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Articulating Instruction in Critical Languages  
at the Elementary and Secondary Levels 

 
GENERAL INTRODUCTION 

 
Diane J. Tedick 

University of Minnesota 

 

 Funded in late 1994 by the U.S. Department of Education’s Critical Language and 

Area Studies Program, the Critical Languages Articulation Project has worked for the past 

four years to support the articulation of instruction in two critical languages in the 

Minneapolis Public Schools. Originally conceived as a project that would focus on developing 

models for articulating Chinese, French, Japanese, and Russian programs, the project 

narrowed its focus to just two languages—Japanese and Russian—due to changes in program 

and staff availability in the other two languages.  
 According to second language educators, articulation involves the interrelationship 

and continuity of content, curriculum, instruction, and assessment within programs that 

focus on the progress of the student in developing communicative competence in a second 

language (Lange et al., 1993). It has been commonly understood since the 1950’s that there 

has been a pervasive lack of coordination of second language learning at all levels of 

instruction in our nation’s schools. It may be argued that such a lack of articulation has been 

even more apparent in programs emphasizing the instruction of critical languages because 

there are simply fewer of them and because of a general lack of instructional materials in 

these languages. Second language programs that are not articulated lead not only to 

ineffective teaching and unnecessary frustrations for students at all levels, but also to high 

attrition rates among students who might otherwise continue to study a second language at 

more advanced levels. Research has demonstrated that the number of students continuing to 

pursue second language study beyond the first year of instruction is reduced by 

approximately half for each successive year of the language. The national phenomenon—

which is even more pronounced in the critical languages—results in a significant waste of 

resources, as our nation’s elementary and secondary schools tend to produce students who 

have only an introduction to a second language and little or no demonstrable proficiency in 

that language. Given the pressing national need to enhance the efficiency and effectiveness of 

second language instruction, to increase the meaningful involvement of students in the fields 

of business, government, and education (in which second language proficiency is necessary), 
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and to develop our nation’s capacity to develop students’ proficiency in the critical languages, 

the proposed project was deemed timely (Lange et al., 1993). 

The overall goal of the program was to increase the effectiveness of language teaching 

and the persistence of language learners pursuing instruction in Japanese and Russian by 

developing and refining a replicable model for articulating language instruction in these 

languages (Lange et al., 1993). We decided to meet this goal by engaging language teachers in 

the process of developing models of articulating language instruction that would be based on 

a common set of beliefs about language acquisition, a set of performance standards, 

curriculum frameworks, and proficiency-oriented assessments to align with the standards. To 

this end, two teams of teachers were created. The Japanese team consisted of four teachers 

who focused on Japanese instruction from grades 7 – 12. The Russian team, consisting of two 

teachers, focused their efforts on a K – 8 Russian program. 

Throughout the past four years these two teams of teachers have worked together 

during the summers and at points throughout each academic year to develop, pilot, and 

refine the set of standards and curricular frameworks that follow this general introduction. 

The following components comprised the project: 

 

• Student and teacher participation in study abroad experiences; 

 

• Agreement on a common set of beliefs or principles that should guide language 

instruction; 

 

• Establishment of a set of performance standards; 

 

• Creation of detailed curricular frameworks;  

 

• Development of proficiency-oriented assessments that would be aligned to the 

curricular frameworks and the set of performance standards; 

 

 During the course of the project, each team had the opportunity to take a group of 

students abroad and reported anecdotally that these experiences led to increased motivation 

on the part of students. The opportunity to use Japanese or Russian for real, authentic 

communicative purposes and the need to understand cultural aspects to be able to navigate in 

the target culture made language learning a meaningful endeavor. On these trips, the teachers 

in the project were able to gather authentic materials from the target culture that would later 

contribute to the development of their curriculum frameworks. 
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 Throughout the entire four years of the project the teams of teachers together with 

faculty consultants from the University of Minnesota, Carlton College and St. Olaf College in 

Northfield, Minnesota and with staff from the Center for Advanced Research on Language 

Acquisition at the University of Minnesota and Minneapolis Public Schools explored issues 

related to language education and over time developed standards, curricular frameworks, and 

assessment tools based on a common set of principles to guide their practice. The main 

theoretical or philosophical principles that guided the development of the materials in this 

project also guided the work of the Minnesota Articulation Project (MNAP), a project that 

took place from 1993-97 across the state of Minnesota and that emphasized articulation of 

the more commonly taught languages, French, German and Spanish (see, for example, 

Tedick, 1997). The principles as they applied to the Critical Languages Articulation Project 

included the following: 

 

(1) Contextualization involves meaningful language use for real communicative purposes 

and helps students to understand how meaning is constructed by language users (be 

they writing, speaking, reading, or listening) depending upon context. 

Contextualizing language instruction may be accomplished by organizing the 

content of the language curriculum according to themes or topics that lend 

themselves to re-entry throughout the course of study (as suggested by what is 

known as a spiral curriculum). The curriculum frameworks in Japanese and Russian 

that were developed for this project are thematic in nature so as to maximize 

contextualization of instruction.  

 

(2) Authenticity of text and task—any text that is purposeful, meaningful, and has a real 

communicative intent for a real audience can be considered to be authentic. In other 

words, it is authentic in the sense that it was not originally produced for language-

teaching purposes but rather for the purpose of communicating meaning (Brinton et 

al., 1989, p. 17). Authentic tasks are those that have a real communicative purpose. 

Both authentic texts and tasks are integral components of the curricular frameworks 

that were developed by the teams of teachers in this project. 

 

(3) Process—the notion of process is integral to language acquisition (be it first, second, 

or third...). Language acquisition is an ongoing process that requires a great deal of 

time, patience, thought, effort, and encouragement. A teacher who recognizes the 

importance of process in language learning understands, for example, that although 

a student is introduced to a grammatical structure (or function or topic) early on, 
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s/he will need time to internalize the understanding of that concept before being 

able to produce language in spontaneous interaction that shows an accurate 

representation of that concept. This notion of process is built into the curricular 

frameworks developed for this project, as seen in particular by the “spiral” design of 

the frameworks, which allows for students to revisit the same thematic areas again 

and again throughout their course of study with increasingly complex levels and 

expectations with each re-introduction of the theme. 

 

(4) Interaction is key to language acquisition. In order to acquire language, learners 

cannot simply listen to or read “input;” they must interact and negotiate the type of 

input they receive (Long, 1981). In other words, learners must use language in 

meaningful interaction in order to learn it. A teacher who understands the 

importance of interaction organizes the language classroom to minimize teacher talk 

and maximize student discourse. This involves organizing classroom activities so 

that students will have reasons to respond to and interact with one another as well 

as others outside of the classroom. In other words, it suggests a student-centered 

curriculum. The curricular frameworks and assessment tools developed for this 

project emphasize interaction. 

 

(5) Integration—the notion of integration refers to the integration of all four modalities 

in instruction as well as to the need for integration of language and culture. Practice 

in one modality often results in improved competence in another modality (Tedick, 

1997). Furthermore, if language is seen as social practice, then culture must become 

the core of language teaching (Kramsch, 1993). Language classrooms must become 

places where students and teachers understand themselves as cultural beings and 

begin to discover the complexity of the concept of culture as they view cultures both 

within and outside of the U.S. from a number of different perspectives (Kramsch, 

1993; National Standards in Foreign Language Education Project, 1996; Tedick, 

1997; Tedick et al., 1993). The curricular frameworks developed for this project 

indeed incorporate all four modalities and an emphasis on the integration of 

language and culture. 

 

In addition to following the philosophical principles described above, the teams of 

teachers in this project focused their efforts on creating performance-based tasks and 

assessments that guide the levels of proficiency outlined in their respective curricular 

frameworks. Both teams decided to develop curriculum frameworks defined by themes that 
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would spiral into the curriculum at each level. Embedded throughout their curriculum 

frameworks is attention to cultural aspects. 

The Japanese team selected seven themes: Japanese for the Classroom; Self, Family, 

and Friends; Home and Community; Shopping; Japan in the World; Daily Activities; Japan 

Through the Seasons; and Leisure. They further described the learning and knowledge, skills 

(or communicative functions), structures, topics and vocabulary for each of the themes in the 

context of two major levels: Level II and V, with Level II corresponding to the first and 

second years of instruction (regardless of grade level) and Level V corresponding to the third, 

fourth, fifth, and possibly sixth year of instruction. In addition, the Japanese team developed 

both benchmarks and assessment tools for selected themes in both levels and chose to use 

Holistic scales (The MPS Rating System) for each of the four modalities, to be used 

throughout a student’s course of study. 

 The Russian team selected eight themes to guide their curriculum development: 

School and Community, Family and Home; Environment and Nature; Time and Numerality; 

Food; Clothing; Health; and Sport and Leisure. Like the Japanese team, they also determined 

the topics, vocabulary, structures, and communicative skills for each of the levels, from 

grades K-1 to grade 8. The Russian team also described recommended classroom routines and 

created six appendices containing materials and resources to supplement the curriculum 

framework. 

 It is our hope that the curriculum frameworks, assessments, and additional resources 

and materials developed for this project are found to be valuable to other teachers of Japanese 

and Russian in the United States. 
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Articulating Instruction in Russian 
at the Elementary and Middle School Levels 

 
 

A joint project of the  
University of Minnesota’s Center for Advanced Research on Language Acquisition 

and the Minneapolis Public Schools 
funded by 

the U.S. Department of Education 
 
 
 

 When this project got underway in 1995, Russian teachers had one goal in mind: to 
provide the best possible experience for students learning Russian in the Minneapolis Public 
Schools, and to articulate instruction across levels. Oh yes, and one more—to create a 
curriculum for elementary and middle schools, where resources were slim at best! An important 
fringe benefit to our efforts was an increasingly cooperative atmosphere among students at 
different levels, where high school students paired with their counterparts in the elementary 
program in cultural activities and opportunities to show their ability to use Russian. The younger 
students were inspired to continue their studies as they formed relationships with high school 
learners of Russian, becoming clear as to what would be expected of them once they reached 
high school. As the project moved forward, efforts concentrated more on the elementary and 
middle schools, where the Russian program was still in beginning stages and needed the extra 
boost. We are proud to report that 1999 will graduate the first class of eighth graders to have 
completed the entire K-8 Russian sequence! 
 
 Sheridan Elementary School, located near downtown Minneapolis, has a diverse student 
population: economically, ethnically, and racially. The school attracts students from both inner-
city areas and from the suburbs. A high percentage of the student body is not English-language 
dominant. All of this highlights one of our central goals, as educators: that our students become 
world citizens, with awareness of and respect for different cultures (including an understanding 
of one’s own background). We discovered that learning Russian is the perfect tool for this 
context! A highly inflected language and one that uses a non-Roman alphabet, Russian clears the 
playing field for students in many ways. Those who may not have developed literacy skills in 
English start at the same place as students whose home environment has encouraged them to 
read and write since an early age. Thus, learning Russian at Sheridan is truly an equal 
opportunity for all students. 
 
 Our principal need at the project’s outset was to create an organizing tool that would 
unite our cultural and linguistic knowledge with our pedagogical experience, and enable us to 
follow a blueprint as our program continues to grow. We didn’t have a specific curriculum from 
which to draw, and we needed to construct a record of what we had done in the classroom over 
the years, toward a concrete educational scope and sequence.  
 
 We selected a framework after consultation with second language experts from the 
University of Minnesota and Minneapolis Public Schools. Our framework is based on an 
immersion-style classroom, and instruction is in the target language as much as possible. We 
believe that this is the best way for students to learn a second language, and since the majority of 
our students will probably not have the opportunity to travel to the former Soviet Union, we try 
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to provide them with as much “Russia” as possible in the classroom. Sheridan is fortunate to 
have a number of native speakers of Russian among the student body, so students do have a real 
reason to use the target language.  
 
 The framework is designed to be easily understood, visually. We found it helpful to 
organize through the teaching of themes, so that any teacher could apply it in the classroom. 
Themes spiral from year to year, and related vocabulary and functions expand as each topic 
reoccurs. As students progress, there is increased attention paid to form, as well. Literacy training 
is introduced in the early grades, but not emphasized until students have a good grasp of the 
sound system and an ability to communicate and comprehend basic information through 
speaking and listening. In addition, we believe that students must have solid cultural preparation 
prior to being exposed to literature in the target language. 
 
 We needed to create a division in the framework, in order to accommodate the difference 
in levels of Russian taught, and the circumstances surrounding them. In Minneapolis, Russian is 
taught at the elementary and middle school levels only at Sheridan, after which students can feed 
into high school programs in either St. Paul or Minneapolis. All students at Sheridan from 
kindergarten through the fifth grade take Russian, in class on average two times per week (class 
sessions ranging from 25 to 45 minutes). Then, from grades six through eight, students may 
elect to take Academic Russian. These classes meet four times per week, with more focus on 
form than during the primary grades. For this reason, the framework design for K-5 and 6-8 
differs. 
 
 In the planning stages, the project looked much simpler than it turned out to be! We’ve 
retooled the curriculum framework and benchmarks several times, to reflect changes in our 
classroom practice and the need to meet district requirements. Our pedagogical focus is on 
communicative competence: we want our students to be able to use the language in a practical 
sense (realistic, everyday situations related to self), and through the use of assessments and other 
tools for feedback, build on a sense of accomplishment as they begin to see themselves as real 
users of the Russian language.  
 
 We have attempted to link the framework as closely as possible with the Minnesota 
Profile of Learning and Minneapolis World Language standards. At the elementary level, several 
content standards receive special emphasis through the design of the curricular framework: 
students recognize culture as integral to language, demonstrate knowledge of diverse cultures, 
and expand awareness of their own culture. In addition, students understand the process of 
language learning and use a variety of strategies to communicate. They use Russian to 
communicate effectively with others on a limited number of familiar topics, with teacher support 
and guidance. As students progress from the elementary to the middle school program (and from 
there to high school), their linguistic skills grow as does their cultural sensitivity. They develop 
the ability to use the Russian language to connect with other disciplines and to acquire and 
process information. The framework is intended to align with students’ development, and 
provide a variety of opportunities for language use and cultural exploration in keeping with state 
and district expectations.  
 
 The appendices included offer additional resources to teachers. We use a lot of games, 
songs, and other activities in our classroom (some of which are specifically mentioned within the 
framework), and we hope that this will be a useful addition to resource banks. We made an 
effort to find up-to-date, culturally authentic materials, appropriate for different linguistic and 
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developmental levels. In addition, we’ve included some specific examples of how we use games 
and other cultural materials at different grade levels. We encourage you to use and adapt these 
materials in keeping with your circumstances. The appendices also include a list of places in the 
United States where you can find books, pictures, videos, and other materials to order for use in 
your classroom. For those who enjoy using the Internet, we provide a list of sites and jump-off 
places to other links to Russian language, culture, history, society, and much more... download 
to your heart’s content! 
 
 We hope that this project will be useful to other teachers of Russian, and perhaps provide 
guidelines where before there may have been none. We want to make a change in existing 
curricula for learning the Russian language—this is a modern look at teaching using cultural 
content that breaks through stereotypes of Russian people we’ve seen presented in some 
textbooks. Our message to teachers is, first: удачи! We wish you success! And next: we hope 
that you’ll find materials that you can use in your setting. Please feel free to contact us; we 
consider this a working document, and we look forward to suggestions and input from other 
teachers. 
 
 
 
Rita Shifman 
Marina Possé 
 
Minneapolis, Minnesota 1999 
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MODEL STANDARDS FOR RUSSIAN 
CURRICULUM DEVELOPMENT AND ASSESSMENT 

 
 
GOAL ONE: COMMUNICATION 
 
Goal:   Students communicate in the target language. 
 
Standard:  Students function in sustained communicative exchanges (listening, reading, 

writing, and speaking) on everyday topics to meet life needs.   
 
Definition:  • Students socialize with peers.  

 
• Students seek and exchange necessary oral and written information to meet 

needs of daily life. 
 
• Students express and elicit attitudes. 
 
• Students organize and maintain communication.  

 
Examples: ✏  able to ask and answer questions, give directions, describe, express, convey, 

and discuss information on a variety of topics 
 
 ✏  interpret and present information, e.g. introductions, directions, descriptions 

(geography, physical appearance, character traits, etc.), and intentions 
 
 ✏  communicate appropriately with increasing accuracy and self-correction of 

errors 
 
Assumption:  This model assumes four to five years of continuous, successful student study and 

learning as demonstrated by student progression in authentic assessment in the 
classroom. 

 
Assessment:  Assessments for skill-getting (discrete) and skill-using (integrative) in appropriate 

contexts. 
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GOAL TWO: SOCIO-CULTURAL 
 
Goal:  Students are able to understand and appreciate people who come from diverse 

backgrounds, and communicate effectively with them in multiple social settings.  
 
Standard:  Understand and use language appropriate for a variety of audiences, purposes, 

and settings, including appropriate nonverbal ways of communication. 
 
Definition:  • Students modify verbal and non-verbal language and behavior to reflect Russian 

linguistic and cultural patterns. 
  
• Students discuss attributes of the target language culture. 

 
Examples: ✏  appropriate forms of address 

 
✏  greetings 
 
✏  behavioral expectations in a variety of settings 
 
✏  commercial transactions (stores, restaurants, markets, etc.) 
 
✏  general knowledge of geography, history and literature 

 
Assumption:   This model assumes four to five years of continuous, successful student study and 

learning as demonstrated by student progression in authentic assessment in the 
classroom. 

 
Assessment:  Authentic assessment of socio-linguistic understanding through situational role 

plays. Use of English may be necessary depending on what is being assessed, 
particularly in understanding literature and history. 
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GOAL THREE: LEARNING HOW TO LEARN 
 
Goal:   Students commit to high levels of achievement in language learning. 
 
Standard:  Students understand their own role in the process of language learning. 
 
Definition:  • Students are able to articulate their own rationale for studying a foreign 

language.  
 
• Students see a connection between the study of Russian and opportunities in 

life.  
 
• Students plan for and set realistic short- and long-term goals.  
 
• Students make critical assessments of their own progress on a regular basis.  
 
• Students understand that learning is an individual responsibility and continue 

to learn outside the classroom.  
 
• Students seek and use outside content resources.  
 
• Students use own learning style to maximize opportunities to learn.  
 
• Students generalize about patterns in Russian beyond taught materials.  
 
• Students predict syntactic and phonological patterns from their understanding 

of the Russian language system.  
 
Examples: ✏  understand and use learning strategies appropriate to modality 

 
✏  monitor own progress 
 
✏  use tools to find information related to language learning 
 
✏  know when to ask for guidance (what and whom) 
 
✏  recognize the relationship of the first language to the second in learning 

 
Assumption:   This model assumes four to five years of continuous, successful student study and 

learning as demonstrated by student progression in authentic assessment in the 
classroom. 

 
Assessment:  Students apply strategies both within and outside the classroom and are assessed 

through self-assessment, checklists, and think-aloud procedures. 
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GOAL FOUR: LANGUAGE AND CULTURE CONNECTIONS 
 
Goal:   Students discern the interaction between the Russian language and culture.  
 
Standard:  Students integrate the language system with the culture as the fabric that 
 supports it. 
 
Definition:  • Students compare/contrast the first language and culture with the Russian 

language and culture to enrich their knowledge of both.  
 
• Students acquire information and perspectives that are only available through 

Russian language and culture. 
 
Examples: ✏  understand the relationship of language and culture in age, social position, 

and forms of address 
 
 ✏  use cultural expressions of politeness, sympathy, surprise, etc. 
 
 ✏  use situational and age-appropriate expressions 
 
 ✏  understand the relationship of the first language to Russian through borrowed 

vocabulary and cultural practices 
 
Assumption:   This model assumes four to five years of continuous, successful student study and 

learning as demonstrated by student progression in authentic assessment in the 
classroom. 

 
Assessment:  Students demonstrate culturally appropriate discourse patterns and 

communication etiquette. 
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GOAL FIVE: GENERAL KNOWLEDGE 
 
Goal:  Students acquire broader experience as world citizens through the study of 

another language and culture. 
 
Standard:  Students gain access to knowledge about how different societies address similar 

needs. 
 
Definition:  • Students compare/contrast the first language and culture with the Russian   

language and culture to enrich their knowledge of other world languages and 
cultures.  

 
• Students deduce from the study of another language and culture how societies 

are organized based on their physical geography and social experience.  
 
• Students recognize a range of empathetic and tolerant attitudes toward other 

cultures.  
 
Examples: ✏  basic needs (food, clothing, shelter) 

 
✏  relationship to nature 
 
✏  individual and society 
 
✏  societal values 
 
✏  governance 

 
Assumption: This model assumes four to five years of continuous, successful student study and 

learning as demonstrated by student progression in authentic assessment in the 
classroom. 

 
Assessment:  Students display their knowledge of issues by representing all relevant dimensions 

through written and/or oral means. 
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Notes on Linking the Elementary and Middle School Frameworks 
 
 

The Level I Elementary School (K-5) Framework is organized by themes: School & Community, 
Family & Home, Environment & Nature, Time & Numerality, Food, Clothing, Health, and 
Sport & Leisure. Within each theme are included both topics covered and related vocabulary, 
and associated functions. The focus at this level is on content: comprehending and beginning to 
use vocabulary related to everyday, practical situations related closely to the self. The framework 
is further organized into communicative skills, which spiral in each year as students progress. K-
5 students are able to socialize (introduce themselves and greet others, for example), express 
their feelings and emotions (tell what they like and don’t like; describe their physical and 
emotional states), seek and exchange information across a variety of topics, begin to organize and 
maintain communication (handle simple needs and express basic courtesies, for example). 
Literacy development begins in grade three, based on topics and themes that students have 
already explored in earlier grades. Reading and writing skills develop with extensive teacher 
guidance and support at the elementary level. 
 
A chart is provided which demonstrates what students at each grade level are able to do in a 
communicative sense, for each of the various contexts/themes presented. The chart is a useful 
overview of skills as students develop them, and helps to show exactly how topics and functions 
spiral in each year. 
 
In contrast, the Level II Middle School (6-8) Framework is organized by categories 
(Communicative Skills, Functions, Structure, Literacy Skills, and Culture) within the larger 
organizer of themes (similar to those used for the Level I framework), and as with Level I, by 
year of study. There is increased focus on form at the middle school level, where the study of 
grammar is more in-depth than it had been in elementary school. Here, Communicative Skills 
may be understood as what students do, using tools (Structure) necessary according to context 
(Theme) and the specific task to be carried out (Function). Culture is the underlying  
fundamental basis for communication to occur, and Literacy Skills are two modes through which 
that communication may take place. 
 
We hope that this type of systematic approach to communication may prove helpful as a 
curricular framework for the middle school level. However, since we haven’t been able to test 
this hypothesis sufficiently (for example: this year’s eighth grade class is the first to use the 
framework), we anticipate that this section will go through several revisions as we apply it in the 
classroom. With that caveat, we invite teachers to test it out and let us know what works! 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

 S
C

H
O

O
L

 A
N

D
 C

O
M

M
U

N
IT

Y
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

G
re

et
 s

om
eo

ne
 u

si
ng

 f
or

m
al

 
an

d 
in

fo
rm

al
 la

ng
ua

ge
 

fo
rm

s.
 

 In
tr

od
uc

e 
an

d 
re

sp
on

d 
to

 a
n 

in
tr

od
uc

ti
on

 u
si

ng
 f

or
m

al
 

an
d 

in
fo

rm
al

 la
ng

ua
ge

 
fo

rm
s,

 u
si

ng
 f

ul
l n

am
es

 if
 

ne
ce

ss
ar

y.
 

