. Invite students to share their estimates of total square miles for the three countries.
Compare their estimates to the actual numbers and congratulate any students who took
on the extra challenge question on the country questionnaire:

a. El Salvador land area: 8,124 sq mi; 21,041 sq km

b. USland area: 3,717,813 sq mi; 9,629, 091 sq km

c. Chinaland area: 3,722,029 sq mi; 9,640,011 sq km

S0 a0
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Language Function-Form-Vocabulary Connections (Activity 6-8)

co Identify and construct semantic radicals as separate characters or as part of
LP 2.6-8.1 | another character
For example:

= (yan, speech), when used as a semantic radical, turns into 7, e.g., %t (to speak)

4F (niG, ox), when used as a semantic radical, has two forms: 4 , e.g., 47 (object) or *, e.g., &
(to tell)

Approaching Attaining Expanding
Some semantic radicals can be | Some semantic radicals change | Some less commonly used
stand-alone characters and do | form when used as part of semantic radicals:
not change form when used as | another character: % (shi, arrow) as in %
part of another character: 5 (hand) could be in the forms | (short)
X (big), X (sky/heaven/day) of 1 > (“bd” )or 7> F % (shén, body) as in 44
%k (insect), ¥ (frog) (look) (to lie down)

4> (gold) will be in the form of

Some semantic radicals can % >4k (exercise)

only be part of other
characters:

I~ (sick), & (illness, sick)
+ (grass), 3 (grass)

Form focus

1. Semantic radicals

There are about 201 semantic radicals used in 7,000 characters listed in the Statistics of
Commonly Used Characters < I X &3i8 A 54> (1998). Among 201 radicals, 100 are
frequently used in high frequency characters (Shen, 2007). Historically, semantic radicals are all
integral characters. Take the above mentioned character %% as an example: the left part of the
character % (insect) is a semantic radical and it suggests the meaning of this character
"tadpole." However, % by itself is also an independent character. A few semantic radicals,
however, no longer appear as independent characters in modern Chinese.

Semantic radicals can cue the meaning of the compound characters. For example, more than
90% of compound characters with the semantic radical 5 (hand) have their meanings related
to the hand or to the action of the hand (Jin, 1985). However, the semantic radical suggests
only a general category of meaning of the compound; it does not provide a specific meaning or
definition. Take the character T (river) for example: the semantic radical in this characteris 7
(water), which suggests that its meaning has some relationship only to water; it does not
provide the exact meaning river.
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2. Placement of semantic radicals

There are rules of thumb for where to place radicals:

1. Left part of the character

2. Right part of the character

3. Top part of the character

4. Bottom part of the character

5. Whole-word frames: [J (surround), totally enclosed, and ¥ (sickness) or i_ (to go,
movement), examples of partially enclosed

co Use a developing understanding of basic units of word formation in Chinese to
LP 2.6-8.2 | infer and construct meaning with written text

Form focus: radical = character 2 compound/word

1. radical

A radical is the smallest meaningful orthographic unit in compound characters, for example, %
(insect) is used in the character ¥ (frog). = (insect) can also be a stand-alone character.
There are three types of radicals: semantic (give information about character meaning) [F
(hand)], phonetic (give information about character pronunciation) [ %~ (fen) in the compound
4y (one after another)], and perceptual (do not give information about character meaning or
pronunciation, instead function as visual fillers) [ 3t (this, these in classical Chinese), however,
in the compound "% (mouth) the radical 3t functions as a perceptual radical providing
information about neither meaning nor pronunciation].

2. character

A Chinese character is a meaningful orthographic unit that is always pronounced as one
syllable. Chinese characters have evolved as a writing system over millennia and have
developed in various ways.

Some characters are pictographs that were originally drawings of concrete objects, for
example, 7 (rain), the four dots depicting the rain coming down from the sky; others are better
described as ideographs because they were created as graphic representations of more
abstract ideas such as the notion of “above”, L, the stroke above the horizontal line indicating
the idea of “above” or “up.” Another way to create characters was to combine two or more
pictographs or ideographs to portray a new meaning, for example, 4k (to rest), a combination
of the pictographs for person, A, and a person leaning against a tree, . These types of
characters are referred to as ideogrammatic characters.

