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Integrated Performance Assessment (IPA)
Part Two

Introduction

Two interpretive tasks provide an opportunity for students to demonstrate listening and
reading comprehension skills with a new chapter of the Juan Daniel story. Because this chapter
book is designed at an “instructional level,” the teacher has read most of Chapters 1-6 aloud to
students and provided extensive scaffolding for meaning. As the class begins Chapter 7 of this
eight-chapter story, students are familiar with language related to the main characters,
settings, story topics and events from earlier chapters. They are now ready to demonstrate
their abilities to interpret orally presented and written language for meaning.

To begin, students will listen as the teacher reads aloud the beginning section of Chapter 7 from
the Juan Daniel story. Chapter 7 is about the events of Juan Daniel’s championship soccer
game. After listening twice to the same section of the chapter, students will be asked to
complete IPA 2-1: Listening Comprehension Assessment [Interpretive Task (Listening
comprehension)]. This assessment involves tasks such as picture sequencing, multiple choice,
true/false, and making predictions about future story events. Teacher will then ask students to
exchange papers for peer correcting and will review and debrief answers and predictions with
the whole class. It is important that all students understand this section of the story before
moving on to the second interpretive task that assesses reading comprehension skills.

Once the teacher is confident that the whole class clearly understands the beginning events of
Chapter 7, students will be asked to finish reading the chapter on their own and then to
complete IPA 2-2: Reading Comprehension Assessment [Interpretive Task (Reading
comprehension)]. In this part of the story the main character, Juan Daniel, applies the
engineering design process to win the championship soccer game. Students are asked to
demonstrate use of reading comprehension strategies and demonstrate comprehension of
main events and supporting details. Teacher will collect and grade student work. After
returning graded work to students, teacher and students will review and discuss answers, and
call attention to important reading comprehension strategies. Finally, the class will brainstorm
other examples of how useful it is to apply what we learn in one situation (example here:
engineering design process) to a different one (example here: Juan Daniel’s championship
game).
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Part Two: Interpretive Tasks
(associated with JD Chapter 7)

Assessment Topic: What methods do engineers use to solve problems? How can what we
learn in one situation help us in another? What listening and reading strategies can we use to
help us understand a new chapter?

DEsIRED REsULTS (X 5 B #%)

Academic Content Assessment Objectives: Students can...
Chinese Language Arts

o Actively listen to and accurately interpret the main idea and relevant details of a
short passage

o Recall and use prior learning to prepare for listening and reading comprehension
tasks

« Actively engage in the reading process

o Comprehend grade-appropriate text (that has not been previewed)

« Distinguish between use of two homophones, # and 4%, in written text

o Use context cues and character analysis to infer meaning of unfamiliar words

+ Identify key words and construct a written chapter summary in a few sentences

+ Demonstrate reading comprehension by answering literal, inferential, interpretive
and evaluative questions

+ Make and evaluate predictions about a story

Science and Engineering

+ Analyze the relationship between the engineering design process and Juan Daniel’s
game strategy

Learning Strategies: Students can...

o Ask questions to find information you are seeking

« Transfer knowledge about other languages to target language
e Use visualization

o Use selective attention (key words)

o Make inferences (context, text analysis and picture cues)

+ Make predictions
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Chinese Language Objectives: Students can...
Functions and Forms
Content-obligatory (CO)

* Recount events in simple past time using action verbs with 7 (temporal marker)
and dependent time phrase/clause in complex sentence

* Express location using /& [zdi] in a locative phrase

* Ask and answer questions using question words

* Order a series of events using sequencing adverbs

* Construct characters to form words and phrases adhering to character structure
rules and stroke order guidelines

* |dentify and construct semantic radicals as separate characters or as part of another
character

* Predict degree of probability of something using auxiliary “helping” verbs

* Describe emotional states of main characters using adjectives or adverbs

* Describe actions of main characters using verb + resultative complements
(directional)

Content-compatible (CC)

* Report events/results in past time using adverbs of time
* Make inferences based on visual clues

* Express a personal opinion

* Accept feedback/advice/idea

e Ask for clarification about feedback/advice/idea

* Negotiate turn-taking
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Recognize ( 7 #%)

Produce (%732)

Aiojesijgo-uaquo)

Story-Related

5] & to agree, agreement, & 7= to express,
" I% to be shocked, 7L 3t} tightly like a
dead knot, 4 7 /4~ to go flying toward
the ground, -F-#7 balance, % "¥ to cheer
Interpretive Assesment Key Words

A& F & championship game, ¥ % halftime,
AR %2 % A~ 3K winning by two goals, # #4%
¥ running drills, £ 71 to bully, 4% & ahead,
% & behind, 4% 3k to pass, 41 17 to make a
goal, # 3 attack; to attack, K #% strategy,
F4, to block,

& & speed, % < to defend, & rbo-F
to tie the score, /¥ %] to rush out, ¥ to
control, ' 7 to dodge, %1% to get hurt, &
% champion, M to win, % to kick

Professional People

IA2)F engineer, &£ 4 TA42JF bioengineer,
5 K scientist

Engineering Design Process

T #23% 3t % B Engineering Design Process,
#19] ask, &% imagine, % # plan, #4F
create, &t improve, ¥ ¥ step, X 3t to
design, # % to model/modeling, Z#2Jf
engineer, £ 35 experiment, £ 5 K
scientist , 7% 2 membrane, % % result, &
1% changes (noun), % & & 92 IR 9] A2 to
solve real-world problems, X, —1X#F 49 22
% to try out new ideas, i& il 2 % 7/ to use
imagination

Story Elements/Literacy Terms

% 7 chapter, A4 characters, #2455
solution, £ % A4 main character, /K%
#8 main idea, %8 77 details, [¥] 2 problem,
rb 2% to compare/contrast, 48] to
predict/prediction

Team-Related

A team, B FA#54¥ team solidarity, FA &
teammates, 41k teamwork
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Recognize ( 7 #%)

Produce (%72)

3|qredwod-juajuo)

Assessment Words
#] 2 to draft/make, M +X assessment, &
45t feedback, R 45t B feedback loop, % 4
%9 integrated, & I performance, ¥ fi% &9
interpretive, & iX 9 presentational, i
9 interpersonal, F] 5 1% peer
evaluation, A #&7F1& self-assessment, +F
44 rubric, £4 4 compound sentence,
HL 4% 28 comparative expression, AL 45 fi
eye contact, ##1& to evaluate, /7 /&
criterion, i = quality, 4L Z quantity,
Assessment Activities
4 3JE whole class, /28 small group

“B 7 “Circle the letter”, &% -#5He-5
3 think-pair-share
Literacy Terms
BB/ M To make inference, % 4% 5
key words, T 77 22 # listening
comprehension, 58 2 22 ## reading
comprehension, %7 /3 M prediction
Mind Maps®
B & Circle Map®
Story-Related
7 i#% to be covered with, #Zi# to be filled
with, %% excitement e
determination, B % daily, #&% body
exercise, # B instant like a blink of an eye,
£74T IR IR comfortable, =48 £ TF equally
matched, #5 % 4 wonderful,

X% e X 4T BR not only cool but also

comfortable, 4% #R to pause

Adjectives

A /5F true, 18/%E false

Adverbs/Adverb Phrases

1% slow, P medium, B fast, 2=F all, 5
some, XA none, X % too much, X too
little, iE-%F just right/exact amount, #& % at
most, ¥ even more, ¥ approximately,
—......¥h.... @S SOON AS

Job Cards/Roles

P S EE R Chinese Champion, #1#H& ¥
7 Magnificent Materials Manager, %3 i
Remarkable Recorder, TA4F & #2 i1 Terrific
Taskmaster, /% 7~ /7 # i Polished
Presenter

Note: In the Language-Function-Form-Vocabulary Connection section you will find additional
vocabulary that is directly supportive of the various language functions. The particular words
and phrases you choose to target will depend on your students’ proficiency levels. Because of
this, we have not included all vocabulary here. At the end of this lesson, you will find a table that
provides more detailed information about the lesson vocabulary identified above.

© 2012 Fortune, T., Wieland, M., and MMIC Team
Engineering is Elementary® “Model Membrane” Unit

MMIC IPA 2



IPA 2: Interpretive Task
Page | 6

PREPARATION (3% 5 ' %)
Materials Needed for IPA 2

MMIC IPA 2-IWB: Interactive Whiteboard Pages

“Juan Daniel” story text for Chapter 7

MMIC IPA 2-1-TG: Listening Comprehension Assessment—Teacher Guide
MMIC IPA 2-1: Listening Comprehension Assessment

MMIC IPA 2-2: Reading Comprehension Assessment

Decks of story picture cards for story retell activity (see Lesson 3)
Cross-cultural chart
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Students will debrief Part One of the IPA and review the main events of Chapters 2-3 in Juan
Daniel storybook as a way to reactivate knowledge of earlier story events and basic soccer
vocabulary.