 E
xp

re
ss

 la
ck

 o
f 

un
de

rs
ta

nd
in

g 
an

d 
as

k 
fo

r 
cl

ar
if

ic
at

io
n:

 
- 

ß
 í

å 
ïî

íè
ì

àþ
. 

- 
Ï

îâ
òî

pè
òå

, ï
îæ

àë
óé

ñò
à.

 
 Fi

nd
 o

ut
 t

ar
ge

t 
la

ng
ua

ge
 

vo
ca

bu
la

ry
 f

or
 u

nk
no

w
ns

: 
- 

Ê
àê

 ñ
êà

çà
òü

 ï
î-

pó
ññ

êè
 

...
? 

- 
×

òî
 ..

. (
ýò

î)
 î

çí
à÷

àå
ò?

  
 T

el
l s

om
eo

ne
 t

o 
do

 
so

m
et

hi
ng

. 
 A

sk
 q

ue
st

io
ns

 a
bo

ut
 

lo
ca

ti
on

 a
nd

 g
iv

e 
an

 
ap

pr
op

ri
at

e 
an

sw
er

: 
- 

Ãä
å 

(í
àõ

îä
èò

ñÿ
) .

..?
 

 Pe
rf

or
m

 e
xp

an
de

d 
di

al
og

s 
in

vo
lv

in
g 

le
ar

ne
d 

m
at

er
ia

l. 

D
es

cr
ib

e 
sc

ho
ol

 b
ui

ld
in

g 
in

 
gr

ea
te

r 
de

ta
il

. 
 D

es
cr

ib
e 

an
d 

di
sc

us
s 

sc
ho

ol
 

su
bj

ec
ts

. 
 D

es
cr

ib
e 

a 
ci

ty
 a

nd
 

co
m

m
un

it
y 

w
it

h 
so

m
e 

de
ta

il
: 

íà
áå

på
æ

íà
ÿ,

 ì
èê

pî
pà

éî
í,

 
ïp

îñ
ïå

êò
, ï

åp
åê

på
ñò

îê
, 

öå
íò

p 
ãî

pî
äà

, î
êp

àè
íà

, 
ïp

èã
îp

îä
. 

Í
å 

êó
pè

òü
! 

Í
å 

ñî
pè

òü
! 

Âõ
îä

 â
îñ

ïp
åù

åí
! 

 W
or

k 
w

it
h 

a 
ci

ty
 m

ap
. 

T
he

 N
ou

n.
 

T
he

 G
en

it
iv

e 
C

as
e 

w
it

h 
pr

ep
os

it
io

ns
: î

êî
ëî

, 
íà

ïp
îò

èâ
, ñ

ïp
àâ

à 
îò

, ñ
ëå

âà
 

îò
.  

T
he

 G
en

it
iv

e 
of

 p
la

ce
.  

 
 T

he
 A

dj
ec

ti
ve

s.
 G

en
er

ic
 

en
di

ng
s 

of
 A

dj
ec

ti
ve

s.
 

 T
he

 V
er

b.
 

T
he

 I
m

pe
ra

ti
ve

 M
oo

d.
 

 Pr
es

en
t 

T
en

se
. V

er
b 

co
nj

ug
at

io
n 

in
 t

he
 P

re
se

nt
 

T
en

se
. 

áû
òü

, í
àõ

îä
èò

üñ
ÿ 

 U
se

 o
f 

Pe
rs

on
al

 P
ro

no
un

s.
 

 U
se

 o
f 

Po
ss

es
si

ve
 

A
dj

ec
ti

ve
s:

   
ì

îé
, ò

âî
é,

 í
àø

, â
àø

 
 A

dv
er

bs
 o

f 
pl

ac
e:

 
çä

åñ
ü,

 ò
àì

, ñ
ïp

àâ
à,

 ñ
ëå

âà
, 

ïî
ñå

på
äè

íå
, í

àï
pî

òè
â,

 
äà

ëå
êî

, á
ëè

çê
î.

 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 R

ea
d 

m
ap

s.
 

 R
et

el
l a

nd
 p

er
fo

rm
 w

ri
tt

en
 

di
al

og
s 

an
d 

te
xt

s.
 

 
W

ri
ti

n
g

 
 W

ri
te

 a
 d

es
cr

ip
ti

ve
 

pa
ra

gr
ap

h 
of

 a
 li

m
it

ed
 s

co
pe

 
ab

ou
t 

sc
ho

ol
 r

ou
ti

ne
, 

su
bj

ec
ts

, s
ch

oo
l b

ui
ld

in
g,

 
ci

ty
, a

nd
 c

om
m

un
it

y.
 

 D
ra

w
 a

 m
ap

 a
nd

 la
be

l 
bu

il
di

ng
s 

or
 s

it
es

 o
n 

it
. 

 

R
ec

og
ni

ze
 R

us
si

an
 

pa
tr

on
ym

ic
 n

am
es

, t
he

ir
 

us
e,

 a
nd

 f
or

m
at

io
n.

 
 R

ec
og

ni
ze

 s
om

e 
sp

ec
if

ic
s 

of
 

ar
ch

it
ec

tu
re

 a
nd

 s
tr

uc
tu

re
 o

f 
m

od
er

n 
R

us
si

an
 c

it
ie

s 
(w

it
h 

us
e 

of
 m

ap
s 

an
d 

ph
ot

og
ra

ph
s)

. 
 A

cq
ui

re
 k

no
w

le
dg

e 
ab

ou
t 

R
us

si
an

 e
du

ca
ti

on
al

 s
ys

te
m

 
an

d 
sc

ho
ol

 b
eh

av
io

r.
 

 A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
R

us
si

an
 s

ch
oo

l h
ol

id
ay

s 
an

d 
tr

ad
it

io
ns

: 
Ä

åí
ü 

çí
àí

èé
 

Ë
èí

åé
êà

 
Ï

åp
âû

é 
çâ

îí
îê

 
Ï

îñ
ëå

äí
èé

 ç
âî

íî
ê 

Âû
ïó

ñê
íû

å 
ýê

çà
ì

åí
û

 
Âû

ïó
ñê

íî
é 

âå
÷å

p 
   

33 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 S

C
H

O
O

L
 A

N
D

 C
O

M
M

U
N

IT
Y

  
  

  
  

  
  

  
  

  
  

  
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

A
sk

 f
or

 in
fo

rm
at

io
n:

 
- 

Á
óä

üò
å 

äî
áp

û
 ..

. 
- 

Ñ
êà

æ
èò

å,
 ï

îæ
àë

óé
ñò

à 
...

 
- 

Âû
 í

å 
ñê

àæ
åò

å 
...

? 
- 

Âû
 (í

å)
 ç

íà
åò

å 
...

? 
 A

sk
 f

or
 a

nd
 g

iv
e 

di
re

ct
io

ns
: 

- 
Ê

àê
 ï

pî
éò

è 
(ï

pî
åõ

àò
ü)

 ê
 

...
? 

 C
he

ck
 t

o 
co

nf
ir

m
 t

ha
t 

yo
u 

ar
e 

un
de

rs
to

od
: 

- 
(Ý

òî
) ï

îí
ÿò

íî
? 

- 
Ï

pà
âè

ëü
íî

? 
 

 T
el

l s
om

eo
ne

 t
o 

do
 

so
m

et
hi

ng
. 

 G
iv

e 
so

m
et

hi
ng

 t
o 

so
m

eo
ne

: 
- 

Í
à 

- 
Í

à 
âî

çü
ì

è 
(ä

åp
æ

è)
 

- 
Âî

ò,
 ï

îæ
àë

óé
ñò

à 
 Pe

rf
or

m
 e

xp
an

de
d 

di
al

og
s 

in
vo

lv
in

g 
le

ar
ne

d 
m

at
er

ia
l. 

Pe
rf

or
m

 a
 v

ar
ie

ty
 o

f 
sh

or
t 

si
m

pl
e 

di
al

og
s 

in
 p

ub
li

c 
tr

an
sp

or
ta

ti
on

: 
- 

Ï
åp

åä
àé

òå
, ï

îæ
àë

óé
ñò

à,
 

íà
 á

èë
åò

. 
- 

Ñ
êî

ëü
êî

 î
ñò

àí
îâ

îê
 ä

î 
...

? 
- 

Ê
àê

àÿ
 î

ñò
àí

îâ
êà

 
ñë

åä
óþ

ù
àÿ

? 
- 

Âû
 â

û
õî

äè
òå

? 
- 

Pà
çp

eø
èò

å 
ïp

îé
òè

. 
 Pe

rf
or

m
 a

 d
ia

lo
g 

in
 a

 t
ax

i: 
- 

Ì
íå

 í
à 

âî
êç

àë
 (â

 
àý

pî
ïî

pò
). 

- 
Ó

ëè
öà

 ..
.e

tc
. 

- 
ß

 î
÷å

íü
 ñ

ïå
ø

ó 
(î

ïà
çä

û
âà
þ

). 
- 

Î
ñò

àí
îâ

èò
å 

çä
åñ

ü.
 

 G
iv

e 
on

e’
s 

ad
dr

es
s.

 
 W

or
k 

w
it

h 
a 

ci
ty

 m
ap

. 

T
he

 N
ou

n.
 

T
he

 G
en

it
iv

e 
C

as
e 

of
 p

la
ce

 
w

it
h 

pr
ep

os
it

io
ns

: ä
î 

äî
áp

àò
üñ

ÿ 
(ê

óä
à?

) ä
î 

+
 

G
en

it
iv

e 
 T

he
 D

at
iv

e 
C

as
e 

w
it

h 
 

pr
ep

os
it

io
n 

ê 
ïp

îé
òè

 (ï
pî

åõ
àò

ü)
 (ê

óä
à?

) 
ê 

+
 D

at
iv

e 
 

 T
he

 P
re

po
si

ti
on

al
 C

as
e 

w
it

h 
pr

ep
os

it
io

ns
 í

à 
an

d 
â 

åõ
àò

ü 
(ê

àê
?)

 í
à 

...
 

áû
òü

, ñ
èä

åò
ü 

(ã
äå

?)
 â

 ..
. 

 T
he

 V
er

b.
 

T
he

 I
m

pe
ra

ti
ve

 M
oo

d.
 

èä
òè

, ï
åp

åé
òè

, ä
îé

òè
, 

ïî
âå

pí
óò

ü,
 â

åp
íó

òü
ñÿ

, 
âç

ÿò
ü 

 Pr
es

en
t 

T
en

se
. V

er
b 

co
nj

ug
at

io
n 

in
 t

he
 P

re
se

nt
 

T
en

se
. 

èä
òè

, å
õà

òü
 

 T
he

 u
se

 o
f 

 t
he

 I
nf

in
it

iv
e.

 
ïp

îé
òè

, ï
pî

åõ
àò

ü,
 

äî
áp

àò
üñ

ÿ 
 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
: 

“Ï
pè

ãë
àø

àþ
 â

 
âî

ñê
på

ñå
íü

å.
..”

 
 G

et
 t

he
 m

ai
n 

id
ea

s 
an

d 
su

pp
or

ti
ng

 d
et

ai
ls

 f
ro

m
 a

 
re

ad
in

g 
se

le
ct

io
n 

on
 a

 t
op

ic
. 

 R
ea

d 
m

ap
s 

an
d 

sh
ow

 
di

re
ct

io
ns

 u
si

ng
 a

 m
ap

. 
 R

et
el

l a
nd

 p
er

fo
rm

 w
ri

tt
en

 
di

al
og

s 
an

d 
te

xt
s.

 
 

W
ri

ti
n

g
 

 W
ri

te
 o

ne
’s

 a
dd

re
ss

. 
  D

ra
w

 a
 m

ap
 a

nd
 w

ri
te

 
di

re
ct

io
ns

 o
n 

it
. 

  

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
pu

bl
ic

 t
ra

ns
po

rt
at

io
n 

in
 

R
us

si
a 

an
d 

no
rm

s 
of

 
be

ha
vi

or
 o

n 
R

us
si

a’
s 

pu
bl

ic
 

tr
an

sp
or

t 
sy

st
em

. 
  

34 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
S

C
H

O
O

L
 A

N
D

 C
O

M
M

U
N

IT
Y

 
(c

on
ti

nu
ed

) 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

C
on

gr
at

ul
at

e/
w

is
h 

so
m

eo
ne

 
w

el
l: 

Ñ
 ï

pà
çä

íè
êî

ì
! 

Ñ
 Ä

íå
ì

 Ï
îá

åä
û

! 
Ñ

 Í
îâ

û
ì

 ã
îä

îì
! 

Ñ
 P

îæ
äå

ñò
âî

ì
! 

Ñ
 ï

pà
çä

íè
êî

ì
 8

 ì
àp

òà
! 

Ñ
 ï

pà
çä

íè
êî

ì
 â

åñ
íû

 è
 

òp
óä

à!
 

Ñ
 ï

pè
åç

äî
ì

! 
Ä

îá
pî

 ï
îæ

àë
îâ

àò
ü!

 
 R

es
po

nd
 t

o 
co

ng
ra

tu
la

ti
on

s:
 

Ñ
ïà

ñè
áî

. 
Á

îë
üø

îå
 ñ

ïà
ñè

áî
. 

Ñ
ïà

ñè
áî

. È
 â

àñ
 ò

àê
æ

å.
 

 E
xp

re
ss

 g
oo

d 
w

is
he

s 
on

 a
 

sp
ec

ia
l o

cc
as

io
n:

 
Æ

åë
àþ

 â
àì

(ò
åá

å)
 

çä
îp

îâ
üÿ

, ñ
÷à

ñò
üÿ

, 
óñ

ïå
õî

â,
 ó

äà
÷è

, â
ñå

ãî
 

õî
pî

ø
åã

î,
 â

ñå
ãî

 ä
îá

pî
ãî

 
 R

es
po

nd
 t

o 
go

od
 w

is
he

s.
 

 

 
T

he
 N

ou
n.

 
T

he
 I

ns
tr

um
en

ta
l C

as
e:

 
ïî

çä
pà

âè
òü

 (ñ
 ÷

åì
?)

 ñ
 ..

. 
 T

he
 G

en
it

iv
e 

C
as

e:
 

æ
åë

àò
ü 

(÷
åã

î?
) .

.. 

R
ea

d
in

g
 

 R
ea

d 
po

st
ca

rd
s.

 
 

W
ri

ti
n

g
 

 W
ri

te
 p

os
tc

ar
ds

. 

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
R

us
si

an
 h

ol
id

ay
s 

an
d 

ce
le

br
at

io
ns

. 
 C

om
pa

re
 a

nd
 c

on
tr

as
t 

R
us

si
an

 a
nd

 U
.S

. h
ol

id
ay

s.
 

35 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
8

 R
u

ss
ia

n
 L

ev
el

 3
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 S

C
H

O
O

L
 A

N
D

 C
O

M
M

U
N

IT
Y

 
 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
A

sk
 f

or
 in

fo
rm

at
io

n:
 

- 
Í

å 
ì

îã
ëè

 á
û

 â
û

 ì
íå

 
ñê

àç
àò

ü 
...

? 
- 

Í
å 

ì
îã

 á
û

 ò
û

 ..
.?

 
- 

Í
å 

ì
îã

ëà
 á

û
 ò

û
 ..

.?
 

- 
Ò

û
 í

å 
ñê

àæ
åø

ü 
...

? 
- 

Ê
îí

å÷
íî

, 
ïî

æ
àë

óé
ñò

à 
- 

Ñ
 ó

äî
âî

ëü
ñò

âè
åì

 
- 

È
çâ

èí
èò

å,
 (ñ

àì
/ñ

àì
à)

  
íå

 ç
íà
þ

 
 T

el
l s

om
eo

ne
 t

o 
do

 
so

m
et

hi
ng

. 
 Fi

nd
 o

ut
 a

bo
ut

 
pr

on
un

ci
at

io
n:

 
- 

Ê
àê

 ï
pà

âè
ëü

íî
 ñ

êà
çà

òü
 

ýò
î 

ñë
îâ

î 
(ý

òî
 è

ì
ÿ)

? 
- 

Âû
 ã

îâ
îp

èò
å 

...
 è

ëè
 ..

.?
 

 Sa
y 

w
ha

t 
yo

u 
ne

ed
 o

r 
w

an
t.

 
 A

sk
 s

om
eo

ne
 t

o 
re

pe
at

 
so

m
et

hi
ng

: 
- 

Í
å 

ì
îã

ëè
 á

û
 â

û
 

ïî
âò

îp
èò

ü 
...

? 
- 

È
çâ

èí
èò

å,
 ã

äå
 ( 

êî
ãä

à,
 

êà
êî

é 
...

 e
tc

.) 
âû

 ñ
êà

çà
ëè

? 
 Pe

rf
or

m
 e

xp
an

de
d 

di
al

og
s 

in
vo

lv
in

g 
le

ar
ne

d 
m

at
er

ia
l. 

Pe
rf

or
m

 a
 v

ar
ie

ty
 o

f 
sh

or
t 

si
m

pl
e 

di
al

og
s 

in
 li

br
ar

y 
(w

hi
le

 r
eg

is
te

ri
ng

, t
al

ki
ng

 t
o 

a 
li

br
ar

ia
n,

 r
eq

ue
st

in
g 

or
 

lo
ok

in
g 

fo
r 

a 
bo

ok
).

 
 D

es
cr

ib
e 

a 
li

br
ar

y:
 

áè
áë

èî
òå

êà
pü

, ê
àp

òî
÷ê

à,
 

àë
üá

îì
, ï

ëà
êà

ò,
 

ô
îò

îã
pà

ô
èÿ

, ñ
ëà

éä
, 

êí
èæ

íà
ÿ 

ïî
ëê

à,
 ê

íè
æ

íû
é 

ø
êà

ô
, ê

àò
àë

îã
, 

âè
äå

îê
àì

åp
à,

 ô
îò

îà
ïï

àp
àò

 
 D

es
cr

ib
e 

yo
ur

 r
ea

di
ng

 
pr

ef
er

en
ce

s 
an

d 
as

k 
ot

he
rs

 
ab

ou
t 

th
ei

r 
pr

ef
er

en
ce

s:
 

õó
äî

æ
åñ

òâ
åí

íà
ÿ 

ëè
òå

pà
òó

pà
, ä

åò
ñê

àÿ
 

ëè
òå

pà
òó

pà
, ï

îý
çè

ÿ,
 

ïp
èê

ëþ
÷å

íè
ÿ,

 ó
æ

àñ
û

, 
ô

àí
òà

ñò
èê

à,
 ä

åò
åê

òè
âû

, 
ñê

àç
êè

 
 G

iv
e 

yo
ur

 o
pi

ni
on

 a
bo

ut
 

bo
ok

s 
yo

u 
re

ad
 a

nd
 a

sk
 

ot
he

rs
 t

o 
gi

ve
 t

he
ir

 o
pi

ni
on

. 
 A

ns
w

er
 q

ue
st

io
ns

 p
er

ta
in

in
g 

pe
rs

on
al

 in
fo

rm
at

io
n 

(n
am

e,
 

ag
e,

 g
ra

de
 le

ve
l, 

ho
m

e 
ad

dr
es

s,
 e

tc
.)

. 

T
he

 N
ou

n.
 

T
he

 G
en

it
iv

e 
of

 n
eg

at
io

n 
íå

ò 
(÷

åã
î?

) .
.. 

 
 T

he
 A

dj
ec

ti
ve

s.
 G

en
er

ic
 

en
di

ng
s 

of
 A

dj
ec

ti
ve

s.
 

 T
he

 V
er

b.
 

T
he

 I
m

pe
ra

ti
ve

 M
oo

d.
 

 Pr
es

en
t 

T
en

se
. V

er
b 

co
nj

ug
at

io
n 

in
 t

he
 P

re
se

nt
 

T
en

se
. 

 Pa
st

 T
en

se
. F

or
m

at
io

n 
of

 t
he

 
Pa

st
 T

en
se

. 
 T

he
 u

se
 o

f 
th

e 
In

fi
ni

ti
ve

. 
T

he
 c

on
st

ru
ct

io
n 

ì
îæ

íî
 +

  
In

fi
ni

ti
ve

 
ì

îæ
íî

 â
çÿ

òü
 

ì
îæ

íî
 ï

î÷
èò

àò
ü 

 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 R

et
el

l a
nd

 p
er

fo
rm

 w
ri

tt
en

 
di

al
og

s 
an

d 
te

xt
s.

 
 

W
ri

ti
n

g
 

 Fi
ll

 o
ut

 a
 li

br
ar

y 
ca

rd
. 

  W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
sc

ho
ol

 li
br

ar
y 

or
 y

ou
r 

re
ad

in
g 

pr
ef

er
en

ce
s.

 
 

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
li

br
ar

y 
sy

st
em

 in
 R

us
si

a.
 

 A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
re

ad
in

g 
pr

ef
er

en
ce

s 
an

d 
ha

bi
ts

 o
f 

R
us

si
an

 p
eo

pl
e.

 
  

 

36 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

F
A

M
IL

Y
 A

N
D

 H
O

M
E

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

St
ar

t 
a 

co
nv

er
sa

ti
on

 w
it

h 
a 

fr
ie

nd
: 

Ê
àê

àÿ
 â

ñò
på

÷à
! 

Ñ
êî

ëü
êî

 ë
åò

 í
å 

âè
äå

ëè
ñü

! 
Ê

àê
 æ

èâ
åø

ü?
 

Ãä
å 

òû
 

pà
áî

òà
åø

ü(
ó÷

èø
üñ

ÿ)
? 

Ò
û

 p
àá

îò
àå

ø
ü 

èë
è 

ó÷
èø

üñ
ÿ?

 
Ê

àê
 ñ

åì
üÿ

? 
 E

nd
 a

 c
on

ve
rs

at
io

n:
 

Çâ
îí

è.
 

Çà
õî

äè
 (Í

å 
ïp

îï
àä

àé
). 

Ï
åp

åä
àé

 (ï
åp

åä
àâ

àé
) 

ïp
èâ

åò
 ..

. 
È

çâ
èí

è,
 ÿ

 ñ
ïå

ø
ó 

(ò
îp

îï
ëþ

ñü
). 

Ì
íå

 ï
îp

à 
èä

òè
. 

  

Id
en

ti
fy

 e
xp

an
de

d 
re

la
ti

on
sh

ip
s:

 
æ

åí
à,

 ì
óæ

, ï
ëå

ì
ÿí

íè
ê,

 
ïë

åì
ÿí

íè
öà

, ä
âî
þ

pî
äí

àÿ
 

(ñ
âî

äí
àÿ

, ñ
òà

pø
àÿ

, 
ì

ëà
äø

àÿ
) ñ

åñ
òp

à,
 

äâ
îþ

pî
äí

û
é 

(ñ
âî

äí
û

é,
 

ñò
àp

ø
èé

, ì
ëà

äø
èé

) á
pà

ò,
 

îò
÷è

ì
, ì

à÷
åõ

à.
 

 D
es

cr
ib

e 
on

e’
s 

fa
m

il
y:

 
áî

ëü
ø

àÿ
 (ì

àë
åí

üê
àÿ

) 
ñå

ì
üÿ

;  
ì

àë
åí

üê
èå

 
(â

çp
îñ

ëû
å)

 ä
åò

è,
 

ïî
äp

îñ
òî

ê;
  ä

pó
æ

íà
ÿ 

ñå
ì

üÿ
. 