Over 90% of Chinese characters were created as phono-semantic compound characters and
are made up of a combination of semantic and phonetic radicals. For example, %= (to control),
the semantic radical on the left side, 5 (hand), indicates that the word meaning will include an
action with a hand, and the phonetic radical on the right side = (kong), helps the reader with
character pronunciation “kong.”
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3. compound

Compounds consist of at least two characters, neither of which is an affix, a character that on
its own lacks meaning but when added to other characters becomes a meaningful unit. Most
Chinese words are compounds. Compounds have various types of syntactic relationships.

A few compound types:

Verb-Object: % & % (to kick soccer ball)s FF3k (to kick of)s & (to pledge)
Verb-Complement: #:48] (to fall down). # i (to improve and get better). # & (to comein)
Subject-Predicate: X 5= (bright [sky is bright])

Number-Classifier: &#f (various kinds). —i#& (aray of...)s — 4 (a patch of...)

Adverb-Verb: 1% % (to jog [to run slowly]). ‘B & (to hurry [to walk fast])

Verb-Verb-Noun: #& £; ¥ (habitat [to stay and rest at a place])

Adjective-Adjective-Noun: %At & (light peach color). & # 4% (mascot [happy and auspicious
object])

4. word

A word is written with one or more Chinese characters. A word can consist of a single character
(#y, foot), a compound (£33, lucky), a duplicate (#8425, to wave), or an affixed form (% —,
first, % =, second, etc.).

co

LP 2.6-8.3 Describe attributes of persons/places/things using modifying phrases

For example:
7 > 3L 89 48 $4 4% (the aluminum foil that has tiny holes)

B8 A AT 545 (the sponge that is thick and made of plastic)

Approaching Attaining Expanding
it R E. %4 (Salvadoran) A A AT (that has a Mama Tere FF #9448
% H 49 (American) rain forest) (restaurant opened by
 [H 49 (Chinese) ER o AR AY (that Mama Tere)
AR 30749 (Honduran) does not have a rain forest)

o HL Dy 35 49 (Guatemalan)
2 793369 (Mexican)
A K &9 (enlarged)

Attributive adjective [ad]. + #9] + | Relative clause [(7%)# + Relative clause [verb + noun
Head noun noun + #7] + Head noun + #9] + Head noun

Form focus: Relative clause [verb + noun + #7] + Head noun

Modifying phrases can be either attributive adjectives, e.g., X X #J (enlarged) or relative
clauses, e.g., A (have) ## M4k (rain forest) + #9 (that has a rain forest). Modifying phrases
are placed in front of the head noun (e.g., A # i @A 89 B K).
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Noticing and awareness spotlight

1. The negation of A (have)is & #

The negative particle 7% (méi), not 7~ (bu), must be used to negate % (ydu) [have].
7% can be used by itself to express XA (méiyodu). If X is used by itself, A is assumed such
that % = X A.

2. Adjective repetition

J% 389 (thick)s &% 89 (thin)
Use of double adjectives is typical for young children.

co . . eq s .
LP 2.6-8.4 Express location using & [zdi] in a locative phrase
For example:
Approaching Attaining Expanding
# @ (north) .3 @ /% & (to the X E K6 F
FE v @& (south) north/south of) (in the center of these
£ R | (east) ... % 3 (next to) countries)
& 7 & (west) ... L)@/ (above) ‘
A& 7 3k (northwest) .. TFi/@/3 (below) AERXXNERLSBAL
# % 3k (northeast) (on the enlarged map of El
& B # (southwest) Salvador)
#& % %1 (southeast)
J& (zai) + adverb of location | /& (zdi) + noun + locative J& (zai) + modifying phrase + #9
(here, there)/noun (home, particle + noun
restaurant, soccer field, OR
country) J& (zai) + modifying phrase + #9
+ noun + locative particle

Form focus

1. Formation of locative phrase: “/& (zdi) + noun + locative particle”

To express location Chinese speakers use a locative phrase that begins with the coverb & (zai).
For example, “/& zai + concrete noun + locative particle”

B HR B A G 35 F # . below Honduras and Guatemala
To provide more detail within a locative phrase, we can add a modifying phrase, for example,
“ft (zai) + modifying phrase + (49) + noun (+ locative particle).”
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There are a few different ways to construct a modifying phrase:

1. Adj+ #: Forexample, ZA KM FER L2 3% A L

Salvador

on the enlarged map of El

2. Noun phrase +#5: &£ X 3 E K& % 14 : in the center of these countries

Noticing and awareness spotlight: Use of suffixes iZ. &. =k

Locative particles that communicate cardinal directions such as t/# (north/south) will
typically be used with one of the following suffixes: i (-bian). & (-mian) and become, for
example, /&...3t & /¥ & . However, more general locative particles such as as T (below)/ £
(above) can use the following three suffixes: i (-bian).  (-mian), -k (-tou)and become,

for example, .. L% /&/k (above), &... Fi/&/k (below).