Time: 45 minutes

Interpretive Task #1 Activity 1: Listening Comprehension

Display page 1 of MMIC IPA 2-IWB. During a Think-Pair-Share activity, elicit from
students what they remember doing for Part One of the IPA, the oral presentational

task and assessment.

Chinese

English

AL SR A R (—) ABRHMEMR T
ok sk A & E 2

What did you prepare to do for Part One
of the IPA?

Ao X ANER 5 BARMAT 2 BLAR 2 oF L34
Fa ki 157

What did you need to be able to say in
Chinese for this part?

Display page 2 of MMIC IPA 2-IWB, the visual overview of the IPA, and introduce Part
Two of the IPA, the interpretive tasks. Suggested teacher language:

Chinese

English

42 ARE ) M XK FE T R AG AN -2 AR
1= %] «Juan Daniel Arfb 69 155D 64
HE, ARM (FAEM) 2K FELR xS
LF, BT R—EERA, RNEFH
WA — TR E AR 69 A 5o

This next part of the IPA will take us back
to the storybook, Juan Daniel’s Futbol Frog.
You (students) will be expected to listen to
and read portions of chapter 7. You will
have a chance to show me your
understanding of what you listened to and
read by completing written tests.

Note: To prepare for this portion of the IPA, it is important to review the beginning of the
story—especially the events of the soccer game from Chapters 2-3.

3. Display page 3 of MMIC IPA 2-IWB, four pictures from Chapters 1-3 of the JD story.
Then, ask students to look at the pictures and think back to the beginning of the story.
Ask them to listen carefully to the questions you ask and without talking to see what
they remember, see what other pictures they see in their heads. Tell them you will wait
to talk about what they remember until after they hear all the questions. Then ask:

4.
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Chinese English
Juan Daniel #& &4F- 24+ 4 ? What was Juan Daniel getting ready to do?
Mo AR B TP B 9IRR? From where did he leave and to where was
he going?
o F 2 L ? Who was he going to meet there?
Juan Daniel 2| L8 BH1E R & T H4? What happened when Juan Daniel arrived?
Juan Daniel & 24 & &£ & -F L1k &2 How did Juan Daniel end up sitting on a
bench?

Note: Make sure to pause after each question to allow students time to think and remember.

5. Ask students to individually jot down a few words and phrases of anything they recall
about the beginning chapters. Tell them that they will be exchanging their words and
phrases with a classmate.

6. Display page 4 of MMIC IPA 2-IWB, have students find a partner, exchange papers and
read what each other wrote. After reading the words and phrases, ask them to talk
about what they remembered about the beginning of the story. Then, ask them to
return to their desks and add any new words or phrases they would like to their original
list.

7. Repeat this same process (exchange papers, read silently, discuss, add new words or
phrases) by having pairs of students form small groups of four students (Met’s Modified
Think-Pair-Share, 2008).

8. Debrief the main events of the first soccer game by creating a circle map of the first
soccer game on page 5 of the whiteboard as a whole class. Make an effort to elicit and
record as much vocabulary about soccer as possible (goal, captain, forward, defender,
etc.).

9. Display pages 6-7 of MMIC IPA 2-IWB. Put students in pairs and give each pair a set of 10
story cards that were used in lesson 3. As before, invite students to play the “card
game” with the picture cards and retell the main events of the first soccer game. Refer
to Lesson 3, Learning Activity 6, #4.
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Language Function-Form-Vocabulary Connections (Activity 1)

co Recount events in simple past time using action verbs with 7 (temporal marker)
IPA 2.1.1 | and dependent time phrase/clause in complex sentence

For example:
Approaching Attaining Expanding
Juan Daniel SR A —# %K) | R ILE A B4Z, José iE % Juan Daniel 3% % %) L&
RT Eduardo 2 Juan Daniel 3] B tiE, RABARS
T, Juan Daniel 890815 | 3T — FHE B B
T o
Juan Daniel went to play While at the soccer game José | When Juan Daniel was about
soccer with his friends. Eduardo pushed Juan Daniel to kick the soccer ball,
down and Juan Daniel’s arm someone shoved his shoulder
was hurt. hard.
Simple past time using action | Use of dependent time phrase | Use of dependent time clause
verb with temporal marker in complex sentence and in complex sentence and
T temporal marker 7 temporal marker 7

Form focus: Formation of past tense

1. Use of T as temporal marker

Simple past time can be communicated using 7 (temporal marker), e.g., action verb + 7
(temporal marker). The temporal marker “ 7" is positioned either immediately after the main
verb or at the end of the sentence/clause.

2. Use of dependent time phrase/clause in complex sentence

Mandarin uses adverbs of time and adverb of time phrases to connect two clauses and form
one complex sentence.
The first clause may consist of

* An adverb of time placed at the end of the first clause [noun + adverb of time &) B4%],
e.g., TIRILILEIE, ... (While at the soccer game, ...)

* oran adverb of time phrase that is separated into two parts [ % (part 1) + simple SVO
sentence + #9BJ1Z (part 2)], e.g., ¥ RAVN X LY & A 69 6H4& , ... (When we
tested the nylon screen,...).

For example,

Noun/simple SVO sentence + adverb of time phrase YA Jj5......)5 (after), + main clause.
Noun/simple SVO sentence + adverb of time VA AT (before), + main clause.

Noun/simple SVO sentence + adverb of time phrase % ...... &7 Bf4% (when/while at), + main
clause.
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Noticing and awareness spotlight:
Use of temporal marker “ 7 ” with “verb + verb complement” structure

When a two-character “verb + verb complement” structure is used, the temporal marker “ 7"
must be placed after the verb complement.
For example,

[&] F2 7. (Isaw.)
However, if the verb complement consists of two characters instead of just one, then “ 7" can
be placed either after the one-character first main verb or after the two-character verb
complement.
For example,
£ T & k. (He walked out of there.)
fe & kT . (He walked out of there.)

IPAC;).LZ Express location using & [zdi] in a locative phrase
For example:
Approaching Attaining Expanding
& 31X )L (here [vernacular]) A ..AT#/ @/ 3k (in frontof) | X AL P 7
X Z (here, this place) .5 )&/ 3k (behind) (in the center of these two
AU (there [vernacular]) | &.. L3 /& /% (above) sections/parts/areas)
A7} 2 (there, that place) .. Ti/&@/k (below)
# % (home) .2 /E/k (inside) A XX T BT
JE 3848 U (restaurant) .. 9N )&/ 3k (outside) (on the hot, dry place)
A Z 3 (soccer field)
J #E ®AKE (rain forest)
Z& (zai) + adverb of location Z& (zai) + noun + locative £ (zai) + modifying phrase + #9
(here, there)/noun (home, particle + noun
restaurant, soccer field, OR
country) £ (zai) + modifying phrase + #9
+ noun + locative particle

Form focus

1. Formation of locative phrase: “/& (zdi) + noun + locative particle”

To express location Chinese speakers use a locative phrase that begins with the coverb & (zai).
For example, “/& zai + concrete noun + locative particle”

A FIIRJE®: behind the goalie

& %33 E: onthe soccer field
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To provide more detail within a locative phrase, we can add a modifying phrase, for example,
“f (zai) + modifying phrase + (#9) + noun (+ locative particle).”
There are a few different ways to construct a modifying phrase:

1. Adj+ #9: For example, £ X # X F # & 233 Lk (on the hot, dry soccer field)

2. Noun phrase +#9: £ iX # A28 4~ 49 F ] (in the center of these two sections)

2. Placement of locative phrase

Unlike in English, a locative phrase is placed either at the beginning of the sentence or before
the main verb, NOT at the end of the sentence.

A locative phrase, e.g., “4E zai + concrete noun +locative particle,” can be placed in a sentence as
follows:
1. Directly before the main verb. (Typical placement)
KA E e 8 4K EAC T —3 %%, We put a sponge on the coffee filter.
(Subj + locative phrase + verb + past tense marker + object.)

2. At the beginning of the sentence and set off by a comma. (for emphasis)
Fopreit B E, KA T —3 %% . On the coffee filter, we put a sponge.
(Locative phrase, subj + verb + past tense marker + object.)

3. After main verb in a #&-construction (giving emphasis to the direct object)
HANte—de i kit JE 4L £ T . We placed a sponge on the coffee filter.
(Subj + #&-construction [f€ + object + verb + complement] + past tense marker.)

Noticing and awareness spotlight: Use of suffixes . & . -k

Locative particles such as AT (in front of) and J& (behind) will typically be used with one of the
following suffixes: i (-bian)s & (-mian). =k (-tou) and become, for example, a7 /& /.