 Pr
ov

id
e 

gr
ea

te
r 

bi
og

ra
ph

ic
al

 
de

ta
il

s 
ab

ou
t 

se
lf

 a
nd

 o
th

er
 

fa
m

il
y 

m
em

be
rs

: 
- 

Ãä
å 

òû
 æ

èâ
åø

ü?
 

- 
ß

 æ
èâ

ó 
â 

...
 

- 
Ãä

å 
(ê

îã
äà

) ò
û

 p
îä

èë
ñÿ

? 
- 

ß
 p

îä
èë

ñÿ
 â

 ..
.?

 
- 

Ãä
å 

âû
  p

àá
îò

àå
òå

? 
- 

Ê
åì

 â
û

  p
àá

îò
àå

òå
? 

- 
ß

 p
àá

îò
àþ

 â
/í

à 
...

 
- 

Î
í 

pà
áî

òà
åò

 è
ëè

 ó
÷è

òñ
ÿ?

 
- 

Î
í 

íà
 ï

åí
ñè

è.
 

  

T
he

 N
om

in
at

iv
e 

C
as

e:
 

ó 
ì

åí
ÿ 

(ó
 í

åå
, ó

 í
åã

î,
 ó

 â
àñ

, 
ó 

íà
ñ,

 ó
 í

èõ
) å

ñò
ü 

+
 

N
om

in
at

iv
e 

 T
he

 G
en

it
iv

e 
C

as
e 

of
 

ne
ga

ti
on

: 
ó 

ì
åí

ÿ 
(ó

 í
åå

, ó
 í

åã
î,

 ó
 â

àñ
, 

ó 
íà

ñ,
 ó

 í
èõ

) í
åò

 +
 G

en
it

iv
e 

 T
he

 G
en

it
iv

e 
C

as
e 

of
 t

im
e 

(d
at

e)
: 

âò
îp

îã
î 

èþ
íÿ

 ò
û

ñÿ
÷à

 
äå

âÿ
òü

ñî
ò 

ñå
ì

üä
åñ

ÿò
 

ïå
pâ

îã
î 

ãî
äà

 
 T

he
 P

re
po

si
ti

on
al

 C
as

e 
w

it
h 

pr
ep

os
it

io
ns

 â
 a

nd
 í

à 
pà

áî
òà

òü
 (æ

èò
ü,

 ó
÷è

òü
ñÿ

, 
pî

äè
òü

ñÿ
) â

/í
à 

(ã
äå

?)
 +

 
Pr

ep
os

it
io

na
l 

 T
he

 I
ns

tr
um

en
ta

l C
as

e:
 

pà
áî

òà
òü

 (ê
åì

?)
 +

 
In

st
ru

m
en

ta
l 

   

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
: 

Ñ
. Ì

èõ
àë

êî
â 

“À
 ÷

òî
 ó

 
âà

ñ?
” 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
on

e’
s 

fa
m

il
y.

 
 D

ra
w

 (
m

ak
e)

 a
 f

am
il

y 
al

bu
m

 a
nd

 la
be

l p
ic

tu
re

s 
in

 
it

. 
 Fi

ll
 o

ut
 a

 f
or

m
 o

r 
qu

es
ti

on
na

ir
e 

se
ek

in
g 

pe
rs

on
al

 in
fo

rm
at

io
n.

 
 

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
cu

st
om

s 
an

d 
be

ha
vi

or
al

 
pa

tt
er

ns
 in

 t
yp

ic
al

 R
us

si
an

 
fa

m
il

y.
 

 C
om

pa
re

 a
nd

 c
on

tr
as

t 
R

us
si

an
 a

nd
 U

.S
. f

am
il

y 
re

la
ti

on
s.

 

37 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

F
A

M
IL

Y
 A

N
D

 H
O

M
E

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

(c
on

ti
nu

ed
) 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
M

ak
e 

a 
ph

on
e 

ca
ll

: 
Ï

îç
îâ

èò
å,

 ï
îæ

àë
óé

ñò
à,

 
Âè

êò
îp

à 
ê 

òå
ëå

ô
îí

ó.
 

Âà
ëþ

, ï
îæ

àë
óé

ñò
à.

 
Ä

îã
îâ

îp
èë

èñ
ü.

 
Âû

 î
ø

èá
ëè

ñü
. 

Âû
 í

åï
pà

âè
ëü

íî
 í

àá
pà

ëè
 

íî
ì

åp
. 

×
òî

 å
é 

(å
ì

ó)
 ï

åp
åä

àò
ü?

 
Ñ

êà
æ

èò
å 

È
ãî

pþ
, ÷

òî
 

çâ
îí

èë
  Â

ëà
äè

ì
èp

. 
Ñ

êà
æ

èò
å 

È
ãî

pþ
, ÷

òî
áû

 î
í 

ïî
çâ

îí
èë

 Â
ëà

äè
ì

èp
ó.

 

D
es

cr
ib

e 
ty

pi
ca

l d
ay

 w
it

h 
gr

ea
te

r 
de

ta
il

: 
ïî

 ñ
óá

áî
òà

ì
 (=

 ê
àæ

äó
þ

 
ñó

áá
îò

ó)
, ï

î 
óò

pà
ì

 (ï
î 

âå
÷å

pà
ì

), 
êà

æ
äû

é 
äå

íü
, 

ïî
ñë

å 
ø

êî
ëû

; 
âñ

òà
âà

òü
 â

 ï
îë

îâ
èí

å 
âî

ñü
ì

îã
î,

 
äå

ëà
òü

 ç
àp

ÿä
êó

,  
ïp

èí
èì

àò
ü 

äó
ø

,  
ãî

òî
âè

òü
 (å

ñò
ü)

 ç
àâ

òp
àê

, 
âû

õî
äè

òü
 è

ç 
äî

ì
à,

 
èä

òè
 ï

åø
êî

ì
,  

åõ
àò

ü 
â 

ø
êî

ëó
 í

à 
àâ

òî
áó

ñå
, 

îá
åä

àò
ü 

â 
ø

êî
ëå

, 
ïî

ì
îã

àò
ü 

ì
àì

å 
ïî

 ä
îì

ó,
  

óæ
èí

àò
ü 

äî
ì

à,
 

÷è
òà

òü
 ê

íè
ãó

,  
äå

ëà
òü

 ó
pî

êè
, 

ãó
ëÿ

òü
, è

ãp
àò

ü 
ñ 

äp
óç

üÿ
ì

è,
  

ñì
îò

på
òü

 ò
åë

åâ
èç

îp
, 

ëî
æ

èò
üñ

ÿ 
ñï

àò
ü.

 
  

T
he

 D
at

iv
e 

C
as

e:
 

çâ
îí

èò
ü 

(ï
îç

âî
íè

òü
) 

(ê
îì

ó?
) +

 D
at

iv
e 

 
 T

he
 V

er
b:

 f
or

m
at

io
n 

of
 t

he
 

Pa
st

 T
en

se
. 

 T
he

 u
se

 o
f 

th
e 

ve
rb

 å
ñò

ü.
 

 V
er

bs
 w

it
h 

re
fl

ex
iv

e 
pa

rt
ic

le
 

-ñ
ÿ:

 
íà

÷è
íà

òü
ñÿ

, ê
îí

÷à
òü

ñÿ
, 

ïp
îñ

û
ïà

òü
ñÿ

, 
ïî

äí
èì

àò
üñ

ÿ,
 ó

ì
û

âà
òü

ñÿ
, 

îä
åâ

àò
üñ

ÿ,
 ç

àí
èì

àò
üñ

ÿ,
 

ó÷
èò

üñ
ÿ,

 ë
îæ

èò
üñ

ÿ.
 

  O
rd

in
al

 n
um

be
rs

. F
or

m
at

io
n 

an
d 

de
cl

en
si

on
. 

 E
it

he
r/

or
 q

ue
st

io
ns

 (
w

it
h 

co
nj

un
ct

io
n 

èë
è)

. 

 
 

38 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 F

A
M

IL
Y

 A
N

D
 H

O
M

E
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

C
on

gr
at

ul
at

e:
 

- 
Ñ

 ä
íå

ì
 p

îæ
äå

íè
ÿ!

 
- 

Ñ
 í

îâ
îñ

åë
üå

ì
! 

- 
Ñ

 þ
áè

ëå
åì

! 
 E

xp
re

ss
 g

oo
d 

w
is

he
s:

 
- 

Á
óä

ü(
òå

) ç
äî

pî
âû

! 
- 

Ï
îï

pà
âë

ÿé
ñÿ

! Í
å 

áî
ëå

é!
 

- 
Ñ

÷à
ñò

ëè
âî

ãî
 ï

óò
è!

 
- 

Ñ
÷à

ñò
ëè

âî
 â

àì
 (ò

åá
å)

! 
- 

Í
è 

ïó
õà

, í
è 

ïå
pà

! 
- 

Ñ
ïî

êî
éí

îé
 í

î÷
è!

 
- 

Ï
pè

ÿò
íî

ãî
 à

ïï
åò

èò
à!

 
 R

es
po

nd
 t

o 
go

od
 w

is
he

s.
 

 M
ak

e 
an

 in
vi

ta
ti

on
: 

- 
Ï

pè
õî

äè
(ò

å)
 ê

 í
àì

 (ê
î 

ì
íå

) â
 ã

îñ
òè

 â
 â

îñ
êp

åñ
åí

üå
 

äí
åì

 ..
. 

- 
ß

 ï
pè

ãë
àø

àþ
 ò

åá
ÿ 

(â
àñ

) 
êî

 ì
íå

 (ê
 í

àì
) í

à 
äå

íü
 

pî
æ

äå
íè

ÿ,
 í

à 
÷à

é,
 í

à 
íî

âî
ñå

ëü
å.

 
- 

Ï
pî

õî
äè

òå
, ï

îæ
àë

óé
ñò

à,
 

pà
çä

åâ
àé

òå
ñü

. 
- 

Âõ
îä

èò
å,

 ñ
àä

èò
åñ

ü,
 

ïî
æ

àë
óé

ñò
à.

 
 

D
es

cr
ib

e 
on

e’
s 

ap
pe

ar
an

ce
: 

ãë
àç

à 
ñå

pû
å,

 ê
àp

èå
, 

÷å
pí

û
å,

 ç
åë

åí
û

å,
 ã

îë
óá

û
å,

 
áî

ëü
ø

èå
; 

íî
ñ 

äë
èí

íû
é,

 ê
îp

îò
êè

é,
 

êó
pí

îñ
û

é,
 ñ

 ã
îp

áè
íê

îé
, 

ïp
ÿì

îé
; â

îë
îñ

û
 ï

pÿ
ì

û
å,

 
êî

pî
òê

èå
, ê

óp
÷à

âû
å,

 
äë

èí
íû

å;
 á

åë
îê

óp
û

å,
 

÷å
pí

û
å,

 p
óñ

û
å,

 p
û

æ
èå

, 
êà

ø
òà

íî
âû

å,
 ñ

åä
û

å;
 

ïp
è÷

åñ
êà

: ñ
òp

èæ
êà

, õ
âî

ñò
, 

êî
ñà

, ê
îñ

è÷
êè

, ÷
åë

êà
; 

âû
ñî

êî
ãî

, ñ
på

äí
åã

î,
 

íè
çê

îã
î 

pî
ñò

à.
 

  

T
he

 N
ou

n.
 

T
he

 N
om

in
at

iv
e 

C
as

e:
 

ó 
ì

åí
ÿ 

(å
ñò

ü,
 á

û
ë,

 á
óä

åò
) +

 
N

om
in

at
iv

e 
 T

he
 G

en
it

iv
e 

C
as

e 
of

 
ne

ga
ti

on
: 

ó 
ì

åí
ÿ 

(í
å 

áû
ëî

, í
å 

áó
äå

ò)
 

íå
ò 

+
 G

en
it

iv
e 

 T
he

 G
en

it
iv

e 
C

as
e 

of
 

co
m

pa
ri

so
n:

 
ñò

àp
ø

å 
(ì

ëà
äø

å)
 +

 
G

en
it

iv
e 

 T
he

 V
er

b.
 

T
he

 I
m

pe
ra

ti
ve

 M
oo

d.
 

ïp
èõ

îä
èò

ü,
 ï

pî
õî

äè
òü

, 
âõ

îä
èò

ü,
 p

àç
äå

âà
òü

ñÿ
, 

ñà
äè

òü
ñÿ

 
 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
: 

“Ï
îp

òp
åò

” 
“Ï

pè
ãë

àø
àþ

 â
 

âî
ñê

på
ñå

íü
å.

..”
 

Â.
 Ì

àÿ
êî

âñ
êè

é 
“×

òî
 ò

àê
îå

 
õî

pî
ø

î 
è 

÷ò
î 

òà
êî

å 
ïë

îõ
î”

 
 G

et
 t

he
 m

ai
n 

id
ea

s 
an

d 
su

pp
or

ti
ng

 d
et

ai
ls

 f
ro

m
 a

 
re

ad
in

g 
se

le
ct

io
n 

on
 a

 t
op

ic
. 

 R
ea

d 
po

st
ca

rd
s.

 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
on

e’
s 

ap
pe

ar
an

ce
. 

 W
ri

te
 p

os
tc

ar
ds

. 

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
R

us
si

an
 f

am
il

y 
ho

li
da

ys
 a

nd
 

ce
le

br
at

io
ns

: 
äå

íü
 p

îæ
äå

íè
ÿ 

íî
âî

ñå
ëü

å 
ñâ

àä
üá

à 
þ

áè
ëå

é 
ïp

îâ
îä

û
 â

 à
pì

èþ
 

 D
em

on
st

ra
te

 u
nd

er
st

an
di

ng
 

of
 s

el
ec

te
d 

so
ci

al
 f

un
ct

io
ns

 
to

 in
cl

ud
e:

 
• 

co
ng

ra
tu

la
ti

ng
 a

nd
 

re
sp

on
di

ng
 t

o 
co

ng
ra

tu
la

ti
ng

 
• 

of
fe

ri
ng

/a
cc

ep
ti

ng
 a

nd
 

re
fu

si
ng

 in
vi

ta
ti

on
s 

• 
gi

vi
ng

 a
nd

 a
cc

ep
ti

ng
 

gi
ft

s 
an

d 
fl

ow
er

s 
• 

be
in

g 
a 

gu
es

t 
 

  

39 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 F

A
M

IL
Y

 A
N

D
 H

O
M

E
 

(c
on

ti
nu

ed
) 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
A

cc
ep

t 
an

 in
vi

ta
ti

on
: 

- 
Ñ

ïà
ñè

áî
, ÿ

 ï
pè

äó
. 

- 
Ñ

 ó
äî

âî
ëü

ñò
âè

åì
 ï

pè
äó

. 
 D

ec
li

ne
 a

n 
in

vi
ta

ti
on

: 
È

çâ
èí

èò
å,

 ÿ
 í

å 
ì

îã
ó.

 
Ì

îæ
åò

, â
 ä

pó
ãî

é 
äå

íü
 

(p
àç

). 
  

D
es

cr
ib

e 
on

e’
s 

ch
ar

ac
te

r 
an

d 
st

at
e 

of
 m

in
d:

 
äî

áp
û

é,
 ç

ëî
é,

 â
åñ

åë
û

é,
 

ãp
óñ

òí
û

é,
 ñ

åp
üå

çí
û

é,
 

õè
òp

û
é,

 ï
pî

ñò
îé

, ñ
ì

åë
û

é,
 

òp
óñ

ëè
âû

é,
 ë

àñ
êî

âû
é,

 
ãp

óá
û

é,
 ó

ïp
ÿì

û
é,

 
ïî

ñë
óø

íû
é,

 ñ
òp

îã
èé

, 
ì

ÿã
êè

é,
 ç

àá
îò

ëè
âû

é,
 

æ
åñ

òî
êè

é,
 â

på
äí

û
é.

 
æ

àä
íû

é,
 ñ

òp
àø

íû
é,

 
îç

îp
íî

é,
 à

êê
óp

àò
íû

é,
 

ëå
íè

âû
é,

 ã
ëó

ïû
é,

 ó
ì

íû
é,

 
ñì

åø
íî

é,
 ò

èõ
èé

, 
ïp

èÿ
òí

û
é;

 ç
àá

èÿ
êà

, 
çà

äè
pà

, í
åp

ÿõ
à,

 ã
pÿ

çí
óë

ÿ,
 

äp
à÷

óí
, ï

ëà
êñ

à,
 ÿ

áå
äà

. 
 D

is
cu

ss
 p

er
so

na
l a

nd
 f

am
il

y 
ne

w
s.

 
 D

is
cu

ss
 is

su
es

 r
el

at
in

g 
to

 
fa

m
il

y 
li

fe
. 

 
 

 

40 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 

 



Y
ea

r 
8

 R
u

ss
ia

n
 L

ev
el

 3
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
 F

A
M

IL
Y

 A
N

D
 H

O
M

E
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

Sa
y 

yo
u 

do
 (

do
 n

ot
) 

in
te

nd
 

to
 d

o 
so

m
et

hi
ng

: 
ß

 (í
å)

 ñ
îá

èp
àþ

ñü
 ..

. 
 Sa

y 
w

ha
t 

yo
u 

w
an

t 
to

 b
e 

(p
ro

fe
ss

io
n,

 e
tc

.)
:  

ß
 õ

î÷
ó 

áû
òü

 (ñ
òà

òü
) 

ß
 õ

îò
åë

 á
û

 ..
. 

 Sh
ow

 y
ou

 a
re

 li
st

en
in

g:
 

Ï
pà

âä
à!

 
Ï

pà
âä

à?
 

Ä
à.

 
Õ

îp
îø

î.
 

Í
åò

! 
Ò

û
 ï

îñ
ì

îò
pè

. 
Í

àä
î 

æ
å.

 
×

òî
 ò

û
 ã

îâ
îp

èø
ü!

 
 E

xp
re

ss
 u

nc
er

ta
in

ty
: 

ß
 ï

îê
à 

íå
 ç

íà
þ

. 
ß

 å
ù

å 
íå

 ç
íà
þ

. 
ß

 í
å 

óâ
åp

åí
. 

ß
 ñ

îì
íå

âà
þ

ñü
. 

 

D
es

cr
ib

e 
on

e’
s 

pl
an

s 
fo

r 
fu

tu
re

: 
Ê

åì
 ò

û
 õ

î÷
åø

ü 
(ì

å÷
òà

åø
ü)

 
áû

òü
 (ñ

òà
òü

, p
àá

îò
àò

ü)
? 

 D
es

cr
ib

e 
on

e’
s 

ho
us

e 
or

 
ap

ar
tm

en
t 

w
it

h 
in

cr
ea

si
ng

 
de

ta
il

: 
êâ

àp
òè

pí
û

é,
 æ

èë
îé

, 
÷à

ñò
íû

é,
 ä

åp
åâ

ÿí
íû

é,
 

êà
ì

åí
íû

é,
 ï

àí
åë

üí
û

é,
 

êè
pï

è÷
íû

é,
 ä

âó
õý

òà
æ

íû
é 

äî
ì

;  
 

èç
áà

, õ
àò

à,
 þ

pò
à;

 
ýò

àæ
, ë

èô
ò;

 ñ
àä

, ä
åò

ñê
àÿ

 
èã

pî
âà

ÿ 
ïë

îù
àä

êà
, 

ïå
ñî

÷í
èö

à,
 ê

à÷
åë

è,
 

ñê
àì

åé
êà

. 
 D

is
cu

ss
 p

er
so

na
l a

nd
 f

am
il

y 
ne

w
s.

 
 D

is
cu

ss
 is

su
es

 r
el

at
in

g 
to

 
fa

m
il

y 
li

fe
. 

T
he

 N
ou

n.
 

T
he

 P
re

po
si

ti
on

al
 C

as
e 

w
it

h 
pr

ep
os

it
io

ns
 â

 a
nd

 í
à:

 
ñò

îÿ
òü

 
âè

ñå
òü

 
ëå

æ
àò

ü 
â/

íà
 +

 P
re

po
si

ti
on

al
 

íà
õî

äè
òü

ñÿ
 

æ
èò

ü 
 T

he
 I

ns
tr

um
en

ta
l C

as
e 

w
it

h 
ve

rb
s:

 
áû

òü
 

ñò
àò

ü 
+

 I
ns

tr
um

en
ta

l 
pà

áî
òà

òü
 

 T
he

 u
se

 o
f 

th
e 

In
fi

ni
ti

ve
: 

ñî
áè

pà
òü

ñÿ
 

õî
òå

òü
 +

 I
nf

in
it

iv
e 

 Pr
ep

os
it

io
ns

 o
f 

pl
ac

e 
w

it
h 

G
en

it
iv

e 
ca

se
: ï

îñ
åp

åä
èí

å,
 

ñë
åâ

à 
îò

, ñ
ïp

àâ
à 

îò
, 

íà
ïp

îò
èâ

,  
îê

îë
î,

 ó
. 

 C
om

pl
ex

 s
en

te
nc

es
: 

ß
 í

å 
çí

àþ
, ê

åì
 ÿ

 õ
î÷

ó 
ñò

àò
ü.

 
Ý

òî
 ä

îì
, â

 ê
îò

îp
îì

 ì
û

 
æ

èâ
åì

. 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
: 

Â.
 Ì

àÿ
êî

âñ
êè

é 
“Ê

åì
 

áû
òü

?”
 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
on

e’
s 

ho
us

e 
or

 
ap

ar
tm

en
t.

 
 D

ra
w

 (
m

ak
e)

 a
 

ho
us

e/
ap

ar
tm

en
t 

pl
an

 a
nd

 
la

be
l o

bj
ec

ts
 in

 it
. 

 W
ri

te
 a

n 
au

to
bi

og
ra

ph
y.

 
 

U
nd

er
st

an
d 

ho
us

in
g 

si
tu

at
io

ns
 in

 R
us

si
a 

an
d 

th
ei

r 
im

pa
ct

 o
n 

da
il

y 
li

fe
. 

 C
om

pa
re

 a
nd

 c
on

tr
as

t 
ho

us
in

g 
in

 R
us

si
a 

an
d 

A
m

er
ic

a.
 

 C
ho

os
in

g 
a 

pr
of

es
si

on
 in

 
R

us
si

a.
 

 

41 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 F
O

O
D

  
 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
M

ak
e 

an
 in

vi
ta

ti
on

: 
- 

Ï
pè

õî
äè

(ò
å)

 ê
 í

àì
 í

à 
÷à

ø
êó

 ÷
àÿ

 (í
à 

îá
åä

, í
à 

áë
èí

û
)..

. 
- 

ß
 ï

pè
ãë

àø
àþ

 â
àñ

 â
 

på
ñò

îp
àí

. 
- 

ß
 ï

pè
ãë

àø
àþ

 â
àñ

 
îò

îá
åä

àò
ü 

ñî
 ì

íî
é.

 
 O

ff
er

 s
om

et
hi

ng
 t

o 
so

m
eo

ne
: 

- 
Ò

û
 í

å 
õî

÷å
ø

ü 
÷å

ãî
-

íè
áó

äü
 ñ

ëà
äê

îã
î?

  Ä
àâ

àé
 

çà
éä

åì
 â

 ê
àô

å,
 ï

îå
äè

ì
 

ì
îp

îæ
åí

îã
î.

. 
 A

cc
ep

t/
de

cl
in

e 
an

 
of

fe
r/

in
vi

ta
ti

on
. 