€o Ask and answer questions using question words
LP 2.6-8.5 E E
For example:
Approaching Attaining Expanding
...... g ? #.....2 (Who) JU/ % y? (How many)
Use of ma H 4.2 (What) HR(2)......?7 (Which)
...... P N dRE.....2 (Where)
Is or is not? H L BHE.....?2 (When)
EX....2 (How)
At 4.2 (Why)

Form focus: Placement of question words

Most question words in English occur at the beginning of a sentence. However, question words
in Chinese occur in a variety of positions. Generally, question words appear in the same
position as the grammatical function they serve in the sentence.

For example:

€ 89 B A2 A 4 ? (What is the capital city? [“What” occurs in predicate position])

PERE %8 L2 JUAE K? (How many countries are north of El Salvador? [“How many”
is in the # position of the noun phrase [# + classifier + noun])

Noticing and awareness spotlight: Use of "5? "Z? 7 ?

A few particles are commonly used at the end of questions.

"Z? s used to invite agreement.

"&? is atag question meaning “, and you?”

"5? is a question particle that is used when one expects a “yes” or “no” response.
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o Accept feedback/advice/idea
LP 2.6-8.6 -
For example:
Approaching Attaining Expanding
7o T = o
OK. Not bad. Brilliant.
IFEF IRILAFAT R B8
Good idea. You are correct. Thank you for your advice.
ERZY FA B AR ARG 2B
Yes, | can. | will do as you say. | will accept your suggestion.
— Ask for clarification about feedback/advice/idea
LP 2.6-8.7
For example:
Approaching Attaining Expanding
R A2 BEIE, FRAL—KR. | RTRTRAE L —ig?
What did you say? | didn’t understand, could Could you repeat it one more
you please say it again? time?
EAIE
| didn’t understand that. RZRZ W, AR AR — o
Did you say... Please explain it to me one
4 & E? more time.
What does it mean? IRt eg 2. 09 F Bh?
Does what you said mean...? | 1R T A4 K BEHE— T 5?
Could you explain that to me?

Form focus: Nominalization using 49 (e.g., /R #5169 2......)

A verb/verb phrase can become a noun by placing the particle 47 (de) after it. For example, the
verb phrase 13 (you say) can function as a noun phrase 7 %49, meaning “what you say” in
174489 52 (What you say is...).

Noticing and awareness spotlight: Use of "5? "Z? 7, ?

A few particles are commonly used at the end of questions.

"Z? is used to invite agreement.

"%? is atag question meaning “..., and you?”

"5? is a question particle that is used when one expects a “yes” or “no” response.
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ce Negotiate turn-takin
LP2.6-8.8 | " © 2
For example:
Approaching Attaining Expanding
TR T! T—ANZERET? do RARTRALR, HAVAE AR
My turn! Who is the next? T #4To
If you don’t hurry, none of us
FAR T RAIFIZIRT o can move on to the next.
Your turn! | think it’s your turn.
T—ARE? K FARAF AR
Who's next? All of us are waiting for you!
TR A2
Are you the next one?
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Evidence of learning
» Completed handouts:
o MMIC 2-2: Look, Think, Guess
O Student-created Venn diagram or Double Bubble
o MMIC 2-5: Key Word Summary
o0 MMIC 2-6: Chapter 1: Reading for Meaning
o MMIC 2-7: The Common Language of Maps
o MMIC 2-8A and 8B: Mapping Infogap Student A/B
o MMIC 2-9: Learning with Maps
» Informal observation of cross-cultural chart discussion
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T #% Recognize