The following adverbs of location can be used interchangeably:

iX )L (here [vernacular]); iX 2 (here, this place)
AR U (there [vernacular]); AR 2 (there, that place)

co . . .
IPA 2.1.3 Ask and answer questions using question words
For example:
Approaching Attaining Expanding
...... " ? #.....72 (Who) JU/% ¥? (How many)
Use of ma H 4.7 (What) AR (£E)......? (Which)
...... P N WRE.....2 (Where)
Is or is not? & BHf%......2 (When)
E 4.2 (How)
At 4.2 (Why)
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Form focus: Placement of question words

Most question words in English occur at the beginning of a sentence. However, question words
in Chinese occur in a variety of positions. Generally, question words appear in the same
position as the grammatical function they serve in the sentence.

For example:

P S R R IR? (Who is going to play the soccer game? [“Who” occurs in subject position])
R A LA Z3R3E 3 1 ? (How many soccer players did you see? [“How many” is in the #
position of the noun phrase # + classifier + noun])

Noticing and awareness spotlight: Use of "5? v&? 7% ?

A few particles are commonly used at the end of questions.

"2? is used to invite agreement.

"R? is a tag question meaning “, and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.

co Construct characters to form words and phrases adhering to character structure
IPA 2.1.4 | rules and stroke order guidelines
For example:

Left-right: ™. %

Top-bottom: &+ X

Left, middle, right: #F.

Top, middle, bottom: £+ #
One-part, totally enclosed: E. ©
Partially enclosed: i, /&

Approaching Attaining Expanding
One- and two-part characters | Three-part characters Four + part characters
One-part character Left, middle, right: &, Left-top, right-top, left-
e & Top, middle, bottom: & bottom, right bottom:
One-part, totally enclosed Left, top-right, bottom-right: it 4F
N . 4 Left, top-right, middle-
Top-left, bottom-left, right: right, bottom-right:
Two-part characters k. A 3 R B
Left-right: ™. 3 Left-top, right-top, bottom: Left, middle, top-right,
Top-bottom: &+ X K. H bottom-right: %
Top, left-bottom, right-top: Left, middle-top, middle-
. AT bottom, right: #
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Form focus: Formation of Chinese characters

1. Character structure rules

Chinese characters are called “square” characters because no matter how simple or complex,
each character fits inside a square. Characters can usually be divided into different parts. These
parts form character structures. There are four main structures: one-part structure, two-part
structure, three-part structure, and four-part structure. These structures can be further divided

into sub-parts.

For example,

Two-part structures: E (top/bottom), D] (left/right)

Three-part structures: [H (left, top-right, bottom-right), H] (top-left, bottom-left, right), etc.

2. Stroke order guidelines

General rules for writing Chinese characters are:

1. Horizontal first, then vertical.

2. Top first, then bottom.
3. Left first, then right.

4. Left-slanted first, then right-slanted.

5. Outside first, then inside.

6. Center first, then both sides.

7. With “closed” characters, enter character first, then close it up.

co Identify and construct semantic radicals as separate characters or as part of

IPA 2.1.5

another character

For example:

Z (yan, speech), when used as a semantic radical, turns into 7, e.g., #t (to speak)

4F (nid, ox), when used as a semantic radical, has two forms: 4 , e.g., 47 (object) or

(to tell)

i
,e.g., &

Approaching

Attaining

Expanding

Some semantic radicals can be
stand-alone characters and do
not change form when used as
part of another character:

X (big), X (sky/heaven/day)
& (insect), ¥ (frog)

Some semantic radicals can
only be part of other

Some semantic radicals change
form when used as part of
another character:

¥ (hand) could be in the forms
of 3 >3 (“bd”)or 7O &
(look)

4> (gold) will be in the form of
% >4k (exercise)

Some less commonly used
semantic radicals:

% (shi, arrow) as in #&
(short)

% (shén, body) as in 4%
(to lie down)
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characters:
J~ (sick), %% (illness, sick)
+ (grass), 3 (grass)

Form focus

1. Semantic radicals

There are about 201 semantic radicals used in 7,000 characters listed in the Statistics of
Commonly Used Characters <IUAX & A F4&» (1998). Among 201 radicals, 100 are
frequently used in high frequency characters (Shen, 2007). Historically, semantic radicals are all
integral characters. Take the above mentioned character #£ as an example: the left part of the
character & (insect) is a semantic radical and it suggests the meaning of this character
"tadpole." However, % by itself is also an independent character. A few semantic radicals,
however, no longer appear as independent characters in modern Chinese.

Semantic radicals can cue the meaning of the compound characters. For example, more than
90% of compound characters with the semantic radical F (hand) have their meanings related
to the hand or to the action of the hand (Jin, 1985). However, the semantic radical suggests
only a general category of meaning of the compound; it does not provide a specific meaning or
definition. Take the character 7 (river) for example: the semantic radical in this characteris 7
(water), which suggests that its meaning has some relationship only to water; it does not
provide the exact meaning river.

2. Placement of semantic radicals

There are rules of thumb for where to place radicals:

1. Left part of the character

2. Right part of the character

3. Top part of the character

4. Bottom part of the character

5. Whole-word frames: [J (surround), totally enclosed, and 7~ (sickness) or i_ (to go,
movement), examples of partially enclosed

co . . .
IPA 2.1.6 Order a series of events using sequencing adverbs
Approaching Attaining Expanding
F—. B F=.. Ty oy By s BT | TR
Ordinals: first, second, X, o consequently, as a result
third... Initially, ..., then, ..., next, ... .
B
B, ... =2 , B b A in conclusion
ﬂ_i}‘%’ """ ] in the beginning
First, ..., later, ..., finally, ...
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T4
in the beginning

...before..., ...after...

S

later on

AR VA )&
after that

4R
at the end

)

afterwards

R
at the end

For example:

The first step was
In the first step, we
The second step was

In the second step, we .

The third step is .
In the third step, we plan to
use

A& E K89 8H4E , Juan Daniel
FeR AR % E, J& kit
MBE T = ARG AT Ik
, REMAMART

In the championship game,
Juan Daniel’s team was losing
at the beginning, later on they
came up with a plan, and
finally, they won the game.

L2 EF R EHE, Juan
Daniel F= A Z AN #1 % )5,
B AR TAZ X AR H)
BT — AN IF ik, T
R AAVIAT T A,

In the championship game last
week, Juan Daniel’s team was
losing at the beginning,
afterwards they came up with
a plan using the engineering
design process, and finally,
they won the game.

Form focus: Placement of sequencing adverbs

Sequencing adverbs are usually placed at the beginning of the sentence and set off with a

comma.
e Report events/results in past time using adverbs of time

IPA2.17 | P > :

For example:

Approaching Attaining Expanding
EH— EH=. Ed=. EAEH/EAA EEAEZH/A
2w, ZHAE. ZH . | last week/last month earlier this week/month
EHR(A)
seven days of the week = LEFR/F

last year earlier in the day/year
LIPS
yesterday

ER AR

last time day before yesterday
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%)F N % = % ,?— ...... % - ;},( —FJL]’]—#‘
ordinals: first, second, third... | the first time year before last year
ARF-E | ART, R,
this morning ... before, this time, ...

# X (VA) AT

# days ago

U

in the past

Form focus: Formation of past tense

Simple past time can be communicated using 7 (temporal marker), an adverb of time, or both:
Option 1: Action verb + T (temporal marker)

Option 2: Adverb of time + action verb

Option 3: Adverb of time + action verb + T (temporal marker)

Noticing and awareness spotlight

1. Placement of adverbs of time and impact on meaning

Adverbs of time are typically placed either at the beginning of the sentence or after the subject
and before the main verb.

Adverb placement is also affected by the type of time described. For example, when the adverb
of time indicates a specific point in time, e.g., = .% (at 3 o’clock), it is positioned after the
subject and before the verb. However, when the adverb of time describes an activity that
occurs over a more general period of time, e.g., & 7 = AN Bf. (He slept for three hours.),
then the adverb will be placed after the verb. In this case, T is more likely to be used.

2. Timeline as a vertical (above/below) and horizontal (before/after) concept

Vertical conceptualization of time with Z %] (week) and A (month):
EANEZ A (last week), EA~HA (last month)

Horizontal conceptualization of time with X (day) and 4 (year):
AT X (day before yesterday), /& X (day after tomorrow)

3. Use of character YA

VAR can be used as a stand-alone adverb or a linking word meaning “in the past” or “before.”
In such cases, the character ¥ must be used. However, when a specific amount of time [ = X
(¥A) A (three days ago)] is referenced, then use of the character ¥4 is optional.

