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Lesson 6: “A Helpful Visit”
(associated with EiE® story Juan Daniel’s Futbol Frog, Chapter 4)

Lesson Topic: Juan Daniel receives a helpful visit from a bioengineer.
DESIRED RESULTS (# 5 H #%)
Academic Content Objectives: Students can...

Chinese Language Arts

* Actively listen for the main idea in a text
* Summarize with one written sentence the main idea in a text
* Infer meaning of complex vocabulary

Science and Engineering

* Observe the visible characteristics of various biological membranes

* |dentify the properties and functions of a membrane

* Compare properties of four common household objects to the properties of a
natural membrane

* Make connection between the property of “blocking” in membranes and the act of
“blocking” in soccer

* Co-construct a definition of the concept of “membrane”

* Infer the meaning of “antimicrobial properties,” “bacteria,” “viruses,” and “vaccines”

* Recognize the discovery of “antimicrobial properties” (science) and the later
invention of “vaccines” (bioengineering) as an example of bioengineering technology
that helps people solve health problems

”

Social Studies and Culture

* |dentify cultural symbols, practices and perspectives of luck in El Salvador, China and
the US

Learning Strategies: Students can...

* Use a graphic organizer to define a concept
* Cooperate/work in pairs and small groups
* Summarize the main events in a story

* Act out the main events in a story
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Chinese Language Objectives: Students can...
Functions and Forms
Content-obligatory (CO)

* |dentify similarities and differences between two things using topic as noun/verb
phrase at sentence beginning

e State use/function of something using purpose verb phrase, & + verb + object

* Predict degree of probability of something using auxiliary “helping” verbs

* Use a developing understanding of basic units of word formation in Chinese to infer
and construct meaning with written text

* Construct characters to form words and phrases adhering to character structure
rules and stroke order guidelines

* Describe attributes of person/place/thing using modifying phrases

* State or identify what/who something is like/ is not like using a stative verb phrase

* Support ideas/opinions using compound sentences with adverb B st

* Give emphasis to the specific direct object by using & or ik/4% construction and
placing the direct object before the verb

* Recount events using action verbs and dependent time phrase/clause in complex
sentence

* Recount a series of events using adverbs of time

* Describe actions of main characters using verb + resultative complements
(directional)

* Distinguish the superlative degree among two or more things/ideas within a topic
using a locative phrase £... 2. //&...F to identify the whole topic, and the
superlative verb &

* |dentify and construct semantic radicals as separate characters or as part of another
character

* Order a series of events using sequencing adverbs

Content-compatible (CC)

* Express a personal opinion

e Ask for clarification about feedback/advice/idea

* Negotiate turn-taking

* Express a personal opinion and request agreement
* Express agreement/disagreement

* Accept feedback/advice/idea

* Give a command using serial verb construction

* Give an example
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* Negotiate to reach consensus
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T # Recognize

1% 7% Produce

Aioyesijgo-uaquo)

Literacy Terms

x4 73] key words, HE¥f inference
Membrane Properties

PR3 to protect, A F 89 A 1L £ M &
to keep harmful things out, 41 & 4 keep

dirt out, J& #% to shield, it %] &9 /& % £ i to

let things pass through

Biology Terms

FLHA I anti-microbial properties, 48 #
bacteria, %% # virus, J& % vaccine

Story Elements/Literacy Terms

% 7 chapter, 40L& narrative, ¥ 7 setting,
A characters, FT & 4 49 % 4+ events
leading to a problem, #=%& £ solution, %
£ A4 main character, -2 72 main
problem, £ %4 main idea, 48 7 details,
W& summary

Fields of Study

biology £ 4%, science #5, %5
mathematics, T#% engineering

Objects Like/Not Like Membranes
vk i JE 4K coffee filter, Pk &£ i% plastic
wrap, 42 # 4% aluminum foil, 2%
cheesecloth

Membrane Properties

F holes, 5L small holes, i# thin, /£ thick,
FEL#% to block, # f2 membrane
Professional People

2 ) TA2)F bioengineer, £5 K scientist
Basic Needs of a Frog

F K E K basic needs, 7% 18 # Z_ X moist
skin, #27K water, "X breathe, = 4, air
Action Words

R to absorb

Cross Cultural Chart

X & continent, &% climate, &3
language, ‘&4 food, #AT 4912 31 popular
sports, 2 F1%1% sports idol, A7
population, & #R capital city, # 4 F 4K rain
forest
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T # Recognize

172 3% Produce

a|qiedwo-j3uajuo)

Soccer Terms

3k soccer ball, FA team, FA A
teammates, # 3k goal, 5 171 R goalie, Fr 5
to block the shot, 1L %] 49 & ¥ 21T to let
some things pass through, #j %k kick the
ball, A3k score a goal

Cross Cultural Chart

symbols of luck

Symbols of Luck

frog, 22 )L F 49 2.4k F red socks on babies,
— 4% a penny, & T %)} a rabbit’s foot,
#3 fu

Instructional Activities

A &% 3] role play, & £ £ highlighter
marker, Post-It Notes®, 4> 3£ whole class,
x40 small group, Pk 4% partner, &3 /N4
station (as in classroom stations)

Science Terms

W% observation

Objects Like/Not Like Membranes

Xrt & tea bag, A & -F % 4 KHR plastic
water bottle with cap, & &+ 44k object
Describing Words

#8419 similar, 7~ 5 49 different
Vocabulary for Planning a Role-Play

173t you say..., KAWL Il say..., 1A T VA
)&, ..% 7 then/after, you leave, and
arrives...

Mind Maps®

B A circle map, % 7 % % to brainstorm
Job Cards/Roles

P S EE R Chinese Champion, ##H& ¥
7 Magnificent Materials Manager, %3 i
Remarkable Recorder, TAF & ¥ i Terrific
Taskmaster, /% 7 /& # i Polished
Presenter

Note: In the Language-Function-Form-Vocabulary Connection section you will find additional
vocabulary that is directly supportive of the various language functions. The particular words
and phrases you choose to target will depend on your students’ proficiency levels. Because of
this, we have not included all vocabulary here. At the end of this lesson, you will find a table that
provides more detailed information about the lesson vocabulary identified above.
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PREPARATION (3% 5 /& %)

Materials Needed for Instruction

*  MMIC Juan Daniel CH: Mandarin Chinese version of the Juan Daniel story
* Interactive whiteboard pages for Lesson 6: MMIC 6-IWB
* Highlighters for marking key words in Learning Activity 1, one per pair
* 6 objects: Coffee filter, tea bag, piece of plastic wrap and a plastic water bottle
(teacher-supplied), aluminum foil, cheesecloth
e Asign (8.5 x 11”) with the corresponding characters for each object: w1t J& 4%
(Coffee filter), vt 4% (tea bag), —3AR&EIE (a piece of plastic wrap), — N4+
JKHE (a plastic water bottle), 43 /& 4% (aluminum foil), =27 (cheesecloth)
* Cross-cultural wall chart
* 36 Post-it notes (4” x 4” size or larger) and 6 large sheets of flipchart paper to hang
around the room for the story summary activity
* Handouts:
a. MMIC 6-1: Describing Six Objects, one copy per each of six groups
b. MMIC 6-2: Role-Play Roles, cut into strips and put into envelopes, one
envelope per group. (Roles: Mama Tere, Juan Daniel, Ms. Peters, Scientist 1,
Scientist 2)
c. MMIC 6-3-TG: [ B B 554 (Circle Map example)
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LEARNING ACTIVITIES (%% 52 7 3))

Preview Phase— “Into” Activities

The teacher will reinforce the idea that living organisms are different in some ways but the
same in others. Students will work together to describe, define, and develop an understanding

of the concept “membrane.”

Time: Learning Activity 1—20 minutes
Learning Activity 2—25 minutes

Learning Activity 1

1. Ask students to talk with a partner and produce examples of how, on the surface, living
things look and act differently, but at a basic level many things also have things in common.
Students may think-pair-share using the following language:

i d English
R Ak 5 A AR A AR 2 AR 0L 69 Mo 7 =9k | Think of examples of how living things can
R B 69 Mo, v ? be similar and how they can be different.

2. Display page 1 of MMIC 6-IWB: Picture of a frog and the word “7# }% (membrane)” pointing
to the frog’s skin. Ask for student volunteers to tell what they learned in yesterday’s lesson
about frogs’ skin and water: & ¥ f) Bk %8 7K. (Frogs absorb water through their skin.)
Fa o) k2 —ANFEE . (Frog skin is a membrane.)

3. Engage students in making connections between character elements of “membrane” and
character meaning.

4. Have students open their Juan Daniel books to Chapter 4, page 20 (page 26 in the Chinese
version of the book), where Ms. Peters explains to Juan Daniel that frog skin is a membrane.
Have them work with a partner or small group to read the paragraph on page 20 (page 26 in
the Chinese version of the book) that starts at “ & 69 K Bk & 45 %] . (Frog skin is pretty
neat.)” Ask them to use highlighters to highlight key words and phrases from that paragraph
that will help create a definition of what a membrane is.