 A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 

ab
ou

t 
on

e’
s 

pr
ef

er
en

ce
s:

 
Ê

àê
îå

 â
àø

å 
ëþ

áè
ì

îå
 

áë
þ

äî
? 

Ê
àê

èå
 á

ëþ
äà

 â
àì

 
íp

àâ
ÿò

ñÿ
? 

Âû
 ë
þ

áè
òå

 ..
.?

 
Ãä

å 
âû

 î
áû

÷í
î 

çà
âò

pà
êà

åò
å 

(î
áå

äà
åò

å,
 

óæ
èí

àå
òå

)?
 

×
òî

 â
û

 å
äè

òå
 ó

òp
îì

 í
à 

çà
âò

pà
ê?

 
×

òî
 â

û
 å

äè
òå

 í
à 

îá
åä

? 
ß

 á
îë

üø
å 

ëþ
áë

þ
 ..

. 
Ì

íå
 í

pà
âè

òñ
ÿ 

...
 

ß
 å

ì
 (í

å 
åì

) .
.. 

D
es

cr
ib

e 
w

ha
t 

yo
u 

ha
ve

 f
or

 
br

ea
kf

as
t,

 lu
nc

h,
 a

nd
 d

in
ne

r 
us

in
g 

vo
ca

bu
la

ry
 r

el
at

ed
 t

o 
th

e 
to

pi
c:

 
âê

óñ
íû

é,
 è

çó
ì

èò
åë

üí
û

é,
 

ñî
ëå

íû
é,

 ñ
ëà

äê
èé

, î
ñò

pû
é,

 
ãî

pü
êè

é,
 ê

èñ
ëû

é,
 

ì
àp

èí
îâ

àí
û

é,
 ê

âà
ø

åí
û

é,
 

ãî
pÿ

÷è
é,

 õ
îë

îä
íû

é,
 

ô
èp

ì
åí

íû
é.

 
 Pe

rf
or

m
 d

ia
lo

gs
 b

et
w

ee
n 

fr
ie

nd
s 

go
in

g 
to

 a
 c

af
e;

 
si

tt
in

g 
in

 a
 c

af
e;

  b
et

w
ee

n 
cu

st
om

er
s 

at
 a

 r
es

ta
ur

an
t 

an
d 

th
e 

w
ai

te
r:

 
Ä

àé
òå

, ï
îæ

àë
óé

ñò
à,

 ì
åí
þ

. 
Ê

àê
èå

 ç
àê

óñ
êè

 ó
 â

àñ
 å

ñò
ü?

 
×

òî
 ó

 â
àñ

 å
ñò

ü 
èç

 
íà

ïè
òê

îâ
? 

×
òî

 ì
û

 ç
àê

àæ
åì

? 
×

òî
 â

îç
üì

åì
 í

à 
ïå

pâ
îå

 
(â

òî
pî

å,
 ä

åñ
åp

ò)
? 

ß
 á

óä
ó 

åñ
òü

 p
û

áó
.  

À
 ò

û
? 

Ï
îæ

àë
óé

, ÿ
 â

îç
üì

ó 
êó

pè
öó

.  
   

 
Ê

àê
îé

 ñ
îê

 â
û

 á
óä

åò
å 

ïè
òü

? 
×

òî
 â

û
 ï

îñ
îâ

åò
óå

òå
 ì

íå
 

(ç
àê

àç
àò

ü)
? 

Ï
åp

åä
àé

òå
, ï

îæ
àë

óé
ñò

à,
 

õë
åá

. 
Ï

pè
ÿò

íî
ãî

 à
ïï

åò
èò

à!
 

Ä
àé

òå
, ï

îæ
àë

óé
ñò

à 
ñ÷

åò
. 

T
he

 G
en

it
iv

e 
C

as
e 

of
 

m
ea

su
re

 a
nd

 q
ua

nt
it

y:
 

÷à
ø

êà
 ê

îô
å 

 T
he

 A
cc

us
at

iv
e 

C
as

e 
ïp

èí
åñ

òè
 

ïå
på

äà
òü

 
âç

ÿò
ü 

ïî
ëî

æ
èò

ü 
íà

ëè
òü

 +
 A

cc
us

at
iv

e 
åñ

òü
 

ïî
ïp

îá
îâ

àò
ü 

ïè
òü

 
äà

òü
 

 T
he

 I
ns

tr
um

en
ta

l C
as

e:
 

êî
ô

å 
(ê

àê
îé

?)
 ñ

 +
 

In
st

ru
m

en
ta

l 
êî

ô
å 

ñ 
ì

îë
îê

îì
 

 T
he

 P
re

po
si

ti
on

al
 C

as
e 

w
it

h 
pr

ep
os

it
io

ns
 â

/í
à:

 
îá

åä
àò

ü,
 ç

àâ
òp

àê
àò

ü,
 

óæ
èí

àò
ü,

 
åñ

òü
 (ã

äå
?)

 â
/í

à 
+

 
Pr

ep
os

it
io

na
l 

 T
he

 u
se

 o
f 

A
sp

ec
ts

 o
f 

ve
rb

s:
 

åñ
òü

-ñ
úå

ñò
ü 

ïè
òü

-â
û

ïè
òü

 
îá

åä
àò

ü-
ïî

îá
åä

àò
ü 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 Sc

an
 a

ut
he

nt
ic

 m
at

er
ia

ls
 f

or
 

sp
ec

if
ic

 in
fo

rm
at

io
n 

(m
en

u)
. 

 
W

ri
ti

n
g

 
 W

ri
te

 a
 d

es
cr

ip
ti

ve
 

pa
ra

gr
ap

h 
of

 a
 li

m
it

ed
 s

co
pe

 
ab

ou
t 

a 
m

ea
l. 

 D
ra

w
 o

ne
’s

 f
av

or
it

e 
m

ea
l 

an
d 

la
be

l p
ic

tu
re

s.
 

  

G
oi

ng
 t

o 
re

st
au

ra
nt

/c
af

e 
in

 
R

us
si

a 
an

d 
ha

vi
ng

 a
 d

in
ne

r 
in

 R
us

si
an

 f
am

il
y:

  
be

ha
vi

or
/t

ab
le

 m
an

ne
rs

, 
or

de
ri

ng
, t

im
e 

of
 d

ay
 , 

co
nv

er
sa

ti
on

 d
ur

in
g 

th
e 

di
nn

er
, e

tc
. 

 D
em

on
st

ra
te

 u
nd

er
st

an
di

ng
 

of
 s

el
ec

te
d 

so
ci

al
 f

un
ct

io
ns

 
to

 in
cl

ud
e:

 
• 

pl
ac

in
g 

an
 o

rd
er

 in
 c

af
e 

or
 r

es
ta

ur
an

t 
• 

ta
lk

in
g 

to
 w

ai
te

r 
• 

in
vi

ti
ng

 a
 R

us
si

an
 f

ri
en

d 
to

 r
es

ta
ur

an
t 

• 
be

in
g 

in
vi

te
d 

by
 a

 
R

us
si

an
 f

ri
en

d 
to

 
re

st
au

ra
nt

 
• 

gi
vi

ng
 a

 t
ip

 t
o 

w
ai

te
r.

 
 

42 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 F
O

O
D

  
 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
M

ak
e 

a 
re

co
m

m
en

da
ti

on
:  

ß
 â

àì
 ñ

îâ
åò

óþ
 

ïî
ïp

îá
îâ

àò
ü 
ýò

î 
áë

þ
äî

.  
È

çó
ì

èò
åë

üí
îå

 á
ëþ

äî
!  

Ï
àë

ü÷
èê

è 
îá

ëè
æ

èò
å!

  Í
å 

õî
òè

òå
? 

 Í
àï

pà
ñí

î!
 

À
 ñ

àë
àò

 õ
îò

èò
å 

ïî
ïp

îá
îâ

àò
ü?

  
På

êî
ì

åí
äó

þ
! 

 E
xp

re
ss

 a
pp

re
ci

at
io

n:
 

Î
÷å

íü
 â

êó
ñí

û
é 

ñà
ëà

ò!
 

Ê
àê

îé
 ñ

òî
ë!

  Í
åò

 ñ
ëî

â!
 

 O
ff

er
 s

om
et

hi
ng

 t
o 

so
m

eo
ne

: 
Ï

îï
pî

áó
éò

å 
ñà

ëà
ò.

 ß
 ñ

àì
à 

åã
î 

ïp
èã

îò
îâ

èë
à.

  
Ó

ãî
ù

àé
òå

ñü
, á

óò
åp

áp
îä

û
 ñ

 
èê

pî
é.

 
Ñ

úå
ø

üò
å 

ïå
ëü

ì
åí

è.
 Î

íè
 

åù
å 

ãî
pÿ

÷è
å.

 
×

òî
 â

û
 á

óä
åò

å 
ïè

òü
? 

Ñ
îê

, 
ì

èí
åp

àë
üí

óþ
 â

îä
ó,

 ê
îê

à-
êî

ëó
? 

×
òî

 â
àì

 ï
îë

îæ
èò

ü 
- 

pû
áó

 
èë

è 
ì

ÿñ
î?

 
Ï

îë
îæ

èò
å 

ñå
áå

 p
û

áó
. 

Ñ
åp

ãå
é 

ñà
ì

 å
å 

â÷
åp

à 
ïî

éì
àë

. 
Âû

ïå
éò

å 
...

 
 

Id
en

ti
fy

 a
nd

 d
es

cr
ib

e 
so

m
e 

po
pu

la
r 

di
sh

es
 f

ro
m

 
R

us
si

an
, U

kr
ai

ni
an

, 
B

el
or

us
si

an
, a

nd
 o

th
er

 
cu

is
in

es
 o

f 
fo

rm
er

 S
ov

ie
t 

re
pu

bl
ic

s 
us

in
g 

vo
ca

bu
la

ry
 

re
la

te
d 

to
 t

he
 t

op
ic

:  
pó

ññ
êà

ÿ 
íà

öè
îí

àë
üí

àÿ
 

êó
õí

ÿ:
  ù

è,
 p

àñ
ñî

ëü
íè

ê,
 

ëà
ïø

à,
 ñ

îë
ÿí

êà
, ó

õà
, 

îê
pî

ø
êà

, â
èí

åã
på

ò,
 

êà
ïó

ñò
à 

êâ
àø

åí
àÿ

, ã
pè

áû
, 

ïå
ëü

ì
åí

è,
 ê

àø
à,

 ã
óñ

ü 
ñ 

ÿá
ëî

êà
ì

è,
 á

ëè
íû

, ï
èp

îã
è,

 
îë

àä
üè

, ê
óë

è÷
, ê

èñ
åë

ü,
 

êâ
àñ

, ê
îì

ïî
ò,

 ê
åô

èp
; 

óê
pà

èí
ñê

àÿ
 ê

óõ
íÿ

: á
îp

ù
, 

âà
på

íè
êè

; 
áå

ëî
pó

ññ
êà

ÿ 
êó

õí
ÿ:

 
êë

åö
êè

, ä
pà

íí
èê

è;
 

óç
áå

êñ
êà

ÿ 
êó

õí
ÿ:

 ï
ëî

â;
 

ãp
óç

èí
ñê

àÿ
 ê

óõ
íÿ

: 
ø

àø
ëû

êè
. 

   

T
he

 N
ou

n 
 

T
he

 A
cc

us
at

iv
e 

C
as

e 
ì

åø
àò

ü 
òå

på
òü

 
âà

pè
òü

 
æ

àp
èò

ü 
(÷

òî
?)

 +
 A

cc
us

at
iv

e 
pà

çá
èò

ü 
ïå

÷ü
 

äî
áà

âè
òü

 
 T

he
 P

re
po

si
ti

on
al

 C
as

e 
w

it
h 

pr
ep

os
it

io
ns

 â
/í

à:
 

âà
pè

òü
  

ïå
÷ü

 (ã
äå

?)
 â

/í
à 

+
 

Pr
ep

os
it

io
na

l 
æ

àp
èò

ü 
 

T
he

 V
er

b 
  

 
T

he
 I

m
pe

ra
ti

ve
 m

oo
d.

 
 T

he
 C

on
di

ti
on

al
 m

oo
d.

 
 U

se
 o

f 
th

e 
in

fi
ni

ti
ve

. 
 T

he
 u

se
 o

f 
pr

ef
ix

ed
 v

er
bs

. 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 R

ea
d 

re
ci

pe
s.

 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
a 

m
ea

l o
r 

on
e’

s 
fa

vo
ri

te
 d

is
h.

 
 W

ri
te

 r
ec

ip
es

. 

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
R

us
si

an
 c

ui
si

ne
 a

nd
 c

ui
si

ne
 

of
 s

om
e 

fo
rm

er
 S

ov
ie

t 
R

ep
ub

li
cs

: d
ai

ly
 a

nd
 h

ol
id

ay
 

m
ea

ls
.  

R
ec

og
ni

ze
 b

eh
av

io
r 

an
d 

cu
st

om
s 

ty
pi

ca
l o

f 
R

us
si

an
s 

du
ri

ng
 t

he
 m

ea
l. 

 D
em

on
st

ra
te

 u
nd

er
st

an
di

ng
 

of
 s

el
ec

te
d 

so
ci

al
 f

un
ct

io
ns

 
to

 in
cl

ud
e:

 
• 

ad
vi

si
ng

 a
nd

 
re

co
m

m
en

di
ng

 
• 

of
fe

ri
ng

/a
cc

ep
ti

ng
 a

nd
 

re
fu

si
ng

 a
n 

of
fe

r 
• 

ex
pr

es
si

ng
 li

ki
ng

 a
nd

 
ap

pr
ec

ia
ti

on
 

• 
be

in
g 

a 
gu

es
t 

 
 C

om
pa

re
 a

nd
 c

on
tr

as
t 

cu
is

in
e 

in
 R

us
si

a 
an

d 
th

e 
U

.S
.  

43 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 F
O

O
D

  
 (c

on
ti

nu
ed

) 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

A
cc

ep
t 

an
 o

ff
er

/i
nv

it
at

io
n:

 
Í

å 
îò

êà
æ

óñ
ü!

 
Ñ

 ó
äî

âî
ëü

ñò
âè

åì
! 

Ñ
ïà

ñè
áî

, õ
âà

òè
ò,

 õ
âà

òè
ò.

 
×

óò
ü-

÷ó
òü

, ï
îæ

àë
óé

ñò
à.

 
Ì

îæ
íî

 ï
îá

îë
üø

å 
(ï

îì
åí

üø
å)

. 
ß

 á
û

 â
û

ïè
ë 

àï
åë

üñ
èí

îâ
îã

î 
ñî

êà
. 

 D
ec

li
ne

 a
n 

of
fe

r:
 

Í
åò

, ì
íå

 í
å 

õî
÷å

òñ
ÿ.

 
Í

åò
, ñ

ïà
ñè

áî
. 

Ñ
ïà

ñè
áî

, ÿ
 ó

æ
å 
ýò

î 
ïî

ïp
îá

îâ
àë

. 
Ñ

ïà
ñè

áî
, ÿ

 í
å 

ïü
þ

. 
Ñ

ïà
ñè

áî
, í

î 
ÿ 

íå
 å

ì
 

êà
ïó

ñò
ó.

 
  

D
es

cr
ib

e 
re

ci
pe

 f
or

 y
ou

r 
fa

vo
ri

te
 d

is
h:

 
ì

åø
àò

ü,
 ò

åp
åò

ü,
 ë

èò
ü,

 
÷è

ñò
èò

ü,
 p

åç
àò

ü,
 p

àç
áè

òü
, 

âç
áè

òü
, ï

å÷
ü,

 è
ñï

å÷
ü,

 
ïà

pè
òü

, æ
àp

èò
ü,

 ê
èï

åò
ü,

 
ñì

àç
àò

ü,
 ä

îá
àâ

èò
ü;

 
æ

àp
åí

û
é,

 â
àp

åí
û

é,
 

êè
ïÿ

÷å
íû

é.
 

 Pe
rf

or
m

 d
ia

lo
gs

 b
et

w
ee

n 
fr

ie
nd

s 
si

tt
in

g 
at

 t
he

 t
ab

le
. 

   

 
 

 

44 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
8

 R
u

ss
ia

n
 L

ev
el

 3
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 F
O

O
D

  
 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
M

ak
e 

an
 in

vi
ta

ti
on

: 
- 

Ä
àâ

àé
òå

 í
àë

îâ
èì

 p
û

áû
 è

 
ñâ

àp
èì

 ó
õó

. 
- 

Å
ñë

è 
õî

÷å
ø

ü,
 ì

îæ
íî

 
âñ

òà
òü

 ó
òp

îì
 p

àí
î 

è 
ïî

éò
è 

çà
 ã

pè
áà

ì
è.

 
 A

cc
ep

t/
de

cl
in

e 
an

 
of

fe
r/

in
vi

ta
ti

on
. 

 E
xp

re
ss

 li
ki

ng
 a

nd
 d

is
li

ki
ng

. 
 

Id
en

ti
fy

 a
nd

 d
es

cr
ib

e 
ca

m
pi

ng
 m

ea
ls

 u
si

ng
 

vo
ca

bu
la

ry
 r

el
at

ed
 t

o 
th

e 
to

pi
c:

 
ïå

÷å
íà

ÿ 
êà

pò
îø

êà
, ó

õà
, 

êî
íñ

åp
âû

, ò
óø

îí
êà

, 
ãp

èá
û

, ñ
óõ

àp
è,

 ñ
óø

êè
; 

pû
áà

: ù
óê

à,
 î

êó
íü

, å
pø

; 
ÿã

îä
à:

 ì
àë

èí
à,

 ç
åì

ëÿ
íè

êà
, 

ãî
ëó

áè
êà

, ÷
åp

íè
êà

; 
êp

óæ
êà

, ÷
àé

íè
ê,

 ê
îò

åë
îê

, 
âå

äp
î,

 ï
îâ

àp
åæ

êà
, ò

åp
ì

îñ
. 

 D
es

cr
ib

e 
a 

re
ci

pe
. 

  

T
he

 N
ou

n.
 

T
he

 A
cc

us
at

iv
e 

C
as

e:
 

ñî
áè

pà
òü

 +
 A

cc
us

at
iv

e 
ëî

âè
òü

 
 T

he
 I

ns
tr

um
en

ta
l C

as
e 

w
it

h 
ve

rb
s:

 
èä

òè
 (ç

à 
÷å

ì
?)

 +
 ç

à 
In

st
ru

m
en

ta
l 

èä
òè

 ç
à 

ãp
èá

àì
è 

èä
òè

 ç
à 

ÿã
îä

àì
è 

 T
he

 V
er

b:
 T

he
 u

se
 o

f 
pr

ef
ix

ed
 v

er
bs

: 
èä

òè
- 

ïî
éò

è 
ëî

âè
òü

-í
àë

îâ
èò

ü 
ïå

÷ü
-è

ñï
å÷

ü 
ñî

áè
pè

òü
-í

àñ
îá

èp
àò

ü 
 T

he
 u

se
 o

f 
A

sp
ec

ts
 o

f 
ve

rb
s.

 
 T

he
 u

se
 o

f 
ve

rb
s 

in
 P

as
t,

 
Pr

es
en

t 
an

d 
Fu

tu
re

 t
en

se
s.

 
 C

om
pl

ex
 s

en
te

nc
es

. 
 

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 d
es

cr
ip

ti
ve

 
pa

ra
gr

ap
h 

of
 a

 li
m

it
ed

 s
co

pe
 

ab
ou

t 
ca

m
pi

ng
 m

ea
ls

. 
  

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
tr

ad
it

io
na

l c
am

pi
ng

 m
ea

ls
 in

 
R

us
si

a.
  R

ec
og

ni
ze

 b
eh

av
io

r 
an

d 
cu

st
om

s 
co

nn
ec

te
d 

to
 

ca
m

pi
ng

 m
ea

ls
. 

   

 

45 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 S
H

O
P

P
IN

G
 A

N
D

 E
R

R
A

N
D

S
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

A
sk

 q
ue

st
io

ns
 a

t 
th

e 
gr

oc
er

y 
st

or
e:

 
- 

Â 
êà

êî
ì

 î
òä

åë
å 

ïp
îä

àþ
ò 

ñû
p?

 
- 

Õ
ëå

á 
ñâ

åæ
èé

? 
 

- 
Ê

îã
äà

 (â
î 

ñê
îë

üê
î)

  
îò

êp
û

âà
åò

ñÿ
 (ç

àê
pû

âà
åò

ñÿ
) 

ì
àã

àç
èí

? 
- 

Ì
àã

àç
èí

 p
àá

îò
àå

ò 
ïî

 
âû

õî
äí

û
ì

? 
  

Id
en

ti
fy

 a
nd

 n
am

e 
va

ri
ou

s 
gr

oc
er

y 
it

em
s.

 
 D

es
cr

ib
e 

a 
gr

oc
er

y 
st

or
e 

us
in

g 
vo

ca
bu

la
ry

 r
el

at
ed

 t
o 

th
e 

to
pi

c:
 

ïp
îä

óê
òî

âû
é 

ì
àã

àç
èí

: 
ãà

ñò
pî

íî
ì

, á
óë

î÷
íà

ÿ,
 

îâ
îù

íî
é,

 p
û

áí
û

é;
 

îò
äå

ë:
  ì

îë
î÷

íû
é,

 ì
ÿñ

íî
é,

 
pû

áí
û

é,
 ê

îí
äè

òå
pñ

êè
é,

  
áà

êà
ëå

ÿ 
, ê

óë
èí

àp
èÿ

; 
pû

íî
ê;

 ï
pî

äà
âå

ö,
 

ïp
èë

àâ
îê

, ê
àñ

ñè
p,

 ê
àñ

ñà
, 

âè
òp

èí
à;

 
ïë

àò
èò

ü,
 ï

pî
äà

âà
òü

, 
âû

áè
pà

òü
, ï

pè
íî

ñè
òü

. 
 Pe

rf
or

m
 d

ia
lo

gs
 b

et
w

ee
n 

cu
st

om
er

s 
an

d 
ve

nd
or

 a
t 

a 
gr

oc
er

y 
st

or
e/

m
ar

ke
t:

 
Â 

ì
àã

àç
èí

å:
 

- 
Ì

íå
, ï

îæ
àë

óé
ñò

à,
 2

00
 

ãp
àì

ì
 ñ

û
pà

 (ê
èë

îã
pà

ì
ì

 
êî

ëá
àñ

û
, á

àí
êó

 ê
îô

å,
 

ïà
÷ê

ó 
ïå

÷å
íü

ÿ,
 á

óò
û

ëê
ó 

êî
êà

-ê
îë

û
, á

óë
êó

 õ
ëå

áà
, 

êî
pî

áê
ó 

êî
íô

åò
, ï

ëè
òê

ó 
ø

îê
îë

àä
à,

 ä
åñ

ÿò
îê

 ÿ
èö

, 
ïî

ëê
èë

î 
òâ

îp
îã

à,
 ë

èò
p 

ì
îë

îê
à)

 
  

T
he

 G
en

it
iv

e 
C

as
e 

of
 

m
ea

su
re

 a
nd

 q
ua

nt
it

y:
 

êè
ëî

ãp
àì

ì
  

ïî
ëê

èë
î 

ëè
òp

 
áà

íê
à 

áó
òû

ëê
à 

áó
ëê

à 
êî

pî
áê

à 
(÷

åã
î?