4. X (day) and 4 (year) use similar adjectives to form adverbs of time,
except for % 5 (last year)

X (day): AT X (day before yesterday). " X (yesterday). 4~X (today). %A X (tomorrow).
Ja X (day after tomorrow)
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4 (year): A4 (the year before last). 4 (last year). 4~ (this year). B 5F (next year)-

J& 4 (the year after next)

cc . .
IPA 2.1.8 Make inferences based on visual clues
Approaching Attaining Expanding
SR LR RIKF Z...... BAE AT AW
| guess /think | bet that... | expect/deduce/suppose
that ...
AL/ T B B gy &AL
Maybe/ Perhaps... The ... in the picture tells us PAF.....
that... It seems as if...
B BRA K

It seems to me that .../In my
opinion, ...

As is seen from chapter 7...

cc Express a personal opinion
IPA2.1.9 | P P P
Approaching Attaining Expanding
RAAF A BB K HE.....
| feel like/think... It seems to me like... | suggest...
AF 7T & (maybe, 33K R, ROOFEA.....
perhaps) In my opinion, ... My thoughts are...
FRA..... E R ...
| believe/think ... What | mean is...
cc Accept feedback/advice/idea
IPA 2.1.10 i
For example:
Approaching Attaining Expanding
//fi‘o Z:éﬁ%o ré:J BH o
OK. Not bad. Brilliant.
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FEZ. IR VEAF AT o ER B8
Good idea. You are correct. Thank you for your advice.
ERZS HA B AR IAR 69 o
Yes, | can. | will do as you say. | will accept your suggestion.
cc Ask for clarification about feedback/advice/idea
IPA 2.1.11
For example:

Approaching

Attaining

Expanding

Rt 42
What did you say?

AT

| didn’t understand that.

4 E?

What does it mean?

RAIE, HRFBHL— Ko
| didn’t understand, could
you please say it again?

R TR A
Did you say...

/f/l‘:'ifééﬁi% ...... 6:\_; Sy " -
Does what you said mean...?

T RTAE R —im?
Could you repeat it one more
time?

AR IR R I — Do
Please explain it to me one
more time.

IR AL RIGF— T D2

Could you explain that to me?

Form focus: Nominalization using #J (e.g., 1R 3L4Y Z.......)

A verb/verb phrase can become a noun by placing the particle #J (de) after it. For example, the
verb phrase 1t (you say) can function as a noun phrase #3449, meaning “what you say” in

1R 4489 52 (What you say is...).

Noticing and awareness spotlight: Use of "5? v&? 7% ?

A few particles are commonly used at the end of questions.
"7 is used to invite agreement.

"%? is a tag question meaning “...,

and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.

CC
IPA 2.1.12

Negotiate turn-taking

For example:

Approaching

Attaining

Expanding

%R T
My turn!

T—AMNz#aiET?
Who is the next?

Jo RARTATE, RAVER g
BET #wo
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R T

Your turn!

T AR
Who's next?

TR ARE?
Are you the next one?

REAFZRT -
| think it’s your turn.

KFARAF AR

All of us are waiting for you!

If you don’t hurry, none of us
can move on to the next.
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Focused Assessment Phase—“Through” activities

Using text from Chapter 7 of Juan Daniel’s Futbol Frog, the teacher will engage students in two
interpretive tasks, one listening and one reading comprehension. This will comprise the
interpretive portion of the IPA for this unit.

Time:

Interpretive Task #1 Activity 2—45 minutes
Interpretive Task #2 Activity 3—30 minutes

Interpretive Task #1 Activity 2: Listening Comprehension

1.

Remind students that today’s portion of the IPA will consist of listening to and reading
the next chapter of Juan Daniel. First, they will complete the listening comprehension
assessment. Unlike the group presentations where each group achieved the same
grade, this test is individual, and students may not ask each other (or adults) for
answers.

Listening Comprehension Assessment: Display page 8 of MMIC IPA 2-IWB. Give each
student a copy of IPA 2-1: Listening Comprehension Assessment. Invite students to look
it over and ask any questions they have about the assessment. This assessment has four
parts: Part A involves sequencing three pictures that correspond to a teacher read
aloud. Parts B and C are multiple choice and true-false items. Part D asks students to
select two of five predictions about what will happen next in the story. Only Parts A-C
will be graded.

Note: Be sure to review the IPA 2-1-TG: Listening Comprehension Assessment-Teacher Guide in
advance. It includes more information about the assessment procedures and suggests language
for giving students directions for each section.

3.

In Part A, students will listen as the teacher reads the first three paragraphs of Chapter 7
aloud. Following standard classroom procedure, the teacher will first read the title, then
start with “On the morning of the big game...” (p. 45 in MMIC Chinese storybook), and
read up to “...left Juan Daniel’s team two goals behind. (p.47 in MMIC Chinese
storybook).” Give students time to complete the assessment. Encourage students to
listen carefully and check their ordering of events on the handout after they’ve had time
to listen a second and third time and think.

Continue with Parts B-D.

Teacher will ask students to exchange papers for peer correcting and will then review
and debrief answers with the whole class. To provide immediate feedback to students,
the teacher will re-read the listening section and go over the answers using the
whiteboard to model correct answers. It is important that all students understand this
section of the story before moving on to the second interpretive task that assesses
reading comprehension skills.
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Interpretive Task #2 Activity 3: Reading Comprehension

1. Reading Comprehension Performance Assessment (individual assessment): Hand out
IPA 2-2: Reading Comprehension Assessment. Ask students to look it over carefully.
Once they have done so, ensure that students understand what will be expected of
them on the reading comprehension assessment and allow them to ask any questions
they may have.

2. Ask students to open their stories to page 34 (p. 46 in MMIC Chinese storybook starting
on the 3™ line). Ask them to read the rest of the chapter quietly. Remind them that
there will be words that they do not know in the chapter—that’s normal. Encourage
them to use the strategies they have been practicing in class to understand what they
are reading.

Note: The final question (#12) on the reading comprehension assessment involves the
homophones #1/4%. Have students close their books before answering this question. Display
page 9 of MMIC IPA 2-IWB (see below). Ask students to write the correct character for “de” in
the space provided on the assessment.

ué{:’ I’;‘é%lli%_"?

ARE LB R EHde”. (HFA3 0, *62%)

EIFEE: WHHIEATE FMHik.

a. Juan Daniel At HEILEIK,
b. Juan Daniel E RN =2 P2

3. Once all papers have been turned in, use the whiteboard to check the answers with the
class to give students immediate feedback on how they did.
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Language Function-Form-Vocabulary Connections (Activity 2-3)

co . - . . R A
IPA 2.2-3.1 Predict degree of probability of something using auxiliary “helping” verbs
For example:
Approaching Attaining Expanding
BRIF R E IR ZAHT o RAAT Al B & 3. 4% Juan Daniel & R4/
Peters x5 —3#13, B REZ Y Peters X+ 5 —3F
1372
| guess he told friends that he | | feel like/think he will write a | Do you think Juan Daniel will or
won. letter to Ms. Peters. will not write a letter to Ms.
Peters?
SR LR RIKF Z...... BAE AT AW
| guess /think | bet that... | expect/deduce/suppose
that ...
AL/ T B B gy, &AL
Maybe/ Perhaps... The ... in the picture lets me | 14 -F......
know/makes me think that... | It seems as if...
EE F |
It seems to me that .../In my IEXFFTAE ... e
opinion, ... %L EH ...
As is seen from chapter 7...

Form focus

1. Auxiliary “helping verbs”

In Mandarin, auxiliary “helping verbs” indicate the ability, possibility, intention or desire to
carry out an action. The following are examples of auxiliary “helping verbs”:

2 ‘will likely + verb’, & ‘will know + verb’, &/ ¥A‘able to + verb’, &/ 5 % ‘ought to + verb’, &
/78 ‘want to + verb’, ¥ ¥A‘allow to + verb’, 7~ 7] ¥A‘prohibited to + verb’

2. How auxiliary “helping verbs” are same/different from other verbs

Like other verbs, auxiliary verbs...
a. occur as the A element in A-not-A questions, for example, & R & 45 Peters ¥+ 5 —
#f42? (Do you think that Juan Daniel will write a letter to Ms. Peters or not?)
b. can be negated, or example: #£8] X &%) 2 3. (He will not play soccer tomorrow.)

Unlike other verbs, auxiliary verbs ...
a. must co-occur with a verb or an assumed verb;
For example, 7& % 69 3L % 7 & iZ 4% /»? (Should the holes of a membrane be small?)
b. does not take aspect markers such as 7 (le), iZ(guo), & zhe;
c. cannot be modified by intensifiers, such as 1% (very) or £ (even more);
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cannot be nominalized;
cannot occur before the subject;
cannot take a direct object.

3. Three uses of character &

4> as a verb (to know). For example: %4 ¥ L. (I know Chinese.)
4> as an auxiliary + verb (specifies a learned, acquired and usually mental ability: “know
how to” or “to learn how”). For example: &4 % 23k . (I know how to play soccer.)

c. 4 asan auxiliary + verb (refers to the likelihood of the occurrence of an event: “will”,

“most likely”).

will be held here next year.)