Note: Key words/phrases will probably be #%37 (to protect), A & &) A& &A@
(keep harmful things out), #4E & 4 (keep dirt out), ik A % 2Z it (let things pass
through), = A (air), #=7K (water).

5. Display page 2 of MMIC 6-IWB, MMIC 6-3-TG: the Circle Map example, to record students’
key words/phrases. Outside the circle, students can offer resources where they can find
information about membranes.
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Note: Key ideas from the paragraph are: R4 H T8 A BB A G, Blde kb
(Membranes protect by keeping harmful things out, like dirt); T AL 69 R B\ 2L, BT A
A A /K (and they let some things pass through, like air and water). MMIC 6-3-TG shows a
sample “frog membrane” circle map.

Teacher tip: Make a connection between membranes blocking harmful things and the
“blocking” in soccer, which came up in an earlier lesson. Goalies let some things pass through
(teammates) and block others (soccer balls, players from the opposing team). A characteristic of
a membrane is that it also “blocks.”

6. Ask students:

¥+ X English
R AT R A 2T How does a membrane let some things
pass through?

7. Use that question to guide students to the idea that membranes like teabags have holes.
Add the word “holes” (iF]) to the Circle Map. Ask students:

+ English
AR T AFAR L) A KL A2 Do you think the holes ought to be big or
(AR 2R R iZ AR o ) small?
(The holes ought to be tiny.)

8. Add adjective “tiny” («Jv/ #]>/ 48 ]) to the Circle Map. Ask students:

¥+ X English
ARG AF TR 12 R TR B IR R 697 Do you think the membrane ought to be
(FRER 2L 0, XA A REiE & | thick or thin?
Admszit, ) (A membrane ought to be thin to let things
pass through.)

9. Add “# (thin)” to the Circle Map.
10. Ask students to continue to write phrases that describe what membranes are like on the
circle map, for example, “ik %] 49 & % 22 i (let some things pass through.)”
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Language Function-Form-Vocabulary Connections (Activity 1)

co Identify similarities and differences between two things using topic as noun/verb
LP 6.1.1 | phrase at sentence beginning
For example:
Approaching Attaining Expanding

TR ERE RN | RTEAER, FRP/R | XTEALRER, FHP/RIR
SAg—H, BACNAE | DR, BAHACNERE | F—R—HF, BACNHRER
2K ERFRY. 2K ERFRY. Ky ZAFRY.

A frog’s basic needs and a With regards to basic needs, a | With regards to basic needs, a

crayfish’s are the same, frog and a crayfish are the frog and a crayfish are exactly
because they both need same, because they both the same, because they both
water, air and food. need water, air and food. need water, air and food.
A+ Fa/3k (and) + B+ — % Coverb % T + topic [noun Coverb % T + topic [noun
(same)/ A~ —#% (different), | phrase] +“,” + sentence (A phrase] + “,” + sentence (A and B
conjunction & # + subject | and B+ [ assumed] + [/ assumed] + four-character
+adj. + verb + object. intensifier + adj., conjunction [ idiomatic expression,
A 2 + subject + +adj. + verb + | conjunction & 4 + subject +
object. +adj. + verb + object.

Form focus: Topic as noun/verb phrase at sentence beginning

In Mandarin, expressing the topic (what the sentence is about) is very important. The topic
usually refers to something that the speaker and hearer already know about. The topic of the
sentence does not need to have a direct relationship with the main verb as would a subject.

The topic or that which is being discussed is usually placed at the beginning of the sentence and
set off by a comma. It can be either a noun phrase or a verb phrase.

For example,

Noun phrase: A1 &k & iEsh, A ¥ Bk EEHREAML/TE. (The sports people enjoy in
China are similar to/different from the sports people enjoy in the U.S.)

Verb phrase: & f] T & F, TERFMNEG ZEHE LTI, (Using the engineering
design process, engineers need to follow these steps.)

Noticing and awareness spotlight:

1. Use of “noun + #J + noun” to express possession

To indicate ownership/possession, the structure is “noun + 9 + noun”, for example, & ¥ 49 %
% % means a frog’s basic needs.
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The crayfish uses pincers
to tear food.

| use my tongue to catch food.

Page | 10
co State use/function of something using nominalization and purpose verb phrase,
LP 6.1.2 | %k +verb + object
Approaching Attaining Expanding
NRITRE AT HT | KA E KRB M T E B R KK B K
A
2/

The frog needs to use its skin
to drink water.

Subj. + Verb; + Object; +
Verb, + Object,
[Verb;and Verb, are
parallel verbs. They are
both actions performed
by the same Subj.]

Subj. + Verb /& + nominalization
[Verb; A + Object; + & + Verb,
+ Object,+ #9].

Subj. + Verb; % & + Verb, J
+ Object; + purpose verb
phrase [ + Verbs + Object;]

Form focus

1. Multiple uses of &

another!)

water.)

4, “x”

as an action verb, meaning “to come”.

e.g., f#E X kT ™ k. (He came twice yesterday.)
is used to replace the verb in previous sentence.

e.g., X EE 7%, FZAIHER—H#! (Drink up this cup of tea, we will drink

is placed in front of a verb phrase, indicating purpose.
e.g., Juan Daniel & & /K4 %k 87K . (Juan Daniel needs a water bottle to drink

is used to indicate the direction of an action verb.
e.g., AeAR K4 £ k! (Bring that book over here!)

2. Nominalization using #9

A verb/verb phrase can become a noun by placing the particle 49 (de) after it. For
example, the verb phrase 35 (you say) can function as a noun phrase 1?3t 49,
meaning “what you say” in 123495 (What you say is...).

* If the subject is expressed in the verb phrase 1%t (you say), it is likely that the noun
phrase, 1?3t 47 (what you say), will function as the direct object in the sentence, in
this case, the “what” you say.

* If the direct object is expressed in the verb phrase, e.g., # 7K & (grow fruit), it is likely

that the noun phrase, #F 7K & 49, will function as the subject of the sentence, as that
is the information that is lacking.
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co . - . . —— —
LP 6.1.3 Predict degree of probability of something using auxiliary “helping” verbs
For example:

Approaching Attaining Expanding
RADAR R AR o AT LR B Z AR o REER L ZA IS )3,
| think those holes are very | | think those holes ought to | think a membrane ought to
tiny. be tiny. have small holes.

Subj + verb + object phrase | Subj + verb + object phrase Subj + verb + object phrase

(subj + [5Z assumed] + (subj + auxiliary 7% + main | (subj + auxiliary 5. 7% + main

intensifier + adj.) verb [/ assumed] + verb + intensifier + adj. +
intensifier + adj.) object)

Form Focus: A 1% as an auxiliary verb

1. How M % is similar to verbs

&% as auxiliary verb may ...
a. occur as the A element in A-not-A questions, for example, % I% &9 3L & 3% 7~ B Z 1k
JJ»? (Should the holes of a membrane be small?);
b. can be negated, or example: 2 &) JU R & % & K. (The holes of a membrane
should not be big.)

2. How % is different from verbs

&% as auxiliary verb ...
a. must co-occur with a verb or an assumed verb;
For example, 3 I 69 3L 3% R % 4R ]»? (Should the holes of a membrane be
small?)

b. does not take aspect markers such as 7 (le), iZ(guo), & zhe;

c. cannot be modified by intensifiers, such as 1% (very) or £ (even more);

d. cannot be nominalized;

e. cannot occur before the subject;

f. cannot take a direct object.

co Use a developing understanding of basic units of word formation in Chinese to

LP 6.1.4 | infer and construct meaning with written text

Form focus: radical = character - compound/word

1. radical

A radical is the smallest meaningful orthographic unit in compound characters, for example,
& (insect) is used in the character #% (frog). % (insect) can also be a stand-alone character.
There are three types of radicals: semantic (give information about character meaning) [
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(hand)], phonetic (give information about character pronunciation) [ %~ (fen) in the
compound % (one after another)], and perceptual (do not give information about character
meaning or pronunciation, instead function as visual fillers) [#t (this, these in classical
Chinese), however, in the compound "% (mouth) the radical #t functions as a perceptual
radical providing information about neither meaning nor pronunciation].

2. character

A Chinese character is a meaningful orthographic unit that is always pronounced as one
syllable. Chinese characters have evolved as a writing system over millennia and have
developed in various ways.

Some characters are pictographs that were originally drawings of concrete objects, for
example, 79 (rain), the four dots depicting the rain coming down from the sky; others are
better described as ideographs because they were created as graphic representations of
more abstract ideas such as the notion of “above”, _E, the stroke above the horizontal line
indicating the idea of “above” or “up.” Another way to create characters was to combine two
or more pictographs or ideographs to portray a new meaning, for example, 4k (to rest), a
combination of the pictographs for person, A, and a person leaning against a tree, K. These
types of characters are referred to as ideogrammatic characters.

Over 90% of Chinese characters were created as phono-semantic compound characters and
are made up of a combination of semantic and phonetic radicals. For example, 3% (to
control), the semantic radical on the left side, F (hand) , indicates that the word meaning will
include an action with a hand, and the phonetic radical on the right side = (kong), helps the
reader with character pronunciation “kong.”