) +
 G

en
it

iv
e 

ïë
èò

êà
 

ïà
÷ê

à 
äå

ñÿ
òî

ê 
ì

íî
ãî

 
ì

àë
î 

íå
ñê

îë
üê

î 
ïà

pà
 

 T
he

 A
cc

us
at

iv
e 

C
as

e:
 

ïp
îä

àâ
àò

ü 
êó

ïè
òü

 
áp

àò
ü 

âç
ÿò

ü 
(÷

òî
?)

 +
 A

cc
us

at
iv

e 
âû

áè
pà

òü
 

ïp
èí

îñ
èò

ü 
ïp

îá
îâ

àò
ü 

   

R
ea

d
in

g
 

 R
ea

d 
ad

ap
te

d 
an

d 
si

m
pl

e 
au

th
en

ti
c 

te
xt

s 
an

d 
di

al
og

s 
re

la
te

d 
to

 t
he

 t
op

ic
. 

 G
et

 t
he

 m
ai

n 
id

ea
s 

an
d 

su
pp

or
ti

ng
 d

et
ai

ls
 f

ro
m

 a
 

re
ad

in
g 

se
le

ct
io

n 
on

 a
 t

op
ic

. 
 Sc

an
 a

ut
he

nt
ic

 m
at

er
ia

ls
 f

or
 

sp
ec

if
ic

 in
fo

rm
at

io
n 

(s
to

re
 

si
gn

s,
 p

ri
ce

 s
ig

ns
).

 
 

W
ri

ti
n

g
 

 W
ri

te
 a

 s
ho

pp
in

g 
li

st
. 

  

A
cq

ui
re

 k
no

w
le

dg
e 

ab
ou

t 
sh

op
pi

ng
 f

or
 g

ro
ce

ri
es

 in
 

R
us

si
a:

 d
if

fe
re

nt
 k

in
ds

 o
f 

gr
oc

er
y 

st
or

es
, t

he
ir

 
or

ga
ni

za
ti

on
, e

tc
. 

  D
em

on
st

ra
te

 u
nd

er
st

an
di

ng
 

of
 s

el
ec

te
d 

so
ci

al
 f

un
ct

io
ns

 
to

 in
cl

ud
e:

 
• 

bu
yi

ng
 g

ro
ce

ri
es

 a
t 

th
e 

gr
oc

er
y 

st
or

e 
• 

bu
yi

ng
 g

ro
ce

ri
es

 a
t 

th
e 

m
ar

ke
t 

 

46 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
6

 R
u

ss
ia

n
 L

ev
el

 1
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 S
H

O
P

P
IN

G
 A

N
D

 E
R

R
A

N
D

S
 

(c
on

ti
nu

ed
) 

C
o

m
m

u
n

ic
at

iv
e 

S
k

il
ls

 
F

u
n

ct
io

n
s 

S
tr

u
ct

u
re

 
L

it
er

ac
y

 S
k

il
ls

 
C

u
lt

u
re

 
 

Í
à 

pû
íê

å:
 

- 
Ñ

êî
ëü

êî
 ñ

òî
ÿò

 â
àø

è 
îã

óp
öû

? 
- 
Ý

òî
 î

÷å
íü

 ä
îp

îã
î.

 
- 

Ì
îæ

íî
 ï

îï
pî

áî
âà

òü
? 

- 
Á

óä
åò

å 
áp

àò
ü?

  Â
îç

üì
èò

å,
 

îã
óp

÷è
êè

 ì
îë

îä
û

å,
 

âê
óñ

íû
å.

 
- 
×

òî
 å

ù
å?

 
 

T
he

 P
re

po
si

ti
on

al
 C

as
e 

w
it

h 
pr

ep
os

it
io

ns
 â

/í
à:

   
ïp

îä
àâ

àò
ü 

 
êó

ïè
òü

 (ã
äå

?)
 â

/í
à 

+
 

Pr
ep

os
it

io
na

l  
 T

he
 d

if
fe

re
nc

e 
be

tw
ee

n 
ve

rb
s:

 
áp

àò
ü-

âç
ÿò

ü 
èä

òè
-õ

îä
èò

ü 
 

 
 

47 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on 
Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

 



Y
ea

r 
7

 R
u

ss
ia

n
 L

ev
el

 2
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

 S
H

O
P

P
IN

G
 A

N
D

 E
R

R
A

N
D

S
 

 
C

o
m

m
u

n
ic

at
iv

e 
S

k
il

ls
 

F
u

n
ct

io
n

s 
S

tr
u

ct
u

re
 

L
it

er
ac

y
 S

k
il

ls
 

C
u

lt
u

re
 

A
sk

 f
or

 h
el

p 
or

 a
dv

ic
e:

  
- 

Á
óä

üò
å 

äî
áp

û
, ï

îì
îã

èò
å 

ì
íå

 â
û

áp
àò

ü 
ïî

äà
pî

ê 
äë

ÿ 
ì

óæ
÷è

íû
 ñ

på
äí

èõ
 ë

åò
. 

- 
×

òî
 á

û
 â

û
 ï

îä
àp

èë
è 

...
? 

- 
×

òî
 â

û
 ï

îp
åê

îì
åí

äó
åò

å 
êó

ïè
òü

(ï
îä

àp
èò

ü)
 ..

.?
 

 A
gr

ee
 o

r 
di

sa
gr

ee
: 

Ì
íå

 ý
òî

 í
pà

âè
òñ
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Ì
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Ò
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Ê
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óþ

ù
åé

 
íå

äå
ëå

. Ì
û

 ï
îë

ó÷
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Ê
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À
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Ó
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K-5 LEVEL I BENCHMARK FOR THE THEME OF: 
 

FAMILY, FRIENDS, & SELF 
 
 

SPEAKING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• introducing self using the following: 

 
name, age and birthday, address and phone, hobbies and interests, family 
 

• asking questions of others, using the second person, to find out personal information (as per 
topics listed above) 

 
• talking about family using a photograph or drawing, including information as per topics 

listed above, and providing physical descriptions 
 
• talking about friends in the third person, giving information as per topics listed above 
 
• asking questions of others, using the third person, to find out personal information about 

friends and others' families (as per topics listed above) 
 
 
LISTENING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks (note that responses may be 
made in either English or Russian): 
 
• responding to questions asked in Russian seeking personal information about self: 

 
name, age and birthday, address and phone, hobbies and interests, family 

 
• listening to a taped or spoken description in Russian about a single person, and responding 

(in the third person) to questions as per topics listed above 
 
• listening to a taped or spoken description in Russian about a family, and completing an 

informational chart to include name, age, hobbies, and occupation or grade in school 
 
• correctly identifying several people from a group photograph after hearing those people 

described in Russian (taped or spoken) 
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WRITING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• filling in a personal identification form in Russian, including the following: 

 
name, address, year in school, birthday, and hobbies and interests 
 

• writing a short letter introducing self to a Russian penpal, including the following: 
 
name, age and birthday, city/town, hobbies and interests, grade in school 
 

• providing a written description of a person (new pen pal) depicted in a picture, including the 
following: 

 
name, age and birthday, city/town, hobbies and interests, grade in school 
(this information may be made up) 

 
 
READING  
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• answering questions in either English or Russian after reading a letter from Russian penpal 

introducing him/herself, including the following topics:  
 
name, age and birthday, grade in school, city/town, hobbies and interests 
 

• answering questions in either English or Russian after reading a short paragraph in Russian 
about a family, including the following topics: 

 
family members, names, ages, occupations, hobbies and interests 

 
• identifying someone in a group photograph after reading a short physical description of that 

person 
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K-5 LEVEL I BENCHMARK FOR THE THEME OF: 
 

ENVIRONMENT & NATURE/SPORTS & LEISURE 
 
 

SPEAKING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• successfully completing a role play dealing with a phone call to a visiting Russian student, 

including the following:   
 
finding out when Russian student will visit, suggesting fun activities to do during that 

season, providing information about the weather (including appropriate clothing) 
 
• leaving a “telephone message” in Russian for the visiting student to arrange a place and time 

to meet, and what to do in terms of weekend plans (including transportation to and from) 
 
 
LISTENING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• after listening to a Moscow tour itinerary in Russian (taped or spoken), drawing the tour 

route on a map provided. Topics include: 
 
directions, names of streets, buildings 

 
• choosing the appropriate clothing from a series of pictures after hearing a weather forecast in 

Russian 
 
 
WRITING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• writing an greeting card or e-mail message to a Russian penpal, describing an upcoming 

seasonal holiday or celebration, and what activities are customarily done with friends and/or 
family 

 
• writing a travel itinerary as a contest entry for a dream trip to Russia, including the following: 

 
where to go and time spent at each place, location of attractions to visit, transportation, 
weather to plan for, and other activities 
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READING  
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks (responses may be made 
either orally or written, in either Russian or English): 
 
• after reading a schedule from the sports pages in Pravda, (or another newspaper), choosing 

which sporting event to attend, when, and where  
 
• deciding how to get to the sporting event (see above) and how to get to other planned events, 

after reading a bus or train schedule 
 
• choosing television program/s to interest specific people (descriptions provided in either 

English or Russian) after reviewing a newspaper television schedule  
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K-5 LEVEL I BENCHMARK FOR THE THEME OF: 
 

FOOD 
 
 

SPEAKING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• successfully completing a role play in a restaurant, which includes the following: 

 
finding out what the menu offers, ordering a meal, getting the bill and paying, finding 

out the restaurant's hours for future reference  
 
welcoming and seating the customer, providing information about the menu, making 

recommendations, taking the customer's order 
 
• successfully completing a role play in the grocery store, which includes the following: 
 

requesting specific food items, finding out price information, specifying the amount of 
each item to buy, asking to taste items in order to make choices 

 
• naming as many items as possible offered at a grocery store, using a "map" of the store  
 
 
LISTENING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• demonstrate the ability to understand spoken Russian by following directions given to 

prepare a meal, using pictures showing food items and food preparation processes 
 
• following directions given to set a table, drawing the items where and how specified  
 
 
WRITING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• making a shopping list for a party, and including the following: 
 

what to get to eat and drink, how much money to spend, where to go shopping 
 
• writing a brief "restaurant review," based on a real or invented site, including: 
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what specialties the restaurant offers, what the reviewer likes and dislikes from the menu, 
where it is located, prices, and service 

 
 

READING  
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• after reading authentic recipes in Russian, answering questions (in either English or Russian) 

regarding the following topics:  
 

ingredients (item and quantity), where to get certain ingredients, order in which the 
preparation steps are carried out, etc.  

 
• choosing food and drink items from a Russian menu to suit different tastes and price 

restrictions 
 
• after reading about different Russian specialties, comparing and contrasting through oral 

discussion (in English or in Russian) with foods eaten in the student's home culture 
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K-5 LEVEL I BENCHMARK FOR THE THEME OF: 
 

CLOTHING 
 
 

SPEAKING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• successfully completing a role play at a traveling exposition, which includes the following: 
 

asking questions to find out where different items of apparel are located, talking about 
what is sought (item, size, colors), finding out price information, paying for items  

 
providing information, asking questions to help determine what to purchase (and for 

whom) 
 

• responding to questions seeking information as to what clothing to wear for different events 
(formal/informal, etc.) 

 
 

LISTENING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• successfully completing a partially filled-in checklist after hearing a taped or spoken 

description in Russian of an international fashion show, including the following:  
 
articles of clothing, color, price  

 
• using a group picture, correctly identifying people according to a taped or spoken 

description in Russian of how they are dressed 
 
• matching pictures of people of different cultures dressed in traditional costume to a taped or 

spoken description in Russian 
 
 
WRITING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• writing in Russian a list of clothing to take on a trip, including specific items to prepare for 

different weather conditions on the trip 
 
• writing a brief story in Russian entitled "My Favorite Clothes," including the following:  
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articles of clothing for different social situations:  for a party, to play a favorite sport, 
clothes for school, for a special event, etc. 

 
*Students may wish to read their story to the class with illustrations to aid in presentation 
 
 
READING  
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• answering questions in either English or Russian after reading magazine ads in Russian 

pertaining to clothing or fashion, including the following topics:  
 
articles of clothing, color, price, appropriateness for differing occasions  
 

• after reading a brief magazine article, choosing items of clothing for self or others from 
among a selection presented in the article 
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K-5 LEVEL I BENCHMARK FOR THE THEME OF: 
 

SCHOOL & COMMUNITY/HEALTH 
 
 

SPEAKING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• providing information about school day, including the following: 

 
class schedule (class, time, and location), activities in class, description of classroom 
 

• responding to questions about likes/dislikes at school, including classes and extra-curricular 
activities 

 
• telling what backpack contains, and how these objects are used in school 
 
• asking questions of others (using the second person) related to topics above  
 
• successfully completing a role play in a health clinic, which includes the following: 

 
describing symptoms, finding out what course of action to take next, responding to 

directions regarding medical procedures 
 
asking questions about how "patient" is feeling and duration of symptoms, carrying out 

medical procedures, making recommendations as to how to get better  
 
 
LISTENING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks (the class schedule and school 
checklist may be written in either English or Russian): 
 
• filling out a class schedule after hearing a taped or spoken description in Russian giving 

classes, days on which they meet, and specific times  
 
• using a checklist to specify which locations in a school building are visited during a school 

tour, after hearing a description in Russian of the tour  
 
• using a map of a community (including theater, museum, stores, library, etc.) to number 

each site in the order it is mentioned from a taped or spoken description of a community 
tour 

 
• making recommendations (either orally or written, in English or in Russian) as to how to get 

better, after hearing a taped or spoken description in Russian of how someone is feeling 
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WRITING 
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• writing a postcard to a Russian penpal, describing where one lives and what makes it special, 

including such topics as the following: 
 
physical description of town/village, attractions, buildings, etc. 
 

• writing a short letter to a peer giving information about school day, including such topics as 
the following: 

 
classes, extracurricular activities, likes and dislikes 

 
 
READING  
 
To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students 
will demonstrate competency in at least one of the following tasks: 
 
• after reading a brief letter from a Russian penpal, providing information about his/her school 

day (in either English or in Russian), including such topics as the following: 
 
classes, extracurricular activities, likes and dislikes 

 
• providing information (in either English or in Russian) after reading short magazine 

descriptions about different towns in Russia, including such topics as the following: 
 
physical description of town/village, attractions, buildings, etc. 
 

*For either of these two reading tasks, students might next discuss (in either English or in 
Russian) the differences between their own school days/communities, and those depicted in 
reading selections 



 
73 

© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research 
on Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

Notes on Sample Assessments 
 
 

 This Russian Level I Benchmarks assessment package has been designed for students 
completing fifth grade in a program where students begin studying the language in kindergarten. 
We have determined that it is realistic to expect that our students achieve an Intermediate Low 
level of proficiency in Russian (using the American Council on the Teaching of Foreign 
Language, or ACTFL, scale), after five years of study in the Minneapolis Public Schools.  
 
The assessment focus for this level is on speaking and listening, rather than on reading and 
writing. Students completing Level I Benchmarks are learning a new alphabet and writing 
system, and whereas a percentage of class time is spent on literacy training in Russian, the 
emphasis is on the development of those skills K-8 students might need to communicate while 
traveling, or when meeting native speakers of Russian living in the United States (in the main: 
speaking and listening). 
 
Students at the Intermediate Low level can complete a variety of communicative tasks on familiar 
topics with a great deal of support (pictures and other visuals, teacher prompts, and so on). A 
profile of proficiency at the Intermediate Low level follows: 
 
Speaking 
Able to handle limited number of interactive, task-oriented, and social situations. Can ask and 
answer questions, initiate and respond to simple statements, and maintain face-to-face 
conversation, although in a highly restricted manner and with much linguistic inaccuracy. Can 
create with language by combining and recombining learned elements, primarily in a reactive 
mode, on subjects familiar to self (personal background and needs, routine tasks, social 
conventions). Can generally be understood by sympathetic interlocutors (those accustomed to 
interacting with learners at this level).  
 
Listening 
Able to understand sentence-length utterances that consist of recombinations of learned elements 
in a limited number of content areas, particularly if strongly supported by the situational context 
(primarily face-to-face conversations). Repetition and rewording may be necessary. Some 
misunderstandings may occur. 
 
Writing  
Able to meet limited practical writing needs, such as writing short messages, postcards, and take 
down simple notes (phone messages, for example). Material produced consists of recombinations 
of learned vocabulary and structures into simple sentences on very familiar topics. Frequent 
errors may occur; writing may be understood by those accustomed to the writing of non-natives. 
 
Reading 
Able to understand main ideas and/or some facts from the simplest connected texts dealing with 
basic personal and social needs. Reader may bring personal interest and/or background 
knowledge: messages with social purposes, or information for the widest possible audience — 
public announcements, short, straightforward instructions dealing with public life. Some 
misunderstandings may occur. 
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The Sample Assessments 
 
 Samples of proficiency-oriented, performance-based assessments are provided in this 
package. Performance-based assessment focuses on real-life situations in which learners may be 
expected to use the target language: developing and using survival skills so that real 
communication (speaking, listening, writing, and reading) may take place. Because the learner is 
an organizing element for the design of the assessment situation, then, certain factors must be in 
place for the assessment to occur: 
 

• contextualization (the language learner is provided with a meaningful context for real 
language use: there is a reason to use the target language) 

• cultural authenticity (the contextualization provided is realistic for students learning 
the target language. Texts provided (both written and audio) are, whenever possible, 
examples of actual speech/writing of native speakers 

• appropriateness (contextualization is realistic for the circumstances surrounding 
language learners, in terms of age, cultural background, level of language-learning, 
etc. In general, these assessments call on students to make responses based on their 
actual circumstances) 

• task-based nature of the assessment (students must carry out a specific task designed 
to elicit specific use of language) 

 
 Different ways to assess student proficiency in Russian have been provided in this 
package, in order to provide models to satisfy a wide range of instructional and assessment 
purposes and contexts. Teachers can modify the assessments included in order to meet their 
specific situations.  
 
 In some cases, the assessment instruments have been designed to evaluate only one 
modality at a time. In others, the assessment provides an integrated approach. For example, 
students’ proficiency in both speaking and listening may be evaluated through the use of a role 
play (see the sample assessments for the theme of Food) where students must demonstrate their 
comprehension of spoken Russian in a practical way by responding (showing their ability to 
speak in Russian) to questions they hear. Different scales may be used for the different 
modalities; see notes below on using and modifying the specific types of assessment measures 
included. 
 
 These assessments have been designed to complement actual classroom practice, so that 
students have had ample opportunity during class activities to use the language in the context 
within which they will be assessed. Students are aware of what is expected of them, in terms of 
language production and language use, and wherever possible, use their own circumstances as a 
basis from which to respond (they do not have to rely on imagination). In addition, the 
assessments are intended to fit with the move many states (including Minnesota) have made 
toward standards-based language instruction, where students meet standards by showing what 
they can do with the subject matter studied. 
 
 A description of the different types of assessments included follows. 
 
• Teacher observation checklist (presented in Family, Friends, Self)  
 This may be used for classroom use in the format given, to evaluate each of the four 

modalities. It is easy to modify this type of assessment to serve as part of a student portfolio, 
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by adding a column for the student to check his/her own performance. This allows for a two-
way dialogue when providing specific feedback for students, and empowers the student to 
become more invested in the learning process itself. (Also provided is a format for using this 
assessment with a class roster). 

 
• Informational chart (presented in Family, Friends, Self/School & Community and Health) 
 This activity seeks to evaluate listening comprehension of a taped (or live) narration in the 

target language, through asking students to provide information based on what they hear. 
Since the ability to write in Russian is not being assessed here, students may use either 
English or Russian to fill in the chart. Note that, because students must carry out several 
tasks (comprehending the auditory text, processing the information chart visually, and filling 
in the missing information), it is a more complex form of assessment than, for example, 
identifying a picture after listening to a description of the person depicted (also presented in 
this packet). For this reason, you may want to evaluate this form of assessment differently 
(awarding more points, for example, or giving this section more weight in the overall context 
of a classroom quiz). Other modifications, based on the students’ literacy level in Russian, 
may be made (presenting the information chart in Russian, specifying that students must 
respond in Russian) with corresponding changes made to points awarded (for example: two 
points per information gap filled: one for the correct information, and one for writing it 
correctly in Russian).  

 
• Filling in an identification form (presented in Family, Friends, Self) 

This gets at students’ ability to both read and write in Russian. For it to assess only writing 
ability, the categories specified would need to be given in English, which would reduce the 
task’s authenticity. Alternately, this could be used as a measure of students’ reading 
proficiency alone, where they could fill in the blanks in English according to what is being 
sought. 

 
• Short introductory letter (presented in Family, Friends, Self) 

This performance-based assessment measures students’ writing ability, with the task clearly 
delineated for them. All information is presented in English so that students know what is 
expected from them, and have an understanding of what the situation is. The rubric included 
here is based on how completely and how well the task has been completed, with the 
intended reader for this level one who is accustomed to the writing of those at this stage of 
language learner (Intermediate Low). Other categories could be added for more precision in 
assessing this task (for example: vocabulary appropriate for this topic, discourse is at the 
sentence-level, focus on form through including a specific grammatical structure being 
assessed, etc.), and the numeric scales could be widened for each trait (or customized 
differently for each trait, as need defines). 
 

• Role play (presented in Family, Friends, Self/Food/Clothing) 
For this type of assessment which measures spoken proficiency in the target language, 
students are asked to both give and get information in a real-life situation where they use 
Russian in order to complete specific tasks which have been outlined for them on situation 
cards. The cards describe (in English) the situation and tell what role the student is expected 
to play. They also give guidelines for the particular task the student must complete. Students 
may do role plays in pairs in class; for the actual assessment the instructor might like to play 
the other role so as to put the student at ease as much as possible.  
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  Evaluative criteria are provided which take into account the appropriateness of the 
response to the question or stimulus, the appropriateness of vocabulary used for the subject 
being assessed, and the comprehensibility of the response to one accustomed to dealing with 
learners of Russian at this level. Because the first category described above is actually a 
component of the student’s ability to understand spoken Russian (or listening proficiency), 
the instructor may choose whether or not to use this scale. Alternately, questions may be 
asked in English (thus isolating the modality of proficiency to be assessed) and students 
make their responses in Russian. 

 
 Role plays may be tape-recorded or video taped, for later use as part of a student 
portfolio. This is a great way to provide specific feedback to students on their progress in the 
target language. These records of student accomplishment may also be reported to parents, 
departments, administrators, and districts, and are especially useful in the context of meeting 
local, state, or national standards.  

 
• Student self-assessment (presented in School & Community and Health) 

It is important to train students in the use of self-assessments: some will tend to evaluate 
themselves too high, and others too low. For classroom practice, it may be useful to group 
students in pairs when practicing self-assessing: this gives individual practice in both language 
performance and assessment of task completion. The instructor can provide individual 
feedback and guidelines in this type of setting. Students should be comfortable with self-
assessment before they are asked to complete a unit self-assessment (as per the one provided 
here). It might be useful to brainstorm as a class to define the criteria (“easily”/“a little hard”/“I 
can’t do this yet”) in a way that is acceptable and applicable for all.  