For example: @ & &8 &£ X L # 47, (The championship game

4. Two uses of the character &

a. & asan auxiliary + verb (refers to the likelihood of the occurrence of an event: “will”,

“most likely”).

will be held here next year.)

b. % as averb (to want, need).

For example: & % & P &£ iX 2 4T, (The championship game

For example: 3% # Kok it J8 4%, (I want two coffee

filters.)
co Recount events in simple past time using action verbs with 7 (temporal
IPA 2.2-3.2 | marker) and dependent time phrase/clause in complex sentence
For example:

Approaching

Attaining

Expanding

Juan Daniel SRR & —#2 % %)
KT o

Juan Daniel went to play
soccer with his friends.

IR BTAE, José
Eduardo & Juan Daniel g4
T, Juan Daniel #8845
T o

While at the soccer game José
Eduardo pushed Juan Daniel
down and Juan Daniel’s arm
was hurt.

iE % Juan Daniel # % %) )L &
ey atiE, RAHEARSD
HWAET — TFTH9 A B

When Juan Daniel was about
to kick the soccer ball,
someone shoved his shoulder
hard.

Simple past time using action
verb with temporal marker

7

Use of dependent time phrase
in complex sentence and
temporal marker 7

Use of dependent time clause
in complex sentence and
temporal marker 7

Form focus: Formation of past tense

1. Use of T as temporal marker

Simple past time can be communicated using 7 (temporal marker), e.g., action verb + 7
(temporal marker). The temporal marker “ 7 ” is positioned either immediately after the main
verb or at the end of the sentence/clause.
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2. Use of dependent time phrase/clause in complex sentence

Mandarin uses prepositions as linking words to connect two clauses and form one complex
sentence. When the first clause is dependent on the second clause to complete its meaning,
prepositions will be placed at the end of the first clause. The first clause may consist of a time
phrase [noun + preposition] (e.g., £ 3K L6984, ......) or a time clause [simple SVO sentence
+ preposition] (e.g., iE % #6 3 2h L& H By 69 BHZ, .....).

For example,

Noun/simple SVO sentence + YL )z (after), + main clause.
Noun/simple SVO sentence + YA 7] (before), +main clause.
Noun/simple SVO sentence + #J B} 4% (when/while at), + main clause.

Noticing and awareness spotlight:
Use of temporal marker “ 7 ” with “verb + verb complement” structure

When a two-character “verb + verb complement” structure is used, the temporal marker “ 7"
must be placed after the verb complement.
For example,

[&] F2 7. (Isaw.)
However, if the verb complement consists of two characters instead of just one, then “ 7" can
be placed either after the one-character first main verb or after the two-character verb
complement.
For example,
£ T & k. (He walked out of there.)
fe & kT o (He walked out of there.)

IPA ;3_3.3 Order a series of events using sequencing adverbs
Approaching Attaining Expanding
F—. HF=. H=... B, . s By e , T T2
Ordinals: first, second, X, o consequently, as a result
third... Initially, ..., then, ..., next, ...
%z

Hh, ... , RE, . , A, A in conclusion
= 9/ = in the beginning
First, ..., later, ..., finally, ... g

=R afterwards
T4& later on
in the beginning R

AR Az at the end
...... SRy = after that
...before..., ...after...
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e

at the end
For example:
F—F o BHE—F & FE R BHE, Juan Daniel L2 F R eE, Juan
2, EATo FaA AR % )5, )& kM | Daniel FoFA AR %),
FoF R EHEF AL T — AN 5T 7 A )& feA B TAZ AR T )
2, FAo &, BRERMNRT BT —ANBREGFIE, T
F=F .. E”’*éﬁ R AATVIAT T A
BAE ;kmr ...... o

The first step was
In the first step, we
The second step was

In the second step, we

The third step is .
In the third step, we plan to
use

In the championship game,
Juan Daniel’s team was losing
at the beginning, later on they
came up with a plan, and
finally, they won the game.

In the championship game last
week, Juan Daniel’s team was
losing at the beginning,
afterwards they came up with
a plan using the engineering
design process, and finally,
they won the game.

Form focus: Placement of sequencing adverbs

Sequencing adverbs are usually placed at the beginning of the sentence and set off with a

comma.
co Describe emotional states of main characters using adjectives or adverbs
IPA 2.2-3.4
For example:
Approaching Attaining Expanding
2 2% (happy) = %89 B2 (happy face) # & (confused)
1% 3 (sad) 2 S5 Hu 3t (speak happily) % (frustrated)
Z (tired) £ J& (anxious)
E 1 (afraid/scared) 13 89 5 3 (sad boy) R (grateful)
£ 4, (angry) 7S H K (cry sadly) J& % (agonized)

HIK (nervous)
I 4F & & (embarrassed)
F# (calm)
>4 % (excited)
I (proud)
%37 (amazed)
i# A (satisfied)

b 8995 (joyful song)
T He He g (sing joyfully)
FE ST

(embarrassed expression)
T & B Hy & (smile
embarrassedly)

b (amused)

%15 (astonished)

# 9% F1 & (exhausted)
AR, A (cocky)
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Juan Daniel 1&4% <, Juan Daniel A (—). &L Juan Daniel %) 2 3k 945 45 9%
K, T ARAIRR R T VAR
Juan Daniel is very sad. Juan Daniel was a little bit Juan Daniel played soccer so
nervous, but he quickly hard that he was exhausted.
calmed down.
Subj. + “very” + adj., ..., Subj. + adv. + “H” (de) + Subj. + Verb + Object + Verb
(“be” verb is omitted in Verb (same as before) + “45” +
Chinese.) complement

Form focus: use of #9. 3. 13

9 (de) is used when an adjective and/or a pronoun modifies a noun. The form is:
Adj./pron. + &9 + Noun, for example, ¥ ##) 2 X (sweltering summer), #1169 3 AL A
(our model membrane design)

H, (di) is used when an adverb modifies a verb. The form is:
Adv. + 3 + Verb (unlike in English!), for example, & 2$3#u3%*F (cheer happily)

1% (de) is used when a verb complement is used after the main verb. The form is:

Verb + 1% + Adv., for example, & ¥.1FH. (Iran fast.)

Sometimes, the main verb can be repeated if there is an object following the main verb. The
form is:

Verb + Object + Verb + 43 + adv. , for example, 3 3 2 3% 1F4F. (I kick the soccer ball well.)

Noticing and awareness spotlight:

1. % as polyphone

To be a polyphone, “dud yin zi” ( % & %) in Chinese, a character must have two or more
pronunciations and multiple meanings. Each pronunciation goes with one meaning.

For example:

o | lud % )& verb, meaning “fall behind, fall down”
¢

1=

| la % T verb, meaning “forget, leave behind”

2. use of “A + (—).%JL” structure

“Be” verb is sometimes translated into “have/has” when “(—).% JL” is used in front of an adj.,
e.g., A —EILE, (Iam a little tired.)

The structure is:

Subj. + A (have/has) + “(—) & JL” + ad;.
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co Describe actions of main characters using verb + resultative complements
IPA 2.2-3.5 | (directional)
Approaching Attaining Expanding
Type 1 Type 2 Type 3
For example: For example: For example:
3¢, & (to run over here- # £ (bring along) 3¢,3¢ & (to run across)
toward the speaker) 14 & (stretch something out), | #2312 % (to run across)
3% (to run over there- #8. (think of an idea, have an | Fif % (to dash over)
away from the speaker) idea jump out) ##t % (to kick in)
kBt (to jumparound) | ¥ (run back to some place)
% * (look across)
7 % (walk across)

Form focus: Verb + Resultative complements (directional)

In Chinese, each action verb communicates one specific action. For example, & (look) simply
refers to the act of looking. To communicate that the looking resulted in seeing something, one
needs to use a “verb + resultative complement” structure that will consist of an additional verb
or adjective. For example, /& (look) + JL (perceive) = to see something. Other examples are %7
(listen) + & (perceive) = to understand by listening, 4T (hit) + %] (down) = to push down.

“Verb + resultative complement” structures are always composed of two elements. The second
element indicates action resulting from the action or process communicated by the first
element. For example:

tede174L (1. to pull) FF (2.to open) T - [He pulled the door open.]

There are several kinds of results that can be expressed by a “verb + resultative complement”
structure. These include cause (RAEZARITH T - [l broke the teacup.]), achievement (&K 42 7R
NFB % # T [I wrote that character clearly.]), and direction (#¢3k it 2% 7. [She jumped
across.]).