Pinyin Characters English meaning Parts of speech
chang jing -3 setting noun
chidao FiE equator noun
dalu K& continent noun
da xiyang K # Atlantic Ocean noun
di tu biao ti o A AFAL map title noun
di td de bi i chi | &9 tbtp) R map scale noun
fa yin & to pronounce verb
fan guan AR restaurant noun
jing xian % &, longitude line noun
lué pan 7 compass rose noun
qi hou & climate noun
ré dai yu lin A AR rain forest noun
rén kou A population noun

iR 3% Produce
Pinyin Characters English meaning Parts of speech
bé&i méi zhou Jb & M North America noun
bu téng de yNIEE:D] different adjective
dong béi F it northeast noun
dong nan pige o) southeast noun
gong li NS A kilometers noun
li xing de yun AT 8B F) popular sports noun
dong
ping fang gong Ii Fa a2 square kilometers noun
ping fang ying Ii FHrEE square miles noun
sa &r wa dud EREL% El Salvador noun
shi wu W food noun
t1 zd qiu By RIR to play soccer verb phrase
X1 béi 3] d northwest noun
X nan Rl southwest noun
xiang si de PEDN:D] similar adjective
ya zhou I Asia noun
ying IY ®*HE mile noun
yu yan B3 language noun
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T #% Recognize

Pinyin Characters English meaning Parts of speech
zhi zi/waishéngzi | 12-F 445 F nephew noun
zhi nli/waishéng | 12 & 4h4 % niece noun
na

lao ban R owner noun
gu ke R & customer noun
shui ping TKH#R water bottle noun
dai zi BT duffel bag noun
xu shan iz 45 T-shirt noun
mao jin ERL towel noun
yun dong xié B 5 sports shoes noun
dudn ku 2 45 shorts noun
nan méi zhou & £ M South America noun
féi zhou JE N Africa noun
ou zhdu R Europe noun
ao zhou PR Australia noun
nan ji zhou &) A Antarctica noun
jianada VLR Canada noun
mo X1 gé 29 Mexico noun
héng di 13 s AR AL AT Honduras noun
wéidimala R oA Guatemala noun
chdo xidn 3 8% North Korea noun
méng gil % & Mongolia noun
yin du W India noun
yué ndan #od Vietnam noun
ping yuan F & plain noun
huo shan Koh volcano noun
yuan T far adjective
mi yu 1 IE riddle noun
zhongwéndichd | ¥ X HERR Chinese Champion noun
yuan

cai liao guan i MHE R Magnificent Materials noun
yuan Manager

jiluyudn WWE R Remarkable Recorder noun
gong zuo guan I TIAEE Terrific Taskmaster noun
yuan

yan shi zhijidn yuan | & 7% R Polished Presenter noun
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1% 3% Produce

Pinyin Characters English meaning Parts of speech
bang zhu  8h to help verb

béi It north noun

cai I to guess verb
chang ) filed noun

chi " to eat verb

cht shi J i cook noun
chiin tian AR spring noun

da zhao hu FT48¢ to greet verb
dong * east noun
dong tian ES N winter noun
dud ydn % = cloudy adjective
er yue —H February noun

ér zi LT son noun
fang V2 house noun

fu gin R father noun

fU wu yuan R4 7 server noun
guo yuan 2 H orchard noun

hé "3 to drink verb

hé lia AR river noun

ha bo R lake noun
jijié =% season noun
kan A to look verb

kan jian I to see verb

i kai E to leave verb
lidang %3 cool adjective
Méigud * United States noun
méi gud de * E American adjective
mu gin % mother noun

na £ to carry verb

na AR that pronoun
na xié AR e those pronoun
ndi nai S UR UP T2 grandmother noun
nan %) south noun

nii ér %L daughter noun
nuan & warm adjective
pdo bu ¥ to run verb

gin qi F R relative noun
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gid tian FK R fall noun

ré H# hot adjective
san yué =A March noun
shan b mountain noun
shang dian "B store noun
shang wi LEF morning noun

shi jlan A ] time of day noun
shou shi &S to pack verb
shud hua BLIE to talk verb

sun zi FhF grandson noun
Wei xiao HE to smile verb

X1 i} west Noun

X1 ban ya yu 9 IL 5 5 Spanish noun

xia tian X summer noun

xia wi T 4 afternoon noun
xiang 8 to think verb
xiang xin a1z to believe verb
xiong di U brother noun
XUé xiao FR school noun

yé wan R, night noun

yé ye/wai gong B WA grandfather noun
ylyue — A January noun
ying wén E 3 d English noun
yue A months noun
zhan sk to stand verb
zhao hu PSS to serve verb

zhe X this pronoun
zhe xié iX g these pronoun
Zhonggud P China noun
Zhonggud de o E g Chinese adjective
zhong wén P Chinese noun
zhong wi P noon noun
zht # to cook verb

Zud A to sit verb
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FHE. WEF
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BhEHAT
e AL X
#?