 
  In evaluating him/herself, the student is empowered to take more responsibility for 

his/her education. Because the student chooses when to have the instructor check him/her off 
for a specific category, again control is in the hands of the student. Self-assessments work 
well as a component of a student portfolio because they are a clear track record of how 
students monitor their own progress in the target language. 
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Appendix 1.  Recommended Authentic Materials  
 
Year K/1 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Ðåïêà (in English and Russian) 
Êóðî÷êà Ðÿáà (in English and Russian) 
Êîëîáîê (in English and Russian) 
Ìàøà è ìåäâåäü (in English and Russian) 
Òðè ìåäâåäÿ (in English and Russian) 
Áàáà ßãà (in English) 
Ìàòðåøêà (in English) 
 
• Games •  Èãðû  
 
Ðó÷ååê 
Çàèíüêà, ïîïëÿøè 
Õîëîäíî, ãîðÿ÷î 
Ãóñè-ãóñè 
Çàìðè 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
À. Áàðòî  “Ìèøêà”,  “Ìÿ÷èê” 
Ñ. Ìàðøàê “Ìÿ÷” 
V. Mayakovskiy “A book full of animals” (in English) 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Ìèøêà ñ êóêëîé... 
Ïóñòü âñåãäà áóäåò ñîëíöå 
Äîáðûé æóê 
Æèëè ó áàáóñè ... 
Ìàëåíüêîé åëî÷êå ... 
 
• Cartoons •  Ìóëüòôèëüìû 
 
Îáåçüÿíêè (÷àñòü1, 2) 
Âàðåæêà 
Êîðàáëèê
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Year 2 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Öàðåâíà-ëÿãóøêà (in English) 
Ïî-ùó÷üåìó âåëåíüþ (in English) 
Ãóñè-ëåáåäè (in English) 
Âîëê è ñåìåðî êîçëÿò (in English) 
Ëèñà è çàÿö (in English and Russian) 
Ñóòååâ “Ñëîíåíîê” (in English and Russian) 
Peter and the Wolf (in English) 
V.  Oseyeva “Kind little mistress” (in English) 
K. Chukovsky “Little chick” (in English) 
 
• Games •  Èãðû  
 
Êàðàâàé 
Ëîòî 
Èãðû ñî ñëîâàìè è ìÿ÷îì 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
À. Áàðòî  “Çàéêà”,  “Áû÷îê”,  “Ñëîí” 
Ñ. Ìàðøàê “Àçáóêà”  (íà âûáîð) 
Ïåòóøîê 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Ñ. Ìèõàëêîâ  “Ïåñåíêà äðóçåé” (Ìû åäåì, åäåì, åäåì ...) 
ß íà ñêðèïî÷êå èãðàþ ... 
Áàðàøåê 
Äîæäèê 
Ñ. Ïðîêîôüåâ  Ìóçûêà 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Peter and the Wolf (in English) 
Ïî-ùó÷üåìó âåëåíüþ (ì/ô) 
Âîëê è ñåìåðî êîçëÿò (ì) 
Ìàòðåøêè (ì) 
Ãíîìèêè (ì) 
Íó, ïîãîäè! (ì) 
Ãóñè-ëåáåäè (ì) 
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Year 3 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Àëåíüêèé öâåòî÷åê (in English) 
Ñíåãóðî÷êà (in English) 
Òåðåìîê (in English and Russian) 
Ìîðîçêî (in English) 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Yellow Beak 
V. Suteyev “The little dog who forgot how to bark”, “Bobby’s day”,       
“Who was that who said “miaow”?” (in English and Russian) 
 
• Games •  Èãðû  
 
Êëàññèêè 
Ñêàêàëêè 
Ëîòî 
Èãðû ñî ñëîâàìè è ìÿ÷îì 
Äåäóøêà Ìàòâåé 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Òþò÷åâ  “Çèìà íåäàðîì çëèòñÿ...” 
Ñ. Ìàðøàê “Êàëåíäàðü” 
Þ. Òóâèì “Îâîùè” 
Ê. ×óêîâñêèé “Ìîéäîäûð” (in English and Russian) 
Äåä Ìîðîç 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Àíòîøêà 
Êóçíå÷èê 
Âî ïîëå áåðåçà ñòîÿëà 
Ñïÿò óñòàëûå èãðóøêè 
Ï. ×àéêîâñêèé  “Âðåìåíà ãîäà”,  “Ùåëêóí÷èê” 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Àëåíüêèé öâåòî÷åê (ì/ô) 
Ñíåãóðî÷êà (ì) 
Òåðåìîê (ì) 
Ìîðîçêî (in English) (ô) 
Äâåíàäöàòü ìåñÿöåâ (ì/ô) 
Ùåëêóí÷èê (ì) 
Êîøêèí äîì (ì) 
Òðîå íà îñòðîâå (ì) 
×åáóðàøêà (ì)  
Ïóãàëî (ì) 
Íó, ïîãîäè! (ì) 
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Year 4 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Öâåòèê-ñåìèöâåòèê (in English) 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Ðàññêàçû ðóññêèõ ïèñàòåëåé íà âûáîð (in English and Russian) 
Ðàññêàçû î ðóññêîé èñòîðèè (in English) 
M. Gorkiy “The little sparrow” (in English) 
 
• Games •  Èãðû  
 
Øàøêè 
Öèôðîâîå ëîòî 
Èãðû ñî ñëîâàìè è ìÿ÷îì 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Ñ. Åñåíèí  “Áåëàÿ áåðåçà” 
Ñ. Ìàðøàê  Èçáðàííîå 
À. Áàðòî  Èçáðàííîå 
Â. Ìàÿêîâñêèé  “×òî òàêîå õîðîøî è ÷òî òàêîå ïëîõî” (èçáðàííîå) 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
×óíãà-÷àíãà 
Óëûáêà 
Îðàíæåâàÿ ïåñåíêà 
Ï. ×àéêîâñêèé  “Ëåáåäèíîå îçåðî” 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
One day in Moscow school (in English) (ô) 
Moscow (in English) (ô) 
Petr Tchaikovsky 
Petr Tchaikovsky “The Swan lake” (fragments) 
Âàðâàðà-êðàñà, äëèííàÿ êîñà (ô) 
Âèííè-Ïóõ (ì) 
Íó, ïîãîäè! (ì) 
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Year 5 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
À. Ñ. Ïóøêèí Ñêàçêà î ìåðòâîé öàðåâíå è ñåìè áîãàòûðÿõ (in English and Russian) 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Ðàññêàçû ðóññêèõ ïèñàòåëåé íà âûáîð (in English and Russian) 
Ðàññêàçû î ðóññêîé èñòîðèè (in English) 
Ðàññêàçû î ãåîãðàôèè Ðîññèè  (in English) 
 
• Games •  Èãðû  
 
Øàõìàòû 
Èãðû ñî ñëîâàìè (êðîññâîðäû) 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Ñ. Ìèõàëêîâ  Òðèäöàòü øåñòü è ïÿòü 
  Ãðèïï 
  Öèðê 
  Êîòÿòà 
Ä.  Õàðìñ  Âåñåëûé ñòàðè÷îê 
        Ïðîôåññîð Òðóáî÷êèí è ðåáÿòà 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Âìåñòå âåñåëî øàãàòü ïî ïðîñòîðàì  
Êàëèíêà 
Êàòþøà 
Ìóñîðãñêèé  “Êàðòèíêè ñ âûñòàâêè” 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Russia (in English) (ô) 
Leningrad (in English) (ô) 
Moscow (in English) (ô) 
Kremlin (in English) (ô) 
Âàñèëèñà Ïðåêðàñíàÿ (ô) 
Êîðîëåâñòâî êðèâûõ çåðêàë (ô) 
Âèäåîçàïèñè ïðîãðàìì è òðàíñëÿöèé ñ ðóññêîãî òåëåâèäåíèÿ 
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Year 6 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Í. Íîñîâ “Æèâàÿ øëÿïà”, “Çàòåéíèêè” (â ñîêðàùåíèè) 
Â. Îñååâà  Ðàññêàçû íà âûáîð 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Ðàññêàçû î ðóññêîé èñòîðèè (in English) 
Ðàññêàçû î ãåîãðàôèè Ðîññèè  (in English) 
Ðàññêàçû ðóññêèõ ïèñàòåëåé íà âûáîð (in English and Russian) 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Ñ. Ìèõàëêîâ   À ÷òî ó âàñ?  
  Âàæíûé äåíü 
  Ìîÿ óëèöà 
Ñ. Ìàðøàê  Õîðîøèé äåíü 
Ð. Ñåô  Ìîé äåíü 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
×åìó ó÷àò â øêîëå 
ß øàãàþ ïî Ìîñêâå 
Ãîëóáîé âàãîí 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Íåçíàéêà (ì) 
Ïðèêëþ÷åíèÿ Áóðàòèíî (ô/ì) 
Ìàðüÿ Èñêóñíèöà (ô) 
Âèäåîçàïèñè ïðîãðàìì è òðàíñëÿöèé ñ ðóññêîãî òåëåâèäåíèÿ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
103 

© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced 
Research on Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

Year 7 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Í. Íîñîâ “Ìåòðî” (â ñîêðàùåíèè) 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Ðàññêàçû î ðóññêîé èñòîðèè (in English) 
Ðàññêàçû î ãåîãðàôèè Ðîññèè  (in English) 
Ðàññêàçû ðóññêèõ ïèñàòåëåé íà âûáîð (in English and Russian) 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Ñ. Ìèõàëêîâ  Ïðî ìèìîçó 
  Õðóñòàëüíàÿ âàçà 
  Ïîä íîâûé ãîä 
  ×óäåñíûå òàáëåòêè 
  Ôîìà 
  Îäíà ðèôìà 
èç Ð. Ñåôà  ß ñàì 
Ä. Õàðìñ  Âðóí 
      Èâàí Èâàíû÷ ñàìîâàð 
      “Âåñåëûå ÷èæè” 
Â. Ìàÿêîâñêèé  “×òî òàêîå õîðîøî è ÷òî òàêîå ïëîõî” 
Ïðèãëàøàþ â âîñêðåñåíüå... 
Ïîðòðåò 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Ïóñòü áåãóò íåóêëþæå... 
Âûñîòà (Â. Âûñîöêèé) 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Ñêàçêà î öàðå Ñàëòàíå (ô/ì) 
Êîíåê-ãîðáóíîê (ì) 
Îãîíü, âîäà è ìåäíûå òðóáû (ô) 
Ìàëûø è Êàðëñîí (ì) 
Ñåðàÿ øåéêà (ì) 
Âèäåîçàïèñè ïðîãðàìì è òðàíñëÿöèé ñ ðóññêîãî òåëåâèäåíèÿ 
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Year 8 
 
• Stories and fairy tales •  Ñêàçêè è ðàññêàçû 
 
Í. Íîñîâ “Ìèøêèíà êàøà”, “Òóê-òóê-òóê” (â ñîêðàùåíèè) 
Ðóññêèå íàðîäíûå ñêàçêè íà âûáîð (in English and Russian) 
Ðàññêàçû î ðóññêîé èñòîðèè (in English) 
Ðàññêàçû î ãåîãðàôèè Ðîññèè  (in English) 
Ðàññêàçû ðóññêèõ ïèñàòåëåé íà âûáîð (in English and Russian) 
 
 
• Poems for reading and memorization •  Ñòèõè äëÿ ÷òåíèÿ è çàó÷èâàíèÿ 
 
Ñ. Ìèõàëêîâ  Âåñåëûé òóðèñò 
  Ïðîãóëêà 
À. Áàðòî  Ïðî Åãîðà 
èç Ð. Ñåôà  ß ñàì 
Â. Ìàÿêîâñêèé  Êåì áûòü? 
Á. Æèòêîâ  Ïèñüìî 
 
• Songs and music •  Ïåñíè è ìóçûêà 
 
Êàðòîøêà 
Ó ïîõîäà åñòü íà÷àëî 
Ïåñåíêà Êðàñíîé Øàïî÷êè 
Åñëè ñ äðóãîì âûøåë â ïóòü 
 
• Cartoons and movies •  Ìóëüòôèëüìû è ôèëüìû (ì/ô) 
 
Ñòàðèê Õîòòàáû÷ (ô) 
Ñàäêî (ô) 
Ðóñëàí è Ëþäìèëà (ô) 
Ïðàçäíèê íåïîñëóøàíèÿ (ì) 
Åðàëàø (íà âûáîð) 
Âèäåîçàïèñè ïðîãðàìì è òðàíñëÿöèé ñ ðóññêîãî òåëåâèäåíèÿ 
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Appendix 2.  Recommended Poems for Reading and 
Memorization 
 

Èç Àãíèè Áàðòî 
 

 Ìèøêà 
 
Óðîíèëè ìèøêó íà ïîë, 
Îòîðâàëè ìèøêå ëàïó, 
Âñå ðàâíî åãî íå áðîøó - 
Ïîòîìó ÷òî îí õîðîøèé. 
 

Ìÿ÷èê 
 
Íàøà Òàíÿ ãðîìêî ïëà÷åò: 
Óðîíèëà â ðå÷êó ìÿ÷èê! 
- Òèøå, Òàíå÷êà, íå ïëà÷ü: 
Íå óòîíåò â ðå÷êå ìÿ÷. 
 

 Áû÷îê 
 
Èäåò áû÷îê, êà÷àåòñÿ, 
Âçäûõàåò íà õîäó: 
- Îõ, äîñêà êîí÷àåòñÿ - 
Ñåé÷àñ ÿ óïàäó! 
 

Ñëîí 
 
Ñïàòü ïîðà!  Óñíóë áû÷îê, 
Ëåã â êîðîáêó íà áî÷îê. 
Ñîííûé ìèøêà ëåã â êðîâàòü. 
Òîëüêî ñëîí íå õî÷åò ñïàòü: 
Ãîëîâîé êèâàåò ñëîí, 
Îí ñëîíèõå øëåò ïîêëîí. 
 
           Çàéêà 
 
Çàéêó áðîñèëà õîçÿéêà. 
Ïîä äîæäåì îñòàëñÿ çàéêà. 
Ñî ñêàìåéêè ñëåçòü íå ìîã, 
Âåñü äî íèòî÷êè ïðîìîê. 
 

Âîðîáåé 
 
Âîðîáåé ïî ëóæèöå 
Ïðûãàåò è êðóæèòñÿ. 
Ïåðûøêè âçúåðîøèë îí. 
Õâîñòèê ðàñïóøèë. 
Ïîãîäà õîðîøàÿ! 
×èë-÷èâ-÷èë! 

Ïðî Åãîðà 
 
Ìû îòïðàâëÿåìñÿ â ïîõîä, 
Â ëåñó íàçíà÷åí ñáîð. 
- Áîþñü, ïîãîäà ïîäâåäåò!- 
Âîëíóåòñÿ Åãîð. 
 
Îí çâîíèò â áþðî ïîãîäû: 
- Êàê, òîâàðèùè, äåëà? 
Ãîâîðÿò â áþðî ïîãîäû: 
- Äâàäöàòü ãðàäóñîâ òåïëà. 
 
Ñîëíöå ñêðûëîñü íà ìèíóòêó - 
Îí èñïóãàí íå íà øóòêó. 
 
Îí çâîíèò â áþðî ïîãîäû: 
- Ñêîëüêî ãðàäóñîâ â òåíè? 
Ãîâîðÿò â áþðî ïîãîäû: 
- Ìàëü÷èê, áîëüøå íå çâîíè! 
 
Îí áåðåò ñ ñîáîé àïòå÷êó, 
Ìîëîòîê, ôóôàéêó, ñâå÷êó. 
Ïàëêó - ëàçèòü ïî ãîðàì, 
Õëåáà öåëûé êèëîãðàìì, 
Ïåðî÷èííûé íîæèê, ôëÿæêó, 
Îäåÿëî è ðóáàøêó. 
 
Íà òðàâå ðîñà, 
Â ÷àùå ïòè÷üè ãîëîñà... 
Íàì êàçàëîñü - âîò ìû âõîäèì 
Â ïåðâîáûòíûå ëåñà. 
 
Ìû ïðîøëè çåëåíûì áîðîì, 
Íà îïóøêå ñïåëè õîðîì. 
-Îé, ðåáÿòà çàêðè÷àëè. - 
Ïîñìîòðèòå, ÷òî ñ Åãîðîì? - 
 
Íåò, Åãîðó íå ïîåòñÿ, 
Îí óñòàë, åäâà ïëåòåòñÿ, 
Îí øàãàåò íåâåñåëûé, 
Ó íåãî ìåøîê òÿæåëûé. 
 
Ìû ñêàçàëè: - Îòäîõíè, 
Ñÿäü ïîä äåðåâîì â òåíè. 
Ìû òåáå îñòàâèì êàðòó - 
Òû ïîòîì íàñ äîãîíè. 
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Ñåë Åãîð  è âûíóë ôëÿãó: 
- Íà ìèíóòêó ÿ ïðèëÿãó. 
Îí ïðîñíóëñÿ... Òèøèíà... 
Ïåñíÿ áîëüøå íå ñëûøíà. 
 
Ó íåãî â ðóêàõ ëèñòîê - 
Ïóòü óêàçàí íà âîñòîê. 
 
Âñå óøëè , îòðÿä äàëåêî. 
Ïîãëÿäåë Åãîð âîêðóã: 
-Òóò ñîâñåì è íåò âîñòîêà, 
Òîëüêî ñåâåð åñòü è þã. 
 
Óæå ÷åòûðå äíÿ ïîäðÿä  
Âñå ïðî Åãîðà ãîâîðÿò: 

Âîñòîê îí ñïóòàë ñ ñåâåðîì! 
Ïøåíèöó ñïóòàë ñ êëåâåðîì! 
 
Ñî ñâîèì áîëüøèì ìåøêîì 
Åëå-åëå øåë ïåøêîì 
È ñåðäèòûé, è õðîìîé 
Ïîçæå âñåõ ïðèøåë äîìîé 
 
Êîãäà ÷åëîâåêó 
Äâåíàäöàòûé ãîä, 
Ïîðà åìó çíàòü, 
×òî òàêîå ïîõîä. 
 
 
 

 
Èç Ñåðãåÿ Ìèõàëêîâà 

 
Êðàñîòà! Êðàñîòà!  
Ìû âåçåì ñ ñîáîé êîòà,  
×èæèêà, ñîáàêó, 
Ïåòüêó-çàáèÿêó,  
Îáåçüÿíó, ïîïóãàÿ - 
Âîò êîìïàíèÿ êàêàÿ! 
  

*** 
 
Ëåæàëè íà ïîëêå, 
Ñòîÿëè íà ïîëêå 
ñëîíû è ñîáàêè,  
Âåðáëþäû è âîëêè, 
Ïóøèñòûå êîøêè,  
Ãóáíûå ãàðìîøêè, 
È óòêè, 
È äóäêè,  
È êóêëû-ìàòðåøêè. 
 

*** 
 
Ãäå æå ñîëíöå? 
×òî ñëó÷èëîñü? 
Öåëûé äåíü òå÷åò âîäà. 
Íà äâîðå òàêàÿ ñûðîñòü, 
×òî íå âûéäåøü íèêóäà. 

 
 
*** 

 
- Ýòî ÷òî? 
- Ýòî ÖÈÐÊ ØÀÏÈÒÎ ! - 
Èíòåðåñíî! 
Èíòåðåñíî! 
Âñå õîòÿò ñþäà ïîïàñòü! 

Øóìíî, âåñåëî è òåñíî - 
Íåãäå ÿáëîêó óïàñòü! 
 

*** 
 
Äëÿ áîëüíîãî ÷åëîâåêà  
Íóæåí âðà÷, íóæíà àïòåêà. 
Âõîäèøü - ÷èñòî è ñâåòëî, 
Âñþäó ìðàìîð è ñòåêëî. 
 
Çà ñòåêëîì ñòîÿò â ïîðÿäêå 
Ñêëÿíêè, áàíêè è ãîðøêè - 
Â íèõ òàáëåòêè è îáëàòêè, 
Êàïëè, ìàçè, ïîðîøêè. 
 
Ìû ñåãîäíÿ íå áîëüíû,  
Íàì ëåêàðñòâà íå íóæíû. 
 
 

***  
Â ìàãàçèíå êàê â ëåñó: 
Ìîæíî òóò êóïèòü ëèñó, 
Ëîïîóõîãî çàé÷îíêà, 
Ñíåæíî-áåëîãî ìûøîíêà, 
Ïîïóãàé÷èêîâ çåëåíûõ- 
Íåðàçëó÷íèêîâ âëþáëåííûõ. 
 
Ìû íå çíàëè, êàê íàì áûòü: 
×òî æå âûáðàòü?  ×òî êóïèòü? 
- Íåò ëè ðûæåãî ùåíêà? 
- Ê ñîæàëåíüþ, íåò ïîêà! 
 

*** 
 

Èíîñòðàííûå òóðèñòû 
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Íà óãëó àâòîáóñ æäóò. 
Ïî-ôðàíöóçñêè î÷åíü ÷èñòî 
Ðàçãîâîð îíè âåäóò. 
 
Ìîæåò áûòü, íå ïî-ôðàíöóçñêè, 
Íî óæ òî÷íî - íå ïî-ðóññêè! 
 
Äîëæåí êàæäûé ó÷åíèê 
Èçó÷àòü ÷óæîé ÿçûê! 
 

*** 
 
Ñíåã êðóæèòñÿ, 
Ñíåã ëîæèòñÿ - 
Ñíåã!  Ñíåã!  Ñíåã! 
Ðàäû ñíåãó çâåðü è ïòèöà, 
È, êîíå÷íî, ÷åëîâåê! 
 

*** 
 
Ó ìåíÿ îïÿòü: 
Òðèäöàòü øåñòü è ïÿòü! 
 
Îçàáî÷åííî è õìóðî 
ß íà ãðàäóñíèê ñìîòðþ: 
Ãäå ìîÿ òåìïåðàòóðà? 
Ïî÷åìó ÿ íå ãîðþ? 
Ïî÷åìó ÿ íå áîëüíîé? 
ß çäîðîâûé!  ×òî ñî ìíîé? 
 

*** 
 
Ó ìåíÿ ïå÷àëüíûé âèä - 
Ãîëîâà ìîÿ áîëèò, 
ß ÷èõàþ, ÿ îõðèï. 
×òî òàêîå? 
Ýòî - ãðèïï! 
Íå ðóìÿíûé ãðèá â ëåñó, 
À ïîãàíûé ãðèá â íîñó! 
 

*** 
 

Îáëàêà, îáëàêà - 
Êó÷åðÿâûå áîêà, 
Îáëàêà êóäðÿâûå, 
Öåëûå, äûðÿâûå, 
Ëåãêèå, âîçäóøíûå - 
Âåòåðêó ïîñëóøíûå... 
 

*** 
 

Äîðîãèå ìîè äåòè! 
ß ïèøó âàì ïèñüìåöî: 
ß ïðîøó âàñ, ìîéòå ÷àùå 
Âàøè ðóêè è ëèöî! 
 
Íóæíî ìûòüñÿ íåïðåìåííî 
Óòðîì, âå÷åðîì è äíåì - 
Ïåðåä êàæäîþ åäîþ, 
Ïîñëå ñíà è ïåðåä ñíîì! 
 

Îâîùè 
 
Õîçÿéêà îäíàæäû ñ áàçàðà ïðèøëà, 
Õîçÿéêà ñ áàçàðà äîìîé ïðèíåñëà: 
Êàðòîøêó, êàïóñòó, ìîðêîâêó, ãîðîõ, 
Ïåòðóøêó è ñâåêëó.  Îõ!.. 
 
Âîò îâîùè ñïîð çàâåëè íà ñòîëå - 
Êòî ëó÷øå, âêóñíåé è íóæíåé íà çåìëå: 
Êàðòîøêà? Êàïóñòà? Ìîðêîâêà? Ãîðîõ? 
Ïåòðóøêà èëü ñâåêëà?  Îõ!.. 
 