3. compound

Compounds consist of at least two characters, neither of which is an affix, a character that on
its own lacks meaning but when added to other characters becomes a meaningful unit. Most
Chinese words are compounds. Compounds have various types of syntactic relationships.

A few compound types:

Verb-Object: %y 2 % (to kick soccer ball)s FF3k (to kick of)s & (to pledge)
Verb-Complement: #48] (to fall down). 2% (to improve and get better). # 5% (to come in)
Subject-Predicate: X 5 (bright [sky is bright])

Number-Classifier: %#F (various kinds). —3i& (aray of...)s — 4 (a patch of...)

Adverb-Verb: 1% ¥ (to jog [to run slowly]). ‘Bt & (to hurry [to walk fast])

Verb-Verb-Noun: #5 8 3. (habitat [to stay and rest at a place])

Adjective-Adjective-Noun: %At & (light peach color)s % #4% (mascot [happy and auspicious
object])

4. word

A word is written with one or more Chinese characters. A word can consist of a single
character (#, foot), a compound (1%, lucky), a duplicate (#4425, to wave), or an affixed
form (% —, first, % —, second, etc.).
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Learning Activity 2

1. Now students will have an opportunity to look at six objects and see how they are like or
are not like a membrane. Divide the class into six groups. To make stations that student
groups will visit later in the activity, put one object at each of six tables:

1. Frt4 (tea bag)

who i 33 8 4K, (coffee filter)

PR &8 B2 (plastic wrap)

H £ -F 7 # KA (plastic water bottle with cap)

48 $8 4K (aluminum foil)

6. %% (cheesecloth)

2. Begin by interacting with students about each of the objects while showing the object, and
referring to the character (on a large card next to the object at each table or cluster of
desks), and having students see/hear/use the word. Ask for student volunteers to use the
words in a sentence. (For example: “My mom uses a tea bag every morning.”)

3. To ensure everyone recognizes and can say the words for each object, ask student pairs to
use the words in meaningful sentences before continuing. Call on several students to share
their sentences.

ok wn

Note: Keep the circle map up on the whiteboard as students study the six objects so that they
can recall the features of a membrane.

4. Put students in six groups of four. Pass out group job cards (minus & 7= /i # i [Polished
Presenter]). Assign or allow students to choose group jobs.

5. Pass out MMIC 6-1: Describing Six Objects, one per group. The handout will have questions
for group members to complete about the six objects:

L d English
C AR TR Is it thick or thin?
'€ L A E R R T AR LA NR? Does it have tiny holes that you may
or may not see?
KT AF T EG? Can water pass through it?
AR LA A/ FE? FHE—AH F. | Doesitblock anything? Give an
example.

6. Students should pay attention to the job description on each job card and the suggested
sentence starters; in brief, # #& ¥ i1 (Magnificent Materials Manager) is in charge of
monitoring materials, as well as carrying the worksheet, ¥ X_E-% i (Chinese Champion)
helps with Chinese words/phrases, 3% 1 (Remarkable Recorder) writes all group answers
on the worksheet, and T4k & ¥ i (Terrific Taskmaster) keeps the group movingin a
timely fashion through the objects displayed on six tables.
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7. Student groups will rotate through six stations (tables), labeling their worksheet with the
specific object at that station: vk it JE 4% (coffee filter), 7t/ (teabag), —3HIREEE
(a piece of plastic wrap), —/~##} 7KK (a plastic water bottle), 45 & 4% (aluminum foil),
#= 4077 (cheesecloth). At each station, they should move through the four questions,
adhering to job responsibilities and writing down their answers.

8. When students arrive at the sixth table, they should talk about and decide if that object is or
is not like a membrane. Using the language at the end of the worksheet, they should

complete the following sentence (display page 3 of MMIC 6-IWB):

P X English
BHERE—H, BA.. The is like a membrane because...
TARERE, B A...... The is not like a membrane because...

9. Invite student groups to report their findings for their table’s object to the class. Each
student in the group, ¥ SCE-%X i (Chinese Champion) should share one idea.

Teacher Tip: As groups are reporting, demonstrate for the class what happens when you pour
water on or through each object so that they can see what can or cannot pass through; point
out that this is the work that scientists do to test their ideas.

10. Pair task: Using the information recorded on the circle map displayed on the whiteboard
(page 2 of MMIC 6-IWB), ask students to work with a partner to co-construct a definition of
a membrane. Then, have pairs share their definitions as the whole class works together to
formulate the best definition of a membrane. Make sure the final definition is prominently
displayed for the remainder of the unit. (Example definition: 7 I& & —FF 1R 7 6942 7T AR
PR LEH, Cik— A BB A T AR BELES A [A membrane is a thin
structure that protects a living thing by letting some things pass through and by blocking
things that would be harmful.])

11. Have students copy the definition into their science notebooks.
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Language Function-Form-Vocabulary Connections (Activity 2)

co Construct characters to form words and phrases adhering to character structure
LP 6.2.1 | rules and stroke order guidelines
For example:

Left-right: ™. %

Top-bottom: &+ X

Left, middle, right: #F.

Top, middle, bottom: £+ #
One-part, totally enclosed: E. ®
Partially enclosed: i, &

Approaching Attaining Expanding
One- and two-part characters | Three-part characters Four + part characters
One-part character Left, middle, right: #f. Left-top, right-top, left-
o Top, middle, bottom: .. & bottom, right bottom:
One-part, totally enclosed Left, top-right, bottom-right: AN
v H . 4 Left, top-right, middle-
Top-left, bottom-left, right: right, bottom-right:
Two-part characters e F. B 1% 4%
Left-right: ™. % Left-top, right-top, bottom: Left, middle, top-right,
Top-bottom: &+ X K. H bottom-right: %
Top, left-bottom, right-top: Left, middle-top, middle-
B AT bottom, right: #

Form focus: Formation of Chinese characters

1. Character structure rules

Chinese characters are called “square” characters because no matter how simple or complex,
each character fits inside a square. Characters can usually be divided into different parts. These
parts form character structures. There are four main structures: one-part structure, two-part
structure, three-part structure, and four-part structure. These structures can be further divided
into sub-parts.

For example,

Two-part structures: E (top/bottom), D] (left/right)

Three-part structures: [H (left, top-right, bottom-right), B] (top-left, bottom-left, right), etc.
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2. Stroke order guidelines

General rules for writing Chinese characters are:

1. Horizontal first, then vertical.
2. Top first, then bottom.
3. Left first, then right.

4. Left-slanted first, then right-slanted.

5. Outside first, then inside.
6. Center first, then both sides.

7. With “closed” characters, enter character first, then close it up.

co
LP 6.2.2

Describe attributes of persons/places/things using modifying phrases

For example:

A 3Leg 25T R (the tea bag that has tiny holes)
KT8 PRI 6943 $5 4K (the aluminum foil that is shiny and protects food)

Approaching Attaining Expanding
#49 (hot) 7 > 3L89 (that has ik 7K3d8 1T 49 (that allows
% 7 89 (rainy) tiny holes) water to pass through)
%% ©,49(green) H AR Y HL A 89 (that has FEL 4% 3k 2 AR 75 38 3T 49 (that
289 (wet) few plants) blocks some things from
4% (good/nice) (&) H # Bh 89 (thatis passing through)

3R (bad/mean)
K5 89 (shiny)
/2 )% 59 (thick)
49 (thin)

helpful/not helpful)

Attributive adjective [ad]. + #9] +
Head noun

Relative clause [(&)A +
noun + #J] + Head noun

Relative clause [verb + noun
+ #] + Head noun

Form focus: Modifying phrases

There are several ways to describe nouns using modifying phrases. Modifying phrases can be
1. attributive adjectives followed by the particle 47, e.g., # #9 45 & 4% (a thin piece of

aluminum foil);

2. relative clauses [verb + noun + #9] + head noun.
* Forexample, A L& + X+t @ = (A (have) > 3L (tiny holes) + 9 (particle) + %

7+ &, (teabag)

Modifying phrases are typically placed in front of the noun they describe (e.g., #2445 ; 3 69 #

A AR ).
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Noticing and awareness spotlight

1. The negation of A (have)is XA

The negative particle & (méi), not A~ (bu), must be used to negate A (you) [have].
& can be used by itself to express %A (méiydu). If & is used by itself, A is assumed such
that % = % A.

2. Adjective repetition

Adjective repetition occurs frequently in Chinese. There are different ways to do this:
1. “aa’ form, e.g., K% (verylong), & /% (thick)s & (thin)*;
2. “abb” form,e.g., & &%&% (snow-white, pure white, as very white as snow), £.2% %% or
2. H F (hairy or downy), 7 & & (glistening, sparkling, shining), iZJ&J& (wet, moist);
3. “aabb” form,e.g., FF # # (clear), PLHAZ42 (in a trance, absent-minded), 40 4r k.
X (as very red/warm as fire).

* Use of double adjectives is typical for young children.