HAT T AR 224K
Fx7?

EAEF T
R ARA
7 ?

WF P AT
e 2o S
kAR T ?

XAMF T 6
RE/E—RF
B AR EAR
—F I F

#?

WFFHTFHE
BETRTREZ
BAHL? IR
—ANEFH 2z
B HF?

© 2012 Fortune, T., Wieland, M., and MMIC Team
Adaptation of Engineering is Elementary® “Model Membrane” Unit

Duplication Permitted

MMIC 2-2 CH



Look, Think, Guess

Lesson 2: “Game Day”

How might
these people be
related?

What might
they be doing?

Where might
the story take
place?

Which part of
the world might
they live in?

What time of
day / year might
this be?

What might the
boy do next?

What might the
story be about?
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AR E. HHE

BREZGAT |[RMNTHREMK ZIANAKXFTER | XKFPOAT I AEXFTR | XFFPHFHE
it 2 A4 4L % H 42 AELERANR |RRELAHERLE AAEAE—XP BTRATHRZ
22 7 ? HRA R T ? MIRABAR S | H4L? XA

—FHMAE | —AEF A&

2 B F?
RGN Z—FK | EARAINNE | RARAIWBE | BARAFIIA B A KFaFA ki | B ARA S A
A, B AMEAR | 5T H T FA0 A &, FTRARTET | £, FIARLFRX | K, FPAREER | SR T, PTARK
R B | E, TARTIAE | RREER AN E T a X WA e T
4548 . JLF AT A8 A2 TAE W4, (Mexico) & 449 23 F4£ L

WF
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Look, Think, Guess

Note: Example to use as a model for Lesson 2, Learning Activity 1, #3

Lesson 2: “Game Day”

How might
these people be
related?

What might
they be doing?

Where might
the story take
place?

Which part of
the world might
they live in?

What time of
day / year might
this be?

What might the
boy do next?

What might the
story be about?

Because | see a
grandmotbher,
father, mother
and son, | think
they are a
family.

Because | see
they are cutting
cactus, | think
they might be
working.

Because | see
there are trees
and fences, |
think it might
take placein a
backyard.

Because | see a
cactus, | think
they might live
in Mexico.

Because the sun
is shining, | think
it might be the
daytime during
the summer.

Because | see
boxes on the
ground, | think
the boy is going
to take the
suitcase or
(boxes) to the
truck.

Because | see a
boy and adults, |
think it might be
about a family.
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AXEAEXE

A 0 1A
F AR
XANECE B I A Ay AR 2 ? XANKE K A LR 22

ZR— I 5 A5 2

BABFHETRAAEHLF?

BEHIANRFHRE
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4 H

% —F: iR B

LETFRERRFS, BB—TRSHEFGTN, BE A IRARNERRGEOEE, B
TAREZIF @ o 5] A B B AR B2 4999

1. BRHELPHALE? AR L ER?
#45, )LF. &L

Wdn. U ik

EH)R. R T BIF 69 ILF
Y. EF. BK

o 0o T o

2. BR#E2FHARME? HATRA X ER?
4L, 4. JLF. kL
Wi FE SUB . Wik
BV, L. BUZE. B 69 LT
RITHIEHA. . 4

o 0 T o

3. INRFL AL LT

a. MRAAMRTE
b. /T
c. MK
d. &
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4. EAHF G AMELER IR — AT

a. £H

b. Z&F
c. mEX
d BRE?%

B

7N

oY

RICAFEANHF 69 24 2E?

RWAFE —F T HH691E 3 AT &2

B TR K G —F 8 — AN AL AR 69 B A?
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Name: Date:

Chapter One: Reading for Meaning
After reading along as the teacher reads the story aloud, revisit your earlier predictions. Circle

the response that matches what you think. Write the words or phrases that support your
thinking.

1. Who are the people in the picture #1 and how are they related?

a. Mother, son, daughter

b. Grandmother, brother, sister
c. Cook, employee, cook’s son
d. Aunt, nephew, niece

2. Who are the people in the picture #2 and how are they related?

a. Mother, father, son, daughter

b. Grandmother, grandfather, brother, sister
c. Cook, employee, customers, cook’s son

d. Cafeteria helper, teacher, students

3. Where does this story take place?
a. Atthe children’s home
b. Atarestaurant
c. At grandmother’s house
d. Ataschool
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4. What part of the world do these people live in?