Õîçÿéêà òåì âðåìåíåì íîæèê âçÿëà 
È íîæèêîì ýòèì êðîøèòü íà÷àëà: 
Êàðòîøêó, êàïóñòó, ìîðêîâêó, ãîðîõ, 
Ïåòðóøêó è ñâåêëó.  Îõ!.. 
 
Íàêðûòûå êðûøêîþ, â äóøíîì ãîðøêå 
Êèïåëè, êèïåëè â êðóòîì êèïÿòêå: 
Êàðòîøêà, êàïóñòà, ìîðêîâêà,ãîðîõ, 
Ïåòðóøêà è ñâåêëà.  Îõ!.. 
 
È ñóï îâîùíîé îêàçàëñÿ íå ïëîõ! 
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Èç Äàíèèëà Õàðìñà 
 

Èâàí Èâàíû÷ ñàìîâàð  
 

 
Èâàí Èâàíû÷ ñàìîâàð 
áûë ïóçàòûé ñàìîâàð, 
òðåõâåäåðíûé ñàìîâàð. 
Â íåì êà÷àëñÿ êèïÿòîê, 
ðàçúÿðåííûé êèïÿòîê, 
ëèëñÿ â ÷àøêó ÷åðåç êðàí, 
÷åðåç äûðêó ïðÿìî â êðàí, 
ïðÿìî â ÷àøêó ÷åðåç êðàí. 
 
Óòðîì ðàíî ïîäîøåë, 
ê ñàìîâàðó ïîäîøåë, 
äÿäÿ Ïåòÿ ïîäîøåë. 
Äÿäÿ Ïåòÿ ãîâîðèò: 
- Äàé-êà âûïüþ, - ãîâîðèò, - 
âûïüþ ÷àþ, - ãîâîðèò. 
 
Ê ñàìîâàðó ïîäîøëà, 
òåòÿ Êàòÿ ïîäîøëà, 
ñî ñòàêàíîì ïîäîøëà. 
òåòÿ Êàòÿ ãîâîðèò: 
- ß, êîíå÷íî, - ãîâîðèò, - 
âûïüþ òîæå, - ãîâîðèò. 
 
Âîò è äåäóøêà ïðèøåë, 
î÷åíü ñòàðåíüêèé ïðèøåë, 
â òóôëÿõ äåäóøêà ïðèøåë. 
Îí çåâíóë è ãîâîðèò: 
- Âûïèòü ðàçâå, - ãîâîðèò,- 
÷àþ ðàçâå,- ãîâîðèò. 
 
Òóò è áàáóøêà ïðèøëà, 
î÷åíü ñòàðàÿ ïðèøëà, 
äàæå ñ ïàëî÷êîé ïðèøëà. 
È, ïîäóìàâ, ãîâîðèò: 
- ×òî ëè, âûïèòü, - ãîâîðèò,- 
÷òî ëè, ÷àþ, - ãîâîðèò. 
 
 
 

Âäðóã äåâ÷îíêà ïðèáåæàëà, 
ê ñàìîâàðó ïîäáåæàëà - 
ýòî âíó÷êà ïðèáåæàëà. 
- Íàëèâàéòå! - ãîâîðèò,- 
÷àøêó ÷àÿ, - ãîâîðèò, - 
ìíå ïîñëàùå, - ãîâîðèò. 
 
Òóò è Æó÷êà ïðèáåæàëà, 
Ñ êîøêîé Ìóðêîé ïðèáåæàëà, 
Ê ñàìîâàðó ïðèáåæàëà, 
÷òîá èì äàëè ñ ìîëîêîì, 
êèïÿòî÷êó ñ ìîëîêîì, 
ñ êèïÿ÷åíûì ìîëîêîì. 
 
Âäðóã Ñåðåæà ïðèõîäèë, 
íåóìûòûé ïðèõîäèë, 
âñåõ îí ïîçæå ïðèõîäèë. 
- Ïîäàâàéòå! - ãîâîðèò, - 
×àøêó ÷àÿ, - ãîâîðèò, - 
ìíå ïîáîëüøå, - ãîâîðèò. 
 
Íàêëîíÿëè, íàêëîíÿëè, 
íàêëîíÿëè ñàìîâàð, 
íî îòòóäà âûáèâàëñÿ  
òîëüêî ïàð, ïàð, ïàð. 
Íàêëîíÿëè, íàêëîíÿëè, 
áóäòî øêàï, øêàï, øêàï, 
íî îòòóäà âûõîäèëî  
òîëüêî êàï, êàï, êàï. 
 
Ñàìîâàð Èâàí Èâàíû÷! 
Íà ñòîëå Èâàí Èâàíû÷! 
Çîëîòîé Èâàí Èâàíû÷! 
Êèïÿòî÷êó íå äàåò, 
Îïîçäàâøèì íå äàåò, 
ëåæåáîêàì íå äàåò. 
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Âåñåëûå ÷èæè 
 
Æèëè â êâàðòèðå 
 Ñîðîê ÷åòûðå, 
Ñîðîê ÷åòûðå âåñåëûõ ÷èæà: 
×èæ - ñóäîìîéêà, 
×èæ - ïîëîìîéêà, 
×èæ - îãîðîäíèê, 
×èæ - âîäîâîç, 
×èæ - çà êóõàðêó, 
×èæ - çà õîçÿéêó, 
×èæ - íà ïîñûëêàõ, 
×èæ - òðóáî÷èñò. 
 
Êîí÷èâ ðàáîòó, 
Áðàëèñü çà íîòû 
Ñîðîê ÷åòûðå âåñåëûõ ÷èæà: 
Äðóæíî èãðàëè: 
×èæ -  íà ðîÿëå,  
×èæ -  íà öèìáàëå, 
×èæ -  íà òðóáå, 
×èæ -  íà òðîìáîíå, 
×èæ -  íà ãàðìîíè, 
×èæ -  íà ãðåáåíêå, 
×èæ -  íà ãóáå! 

 
Åçäèëè âñåì äîìîì 
Ê çÿáëèêàì çíàêîìûì 
Ñîðîê ÷åòûðå âåñåëûõ ÷èæà: 
×èæ -  íà òðàìâàå, 
×èæ -  íà ìîòîðå, 
×èæ -  íà òåëåãå, 
×èæ -  íà âîçó, 
×èæ -  â òàðàòàéêå, 
×èæ -  íà çàïÿòêàõ, 
×èæ -  íà îãëîáëå, 
×èæ -  íà äóãå! 
 
 
 
 
 
 
 
 
 
 

 
Âðóí 

 
- Âû çíàåòå? 
- Âû çíàåòå? 
- Âû çíàåòå? 
- Âû çíàåòå? 
Íó, êîíå÷íî, âû çíàåòå! 
ßñíî, ÷òî âû çíàåòå! 
Íåñîìíåííî, 
Íåñîìíåííî, 
Âû çíàåòå! 
 
- Íåò!  Íåò!  Íåò!  Íåò! 
Ìû íå çíàåì íè÷åãî, 
Íå ñëûõàëè íè÷åãî, 
Íå ñëûõàëè, íå âèäàëè 
È íå çíàåì íè÷åãî! 
 
- À âû çíàåòå, ÷òî Ó? 
À âû çíàåòå, ÷òî ÏÀ? 
À âû çíàåòå, ÷òî ÏÛ? 
×òî ó ïàïû ìîåãî  
Áûëî ñîðîê ñûíîâåé? 
Áûëî ñîðîê çäîðîâåííûõ - 
È íå äâàäöàòü, 
È íå òðèäöàòü, - 
Ðîâíî ñîðîê ñûíîâåé! 
 

- Íó!  Íó!  Íó! Íó! 
Âðåøü! Âðåøü! Âðåøü! Âðåøü! 
Åùå äâàäöàòü, 
Åùå òðèäöàòü, 
Íó, åùå òóäà-ñþäà, 
À óæ ñîðîê, 
Ðîâíî ñîðîê, - 
Ýòî ïðîñòî åðóíäà! 
- À âû çíàåòå, ÷òî ÍÀ? 
À âû çíàåòå, ÷òî ÍÅ? 
À âû çíàåòå, ÷òî ÁÅ? 
×òî íà íåáå 
Âìåñòî ñîëíöà 
Ñêîðî áóäåò êîëåñî? 
Ñêîðî áóäåò çîëîòîå - 
Íå òàðåëêà, 
Íå ëåïåøêà, - 
À áîëüøîå êîëåñî! 
 
- Íó!  Íó!  Íó! Íó! 
Âðåøü! Âðåøü! Âðåøü! Âðåøü! 
Íå òàðåëêà, 
Íó, ëåïåøêà 
Íó, åùå òóäà-ñþäà, 
À óæ åñëè êîëåñî - 
Ýòî ïðîñòî åðóíäà! 
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- À âû çíàåòå, ÷òî ÄÎ? 
À âû çíàåòå, ÷òî ÍÎ? 
À âû çíàåòå, ÷òî ÑÀ? 
×òî äî íîñà 
Íè ðóêàìè, 
Íè íîãàìè 
Íå äîñòàòü, 
×òî äî íîñà 
Íè ðóêàìè, 
Íè íîãàìè 
Íå äîåõàòü, 

Íå äîïðûãàòü, 
×òî äî íîñà 
Íå äîñòàòü? 
 
- Íó!  Íó!  Íó! Íó! 
Âðåøü! Âðåøü! Âðåøü! Âðåøü! 
Íó, äîåõàòü, 
Íó, äîïðûãàòü, 
Íó, åùå òóäà-ñþäà, 
À äîñòàòü åãî ðóêàìè - 
Ýòî ïðîñòî åðóíäà! 

 
Êàê Âîëîäÿ áûñòðî ïîä ãîðó ëåòåë 

 
Íà ñàëàçî÷êàõ Âîëîäÿ 
Áûñòðî ïîä ãîðó ëåòåë. 
 
Íà îõîòíèêà Âîëîäÿ 
Ïîëíûì õîäîì íàëåòåë. 
 
Âîò îõîòíèê è Âîëîäÿ 
Íà ñàëàçî÷êàõ ñèäÿò, 
Áûñòðî ïîä ãîðó ëåòÿò. 
 
Íà ñîáà÷êó íàëåòåëè. 
 
Âîò ñîáà÷êà, 
È îõîòíèê, 
È Âîëîäÿ 
Íà ñàëàçî÷êàõ ñèäÿò, 
Áûñòðî ïîä ãîðó ëåòÿò. 
Áûñòðî ïîä ãîðó ëåòÿò - 
Íà ëèñè÷êó íàëåòåëè. 
 
 
 
 
 

 
Âîò ëèñè÷êà, 
È ñîáà÷êà, 
È îõîòíèê, 
È Âîëîäÿ 
Íà ñàëàçî÷êàõ ñèäÿò, 
Áûñòðî ïîä ãîðó ëåòÿò. 
Áûñòðî ïîä ãîðó ëåòÿò - 
È íà çàéöà íàëåòåëè. 
 
Âîò è çàÿö, 
È ëèñè÷êà, 
È ñîáà÷êà, 
È îõîòíèê, 
È Âîëîäÿ 
Íà ñàëàçî÷êàõ ñèäÿò, 
Áûñòðî ïîä ãîðó ëåòÿò. 
Áûñòðî ïîä ãîðó ëåòÿò - 
Íà ìåäâåäÿ íàëåòåëè! 
 
È Âîëîäÿ ñ òîé ïîðû 
Íå êàòàåòñÿ ñ ãîðû. 
 

Óäèâèòåëüíàÿ êîøêà 
 

Íåñ÷àñòíàÿ êîøêà ïîðåçàëà ëàïó, 
Ñèäèò è íè øàãó íå ìîæåò ñòóïèòü. 
Ñêîðåé, ÷òîáû âûëå÷èòü êîøêèíó ëàïó, 
Âîçäóøíûå øàðèêè íàäî êóïèòü! 
È ñðàçó ñòîëïèëñÿ íàðîä íà äîðîãå, 

Øóìèò, è êðè÷èò, è íà êîøêó ãëÿäèò. 
À êîøêà îò÷àñòè èäåò ïî äîðîãå, 
Îò÷àñòè ïî âîçäóõó ïëàâíî ëåòèò! 
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Âåñåëûé ñòàðè÷îê 
 

Æèë íà ñâåòå ñòàðè÷îê 
Ìàëåíüêîãî ðîñòà, 
È ñìåÿëñÿ ñòàðè÷îê 
×ðåçâû÷àéíî ïðîñòî: 

“ Õà-õà-õà 
Äà õå-õå-õå, 
Õè-õè-õè 
Äà áóõ-áóõ! 
Áó-áó-áó 
Äà áå-áå-áå, 
Äèíü-äèíü-äèíü 
Äà òðþõ-òðþõ!” 

 
Ðàç, óâèäÿ ïàóêà, 
Ñòðàøíî èñïóãàëñÿ, 
Íî, ñõâàòèâøèñü çà áîêà, 
Ãðîìêî ðàññìåÿëñÿ: 

“ Õè-õè-õè 
Äà õà-õà-õà, 
Õî-õî-õî 
Äà ãóëü-ãóëü! 
Ãè-ãè-ãè 
Äà ãà-ãà-ãà, 
Ãî-ãî-ãî 
Äà áóëü-áóëü!” 

 
À óâèäÿ ñòðåêîçó, 
Ñòðàøíî ðàññåðäèëñÿ, 
Íî îò ñìåõà íà òðàâó 
Òàê è ïîâàëèëñÿ: 

“ Ãû-ãû-ãû 
Äà ãó-ãó-ãó, 
Ãî-ãî-ãî  
Äà áàõ-áàõ! 
Îé, ðåáÿòà,  
íå ìîãó! 
Îé, ðåáÿòà, 
Àõ, àõ!” 
 
 
 
 
 
 
 
 
 
 
 

 
Ïðîôåññîð Òðóáî÷êèí è ðåáÿòà 

 
Ïðîôåññîð: 

- Çäðàâñòâóéòå, ðåáÿòà! 
- Çäðàâñòâóéòå, ðåáÿòà! 
- Çäðàâñòâóéòå, ðåáÿòà! 

 
Ðåáÿòà: 

- Çäðàñòå, ïðîôåññîð! 
- Çäðàñòå, ïðîôåññîð! 
- Çäðàñòå, ïðîôåññîð! 

 
Ïðîôåññîð: 

Äàâíî ìû íå âñòðå÷àëèñü, 
äàâíî ìû íå âèäàëèñü, 
äàâíî íå ïîïàäàëèñü 
äðóã äðóãó íà ãëàçà. 
Áûë ÿ âî Ôðàíöèè, 
áûë è â Èòàëèè, 
áûë è â Àìåðèêå, 
áûë è ïîäàëåå. 
 

Ðåáÿòà: 
Ðàññêàæèòå íàì îá ýòîì, 
ðàññêàæèòå íàì î òîì, 
ðàññêàæèòå, ðàññêàæèòå, 

ðàññêàæèòå îáî âñåì. 
 

Ïðîôåññîð: 
Òèõî!  Òèõî!  Òèõî!  Òèõî! 
íå øóìåòü è íå êðè÷àòü! 
Çàäàâàéòå ìíå âîïðîñû, 
ÿ âàì áóäó îòâå÷àòü. 
 

Ðåáÿòà: 
- ×òî òàêîå áåãåìîò? 
- Ãäå ïîñòðîåí öåïïåëèí? 
- Ãäå ó ãóñåíèöû ðîò? 
- Îò÷åãî ãîðèò áåíçèí? 
- Ïî÷åìó ëåòàåò ìóõà? 
- Ïî÷åìó æóææèò êîìàð? 
- Ïî÷åìó â ïóñòûíå ñóõî? 
- Ïî÷åìó çåìëÿ êàê øàð? 
 

Ïðîôåññîð: 
Ïðåêðàòèòå ýòîò êðèê! 
ß ïðîôåññîð, ÿ ñòàðèê, 
ÿ ñ ãàëäåæåì íå â ëàäó, 
ÿ îò êðèêà óïàäó. 
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Ðåáÿòà: 
- Òèõî! 
- Òèõî! 
- Òèõî! 
- Øà! 

 
Ïðîôåññîð: 

ß ñèæó åäâà äûøà! 
Âüåòñÿ êîí÷èê áîðîäû, 
äàéòå ìíå ñòàêàí âîäû. 
 
 
 

 
Èç Ñàìóèëà Ìàðøàêà 

 
Ìÿ÷ 

 
Ìîé âåñåëûé, çâîíêèé ìÿ÷, 
Òû êóäà ïîì÷àëñÿ âñêà÷ü? 
 

Æåëòûé, êðàñíûé, ãîëóáîé, 
Íå óãíàòüñÿ çà òîáîé! 

 
 

Õîðîøèé äåíü 
 

Âîò ïîðòôåëü, ïàëüòî è øëÿïà. 
Äåíü ó ïàïû âûõîäíîé. 
Íå óøåë ñåãîäíÿ ïàïà, 
Çíà÷èò, áóäåò îí ñî ìíîé. 
 
×òî ìû íûí÷å äåëàòü áóäåì? 
Ýòî âìåñòå ìû îáñóäèì. 
Ñÿäó ê ïàïå íà êðîâàòü - 
Áóäåì âìåñòå îáñóæäàòü. 
 
- À ïîêà, -ñêàçàëà ìàòü, - 
Íå ïîðà ëè âàì âñòàâàòü? 
- Õîðîøî!  Ñåé÷àñ âñòàåì! - 
Îòâå÷àëè ìû âäâîåì. 
 
Ìû îäåòû è îáóòû. 
Ìû ïîáðèëèñü â äâå ìèíóòû. 
(×òî êàñàåòñÿ áðèòüÿ - 
Áðèëñÿ ïàïà, à íå ÿ!) 
 
Ìû ïîñòåëü óáðàëè ñàìè, 
Âìåñòå ñ ìàìîé ïèëè ÷àé. 
À ïîòîì ñêàçàëè ìàìå: 
- Äî ñâèäàíüÿ! Íå ñêó÷àé! 
 
Ïåðåä äîìîì íà Ñàäîâîé 
Ñåëè ìû â òðîëëåéáóñ íîâûé. 
Èç îòêðûòîãî îêíà 
Âñÿ Ñàäîâàÿ âèäíà. 
 
À ïîòîì ìû ïðîêàòèëèñü 
Íà ìàøèíå ëåãêîâîé. 
À ïîòîì â ìåòðî ñïóñòèëèñü 

È ïîì÷àëèñü ïîä Ìîñêâîé. 
 
À ïîòîì ñòðåëÿëè â òèðå 
Â ëåîïàðäà äåñÿòü ðàç. 
ïàïà - øåñòü, 
À ÿ - ÷åòûðå, 
Â áðþõî, â óõî, â ëîá è ãëàç! 
 
Ãîëóáîå, ãîëóáîå,  
Ãîëóáîå â ýòîò äåíü 
Áûëî íåáî íàä Ìîñêâîþ, 
È â ñàäàõ öâåëà ñèðåíü. 
 
Ìû ïðîøëèñü ïî çîîïàðêó. 
Òàì êîðìèëè ñòîðîæà 
Êðîêîäèëà è öåñàðêó, 
Àíòèëîïó è ìîðæà. 
 
Ïîêàòàëñÿ ÿ íà ïîíè - 
Ýòî ìàëåíüêèå êîíè. 
Åçäèë ïðÿìî è êðóãîì 
Â òàðàíòàéêå è âåðõîì. 
 
Ìíå è ïàïå ñòàëî æàðêî. 
Ìû ðàññòàÿëè, êàê âîñê. 
Çà îãðàäîé Çîîïàðêà  
Îòûñêàëè ìû êèîñê. 
 
Èç ñåðåáðÿíîãî êðàíà 
Ñ øóìîì áðûçíóëî ñèòðî. 
Ìíå äîñòàëîñü ïîëñòàêàíà, 
À õîòåëîñü áû - âåäðî! 
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Ìû âåðíóëèñü íà òðàìâàå, 
Ïðèâåçëè äîìîé ñèðåíü. 
Øëè ïî ëåñòíèöå, õðîìàÿ, - 
òàê óñòàëè â ýòîò äåíü! 
 
ß íàæàë çâîíîê çíàêîìûé - 
Îí îòâåòèë ìíå, çâåíÿ, 

È çàòèõ... 
Êàê òèõî äîìà, 
Åñëè äîìà íåò ìåíÿ! 
 
 
 

 
 

Êðóãëûé ãîä 
 

Îòêðûâàåì êàëåíäàðü. 
Íà÷èíàåòñÿ ÿíâàðü. 
Â ÿíâàðå, â ÿíâàðå 
Ìíîãî ñíåãó âî äâîðå. 
 
Äóþò âåòðû â ôåâðàëå, 
Âîþò â òðóáàõ ãðîìêî. 
Çìåéêîé ì÷èòñÿ ïî çåìëå 
Ëåãêàÿ ïîçåìêà. 
 
Ðûõëûé ñíåã òåìíååò â ìàðòå, 
Òàþò ëüäèíêè íà îêíå. 
Çàé÷èê áåãàåò ïî ïàðòå, 
È ïî êàðòå íà ñòåíå. 
 
Àïðåëü, àïðåëü! 
Íà äâîðå çâåíèò êàïåëü. 
 
Ðàñïóñòèëñÿ ëàíäûø â ìàå, 
Â ñàìûé ïðàçäíèê - â ïåðâûé äåíü. 
Ìàé öâåòàìè ïðîâîæàÿ, 
Ðàñïóñêàåòñÿ ñèðåíü. 
 
Ïðèøåë èþíü. 
“Èþíü! Èþíü!”- â ñàäó ùåáå÷óò ïòèöû... 
Íà îäóâàí÷èê òîëüêî äóíü - 
È âåñü îí ðàçëåòèòñÿ. 
 
 
 

Ñåíîêîñ èäåò â èþëå. 
Ãäå-òî ãðîì âîð÷èò ïîðîé, 
È ãîòîâ ïîêèíóòü óëèé 
Ìîëîäîé ï÷åëèíûé ðîé. 
 
Ñîáèðàåì â àâãóñòå  
Óðîæàé ïëîäîâ. 
Ìíîãî ëþäÿì ðàäîñòè  
Ïîñëå âñåõ òðóäîâ. 
 
ßñíûì óòðîì ñåíòÿáðÿ 
Õëåá ìîëîòÿò ñåëà. 
Ì÷àòñÿ ïòèöû çà ìîðÿ, 
È îòêðûëàñü øêîëà. 
 
Â îêòÿáðå, â îêòÿáðå 
×àñòûé äîæäèê íà äâîðå. 
 
Äåíü ñåäüìîãî Íîÿáðÿ -  
Êðàñíûé äåíü êàëåíäàðÿ. 
 
Â äåêàáðå, â äåêàáðå 
Âñå äåðåâüÿ â ñåðåáðå. 
 
Ãîä ïðîøåë, êàê äåíü â÷åðàøíèé. 
íàä Ìîñêâîþ â ýòîò ÷àñ 
Áüþò ÷àñû Êðåìëåâñêîé áàøíè 
Ñâîé ñàëþò - äâåíàäöàòü ðàç! 
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Ïðî âñå íà ñâåòå 
 
 

Àèñò ñ íàìè ïðîæèë ëåòî, 
À çèìîé ãîñòèë îí ãäå-òî. 
 
Áåãåìîò ðàçèíóë ðîò: 
Áóëêè ïðîñèò áåãåìîò. 
 