3. The “monosyllabic” rule and use of )

When describing persons, places and things, the use of #J between adj. and noun will occur if
the adjective is made up of more than one syllable, for example, # X 7 349 #p (two webbed
feet).

However, use of #J between the adjective and noun is omitted if the adjective is only one
syllable. For example, ¥ 2 K ER# (two big eyes).

co State or identify what/who something is like/ is not like using a stative verb
LP 6.2.3 | phrase #%.....—#
For example:
Approaching Attaining Expanding
X R) IR IR —H o whn ek 3 8 SRAR I — A 58 S8 TR TR R
This is/is not like a The coffee filter is like a Aluminum foil is not like
membrane. membrane. membrane.

Pronoun (iX) + [“be” verb 52
] (assumed) + 3% + noun + —
.

Noun; + Verb (%) + Noun, + — | Noun; + 7~ + Verb (#) +
. Noun; (do not use “—#£").

Form focus: % .....— # and &~ 4......

1. Stative verbs

Stative verbs are used to describe situations that do not involve action. Examples include
E % ‘tolike, & “to love,” % ‘to resemble,” #8‘to want,’ & ‘to want,”’% & ‘to need,” 14 ‘to
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fear, E 4 to respect,” 24t ‘to appreciate,’¥ ‘to understand,’/Z ‘to believe,” and &4 ‘to

miss.’
A AR TAZIF. (This object resembles a membrane.)
Stative verbs can be modified by adverbs of degree. The adverb will be placed directly in front

of the stative verb. For example,
XA s ARAZ K AL, (This object looks a lot like an airplane.)

Noticing and awareness spotlight

1. Use of negation adverb A~ (bu) with stative verbs

A~ (bu) is an adverb that means “not.” Like most adverbs, &~ (bu) always appears before the
verb, in this case, 1%, a stative verb.

For example,
EAANTAE TAZIF. (This person does not seem like an engineer.)

2. Use of "1%.....—#” and ...

To describe similarities, use”4%......—#£” structure
To describe A is not like B, use ~%......; “—#£” is no longer used.

LP((:SOZ a Support ideas/opinions using compound sentences with adverb F 3t
For example:

Approaching Attaining Expanding
BAVAAZIANRG(R) R | AR RIEKEL, B, |HFIAAGGAGEEA
fE—H, B Ao EAMAAETR...... FHARG, B, RAAA

XA

We think this object is/is not | This tea bag allows water to Due to this human-made
like a membrane, because.... | pass through, as a result we object keeping harmful things

think it is ...... out, as a result we think it is
...... , B # (because)...... ey B M (as a result, 8 T (due to)....., A (asa
B # (because)....., Fi A therefore), ...... result, therefore), ......
(so)......

Form focus: ....., B 3t (as a result, therefore), ......

A 3t (as a result, therefore) is an adverb that can be used instead of the conjunction & 4 in
the second clause.
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Noticing and awareness spotlight: Use of & T (due to)

B T (due to)......, reflects a more formal register and is more likely to be used in written
communication.

co Give emphasis to the specific direct object by using #&- or ik /4% -construction
LP 6.2.5 | and placing the direct object before the verb

Approaching Attaining Expanding
BB TOABAE | BREAFTHRBHALES T, FREEA O ABZE, BT
sy, ke s B e AR A Ko
Membranes block/stop Membranes protect by keeping Membranes let some things
harmful things outside. harmful things out. pass through.

Subj. + Verb + Object + Subj. + #&-construction [& + Subj. + ik/4%-construction [ik/
Complement (adv.). object + verb + adv. phrase [/% 1% + direct object + verb].
(adv. marker) + adv.]].

Form focus

Similar to “f&-sentence,” the “ik//%-construction” allows one to place the direct object in front
of the main verb, which is not typical word order in Chinese. This draws more attention to what
is happening to the object itself.

1. Use of #&-construction vs. simple SVO (Subj-verb-direct object)

A F-construction (including & + direct object + verb + complement) will typically reference something
specific that the speaker thinks the hearer knows about, not something unknown to the hearer.

If a sentence communicates something that happens to the direct object, then use of the F&-
construction is appropriate.
For example,
* Juan Daniel % ## 7 o (Subj +4€ + direct object noun phrase + verb + directional
complement + past tense marker.) Juan Daniel kicked the soccer ball in.

o FAAE X ANEIEK/BAEXANI L. (Subj+4E + direct object noun phrase + verb + locative
complement.) We wrote/put our ideas in this section.

However, if there is no additional information given as to what has happened to the direct object, use of
a f&-construction is incorrect. For example, in the sentence below, the #&-construction is not allowed:
Juan Daniel 28449 & %2, (Subj. + verb + direct object noun phrase) Juan Daniel misses his frog.
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ccC Gi |
LP 6.2.6 ive an example
For example:
Approaching Attaining Expanding
BRMABHEFNADAIN | FREAEFGABELESE | FEILANGABET, A
w, Blde R, , Bl R R L, Bl F = AFe Ko

Membranes block/stop
harmful things outside, for
example, dirt.

Membranes protect by
keeping harmful things out,
for example, dirt.

Membranes let some things
pass through, such as air and
water.

Subj. + Verb + Object +
Complement (adv.), for
example, ...

Subj. + #&-construction [f2 +
object + verb + adv. phrase [
4% (adv. marker) + adv.]], for
example, ...

Subj. + ik/4%-construction [ik/
1% + direct object + verb], such
as, ...

Noticing and awareness spotlight: Words/phrases used to give an example

There are different phrases used to give an example. These phrases are usually set off with a

comma.

%) 4w /24w (for example, for instance)

1% (like, such as)

A F &L (to illustrate this)
4] 3544 (in other words, to put it another way)

AL (that is to say)

FFAK ... BLET (just as/like... [used as simile])

cc Express a personal opinion
P6.27 | P - -
For example:
Approaching Attaining Expanding

RIEZ/ B B RA K HAEK....

| feel like/think... It seems to me like... | suggest...

AF 7T & (maybe, 3t KRB, ROOFEA.....

perhaps) In my opinion, ... My thoughts are...
FEIAA ... A D

| believe/think ...

What | meanis...
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cc Ask for clarification about feedback/advice/idea
LP 6.2.8
For example:
Approaching Attaining Expanding
B 42 L E, FHIREL— K. | RTATRAEL —#&?
What did you say? | didn’t understand, could Could you repeat it one more
you please say it again? time?

H M R R A R AR A —

| didn’t understand that. Did you say... Please explain it to me one
more time.

4‘]‘ :\_> '\.> /f/]‘:'ifééﬁi% ...... 6 =3 '\J " -

What does it mean? Does what you said mean...? | 1R T ALK @EHE—TF5?
Could you explain that to me?

Form focus: Nominalization using #9 (e.g., 1R 5L87 Z.......)

A verb/verb phrase can become a noun by placing the particle 4 (de) after it. For example,
the verb phrase 13 (you say) can function as a houn phrase 1?3t %J, meaning “what you
say” in 14489 & (What you say is...).

Noticing and awareness spotlight: Use of "5? vZ? 7 ?

A few particles are commonly used at the end of questions.

"7 is used to invite agreement.

"%? is a tag question meaning “..., and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.

cc . .
LP 6.2.9 Negotiate turn-taking
For example:
Approaching Attaining Expanding
TR T T—ANZse R T do RARTALE, RAVER A
My turn! Who is the next? /&“Fz&ﬂ‘o
If you don’t hurry, none of us
AR T REAFZRT - can move on to the next.
Your turn! | think it’s your turn.
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T— Ak
Who's next?

TR ARE?
Are you the next one?

K RARAF AR
All of us are waiting for you!

cc . .
LP 6.2.10 Express a personal opinion and request agreement
For example:

Approaching

Attaining

Expanding

R A, RR?

| feel like/think......, and
you?
BT RE, ARER?

Maybe/perhaps...., and you?

BBRA R e , AR &

It seems to me like..., do you
agree?

5t KK, o, R R FD?
In my opinion, ....., do you
agree?

BIAA o IR T2
| believe/think ..., do you
agree?

I e, FRALE X 2 180G
v [ee?
| suggest..., do you think so?

RO F R ALK XL
1ageg? [re?

My thoughts are......, do you
think so?

vh? [ee?
What | mean is......, do you
think so?

Noticing and awareness spotlight: Use of "5? "&? 7 7

A few particles are commonly used at the end of questions.

"7 is used to invite agreement.
"R? is a tag question meaning “, and you?”
uj_ly?

is a question particle that is used when one expects a “yes” or “no” response.
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cc Express agreement/disagreement
LP6.2.11 | PresSag 2
For example:
Approaching Attaining Expanding
¥F o PRBLAF T KA B EIRAR GG —HE o
Good. You are correct. | share your thoughts.
&[‘gjf;\;o ']/‘:7%/_{\‘&-;}%0 &%)&40
| agree. You're absolutely right. | agree (more formal).
HALA B FAZIXLINA TR
| also + verb (am/agree). | think so too. | agree with you entirely.
3t o FALTRIX LI H o
Exactly/Correct. | don't think so either.
Ao EAI R LN, 09 FNBARGG T F) o
No. | don’t think so. My suggestions are different
from yours.
Ao 2, TRRREA.?
Not good. Yes, but don't you think... KA SRR TR
| must take issue with you on
that.
RRE. ERIFETRE.
| don't agree with you. I'm afraid | have to SR T
disagreeo However
3T
Not exactly.