Directional “Verb + resultative complement” structure:

The first verb in this structure indicates movement from one place to another, the second verb
(which may consist of one to two verbs) communicates the direction in which the subject
moves. There are three main types of directional verbs:

Type 1. Direction relative to the speaker
% (go) indicates movement away from the speaker.
& (come) indicates movement toward the speaker.
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Type 2. Direction of the motion in space.
_E (shang) [ascent — up] to climb
T (xia) [descent — down] to decline or go downwards
# (jin) [enter —in] to enter
& (cha) [exit — out] to go out (of a place)
#2 (qi) [rise — up] to rise
=] (hui) [return — back] to return
it (guo) [cross — over] to cross
It (kai) [open — apart, away] to start
Type 3. “Type 2 + Type 1” combination, direction of the motion relative to the speaker.
k& (ascend-come= up toward the speaker)
3 (ascend-go = up away from the speaker)
& & (exit-come = come out)
& 2 (exit-go = go out)
co Construct characters to form words and phrases adhering to character structure
IPA 2.2-3.6 | rules and stroke order guidelines
For example:
Left-right: ™. %
Top-bottom: &+ X
Left, middle, right: #F.
Top, middle, bottom: £+ #
One-part, totally enclosed: E. ©
Partially enclosed: i, /&
Approaching Attaining Expanding
One- and two-part characters | Three-part characters Four + part characters
One-part character Left, middle, right: &, Left-top, right-top, left-
e & Top, middle, bottom: & bottom, right bottom:
One-part, totally enclosed Left, top-right, bottom-right: it 4T
=7 5. oy Left, top-right, middle-
Top-left, bottom-left, right: right, bottom-right:
Two-part characters R A 1% %t
Left-right: ™. 3 Left-top, right-top, bottom: Left, middle, top-right,
Top-bottom: &+ X K. H bottom-right: %
Top, left-bottom, right-top: Left, middle-top, middle-
. BT bottom, right: #
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Form focus: Formation of Chinese characters

1. Character structure rules

Chinese characters are called “square” characters because no matter how simple or complex,
each character fits inside a square. Characters can usually be divided into different parts. These
parts form character structures. There are four main structures: one-part structure, two-part
structure, three-part structure, and four-part structure. These structures can be further divided
into sub-parts.

For example,
Two-part structures: E (top/bottom), D] (left/right)

Three-part structures: [H (left, top-right, bottom-right), H] (top-left, bottom-left, right), etc.

2. Stroke order guidelines

General rules for writing Chinese characters are:

1. Horizontal first, then vertical.

2. Top first, then bottom.

3. Left first, then right.

4. Left-slanted first, then right-slanted.

5. Outside first, then inside.

6. Center first, then both sides.

7. With “closed” characters, enter character first, then close it up.

co Identify and construct semantic radicals as separate characters or as part of
IPA 2.2-3.7 | another character
For example:

Z (yan, speech), when used as a semantic radical, turns into 7, e.g., #t (to speak)
4F (nid, ox), when used as a semantic radical, has two forms: 4 , e.g., 47 (object) or
(to tell)

i
,e.g., &

Note: At the end of this lesson you will find a table that provides 50 most frequently used
radicals.

Approaching Attaining Expanding
Some semantic radicals can be | Some semantic radicals change | Some less commonly used
stand-alone characters and do | form when used as part of semantic radicals:
not change form when used as | another character: % (shi, arrow) as in 4
part of another character: 4 (hand) could be in the forms | (short)
X (big), X (sky/heaven/day) of 3 >4 (“bd” )or 7> F % (shén, body) as in 44

(look)
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& (insect), ¥ (frog) 4> (gold) will be in the form of (to lie down)
Some semantic radicals can % D4k (exercise)
only be part of other
characters:

J~ (sick), %% (illness, sick)
+ (grass), 3 (grass)

Form focus

1. Semantic radicals

There are about 201 semantic radicals used in 7,000 characters listed in the Statistics of
Commonly Used Characters <IUAX & A F4&» (1998). Among 201 radicals, 100 are
frequently used in high frequency characters (Shen, 2007). Historically, semantic radicals are all
integral characters. Take the above mentioned character #£ as an example: the left part of the
character & (insect) is a semantic radical and it suggests the meaning of this character
"tadpole." However, % by itself is also an independent character. A few semantic radicals,
however, no longer appear as independent characters in modern Chinese.

Semantic radicals can cue the meaning of the compound characters. For example, more than
90% of compound characters with the semantic radical F (hand) have their meanings related
to the hand or to the action of the hand (Jin, 1985). However, the semantic radical suggests
only a general category of meaning of the compound; it does not provide a specific meaning or
definition. Take the character 7 (river) for example: the semantic radical in this characteris 7
(water), which suggests that its meaning has some relationship only to water; it does not
provide the exact meaning river.

2. Placement of semantic radicals

There are rules of thumb for where to place radicals:

1. Left part of the character

2. Right part of the character

3. Top part of the character

4. Bottom part of the character

5. Whole-word frames: [J (surround), totally enclosed, and 7~ (sickness) or i_ (to go,
movement), examples of partially enclosed
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cc Accept feedback/advice/idea
IPA 2.2-3.8 >
For example:
Approaching Attaining Expanding

1T PN = B

OK. Not bad. Brilliant.

FEZ. IR VEAF AT o E L8

Good idea. You are correct. Thank you for your advice.

ERZS HA B AR IBAR 69 o

Yes, | can. | will do as you say. | will accept your suggestion.

e Ask for clarification about feedback/advice/idea
IPA 2.2-3.9
For example:
Approaching Attaining Expanding

B 42 K E, HIREL—K. | RTATRAEL —#&?

What did you say? | didn’t understand, could Could you repeat it one more
you please say it again? time?

E N2

| didn’t understand that. RZTR A AR B SR RS — o
Did you say... Please explain it to me one

(-3 more time.

What does it mean? RBLeg 2. 09 F B? IR AL RIGF— T D?
Does what you said mean...? | Could you explain that to me?

Form focus: Nominalization using #J (e.g., 1R $L8Y Z.......)

A verb/verb phrase can become a noun by placing the particle #J (de) after it. For example, the
verb phrase 1t (you say) can function as a noun phrase #3449, meaning “what you say” in
1R 4489 52 (What you say is...).

Noticing and awareness spotlight: Use of "5? v&? 7% ?

A few particles are commonly used at the end of questions.

"7 is used to invite agreement.

"%? is a tag question meaning “..., and you?”

"h? s a question particle that is used when one expects a “yes” or “no” response.
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Feedback Phase— “Beyond” activity

Time: 30 minutes
Activity 4

1. After returning graded work to students, teacher and students will review and discuss
answers. Respond to any questions the students might still have about the assessment.

2. Highlight #3 on MMIC IPA 2-2, Reading Comprehension Assessment, the idea that it is
useful to apply what we learn in one situation (example here: engineering design
process) to a different one (example here: championship game). Tell students about a
situation in your own life where you can imagine how useful it would be to apply some
of the steps in the engineering design process. Ask students if they can think of any
other situations where they could apply the engineering design process in their lives as
well, for example, with games that you play out at recess, with family or friends, etc.

3. Call attention to how Juan Daniel’s teammates showed solidarity H FA#54%(culture
objective) by putting their hands one on top of the other before they played the game.

4. Invite students to talk about their personal experiences with showing team solidarity.
Add notes from this discussion to the cross-cultural chart.

Chinese English
IR Fa R 69 TR B N LR, R AR 24+ 4 | What kinds of things have you done with
HEHE? your teammates?
JE £ BRI ) PR E A 24t | What have you observed other teams do in
4°? BERCERR? AFEHR? the U.S.? In other countries? In China?

Note: Many examples of online videos show team solidarity in a sporting event. Two possible
examples are:

http://www.youtube.com/watch?v=HA5daFvnifk (Chinese women volleyball)
http://www.youtube.com/watch?v=woF81Lacsr4
http://www.youtube.com/watch?v=aGPJY2PMvms&feature=related
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Evidence of Learning