Lesson 2: “Game Day”

a. Inthe U.S.

b. In Mexico

¢. InCanada

d. In El Salvador
Extra:

Who do you think will be the main character of this story?

What languages are used in Chapter 1?

Write a question for your classmates for Chapter 1.
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NS ALY LT LY

2. iX /N7
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Lesson 2: “Game Day”
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Lesson 2: “Game Day”

The Common Language of Maps
Phonemic Awareness Activity

Names: Date:

Activity 1: Word Riddles

Look at the pictures below. They represent new words. Read the word clues that follow the six
pictures below for each of the new words. Each word clue gives information about the different
sounds that together make up the new word. Use this information to write your best guess for
the word in the space provided.

1.
2 %1
i B & - A i
® ) E i —§— FHEAPEHIEN A
® Bgwm., &K OEER & F f ®
s ®OE B ® — % kB ouh
3.
5.
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Lesson 2: “Game Day”

1. This word
* Has two syllables.
* The second syllable has the same initial as the second syllable of “cafeteria” and rhymes
with the first syllable of “kitchen.”
* The second word is pronounced like “méi i de Ii.”

What is it? Key: Map legend

2. This word
* Has five syllables.
* The first syllable sound the same as the first syllable of “first.”
* The second syllable has the same initial as the second syllable of “problem” and rhymes
with “lake.”
* The third syllable sounds the same as “pen.”
* The fourth syllable sounds the same as “strength.”
* The last syllable sounds like “eat” and has the fourth tone.

What is it? Key: Map scale

3. This word
* Has three syllables.
* The first syllable has the same initial as “straight” and it rhymes with the first syllable of
“teeth.”
* The second syllable sounds like the second word of “hard.”
* The third syllable has the same initial as “know” and rhymes with “privilege.”

What is it? Key: Compass rose

4. This word
* Has two syllables.
* The first syllable has the same initial as “car” and rhymes with “is.”
* The second syllable has the same sound as “arrive.”

What is it? Key: Equator

5. This word
* Has two syllables.
* The first syllable has the same initial as the second syllable of “frog” and rhymes with
the first syllable of “America.”
* The second syllable sounds like the sequencing word “first” and has the fourth tone.

What is it? Key: Line of latitude
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Lesson 2: “Game Day”

6. This word
* Has two syllables.
* The first syllable starts with the same sound as the first part of the second word “time”
and rhymes with “star.”
* The second syllable starts with the same initial sound as “west” and rhymes with the
second syllable of “good-bye.”

What is it? Key: Line of longitude
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Lesson 2: “Game Day”
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Lesson 2: “Game Day”
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Mapping Infogap Student A is

Lesson 2: “Game Day”

Today is

My partner’s name is

Map A of El Salvador
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Yes or
No?

Where is it on your partner’s map? Place the word in the
box below to show the item’s location on the map.

Legend

Map scale

Compass rose

Line of latitude

Line of longitude

Equator

Map symbol for
mountains

Map symbol for
capital city
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Lesson 2: “Game Day”

Challenge Mapping Task
Directions: Sit back-to-back.

You both have a brother who traveled to visit a friend in San Lorenzo, a city on the Pacific coast
of Honduras. A volcano in nearby El Salvador will erupt very soon and all visitors from the US
who are within 100 miles of this volcano must return to the US. The only airport with flights still
going to the US is in the capital of El Salvador. Your brother does not have any maps of the area
and has called home for help. He is talking to both of you on the telephone and needs you to
help him find the best way to get home. Each of you has a map of El Salvador and you use your
maps to help answer his questions so that he can return home safely.

Here is what your brother needs to know. Look at your map and use your map skills to find the
answers. Remember: You cannot see your partner’s map!

How far is San Lorenzo from El Salvador?

Where is the Salvadoran volcano located and what is it called?

What is the name of the capital city he needs to get to?

How far away is it?

Are there roads or railroads that he can use to get there?

Should he travel by car? By train? By boat?

What will be the safest and best way for him to get there so that he stays FAR AWAY from
the volcano?