Noticing and awareness spotlight: Repetition of verb

Repetition of a verb, e.g., 371+ (to discuss), can be used to soften the tone of voice.
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Focused Learning Phase-- “Through” activities
The teacher will read Juan Daniel, Chapter 4 to the students as they follow along in their
packets. The teacher will guide students in creating a one-sentence summary for each section

of the story. Students will then work together to create a written summary for the chapter.

Time: Learning Activity 3—40 minutes
Learning Activity 4—40 minutes

Learning Activity 3

1. Have students open their packets to Juan Daniel, Chapter 4. Do a quick oral review of what
happened in the first three chapters. Use story elements to guide the review: Setting,
characters, problem, and solution.

2. Read Chapter 4 aloud to students, one section at a time, as they follow along in their
packets. The chapter is divided into the following six sections:

Section 1: N“EAMBEEE, ... "R LLCFHIEXMFERLS A 7 (“Later that
day, ...Juan Daniel walked over to take their order.”)

Section 2: M“MMLFER KL Z F FHb.... B ZRT R EHEWH. 7 (“ think that
with one more trip...his team’s lucky mascot.”)

Section 3: M“HRALZ 2T ARB RAFIE, 7. "B LR RTAR R E e, 7
(“I'm glad he brought you good luck...not to have you talk their ears off.”)

Section 4: M“Z £ F . "B F B MAIE Y. 7 (“It's OK, said Ms
Peters...create new medicines or vaccines.”)

Section 5: M “Juan Daniel & & k3L, ... 7F]“ L RIEZ AT, YJuan Daniel Bo 7
(“Juan Daniel nodded...”l haven’t thought much about it yet,” said Juan
Daniel”)

Section 6: A“#EA —AMNEE, ... 7E LR R IXAN El Salvador 89 — AN 4. 7 (4
have an idea that might...like my little town in El Salvador?”)

3. Atthe end of each section, ask the students to draw a line to mark the end of the section
and to number that section (1-6). At the end of each section, with a partner, students
should work together to decide what the most important event or information was in that
section and to prepare a one-sentence oral summary to share. Then invite pairs to share
their oral summary sentences with the class.

Note: See Learning Activity 4 below for some possible sentence summaries for each section that
you can use as a guide.

4. Continue reading to the class, section by section, asking pairs to create their oral summary
sentence when you reach the end of each section. This is an oral activity that will prepare
students to do the written activity in Learning Activity 4.
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Note: Please include the following as you read Section 3 and Section 4 to the class:

5. InSection 3, Juan Daniel tells Ms. Peters how his frog brought good luck to the soccer team.
Add cultural symbols of luck to the cross-cultural chart displayed in the classroom, providing
examples on page 4 of MMIC 6-IWB and eliciting examples from students of symbols of luck

from the three cultures.

Here are a few examples:

Country Symbol of Luck Meaning
El Salvador | e Juan Daniel’s frog e Team mascot that brings good
¢ Virgin de Guadalupe luck to their game
o ZL)LF #9 4% F (Red socks on * Keep people safe from the evil
babies) eye
us e Finding a — %4 (penny) e Traditional rhyme: “See a penny,
pick it up, and all the day you'll
« Finding a 9 } 7} 49 Zv} ¥ (4- | have good luck”
leaf clover) e Pick it, and it will bring good luck
e % F % ¥y (Rabbit’s foot) * Good luck and protection from
harm or accidents. Some people
carry one on their key chain or put
one in their baby’s crib.
China #& (Fu) Blessing, good fortune, good luck. “

o F LRk (Wearing red)
o &4 (Magpie)
e #F Buddha’s hand

4% (fa)” is a very popular Chinese
character for Chinese New Year. It
is often posted upside down on the
front door of a home. The upside
down “4& (fa)” means good luck
came to the house, since the
character for “48] it & (upside
down)” in Chinese sounds the same
as the character for “2k (came)”.

* Bring good luck

6. InSection 4, spend some time deciphering the membrane paragraph for students. Discuss
some of the complex vocabulary like “anti-microbial properties” (4t # 4F14£), “bacteria” (28
@), “viruses” (¥% 2), and “vaccines” (% %), using visuals displayed on page 5 of MMIC 6-
IWB and lots of examples. Students will have already become familiar with the concept of
“membranes” in Learning Activities 1-2. Be sure to make reference to this prior knowledge.
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Learning Activity 4

1. Divide the class into six groups. Give each group six post-it notes (4” x 4” size or larger).
Have each group number each of the 6 post-its from 1-6.

2. Ask students to read Juan Daniel Chapter 4 again, and this time; write a one-sentence
summary of the most important thing that happened in each of the six sections of the story.
Have them use one post-it note for each section: Put Section 1 summary sentence on post-it
note #1, Section 2 summary sentence on post-it note #2, etc. Remind students that their
one-sentence summaries should be a paraphrase (not copied directly from the text).
Encourage them to think back to their oral paraphrases from Learning Activity 3. Here are
some examples of possible summary sentences to help you as you guide students through
this activity:

Section # Chinese English

Section 1 % Juan Daniel =4 #B#&FZ A | While helping Mamda Tere serve

{%, Pupuseria £/T &7 = %4 | “pupusas” in the restaurant, Juan

Ao Daniel sees three strangers come

into the restaurant.

Section 2 % Juan Daniel "7 L= % g £ A% When Juan Daniel hears the three

7 %i}_ﬂ—f 2 A A B3R strangers talking about frogs, he
B EERT—RER, tells them about the frog that he

found on the soccer field.

Section 3 | Peters % X% if Juan Daniel 4%«% Ms. Peters tells Juan Daniel that it is

TR kR IEIEF E£L, X4 | important to keep his frog’s skin

B RB T AR A . moist so that he can absorb air into

his body.

Section4 | Peters %% Juan Daniel # /% % | Ms. Peters explains to Juan Daniel

BRI A — EEE, €44 | that frog skin is a membrane that

— A BT, TRLM4LH —u | lets some things pass through and

A9, blocks other things.

Section 5 Peters % 4% 1F Juan Daniel % | Ms. Peters tells Juan Daniel that she
— %AW TAZIR, R 4 F F24}5 | is a bioengineer, who uses math and
Snif kR A K Fash M6 5 4, Lk | science to solve problems for

F, . people and for animals like his frog.
Section 6 Peters % J-# 4L Juan Daniel %] X | Ms. Peters suggests that Juan Daniel
BT & A, HAAMARARAE —|take a walk in nature to see if he
AR B F e R IR 69 . can find some ideas for a way to

keep his frog’s skin moist.

3. Hang six sheets of flipchart paper on the walls around the classroom. Label each sheet with
the number 1-6 (for each of the six sections of the story). Ask each group to stick their six
post-its to the corresponding charts (i.e., They would put their post-it with the sentence
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summary for Section 1 onto flipchart paper #1, their post-it with the sentence summary for
Section 2 onto flipchart paper #2, etc.).

4. Remove the six charts from the wall and give one chart to each of the six groups. In their
groups, ask students to take turns reading all of the summary sentences for their section of
Chapter 4. Then have them choose the one summary sentence that best summarizes their
section, or combine parts of two or more post-its to make an even better sentence
summary.

5. Goingin order from 1-6, invite each group to read their summary sentence for their section.
Write the sentences on the whiteboard as the students read them. When all six sentences
are up on the whiteboard, the class will have created a great summary of Chapter 4.

Note: This activity develops the skills of identifying main ideas in a text and summarizing.
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Language Function-Form-Vocabulary Connections (Activity 3-4)

co Recount events using action verbs and dependent time phrase/clause in complex
LP 6.3-4.1 | sentence
For example:

Approaching

Attaining

Expanding

Juan Daniel SRR & —#2 % %)
KT o

Juan Daniel went to play
soccer with his friends.

IR BHAE, José
Eduardo & Juan Daniel g4
T, Juan Daniel #9J& 1% %1%
T o

While at the soccer game José
Eduardo pushed Juan Daniel
down and Juan Daniel’ arm
was hurt.

iE % Juan Daniel # % %) )L &
ey atiE, RAHEARSD
AT —TFTH9 R B

When Juan Daniel was about
to kick the soccer ball,
someone shoved his shoulder
hard.

Simple past time using action
verb with temporal marker

7

Use of dependent time phrase
in complex sentence and
temporal marker 7

Use of dependent time clause
in complex sentence and
temporal marker 7

Form focus

1. Use of 7 as temporal marker

Simple past time can be communicated using 7 (temporal marker), e.g., action verb + 7
(temporal marker). The temporal marker “ 7 ” is positioned either immediately after the main
verb or at the end of the sentence/clause.

Use of dependent time phrase/clause in complex sentence

one complex sentence.

For example,

clause.