* Scored copies of IPA 2-1: Listening Comprehension Assessment

* Scored copies of IPA 2-2: Reading Comprehension Assessment

* Informal observation of Met’s modified think-pair-share activity

e (Circle map

* Cross-cultural chart
© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC IPA 2
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Vocabulary List
Content-obligatory (CO)
T #% Recognize
Pinyin Characters English meaning Parts of speech
ba bi fén ban ping etk 43 - to tie the score verb
ban chang * 3 halftime noun
bido shi P& to express verb
ce lue FBR strategy noun
chang gutduan lian | & #A& % running drills noun
chijing "LIF to be shocked verb
chong ci P ) to rush out verb
chudn qid 1% 3R to pass verb
fang shou By < to bock the shot verb
guan jan RS champion noun
guan jan sai BER championship game | noun
huan ha K to cheer verb
jin géng # attack, to attack noun/verb
kong zhi F= 4 to control verb
lan jié FE A to block verb
ling xian AR5, ahead adverb
ling xian liang ge AR S AN 3R winning by two verbal phrase
giu goals
luod hou Y= behind adverb
ping héng T4 balance noun
pu le gé kong ITAE to go flying toward | verbal phrase
the ground
qi fu R to bully verb
shan kai N F to dodge verb
shé mén 17 to make a goal verb
shou shang Z 45 to get hurt verb
siside ST H tightly like a dead adverb
knot
st du kB speed noun
t b to kick verb
téngyi [ & to agree, agreement | verb/noun
ying A to win verb
1% 7% Produce
Pinyin | Characters English meaning | Parts of speech
© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC IPA 2
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bi jiao 2L to compare/contrast | verb
bian hua Tl changes noun
bé mé R membrane noun
bu zhou ¥ IE step noun
dui FA team noun
dui yoéu FA A teammates noun
gadi jin Rt improve verbal phrase
gong chéng she ji IAZZ T B Engineering Design | noun
bu zhou Process
gong chéng shi T A2 Engineer noun
hé zud 3 team work noun
jié gud ZR result noun
jié ju %5 solution noun
ké xué jia K Scientist noun
mé xing AR to model/modeling | verb
qu jié jué shijiwen | K& R A to solve real-world | verbal phrase
ti problems
rén wu A characters noun
she ji Xt to design verb
she ji Xt plan verbal phrase
shéng wu gong A M TAZ)F Bioengineer noun
chéng shi
shiyan 5 I experiment verb/noun
shi yi shi xin de R—IRF 69 Ak to try out new ideas | verbal phrase
xiang fa
st kdo o imagine verbal phrase
ti wén F 9 ask verbal phrase
tuan dui jing shén H A A AP team solidarity noun
tur cé Hem| to verb/noun
predict/prediction
wen ti =] problem noun
Xi jié il details noun
yun yong xiang BZRBEZS to use imagination verbal phrase
xiang li
zhang jié =y chapter noun
zhi zuo w4k create verbal phrase
zhU ti sTxidng FAREA main idea noun
zhl yao rén wu EIZAY main character noun
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Content-compatible (CC)
T #% Recognize
Pinyin Characters English meaning Parts of speech
bi jiao ji LR 2K comparative noun
expression
bido da de FEv-n presentational adjective
bido xian P& performance noun
biao zhun I AR criterion noun
bu man A it to be covered with | verb
bl xiang shang xia A8 ETF equally matched adjective
cé shi UREY assessment noun
chdong mén it to be filled with verb
duan lian A body exercise noun
fan kui B A& feedback noun
fan kui quan Bk B feedback loop noun
fu hé ju 244 compound sentence | noun
guan jian zi KT key words noun
jiao liu de R interpersonal adjective
jing cai de RN wonderful adjective
jué xin N determination noun
IV jié de i) interpretive adjective
ping fén bido ok rubric noun
ping gu & to evaluate verb
quan ban A3 whole class noun
quan chi B & Circle the letter verb
ri chang 2 daily noun
shi jué jié chu AL 3 ik eye contact noun
shu liang ®E quantity noun
shi sha fu fu &1 5T BB AR comfortable adjective
st kao-pei dui-fén o E — Bt — 4F | Think-Pair-Share verb
xiang
ting dun 1% 4R to pause verb
ting li IV jié UT ) 3R listening noun phrase
comprehension
tong xué ping g ) 52 1A% peer evaluation noun
tut duan/tui cé My e prediction noun
xido zU AR small group noun
xing fén AR s excitement noun
you lidng kuai you R M AT IR not only cool but adjective phrase
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sha fu also comfortable
yuan quan tu RS Circle map noun
yue du i jié b8 15 72 fig reading noun phrase
comprehension
zhi ding H 2 to draft/make verb
zhi liang Vi a quality noun
zhuan yan IR instant like a blink adverb
of an eye
zi wo ping gl B & IEE self-assessment noun
zong hé de 2 A0 integrated noun
zuod tut duan/tut ce | AR I to make inference | verb
1% 7% Produce
Pinyin Characters English meaning Parts of speech
bl fen R some adverb
cdiliaoguan liyuan | MHE 2R Magnificent noun
Materials Manager
geng L4 even more adverb
gong zuod guan IV IAEE R Terrific Taskmaster | noun
yuan
ji lu yuan LR N Remarkable noun
Recorder
jid/cud 18, 5 false adjective
kuai i fast adverb
man 4 slow adverb
méi you TR none adverb
quan bu 43R all adverb
tai duo X% too much adverb phrase
tai shao X too little adverb phrase
yan shizhijianyuan | i ~A &R Polished Presenter | noun
yl...jil... —...%L. as soon as adverb phrase
zhén/dui A% true adjective
zhéng hao IE4F just right/exact adverb phrase
amount
zhong i medium adverb
zhong wén da cha P SE R R Chinese Champion | noun
yudn
zui duo %% at most adverb phrase
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mA. H HA:

o 71 B

A HEFDR . AFmor IR XL, A4S L5 E T 2 E &6 BT

Juan Daniel José
Eduardo )
B R BA B ZRBA '

2 4 5
': }‘( =3

L
( ) ( ) ( )
B. B EAEE, C. M&ERZRN? BT %k,
1. a. b. (o d. 4,
2 a b C. d 5
3 a b. 6
D. B @& AR TRA AT,
7. a. b. C. d. e.
Total: /15
© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC IPA 2-1 CH

Duplication Permitted Listening Comprehension Assessment




Name:

Date:

Listening Comprehension Assessment

A. Listen to the teacher and put numbers next to each picture to show the correct order of

events in this part of the story.

Juan Daniel’s José Eduardo’s = '-" -
Team Team S
2 4 |

By
v
b
2\, i

{ 'A
( ) ( ) ( )
B. Circle the letter of the correct answer. C. True or false?
1 a. b c d. 4,
2 a b. c d 5.
3 a. b 6.
D. Circle the letter of the two predictions you believe are most likely. (No points)
7 a b. c d e.
Total: /15
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T Ay 3R R — 2P A

HEFEE: ARAFAEATEELA. M. REHELER
RKHMABTZABN . T 200035 LF G TFBEHRYy. ARAHST LS

HTFIES G ERRT. RAiERB. (5245, £6%)

HEFEZR: REARFLEFNN 2K (F45R) . Hit=Z®k. FHK

B EAEFETFLAERE,

Juan Daniel José Eduardo
# H A 59 3 A '
|
2 4 9
:’:?.‘4’»};)
| -.).' b
|

B. BEEMEE., (HZ245, t65)

1. Juan Daniel £ LRI KF L T H 4?2

H B AT A —

2

Juan Daniel &%) B SN B 4% Mk .
. A E H AR FiE A

o 0 T W
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2. Juan Daniel 3 T4 4 X & & ?

a. — /BT
b. —/NEk
c. —MIAA
d. — R Fi

3. T a9k 4] 35 R B A2
a. EF 34 £ 490H4%, Juan Daniel #9327 1 AN FRo

b. E¥3F4 % 69n1E, José Eduardo &9 ZRFA M T ¥ A Fho

C. HZEAFRM? ETke (HEZE1%, £3%5)
4. BEFHARXFLE, Juan Daniel £ LT ZATHF5 T W34,
5. Juan Daniel &3 89 B4R Je Al i <512 3k 35 2 — AN B % KB 3B AL 2. o
6. TR, RILFERAAZGER T @ R KA R. ©AEEE
LT
D. Bh@EARTRALAENGTAMN. (Fity)
7. a.Juan Daniel #93RA21F 4 %
b. José Eduardo #) 2 IKIA/FHE F o
c. Juan Daniel 49 £ 423 ¥,
d. Juan Daniel #= José Eduardo & & # IR A o
e. Juan Daniel #) i3 & S H A&
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Listening Comprehension Assessment-Teacher Guide

Note to Teacher: Read the following directions, questions, and answers out loud.

A. Look at the three pictures in part A of this assessment. Listen to the teacher read the
beginning of Ch. 7 and put numbers 1, 2, or 3 next to each picture to show the correct order
of events in this part of the story. | will read the same section of the story twice so you can

check your work. (6 points: 2 each)

Note to Teacher: Read the first three paragraphs of Ch. 7 (p. 33) aloud. You will need to
read them three times. Encourage students to listen carefully and check their answers.

Juan Daniel’s
Team

2

José Eduardo’s
Team

4

9
Sl
.\P
¢
A

.\
1 "N
4 I' {

-
A\ g
pa

g

B. Circle the letter of the correct answer. (6 points: 2 each)

1. What did Juan Daniel do on the morning of the big game?
a. He took a walk in the sun.
b. He was sick.
c. He practiced running drills.
d. He watched his frog.

MMIC IPA 2-1-TG EN
Listening Comprehension Assessment-TG
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2. What did Juan Daniel bring with him to the big game?
a. a peach
b. a fOtbol
c. afriend

d. afrog

3.  Which of the following statements is correct?

a. Juan Daniel’s team is winning by two goals at the end of the first half.
b. José Eduardo’s team is winning by two goals at the end of the first half.