Nou,s,wnNe
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GUATEMALA Montecristo HONDURAS ‘¢"J~
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Isla {Chaparrastique)  Playitas

Montecristo (2130m) El Tamarindo

50 km
30 miles

PACIFIC
OCEAN

© 2012 Fortune, T., Wieland, M., and MMIC Team
Adaptation of Engineering is Elementary® “Model Membrane” MMIC 2-8A EN
Duplication Permitted



Lesson 2: “Game Day”
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Lesson 2: “Game Day”
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Lesson 2: “Game Day”

Mapping Infogap Student B is Today is
My partner’s name is
Map B of El Salvador
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Where is it on your partner’s map? Place the word in the
box below to show the item’s location on the map.

Legend

Map scale

Compass rose

Line of latitude

Line of longitude

Equator

Map symbol for
mountains
Map symbol for
capital city
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Lesson 2: “Game Day”

Challenge Mapping Task
Directions: Sit back-to-back.

You both have a brother who traveled to visit a friend in San Lorenzo, a city on the Pacific coast
of Honduras. A volcano in nearby El Salvador will erupt very soon and all visitors from the US
who are within 100 miles of this volcano must return to the US.The only airport with flights still
going to the US is in the capital of El Salvador. Your brother does not have any maps of the area
and has called home for help. He is talking to both of you on the telephone and needs you to
help him find the best way to get home. Each of you has a map of El Salvador and you use your
maps to help answer his questions so that he can return home safely.

Here is what your brother needs to know. Look at your map and use your map skills to find the
answers. Remember: You cannot see your partner’s map!

How far is San Lorenzo from El Salvador?

Where is the Salvadoran volcano located and what is it called?

What is the name of the capital city he needs to get to?

How far away is it?

Are there roads or railroads that he can use to get there?

Should he travel by car? By train? By boat?

What will be the safest and best way for him to get there so that he stays FAR AWAY from
the volcano?
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Lesson 2: “Game Day’
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Lesson 2: “Game Day’
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Lesson 2: “Game Day’
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Lesson 2: “Game Day”

Learning with Maps: El Salvador

Group Members:

Directions: After reviewing and discussing the maps, answer the following questions with
complete sentences.

1. On which continent is this country located? On North America, South America, Australia,
Africa, Asia, Antarctica, or Europe?

2. Is this country located north of the equator or south of the equator?

3. What is the name of the capital city and what are its latitude and longitude coordinates?

4. What are some of its neighboring countries?

5. What ocean touches this country’s shores and where is it located?

6. Which of these are found in this country--rivers, lakes, mountains, volcano, forests, plains?

7. Approximately how many miles long is this country from north to south? And from east to
west?

**Challenge activity: Multiply the two numbers from #7 and see if you can estimate the total
number of square miles in this country.
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Lesson 2: “Game Day”

Learning with Maps: China

Group Members:

Directions: After reviewing and discussing the amps, answer the following questions with
complete sentences.

1. On which continent is this country located? On North America, South America, Australia,
Africa, Asia, Antarctica, or Europe?

2. Is this country located north of the equator or south of the equator?

3. What is the name of the capital city and what are its latitude and longitude coordinates?

4. What are some of its neighboring countries?

5. What ocean touches this country’s shores and where is it located?

6. Which of these are found in this country--rivers, lakes, mountains, volcano, forests, plains?

7. Approximately how many miles long is this country from north to south? And from east to
west?

**Challenge activity: Multiply the two numbers from #7 and see if you can estimate the total
number of square miles in this country.
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Lesson 2: “Game Day”

Learning with Maps: United States

Group Members:

Directions: After reviewing and discussing the amps, answer the following questions with
complete sentences.

1. On which continent is this country located? On North America, South America, Australia,
Africa, Asia, Antarctica, or Europe?

2. Is this country located north of the equator or south of the equator?

3. What is the name of the capital city and what are its latitude and longitude coordinates?

4. What are some of its neighboring countries?

5. What ocean touches this country’s shores and where is it located?

6. Which of these are found in this country--rivers, lakes, mountains, volcano, forests, plains?

7. Approximately how many miles long is this country from north to south? And from east to
west?

**Challenge activity: Multiply the two numbers from #7 and see if you can estimate the total
number of square miles in this country.
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Lesson 2: “Game Day”
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Cross Cultural Chart Teacher Guide

Lesson 2: “Game Day”

How are these places, the people and the cultures the same or different?

El Salvador

Minnesota, U.S.

China

Physical Location:
Continent

Climate

Language

Food

Popular Sports

Others to be added
later...
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