The first clause may consist of
* An adverb of time placed at the end of the first clause [noun + adverb of time #J B4%],

(While at the soccer game, ...)

* oran adverb of time phrase that is separated into two parts [% (part 1) + simple SVO
sentence + &9 BT4% (part 2)], e.g., H KRATN X KL & A 69 BF 4%,

tested the nylon screen,...).

Mandarin uses adverbs of time and adverb of time phrases to connect two clauses and form

....... (When we

Noun/simple SVO sentence + adverb of time phrase YA J5......)Z (after), + main clause.
Noun/simple SVO sentence + adverb of time VA 7T (before), + main clause.
Noun/simple SVO sentence + adverb of time phrase % ...... &7 BF4% (when/while at), + main
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co Recount a series of events using adverbs of time
LP 6.3-4.2 &
For example:

Approaching Attaining Expanding
EH—. EH=. EH=. | EANEZH/EANA EFENEHR/A
2w, ZHAE. ZH . | last week/last month earlier this week/month
EZMR(A)
seven days of the week *F LEFR/F

last year earlier in the day/year
HER
yesterday

X AR
F—. F=. F=... last time day before yesterday
ordinals: first, second, third...

%—% g

4RFE

this morning

the first time

...... VART, XK, ...

... before, this time, ...

# X (W) AT
# days ago

U
in the past

year before last year

Noticing and awareness spotlight

1. Placement of adverbs of time and impact on meaning

Adverbs of time are typically placed either at the beginning of the sentence or after the subject

and before the main verb.

Adverb placement is also affected by the type of time described. For example, when the adverb
of time indicates a specific point in time, e.g., = .% (at 3 o’clock), it is positioned after the
subject and before the verb. However, when the adverb of time describes an activity that
occurs over a more general period of time, e.g., & 7 =AM Bf. (He slept for three hours.),
then the adverb will be placed after the verb. In this case, T is more likely to be used.

2. Timeline as a vertical (above/below) and horizontal (before/after) concept

Vertical conceptualization of time with Z %] (week) and A (month):
EANEZH (last week), EA~HA (last month)
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Horizontal conceptualization of time with X (day) and 4 (year):
A X (day before yesterday), J& X (day after tomorrow)

3. Use of character YA

VAR can be used as a stand-alone adverb or a linking word meaning “in the past” or “before.”
In such cases, the character ¥X must be used. However, when a specific amount of time [ = X
(¥A) AT (three days ago)] is referenced, then use of the character ¥4 is optional.

4. X (day) and 4 (year) use similar adjectives to form adverbs of time,
except for 2 5 (last year)

X (day): AT X (day before yesterday). " X (yesterday). 4~X (today). %A X (tomorrow).
Ja X (day after tomorrow)

4 (year): A4 (the year before last). 4 (last year). 4~ (this year). B 5F (next year)-
J& 4 (the year after next)

co Describe actions of main characters using verb + resultative complements

LP 6.3-4.3 | (directional)
Approaching Attaining Expanding

Type 1 Type 2 Type 3
For example: For example: For example:
3¢, & (to run over here- # £ (bring along) 3¢,3¢ & (to run across)
toward the speaker) 1h & (stretch something out), | #iL % (to run across)
3% (to run over there- #8.# (think of an idea, have an | *Fif % (to dash over)
away from the speaker) idea jJump out) H#t % (to kick in)
Bk Bk (to jumparound) | ¥ (run back to some place)
% * (look across)
7 % (walk across)

Form focus: Verb + Resultative complements (directional)

In Chinese, each action verb communicates one specific action. For example, & (look) simply
refers to the act of looking. To communicate that the looking resulted in seeing something, one
needs to use a “verb + resultative complement” structure that will consist of an additional verb
or adjective. For example, /& (look) + JL (perceive) = to see something. Other examples are %7
(listen) + & (perceive) = to understand by listening, 4T (hit) + %] (down) = to push down.

“Verb + resultative complement” structures are always composed of two elements. The second
element indicates action resulting from the action or process communicated by the first
element. For example:

tede 1 T4L (1. to pull) FF (2.to open) T - [He pulled the door open.]
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There are several kinds of results that can be expressed by a “verb + resultative complement”
structure. These include cause (RAEZARITH T - [l broke the teacup.]), achievement (&K 42 7R
NF B #F # T [I wrote that character clearly.]), and direction (#¢3k it 2% 7 . [She jumped
across.]).

Directional “Verb + resultative complement” structure:

The first verb in this structure indicates movement from one place to another, the second verb
(which may consist of one to two verbs) communicates the direction in which the subject
moves. There are three main types of directional verbs:

Type 1. Direction relative to the speaker

% (go) indicates movement away from the speaker.
& (come) indicates movement toward the speaker.
Type 2. Direction of the motion in space.

_E (shang) [ascent — up] to climb

T (xia) [descent — down] to decline or go downwards
# (jin) [enter —in] to enter

& (cha) [exit — out] to go out (of a place)

#2 (qi) [rise — up] to rise

=] (hui) [return — back] to return

it (guo) [cross — over] to cross

It (kai) [open — apart, away] to start

Type 3. “Type 2 + Type 1” combination, direction of the motion relative to the speaker.
k& (ascend-come= up toward the speaker)

E 3 (ascend-go = up away from the speaker)

& & (exit-come = come out)

& 2 (exit-go = go out)

o Distinguish the superlative degree among two or more things/ideas within a
topic using a locative phrase /£ ... /... F to identify the whole topic, and the
LP 6.3-4.4 .
superlative verb &
For example:

Approaching Attaining Expanding
AFWNFL, RERNHR | AFWFE, RRERNF | AFOFEL, REAK...L
B Frinnro B Frnnro ERIIRST o
In this section of Chapter 4, | In this section of Chapter 4, In this section of Chapter 4, |
the part that | like is... the most important idea is... don’t have any other main idea

that | like better than ....
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Topic as noun phrase (/& zai | Topic as noun phrase (/& zai + | Topic as noun phrase (/& zai +
+ noun + % [i), modifying noun + Z [i), modifying noun | noun + % [i), subj. + negation +
noun phrase (subj + verb + phrase (subj +3& superlative + | tt (comparison marker) + noun
#7) + main noun/subject + verb + #7) + main phrase + ¥ (than)...
# (be verb) .... noun/subject + 5% (be verb) ...
Form focus

1. The superlative adverb &

” u

3 is an adverb that indicates the superlative form meaning “most,
immediately before the verb/adjectival verb is modifies.

-est” and is placed

2. Use of “/£ zdi .... Z Ii” as topic phrase

f& zdi ... 2 Ii: describing time or location “in” or “inside of”
e AWETEZIEE: inthe raisin experiment
o JZEIEYE: onthe soccer field

Noticing and awareness spotlight: Use of “7% 4 tt..... £ expression

%A t...... ¥ (Don’t have more ... than ...)
Negative particle + verb + comparative

Another way to express the superlative is to say there is nothing —er (better, bigger, worse,
etc.).
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co Construct characters to form words and phrases adhering to character structure
LP 6.3-4.5 | rules and stroke order guidelines
For example:
Left-right: ™. %
Top-bottom: &+ X
Left, middle, right: #F.
Top, middle, bottom: £+ #
One-part, totally enclosed: E. ©
Partially enclosed: i, /&
Approaching Attaining Expanding
One- and two-part characters | Three-part characters Four + part characters
One-part character Left, middle, right: &, Left-top, right-top, left-
e & Top, middle, bottom: & bottom, right bottom:
One-part, totally enclosed Left, top-right, bottom-right: e 4T
N %, 4 Left, top-right, middle-
Top-left, bottom-left, right: right, bottom-right:
Two-part characters 2y F. B 2. 4%
Left-right: ™. 3% Left-top, right-top, bottom: Left, middle, top-right,
Top-bottom: &+ X K. H bottom-right: %
Top, left-bottom, right-top: Left, middle-top, middle-
e AT bottom, right: #

Form focus: Formation of Chinese characters

1. Character structure rules

Chinese characters are called “square” characters because no matter how simple or complex,
each character fits inside a square. Characters can usually be divided into different parts. These
parts form character structures. There are four main structures: one-part structure, two-part
structure, three-part structure, and four-part structure. These structures can be further divided
into sub-parts.

For example,
Two-part structures: E (top/bottom), D] (left/right)

Three-part structures: EH (left, top-right, bottom-right), B] (top-left, bottom-left, right), etc.