C. True or false? Circle the correct answer. (3 points: 1 each)

4. On the morning of the big game, Juan Daniel visited his grandmother before going to

the game.
5. Juan Daniel went to the field with his frog sitting in a bow! of water.

6. At halftime, the frog was still hopping around, cool and comfortable, under the

human-made membrane.

D. Circle the letter of the two predictions you believe are most likely to happen next.

(No points)

7. a. Juan Daniel’s team will win the championship game.
b. José Eduardo’s team will win the championship game.
c. Juan Daniel’s frog will escape.
d. Juan Daniel and José Eduardo will become friends.

e. Juan Daniel’s frog will be set free.

Total: /15

13-15 Exceeding  11-12 Achieving 10 Partially Achieving  0-9 Not Achieving
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mA. H HA:

b8 3z 22 AR

1. IR 4k, MF 46 MIF463) % b4 R, BBREGRELIIRF. £ T
78 FM1E 5 HF AR, (£55)

Juan Daniel % 3KFAM T -

Juan Daniel FeFA AN E T —/ANBUE 89 4F I0 ik .

José Eduardo #8#k # Juan Daniel, T 23t TAZ, %kE-F4#r, #lA

Wk,

Juan Daniel " F FEZEHE L T,

EF 4 %69 054%, Juan Daniel 89 KA T M AN 3Ro

2. TFHLEF, Juan Daniel #93KAE T ILAK? BE EHEE. (1 45)

1 2 3
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mA. H HA:

HEEM, x—ix TEs T, eeiimpe TREEEF Y REL R, (F

N2, H65)

/
Juan Daniel Fe A X A28 T — /ANEBE 69 4F 1 ik

Carlos 7 57 F7 5F Angelo, FL3A% % Angelo 893K,

X #6945, Juan Daniel 357 W43 3] 3o 2
- J

4 ™
José Eduardo 9 3K AR 69 2 A+ & K eEAE AT T 1A

25 F B354 3K? M de sk A4t ]?
- J

&gy

A g} 5
‘ ‘hk 'y

”«‘:kﬂ'l]%&ﬂﬂﬂ«‘p% Angelo #) 3k, iE & A148 — 3k

J

4. Juan Daniel Fe A XA 89+H X1 T2 AR EMEE. (14)

AT B R

5. M% 50 W L& F| —NEA R ERLAIRGELRE, EB TR (14%)
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mA. H HA:

6. Fir— kX —F&, MF 49 T IF4E, 43530005, ... "R B S0, “a,

Rt T! 7 RTHEARMKLE S HIAKR, (F£559)
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ma: HHf:

7. ERBELETRHEANEEEE, (£5%)

8. MALANX4AEHFELFTHEIAEH, (X£8%)
o REEPE AT ERLERFEA? (FNRFEHAG XN 1)

34 TAMEBRALHHE. T2

9. HE—AUTEANEFT, FEAAN, BhxFadeNeEs, 5FAEBLHEMR
TR . (L6 5)

LAT4E.L (p. 47)

R

ﬂ

HENTEL , B A
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mA. H HA:

REFECHEERL , B A

F... (p. 50)

REFECHETERL , B A
10. 4R ¥R A Juan Daniel T —F a@H4L? (H£24)

15 568 F-2ERETILE?

149 B R 69 5298 B v ?

11 R AFFERR N R R L2 (£ 2 %)
149 B8 6 F-2T5RERIE?

149 B R 69 5298 B v ?
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mA. H HA:

12.% 1 3] 11 Mg, P AL, FEWATFIEAR. 5 12 M AEFHE MR L,

&
e

FRGEEBE TR, (FA35, £62%)

G
E/
N
oo

44-48 &  39-43 B 34-38 B#  0-33 REAE
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Name: Date:

Reading Comprehension Assessment

1. Read from page 34 to the end of the chapter and number the following sentences from 1 to
5 in the correct order to show what happened in Chapter 7. (5 points)

Juan Daniel’s team won the game.

Juan Daniel’s team came up with a plan to win the game.
José Eduardo fell down when he tried to bully Juan Daniel.
Juan Daniel took his frog home.

At the end of the first half, Juan Daniel’s team was two goals behind.

2. How many goals did Juan Daniel’s team score in the second half of the game? Circle the

correct answer. (1 point)

1 2 3

3. Now look at the sentences below and draw a line to the engineering design process step
that best matches each sentence. (6 points: 2 each)

4 N

Juan Daniel’s team came up with a way to defend their
goal. Carlos would guard Angelo and block the pass so

that Juan Daniel could get control of the ball.

- J

What patterns (or “plays”) has José Eduardo’s team

been using to get and keep the ball? Who do they keep Imagine

passing the ball to for a goal?

J
4 ™
“We need to get there in time to block the pass to
Angelo. Let’s think of some good ideas! What if...”
N J
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Name: Date:

4. Did Juan Daniel’s team’s plan work? (1 point) Yes No

5. Find a word or phrase on page 37 that supports your answer and write it below.
(1 point)

6. Reread the paragraph that starts on page 36 with “Juan Daniel got control of the ball...” and
ends on page 37 with “goal”. Number the following pictures from 1 to 5 in the correct order
to show what happened in this paragraph. (5 points)

2 R
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Name: Date:

7. ldentify five key words from the chapter. (5 points)

8. Use the five key words from Question 7 above to write sentences about the main idea of
the chapter. (8 total points)

5 points: Are the word and its meaning used correctly? (1 point per key word used
correctly)
3 points: How well do these sentences communicate the main idea of the chapter?

9. These are three new characters in this chapter. Choose two, write or draw what you think
they mean AND tell how you guessed what they mean. (6 points)

AT 45 (p. 47) | think this means . I know this because | see
LPUIE L (p. 48) | think this means . | know this because | see
..74k... (p. 50) | think this means . I know this because | see
© 2012 Fortune, T., Wieland, M., and MMIC Team MMIC IPA 2-2 EN
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Name: Date:

10. What do you predict might happen to Juan Daniel in the future? (2 points)

1 point: How well do these sentences communicate the prediction?
1 point: Are the words used correctly?

11. What do you predict might happen to the frog in the future? (2 points)

1 point: How well do these sentences communicate the prediction?
1 point: Are the words used correctly?

3k 3k 3k 3k 3k 3k 3k 3k 3k 3k %k 3k 3k 3k sk >k 3k 3k 3k sk 3k 3k 3k %k sk 3k 3k 3k 3k %k 3k 3k 3k k >k 3k 3k %k %k %k 3k 3k %k %k 5k 3k 3k 3k %k 3k 3k 3k %k %k 3k 3k %k %k %k 5k 3k %k %k *k %k %k k k

12. When you have finished questions 1-11, close your books and wait for the teacher to show
you the final question 12 on the whiteboard. Write your answers in the spaces below.
(6 points: 3 each)

Total /48

44-48 Exceeding 39-43 Achieving  34-38 Partially Achieving 0-33 Not Achieving
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B KR 75

TSR & R T () B fli 1 IRt
T3] ?

FEIXA 0 VR ATTEE P WA L v S ] e 2

MMIC IPA 2-IWB.notebook

LR RE A

RikHE
(k)

LN SR VAN i R RN N

o AT AW 0 T3 - L O e e ik
o BT B9 2L I SR

RikAk
(+51m)

o 5 TR ) TR

o IR TRV RE N — A7
o 1L i Fuan Daniel [1# 036, 585 W
() 6 77 A5 S A R

R
H— ke
ATk

b

B ) - TR AN R T A7 R

1.
2.
3. BB T H
4.
S.




B—i7
BIKEEE

W a)# 1

LR RIANIE IR R iU, RIEEEE Nk Tk,

2. B NI HE RO IE T 18 109K R A P45 41

3. BN AL Fr gt/ a5 VR AR RE W

4, Pji: %r—éﬂﬁiﬁﬁ&% A NEHEFHRETIREE SR A
U5

MMIC IPA 2-IWB.notebook

[&52%‘5%21]]

| A 28

A HEFEA. v, £EFEFETHE &S EREL.
=

'E'\
.j-'_.r'...
C
|
— I
B M EREE. C MERFRN? HTR.
1 & b 3 g 4,
2 a. b i d 5.
3 a. b L -

D EE&ARTEE LSRN,

7. a. b c d. o

Total: __ j15



MMIC IPA 2-IWB.notebook

“E/‘J” j\ZSZEé ((/%l:” ? BA*%, h iﬁij]#4

EREZE E SRR “de” o CRE3Sy, JL641)

BERILE K[ HlE]

IR WL TR

a. Juan Daniel S8R A5 LS K.
b. Juan Daniel BRENVE S5 9 7 o

W
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