2. Stroke order guidelines
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General rules for writing Chinese characters are:

1. Horizontal first, then vertical.

2. Top first, then bottom.
3. Left first, then right.

4. Left-slanted first, then right-slanted.

5. Outside first, then inside.

6. Center first, then both sides.

7. With “closed” characters, enter character first, then close it up.

co Identify and construct semantic radicals as separate characters or as part of

LP 6.3-4.6

another character

For example:

Z (yan, speech), when used as a semantic radical, turns into 7, e.g., %t (to speak)
4F (nid, ox), when used as a semantic radical, has two forms: 4 , e.g., 47 (object) or [, e.g., &

(to tell)

Approaching

Attaining

Expanding

Some semantic radicals can be
stand-alone characters and do
not change form when used as
part of another character:

X (big), X (sky/heaven/day)
& (insect), ¥ (frog)

Some semantic radicals can
only be part of other
characters:

J (sick), %% (illness, sick)
+ (grass), 3 (grass)

Some semantic radicals change
form when used as part of
another character:

¥ (hand) could be in the forms
of # >4 (“ba”)or 7D A&
(look)

4> (gold) will be in the form of
% >4k (exercise)

Some less commonly used
semantic radicals:

% (shi, arrow) as in #&
(short)

% (shén, body) as in 4%
(to lie down)

Form focus

1. Semantic radicals

There are about 201 semantic radicals used in 7,000 characters listed in the Statistics of
Commonly Used Characters <IUAX & A F4&» (1998). Among 201 radicals, 100 are
frequently used in high frequency characters (Shen, 2007). Historically, semantic radicals are all
integral characters. Take the above mentioned character #£ as an example: the left part of the
character & (insect) is a semantic radical and it suggests the meaning of this character
"tadpole." However, % by itself is also an independent character. A few semantic radicals,
however, no longer appear as independent characters in modern Chinese.
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Semantic radicals can cue the meaning of the compound characters. For example, more than
90% of compound characters with the semantic radical F (hand) have their meanings related
to the hand or to the action of the hand (Jin, 1985). However, the semantic radical suggests
only a general category of meaning of the compound; it does not provide a specific meaning or
definition. Take the character 7 (river) for example: the semantic radical in this characteris 7
(water), which suggests that its meaning has some relationship only to water; it does not
provide the exact meaning river.

2. Placement of semantic radicals

There are rules of thumb for where to place radicals:

1. Left part of the character

2. Right part of the character

3. Top part of the character

4. Bottom part of the character

5. Whole-word frames: [J (surround), totally enclosed, and 7~ (sickness) or i_ (to go,
movement), examples of partially enclosed

ccC T
LP 6.3-4.7 Accept feedback/advice/idea
For example:
Approaching Attaining Expanding
//fi‘o Z:éﬁ%o ré:J Bﬂ o
OK. Not bad. Brilliant.
GEX 3 AR ER RS
Good idea. You are correct. Thank you for your advice.
T o HA B AR IBAR 69 o
Yes, | can. | will do as you say. | will accept your suggestion.
cc Ask for clarification about feedback/advice/idea
LP 6.3-4.8
For example:
Approaching Attaining Expanding
B 42 FEHE, HIREL— K. | RTATRAEL —#?
What did you say? | didn’t understand, could Could you repeat it one more
you please say it again? time?
E N
| didn’t understand that.
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4 & &2 PR AT A, AR B IR E A — o
What does it mean? Did you say... Please explain it to me one
more time.

RBLeg 2. 00 F Bg?
Does what you said mean...? | R T ALK @EHE—TF5?
Could you explain that to me?

Form focus: Nominalization using #J (e.g., 1R $L4Y Z.......)

A verb/verb phrase can become a noun by placing the particle #J (de) after it. For example, the
verb phrase 14t (you say) can function as a noun phrase 1R %49, meaning “what you say” in
1R 4489 52 (What you say is...).

Noticing and awareness spotlight: Use of "5? v&? 7% ?

A few particles are commonly used at the end of questions.

"7 is used to invite agreement.

"%? is a tag question meaning “..., and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.

cc . .
LP 6.3-4.9 Negotiate turn-taking
For example:

Approaching Attaining Expanding

TR T T—ANZe kT do RARTRALR, HAVAR T AL 4R
My turn! Who is the next? T #4T,
AR T If you don’t hurry, none of us

R T | REAFZRT - can move on to the next.
Your turn! | think it’s your turn.
T AR

— K ,L: '
Who’s next? KA AR
All of us are waiting for you!

T = AARG?
Are you the next one?
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Expansion Phase-- “Beyond” activities

Review the events of Juan Daniel, Chapter 4 by inviting students to create a role-play of the
chapter.

Time: Learning Activity 5—30 minutes

Learning Activity 5

1. Lead the class in a role-play activity based on Juan Daniel, Chapter 4. Divide the class into
groups of five. Distribute envelopes containing roles written on five slips of paper from
MMIC 6-2: Role Play Roles, one envelope per group. Roles: Mama Tere, Juan Daniel, Ms.
Peters, Scientist 1, Scientist 2

Note: If it doesn’t work to have 5 students per group, try using groups of three and give two
students two roles to play.

2. Ask students to take turns pulling a character out of the envelope and then, once everyone
has their character, to work together to prepare a role-play of Chapter 4 of the story.

3. Let students know that they can look at the class summary of the story that is on the
whiteboard from the last activity to remember the main events from the chapter. Ask them
to imagine a “play” with dialogue: What would each of these characters say in each section
of the chapter? This is designed to be a spontaneous, oral role-play (no written script).
Review useful expressions that students might need as they prepare their role-play (e.g., #&
# (You say...); &AWL (I'll say...); “4R& T 4G, ... 5k 7. (Then/after, you leave, and
arrives.)”

4. Give students about ten minutes to practice.

5. Put group numbers in a hat and choose one number; that group will begin the role-play.
Continue pulling numbers from the hat to give as many groups as possible a chance to
perform their “play” for the class.

Note: Another “performance” option would be to have one or two groups perform their “play”
for the other Grade 3 class or for a class at another grade level.
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Language Function-Form-Vocabulary Connections (Activity 5)

CC
LP 6.5.1

Order a series of events using sequencing adverbs

Approaching

Attaining

Expanding

K —

F— B F=...
Ordinals: first, second,
third...

Tr4é

in the beginning

...before..., ...after...

First, ..., later, ..., finally, ...

Ry e

Initially, ..., then, ..., next, ...

AN AR
in the beginning

5k

later on

2 329=2
after that

4R
at the end

T

consequently, as a result

I‘L‘j:‘"(

in conclusion
WE
afterwards

R
at the end

You say this!

AV K — KB LR |

Let’s use/try sponge!

| suggest you say...

AR A ...
You may say......

cc Give a command using serial verb construction
LP 6.5.2
For example:
Approaching Attaining Expanding
Rt — Tl FAEBARL..... A A R/ R—KEAR?

Why don’t you use/try the felt?

EAVRAF /X — KA
You’d better use/try the felt.

Verb + noun + "& (ba)!

Subj. + Verb; + Verb phrase
(verb, + noun phrase)

A4+ 4 I (Why not) + Verb +
Object

Form focus: Subj. + Verb; + Verb phrase (verb, + noun phrase)

A serial verb construction refers to a sentence with two or more verbs that are connected by
one and the same event. In this type of serial verb construction the second verb is a verb
phrase that functions as the object of the sentence.

Noticing and awareness spotlight: Use of "Z (ba)

B (ba) is a particle which is used at the end of a sentence to indicate a suggestion.
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cc Express a personal opinion
LP6.53 | P o o
For example:
Approaching Attaining Expanding
RIEZ/ B B BRA K FAEK....
| feel like/think... It seems to me like... | suggest
AF 7T & (maybe, 3t KRB, ROOFEA.....
perhaps) In my opinion, ... My thoughts are
FEIAA ... EAD
| believe/think ... What | mean is...
cc Express agreement/disagreement
LP6.5.4 | Pressag 2
For example:

Approaching

Attaining

Expanding

#F s PRBEAFAT A AR IRAR GG — A
Good. You are correct. | share your thoughts.
HFZE R 7 A B, B
| agree. You're absolutely right. | agree (more formal).
EELE B & F AR ZINA AR AHF
| also + verb (am/agree). | think so too. | agree W|th you entirely.
3t o RERIZLINA o
Exactly/Correct. | don't think so either.
Ao EAI R LN, A9 B ILSRARGI T B
No. | don’t think so. My suggestions are different
from yours.
Ao 2, TRRREA.?
Not good- Yes, but don't you think... HAFe R T
| must take issue with you on
FR . RABERRE. that.
| don't agree with you. I'm afraid | have to
disagree. PR
T However
Not exactly.
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Noticing and awareness spotlight: Repetition of verb

Repetition of a verb, e.g., 31+ (to discuss), can be used to soften the tone of voice.

cc Negotiate to reach consensus
LP6.55 | o
For example:
Approaching Attaining Expanding
e, KR &Rk, T2 .
OK. | agree with your idea. We reach the consensus
without consulting with each
#£FE HKA—F, other.
| agree. Same here.
cc Ask for clarification about feedback/advice/idea
LP 6.5.6
For example:

Approaching

Attaining

Expanding

R 42
What did you say?

EATE

| didn’t understand that.

& & E?

What does it mean?

RAIE, HRFBHL— Ko
| didn’t understand, could
you please say it again?

R TR A
Did you say...

RILEG ... 09 T

Do you mean...?

T RTAE R —im?
Could you repeat it one more
time?

AR AR AR — o
Please explain it to me one
more time.

IR AL RIGF— T D?
Could you explain that to me?
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Form focus: Nominalization using %7 (e.g., 1R HLEY Z...)

A verb/verb phrase can become a noun by placing the particle #J(de) after it. For example, the
verb phrase 1%t (you say) can function as a noun phrase 12 %t #J, meaning “what you say” in
1R 4489 52 (What you say is...).

* If the subject is expressed in the verb phrase 1%t (you say), it is likely that the noun

phrase, %% #J (what you say), will function as the direct object in the sentence, in this
case, the “what” you say.

* If the direct object is expressed in the verb phrase, e.g., # 7K & (grow fruit), it is likely

that the noun phrase, #F 7K & 49, will function as the subject of the sentence, as that is
the information that is lacking.

Noticing and awareness spotlight: Use of "5? v&? 7% ?

A few particles are commonly used at the end of questions.
"7 is used to invite agreement.

"’? is a tag question meaning “, and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.
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Evidence of learning

Highlighted key words and phrases from Juan Daniel, Chapter 4
Completed Circle Map of “membrane”
Oral co-construction of the definition of “membrane”
Class definition of “membrane” recorded in science journal
Completed handouts:

o MMIC 6-1: Describing Six Objects
Oral sentence summaries of six sections of Juan Daniel, Chapter 4
Written sentence summaries of six sections of Juan Daniel, Chapter 4
Whole-class written summary of Juan Daniel, Chapter 4
Informal observation of cross-cultural chart discussion of symbols of luck
Role-play performance of Juan Daniel, Chapter 4

VVYVYY

VVVYYVY
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Vocabulary List
Content-obligatory (CO)
T #% Recognize
Pinyin Characters English meaning Parts of speech
bd ydu haidedong | &7 F 49 A Hm LA | to keep harmful ‘ba’ verb phrase
xi dang zai wai mian | 4h things out
bdo hu i to protect verb
bing du S A Virus noun
dang zhu hut chén HHAE K B keep dirt out verb
dun pai J& h to shield noun
guan jian ci x4 Key words noun
kang jln xing A anti-microbial noun
properties
rang bié de dong xi | £ 7] 49 R G £ it to let things pass verb phrase
jing guod through
tut duan ey inference noun
Xi jan WA bacteria noun
yi mido ] Vaccine noun
1% 7% Produce
Pinyin Characters English meaning Parts of speech
bdo xian mo PR 8% 2 plastic wrap noun
bé A Thin adjective
bé mé R membrane noun
chang jing Y& Setting noun
dalu K continent noun
dong e Holes noun
gai yao i summary noun
gong chéng T4z engineering noun
hou Y2 Thick adjective
jT bén xa qit EERAER basic needs noun
jié ju %5 Solution noun
ka f&i guo Il zhi whu ek i JE 4% coffee filter noun
ké xué 5 Science noun
ké xué jia K scientist noun
kong >10 small holes noun
kong qi = A Air noun
li xing de yun dong | AT #9155 popular sports noun
It bé zhi 48§ 4K aluminum foil noun
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mian bu il cheesecloth noun
gi hou 4% climate noun
ré dai yu lin A F AR rain forest noun
rén kéu A population noun
rén wu N characters noun
shéng wu gong A M TAZ) bioengineer noun
chéng shi
shéng wu xué L7 biology noun
shirun de pi fa T B Uk moist skin noun
shi wu =Y food noun
shéu di B AR capital city noun
shu xué 5 mathematics noun
shui 7K water noun
sud fa shéng de shi | B & 2 69 F 4 events leadingtoa | noun
jian problem
X1 R breathe verb
Xi jié il details noun
X1 shou RO to absorb verb
xu shu AL narrative noun
yu yan EE language noun
yun dong 6u xiang | E 318 1% sports idol noun
zhang jié =y chapter noun
zhU ti sTxidng FAREA main idea noun
zhl yao rén wu EIZAY main character noun
zhl yao wen ti e 0P main problem noun
zU dang FEL +%4 to block verb
Content-compatible (CC)

T #% Recognize

Pinyin Characters English meaning Parts of speech
dui FA team noun

dui yoéu FA A teammate noun

fang shou By < to bock the shot verb

fu Pz fortune noun

hud ban AR AE partner noun

hué dong xido zu ez RN station(as in noun

classroom stations)

jin giu #E Ik goal noun

jué seé lian xi A e 3] role play noun
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quan ban A3 whole class noun
rang bié de dong xi | 1L 3] 89 A& 7§ 2 it to let some things verb
jing guod pass through
ru gia N to score verb
shou mén yudn FITN Goalie noun
tT qiu BBk to kick the ball verb
tu zi de jiao %69 e a rabbit’s foot noun
xido zU AR small group noun
yi fén qgidn — 5 a penny noun
ying ér chuan de PLF 0 Lok T red socks on babies | noun phrase
hong wa zi
ying guang bi RKRE highlighter marker noun
zU qiu JE_ER soccer ball noun
1% 7% Produce
Pinyin Characters English meaning Parts of speech
bl tong de RE) B different adjective
cdiliaoguan liyuan | MHE 2R Magnificent noun
Materials Manager
cha yé bao vt @&, tea bag noun
dong xi, wu pin A, Uik Object noun
gong zuod guan If IAEE R Terrific Taskmaster | noun
yuan
guan cha LA Observation noun
ji [t yuan LR N Remarkable noun
Recorder
ji zhong zhi hui EvRE to brainstorm verb
ni shuo AR You say... pronoun+verb
ni zéu leyi hou, ..1&i | 1R A& T ¥A&, ..k | Then/after you Pronoun+verb
le T leave,
and___ arrives...
wo hui shuo KA I'll say... pronoun+verb
xiang si de a4k 69 Similar adjective
yan shi zhi jidn yudn | i ~/R A& R Polished Presenter | noun
yOu gai zi su liao A EF A KA plastic water bottle | noun
shui ping with cap
yuan quan tu RS circle map noun
zhong wén da cha P E R R Chinese Champion | noun
yuan
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PR XY A EMRBEAH LR TR R ?
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1. CRFEEFH?

2. € _E@\A A ARG T AR T I 0NR 2

3. KT AFLE"G?

4. VAT A A/ FL? FHHE—A0F.

My o G FR:
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My o G FR:

ol S

C T A

'© LA IR R AR T A A AF LAy iR ?
KTAF LED?
CAMBH ARBF L) FE-AHIT.

€ Tt e ey ?

'© LA IR R AR T VA A A LAy iR
KTAF LC5?
CTAMB LA RBFE? FHE—A6T,
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#ha%/g/ﬁ:l

i A

#ha%gﬁ/ﬁl

PR

#ha%gﬁ/ﬁl

PONPRE

C A FA LA H?
© L Em A R AR T A AF LA N iR 2
KITAFiEEG?

CTAMRBT L2 ABFE? FE—AH T,

CRFIEEF?
© _EEm A R AR T A AR LA iR 2
KITAGF HLECH?

CTAMRBT 2 ABFE? FE—AH T,

CRFIEEF?
C _EEm A R AR T A AR LA R 2
KT HLECH?

CIAAMRBH ARBF LY FE-AHT.

FSiRE, B e

TERE, B A
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Describing Six Objects

Group Members

How are these objects similar to or different from a real membrane?

Name of object:

1. Is it thick or thin?

2. Does it have tiny holes that you may or may not see?
3. Can water pass through?

4. Does it block anything? Give an example.

Name of object:

1. Is it thick or thin?

2. Does it have tiny holes that you may or may not see?
3. Can water pass through?

4. Does it block anything? Give an example.

Name of object:

1. Is it thick or thin?

2. Does it have tiny holes that you may or may not see?
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The is like a membrane because...

The is not like a membrane because...
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Role Play Roles
Directions: Cut out and place strips in an envelope.

Lesson 6: “A Helpful Visit”

Juan Daniel

Ms. Peters

Mama Tere

Scientist 1

Scientist 2

© 2012 Fortune, T., Wieland, M., and MMIC Team
Adaptation of Engineering is Elementary® “Model Membrane” Unit
Duplication Permitted

MMIC 6-2 EN
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Lesson 6: “A Helpful Visit”

Sample Circle Map:
Frog Membrane

) My teacher
Observation

Lets some
things pass
through

Protects frogs
like a shield

Has tiny holes

frog

o ) membrane
Anti-microbial

helpful

Keeps harmful things out

Book about frogs

© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC 6-3 TG EN
Adaptation of Engineering is Elementary® “Model Membrane” Unit
Duplication Permitted




MMIC 6-IWB.notebook

::\Ijlllll-l%
D

_ ®EE—& A»

_ MEEER, EA

FIZHIRIE

Vergin deGuads

AATA (2@ RERGZFGRF) ¢
hep:/ /1 ¥ 5

B LR T




MMIC 6-IWB.notebook

SCIENCEphOtOLIBRARY




	6LP_MMIC_FINAL
	6LP_MMIC 6-1 CH
	6LP_MMIC 6-1 EN
	6LP_MMIC 6-2 CH
	6LP_MMIC 6-2 EN
	6LP_MMIC 6-3-TG CH
	6LP_MMIC 6-3-TG EN
	MMIC 6-­IWB