Âîðîáåé ïðîñèë âîðîíó 
Âûçâàòü âîëêà ê òåëåôîíó. 
 
Ãðèá ðàñòåò ñðåäè äîðîæêè - 
Ãîëîâà íà òîíêîé íîæêå. 
 
Äÿòåë æèë â äóïëå ïóñòîì, 
Äóá äîëáèë, êàê äîëîòîì. 
 
Åëü íà åæèêà ïîõîæà: 
Åæ â èãîëêàõ, åëêà òîæå. 
 
Çâåçäû âèäåëè ìû äíåì 
Çà ðåêîþ, íàä Êðåìëåì. 
 
Èíåé ëåã íà âåòâè åëè, 
Èãëû çà íî÷ü ïîáåëåëè. 
 
Êîò ëîâèë ìûøåé è êðûñ. 
Êðîëèê ëèñò êàïóñòíûé ãðûç. 
 
Ëîäêè ïî ìîðþ ïëûâóò, 
Ëþäè âåñëàìè ãðåáóò. 
 
Ìåä â ëåñó ìåäâåäü íàøåë. - 
Ìàëî ìåäà, ìíîãî ï÷åë. 
 
Íîñîðîã áîäàåò ðîãîì. 
Íå øóòèòå ñ íîñîðîãîì. 
 
Îñëèê áûë ñåãîäíÿ çîë: 
Îí óçíàë, ÷òî îí îñåë. 
 
Ïàíöûðü íîñèò ÷åðåïàõà, 
Ïðÿ÷åò ãîëîâó îò ñòðàõà. 

 
Ðîåò çåìëþ ñåðûé êðîò - 
Ðàçîðÿåò îãîðîä. 
 
Ñïèò ñïîêîéíî ñòàðûé ñëîí - 
Ñòîÿ ñïàòü óìååò îí. 
 
Òàðàêàí æèâåò çà ïå÷êîé, - 
Òî-òî òåïëîå ìåñòå÷êî. 
 
Ó÷åíèê ó÷èë óðîêè - 
Ó íåãî â ÷åðíèëàõ ùåêè. 
 
Ôëîò ïëûâåò ê ðîäíîé çåìëå, 
Ôëàã íà êàæäîì êîðàáëå. 
 
Õîäèò ïî ëåñó õîðåê, 
Õèùíûé ìàëåíüêèé çâåðåê. 
 
Öàïëÿ âàæíàÿ, íîñàòàÿ 
Öåëûé äåíü ñòîèò, êàê ñòàòóÿ. 
 
×àñîâùèê, ïðèùóðèâ ãëàç, 
×èíèò ÷àñèêè äëÿ íàñ. 
 
Øêîëüíèê, øêîëüíèê, òû ñèëà÷: 
Øàð çåìíîé íåñåøü, êàê ìÿ÷. 
 
Ùåòêîé ÷èùó ÿ ùåíêà, 
Ùåêî÷ó åìó áîêà. 
 
Ýòà êíîïêà è øíóðîê - 
Ýëåêòðè÷åñêèé çâîíîê. 
 
Þíãà - áóäóùèé ìàòðîñ. 
Þæíûõ ðûáîê íàì ïðèâåç. 
 
ßãîä íåò êèñëåå êëþêâû. 
ß íà ïàìÿòü çíàþ áóêâû. 
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Ðóññêèå ïåñåíêè è ïîòåøêè 
 

Òèëè-áîì! 
 
Òèëè-áîì! Òèëè-áîì! 
Çàãîðåëñÿ êîøêèí äîì! 
Çàãîðåëñÿ êîøêèí äîì! 
Èäåò äûì ñòîëáîì! 
 
Êîøêà âûñêî÷èëà! 
Ãëàçà âûïó÷èëà! 
Áåæèò êóðî÷êà ñ âåäðîì 
Çàëèâàòü êîøêèí äîì, 
À ëîøàäêà - ñ ôîíàðåì, 
À ñîáà÷êà - ñ ïîìåëîì, 
Ñåðûé çàþøêà - ñ ëèñòîì. 
Ðàç! Ðàç! 
Ðàç! Ðàç! 
È îãîíü ïîãàñ! 

 
Ãäå íî÷óåò ñîëíöå? 

 
- Ãäå íî÷óåò ñîëíöå? 
- Ó áàáóøêè â ïîñòåëüêå. 
- À êòî åãî áàáóøêà? 
- Ñèíåå íåáî. 
- ×åì îíî  óêðîåòñÿ? 
- Øåðñòÿíîé òó÷êîé. 
- À êòî åãî óêðîåò? 
- Äåäóøêà âåòåð. 
 
 
 
 
 
 

 
Èç Ðîìàíà Ñåôà 

 
Ïîëå 

 
À äîæäèê ëüåò, 
À äîæäèê ëüåò, 
È áîëüøå íè÷åãî. 
 
Íî ïîëå ïüåò, 
Íî ïîëå ïüåò, 
Íî ïîëå ïüåò åãî. 
 

*** 
 

Èìÿ ó òåáÿ îäíî, 
Íàâñåãäà îíî äàíî. 
Æèçíü äëèííà, è îòòîãî 
Òû ïîáåðåãè åãî. 
 

*** 
 

ß õîòÿ è íå áîëüøîé, 
Íî è íå ìàëûø ãðóäíîé, 
Ñàì îäåíóñü, ñàì îáóþñü, 
Ñàì ñîáîþ ïîëþáóþñü... 
 

*** 
 

Ýòî - òâîé àäðåñ, 
À òû - àäðåñàò, 
Ïóñòü òåáå ïèøóò 
Ïîáîëüøå ðåáÿò. 

 
*** 
 

Ïèñüìî ïèñàëè ïëàêñû, 
È âîò ÷òî áûëî â íåì: 
Ðàçâîäû, ïÿòíà, êëÿêñû 
Ñ ïðèïèñêîé: “Ìû âàñ æäåì...” 
 

*** 
 

Øëåï, øëåï!  Íà ëóæàéêå 
Øëåïàþòñÿ â ãðÿçü çàçíàéêè, 
Äàëüøå íîñà ñâîåãî 
Îíè íå âèäÿò íè÷åãî. 
 

*** 
 
 

Êîðîòêàÿ ñòðèæêà  
È äëèííàÿ ñòðèæêà... 
Êòî çäåñü äåâ÷îíêà? 
È êòî çäåñü ìàëü÷èøêà? 
 

*** 
 

Íà êîíüêàõ íå ìîæåøü óäåðæàòüñÿ? 
Íà êîíüêè íå íàäî îáèæàòüñÿ. 
 

*** 
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Áåðåçîâûé ëèñò è êàðòèíà íà ñòåíêå 
Èìåþò ñâîé öâåò è, êîíå÷íî, îòòåíêè. 
Åñòü öâåò ó ÿéöà, ó ëèöà, ó îäåæäû. 
Áûâàþò áåñöâåòíûìè  òîëüêî íåâåæäû. 
 

*** 
 

Âîò - ìîëüáåðò, À âîò - òðåíîæíèê, 
Íàïèøè ñåáÿ, õóäîæíèê. 
Åñëè âûøëî íåïîõîæå, 
Íå ïå÷àëüñÿ, íó è ÷òî æå? 
Êðàñíûé ãëàç íàä ñèíèì óõîì? - 
Âñå ðàâíî íå ïàäàé äóõîì. 
Çíà÷èò, ïîðàáîòàë ìàëî, 
Íà÷èíàé ñâîé òðóä ñíà÷àëà! 
 

*** 
 

Ó÷èñü ÷èòàòü!  Ó÷èñü ÷èòàòü! 
Âàæíåå íåò íàóêè. 
Òîò, êòî óìååò ñàì ÷èòàòü, 
Ñîâñåì íå çíàåò ñêóêè. 
Âñþ æèçíü ñâîþ ó÷èñü ÷èòàòü 
Âíèìàòåëüíî, ñåðüåçíî. 
Õîðîøèé ìîé,  ó÷èñü ÷èòàòü, 
Ó÷èñü, ïîêà íå ïîçäíî! 
 

*** 
 

Î÷åíü õîòåë áû èìåòü ÿ ñëîíà, 
Òîëüêî êâàðòèðà áîëüøàÿ íóæíà. 
ß áû íå ïðî÷ü ñîäåðæàòü êðîêîäèëà, 
Åñëè áû âàííà åìó ïîäõîäèëà. 
Êàáû áûëà è åäà, è ïîäìîãà, 
ß áû ãîòîâ âîñïèòàòü íîñîðîãà. 
Âçÿë áû ìåäâåäÿ, ðàñòèë áû îñëà, 
Íî, ê ñîæàëåíüþ, æèëïëîùàäü ìàëà. 
Âîò ïî÷åìó â ñåðåäèíå èþëÿ 
Âçÿë ÿ ñîáàêó ïî ïðîçâèùó Áóëÿ. 
 

*** 
 

Ëó÷øèé ïîäàðîê êî äíþ ðîæäåíüÿ - 
Âîâðåìÿ ïðèñëàííîå ïîçäðàâëåíüå! 
 

*** 
 

Æèòü íà ñâåòå î÷åíü òóãî 
Áåç ïîäðóãè èëè äðóãà, 
Áåç òåáÿ è òâîé ùåíîê 
Íåñòåðïèìî îäèíîê. 
 

*** 
 

ß ãîòîâ ïðèçíàòüñÿ âàì çàðàíåå, 
×òî ëþáëþ ôèãóðíîå êàòàíèå. 
Íðàâèòñÿ ìíå áîêñ, ôóòáîë, õîêêåé, 
Òåííèñ, ëûæè, ñêà÷êè ëîøàäåé, 
ß ëþáëþ ñâèñòêè è ðåâ ñèðåíû... 
À åùå ìíå íðàâÿòñÿ ñïîðòñìåíû. 
 

*** 
 

Ñåëà óòêà çà ðîÿëü è ñêàçàëà: - Êðÿê! 
ß ñûãðàþ âàì ñåé÷àñ ïîëüêó-êðàêîâÿê. 
Ñëîí óñåëñÿ çà ðîÿëü è ïðîìîëâèë îí: 
- ß èñïîëíþ âàì ñåé÷àñ âàëüñ “Îñåííèé 
ñîí”. 
Çà ðîÿëü óñåëñÿ êèò, çâåðè æäóò, à îí 
ìîë÷èò. 
Ïîìîë÷àë íåìíîãî, ïîêëîíèëñÿ ñòðîãî. 
È òîãäà ñêàçàë æèðàô êóðèöå-ñîñåäêå: 
- Ýòî íàì èñïîëíèë êèò “Àðèþ 
êðèâåòêè”. 
 

*** 
 

Íå óäèâëÿéòåñü íàïðàñíî, ãðÿçíóëè, 
Åñëè ðóêè âàì íå ïðîòÿíóëè, 
Åñëè æå ÷èñòîé ñòàíåò ðóêà,  
Åå ïîæìóò âàì íàâåðíÿêà. 
 

*** 
 

Êàê ìå÷òàë ÿ ñòàòü óêðîòèòåëåì, 
ß ñêàçàë îá ýòîì ðîäèòåëÿì, 
Íî âçäîõíóëà áàáêà ìîÿ: 
- Íå ñïåøè, òû ñòàíåøü ïèñàòåëåì 
È ïîäàðèøüò êíèæêè ïðèÿòåëÿì. 
 

*** 
 

Óòðîì ÿ ïðîñíóëñÿ ñàì, 
Óòðîì ÿ îäåëñÿ ñàì, 
À ïîòîì óìûëñÿ ñàì, 
Ñúåë ñâîé çàâòðàê òîæå ñàì, 
Äíåì ÿ ïðîãóëÿëñÿ ñàì 
È äîìîé âåðíóëñÿ ñàì, 
Äîìà ïîèãðàë ÿ ñàì, 
Êíèæêó ïî÷èòàë ÿ ñàì, 
Âå÷åðîì ðàçäåëñÿ ñàì, 
Ñïàòü óëåãñÿ â òèøèíå... 
Óâèäàë çâåçäó â îêíå, 
Íå ñêàíäàëèë è íå õíûêàë. 
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Âîò è âñå.   Ñïàñèáî ìíå! 
 

 
Èç “Ìîñòîâ äîâåðèÿ” Êèòàéãîðîäñêîé  

 
Ïðèãëàøàþ  â âîñêðåñåíüå 

 
Ïðèãëàøàþ â âîñêðåñåíüå 
Âàñ ê ñåáå íà äåíü ðîæäåíèÿ. 
Ïðèõîäèòå, ïðèõîäèòå, 
Êàê äîáðàòüñÿ, çàïèøèòå: 
 
Âû ïðîéäåòå, ïåðåéäåòå, 
Ïîâåðíåòå è äîéäåòå, 
Âû âîéäåòå, ïîçâîíèòå... 
- Åñëè ìîæíî, ïîâòîðèòå! 
 
- Íàäî âàì ïðîéòè, äîéòè, 
Ïåðåéòè è ïîâåðíóòü, 
Ïîòîì âîéòè è ïîçâîíèòü... 
- Ïîæàëóé, íàäî ïîâòîðèòü! 
 
- Îáúÿñíÿþ âàì: ïðîéäèòå, 
Êàê äîéäåòå  - ïåðåéäèòå, 
Ïîâåðíèòå è âîéäèòå 
È, êîíå÷íî,  ïîçâîíèòå! 
 
 
 
 
 

Ïîðòðåò 
 
- Âû õóäîæíèê èëè íåò? 
Íàðèñóéòå ìîé ïîðòðåò. 
- Õîðîøî, íà÷íåì ñ ëèöà, 
Âîò áîëüøàÿ ãîëîâà, 
Óøè, ùåêè, áîðîäà, 
Áðîâè, íîñ, ãëàçà, ðåñíèöû ... 
- Ïîäîæäèòå, íå ãîäèòñÿ. 
×åãî-òî òóò íåäîñòàåò. 
- À... Çàáûë ÿ ñäåëàòü ðîò, 
Ãóáû, çóáû è óñû. 
Âîëîñû äëÿ êðàñîòû. 
Âîò, çàêîí÷åí âàø ïîðòðåò. 
Êàê?  Ïîõîæå? 
- Âîâñå íåò! 
Ìíå íå íðàâèòñÿ òàêîé. 
Íàðèñóéòå ìíå äðóãîé. 
- Ýòî ïàðà ïóñòÿêîâ. 
Ïÿòü ìèíóò - ïîðòðåò ãîòîâ. 
Òåëî, øåÿ, äâà ïëå÷à, 
Ðóêè, íîãè, ãðóäü, ñïèíà. 
- Íó, à ãäå æå ãîëîâà? 
- Çäåñü îíà è íå íóæíà. 
- Ðàçâå ýòî ìîé ïîðòðåò? 
Âû õóäîæíèê èëè íåò? 
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Appendix 3.  Recommended Songs for Listening and 
Memorization 
 
Year 1 
 
Ïóñòü âñåãäà áóäåò ñîëíöå 
 
Ñîëíå÷íûé êðóã,  
Íåáî âîêðóã. 
Ýòî ðèñóíîê ìàëü÷èøêè. 
Íàðèñîâàë îí íà ëèñòêå  
È ïîäïèñàë â óãîëêå: 
 
Ïóñòü âñåãäà áóäåò ñîëíöå! 
Ïóñòü âñåãäà  áóäåò íåáî! 
Ïóñòü âñåãäà áóäåò ìàìà! 
Ïóñòü âñåãäà áóäó ÿ! 
 
 
Äîáðûé æóê 
 
Âñòàíüòå, äåòè, âñòàíüòå â êðóã, 
Âñòàíüòå â êðóã, âñòàíüòå â êðóã! 
Æèë íà ñâåòå äîáðûé æóê, 
Ñòàðûé äîáðûé äðóã. 

Íèêîãäà îí íå âîð÷àë, 
Íå êðè÷àë, íå ïèùàë, 
Ãðîìêî êðûëüÿìè òðåùàë, 
Ñòðîãî ññîðû çàïðåùàë. 

 
Âñòàíüòå, äåòè, âñòàíüòå â êðóã, 
Âñòàíüòå â êðóã, âñòàíüòå â êðóã! 
Òû ìîé äðóã è ÿ òâîé äðóã, 
Ñòàðûé âåðíûé äðóã! 

Ïîëþáèëè ìû æóêà, 
Ñòàðèêà-äîáðÿêà, 
Î÷åíü óæ äóøà ëåãêà 
Ó íåãî, âåñåëü÷àêà. 

 
Âñòàíüòå, äåòè, âñòàíüòå â êðóã, 
Âñòàíüòå â êðóã, âñòàíüòå â êðóã! 
Òû ìîé äðóã è ÿ òâîé äðóã, 
Ñòàðûé âåðíûé äðóã! 
 
Æèëè ó áàáóñè 
 
Æèëè ó áàáóñè  
Äâà âåñåëûõ ãóñÿ. 
Îäèí - ñåðûé, äðóãîé - áåëûé, 
Äâà âåñåëûõ ãóñÿ! 
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Åëî÷êà 
 
Ìàëåíüêîé åëî÷êå õîëîäíî çèìîé. 
Èç ëåñó åëî÷êó âçÿëè ìû äîìîé. 
Áóñû ïîâåñèëè, âñòàëè â õîðîâîä. 
Âåñåëî-âåñåëî âñòðåòèì Íîâûé ãîä! 
 
 
Ìèøêà ñ êóêëîé 
 
Ìèøêà ñ êóêëîé ãðîìêî òîïàëè, 
Ãðîìêî òîïàëè - ïîñìîòðè! 
È â ëàäîøêè çâîíêî õëîïàëè, 
Çâîíêî õëîïàëè - ðàç, äâà, òðè! 
 
Ìèøêå âåñåëî, Ìèøêå âåñåëî. 
Âåðòèò Ìèøêà ãîëîâîé. 
Êóêëå âåñåëî, êóêëå âåñåëî, 
Êóêëå âåñåëî - îé-åé-åé. 
 
 
Year 2 
 
Ïåñåíêà äðóçåé 
 
Ìû åäåì, åäåì, óäåì 
Â äàëåêèå êðàÿ, 
Õîðîøèå ñîñåäè,  
Ñ÷àñòëèâûå äðóçüÿ. 
Íàì âåñåëî æèâåòñÿ, 
Ìû ïåñåíêó ïîåì, 
È â ïåñåíêå ïîåòñÿ 
Î òîì, êàê ìû æèâåì. 
 
Êðàñîòà!  Êðàñîòà! 
ìû âåçåì ñ ñîáîé êîòà, 
×èæèêà, ñîáàêó, 
Ïåòüêó-çàáèÿêó, 
Îáåçüÿíó, ïîïóãàÿ -  
Âîò êîìïàíèÿ êàêàÿ! 
 
 
Áàðàøåê 
 
Ó Ìàøè áûë áàðàøåê, 
Áàðàøåê, áàðàøåê. 
Ó Ìàøè áûë áàðàøåê, 
Áåëûé ñëîâíî ñíåã. 
 
Êóäà áû Ìàøà íè ïîøëà, 
Íè ïîøëà, íè ïîøëà. 
Êóäà áû Ìàøà íè ïîøëà, 
Áàðàøåê õîäèò ñ íåé. 



 

121 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research 
on Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

Year 3 
 
Àíòîøêà 
 
Àíòîøêà, Àíòîøêà, 
Ïîéäåì êîïàòü  êàðòîøêó. 
Àíòîøêà, Àíòîøêà, 
Ïîéäåì êîïàòü  êàðòîøêó. 
 
Ïðèïåâ: 

Äèëè-äèëè, 
Òðàëè-âàëè. 
Ýòî ìû íå ïðîõîäèëè, 
Ýòî íàì íå çàäàâàëè! 
Ïàðàì, ïàì,ïàì! 
Ïàðàì, ïàì,ïàì! 
 

Àíòîøêà, Àíòîøêà, 
Ñûãðàé íàì íà ãàðìîøêå. 
Àíòîøêà, Àíòîøêà, 
Ñûãðàé íàì íà ãàðìîøêå. 
Ïðèïåâ. 
 
Àíòîøêà, Àíòîøêà, 
Ãîòîâü ê îáåäó ëîæêó. 
Àíòîøêà, Àíòîøêà, 
Ãîòîâü ê îáåäó ëîæêó. 
 
Ïðèïåâ: 

Äèëè-äèëè, 
Òðàëè-âàëè. 
Ýòî, áðàòöû, ìíå ïî ñèëå, 
Îòêàæóñü òåïåðü åäâà ëè! 
Äèëè-äèëè, 
Òðàëè-âàëè. 
Ýòî, áðàòöû, ìíå ïî ñèëå, 
Îòêàæóñü òåïåðü åäâà ëè! 
Ïàðàì, ïàì,ïàì! 
Ïàðàì, ïàì,ïàì! 



 

122 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum 
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research 
on Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

Êóçíå÷èê 
 
Â òðàâå ñèäåë êóçíå÷èê. 
Ñîâñåì, êàê îãóðå÷èê, 
Ñîâñåì, êàê îãóðå÷èê,  
Çåëåíåíüêèé îí áûë. 

Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Ñîâñåì, êàê îãóðå÷èê.  
Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Çåëåíåíüêèé îí áûë. 

 
Îí åë îäíó ëèøü òðàâêó, 
Îí åë îäíó ëèøü òðàâêó, 
Íå òðîãàë íè êîçÿâêó 
È ñ ìóõàìè äðóæèë. 

Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Íå òðîãàë íè êîçÿâêó.  
Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
È ñ ìóõàìè äðóæèë. 

 
Íî âîò ïðèøëà ëÿãóøêà, 
Ïðîæîðëèâîå áðþøêî, 
Ïðîæîðëèâîå áðþøêî, 
È ñúåëà êóçíåöà. 

Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Ïðîæîðëèâîå áðþøêî.  
Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
È ñúåëà êóçíåöà. 

 
Íå äóìàë, íå ãàäàë îí,. 
Íèêàê íå îæèäàë îí, 
Íèêàê íå îæèäàë îí 
Òàêîãî âîò êîíöà. 

Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Íèêàê íå îæèäàë îí. 
Ïðåäñòàâüòå ñåáå, 
Ïðåäñòàâüòå ñåáå, 
Òàêîãî âîò êîíöà. 
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Ñïÿò óñòàëûå èãðóøêè 
 
Ñïÿò óñòàëûå èãðóøêè, 
Êíèæêè ñïÿò... 
Îäåÿëà è ïîäóøêè  
Æäóò ðåáÿò. 
Äàæå ñêàçêà ñïàòü ëîæèòñÿ, 
×òîáû íî÷üþ íàì ïðèñíèòüñÿ, 
Òû åé ïîæåëàé 
Áàþ-áàé... 
 
Â ñêàçêå ìîæíî ïîêà÷àòüñÿ 
Íà ëóíå 
È ïî ðàäóãå ïðîì÷àòüñÿ 
Íà êîíå. 
Ñî ñëîíåíêîì ïîäðóæèòüñÿ 
È ïîéìàòü ïåðî Æàð-ïòèöû... 
Ãëàçêè çàêðûâàé, 
Áàþ-áàé... 
 
Áàþ-áàé, äîëæíû âñå ëþäè 
Íî÷üþ ñïàòü. 
Áàþ-áàþ, çàâòðà áóäåò 
Äåíü îïÿòü. 
Çà äåíü ìû óñòàëè î÷åíü, 
Ñêàæåì âñåì - ñïîêîéíîé íî÷è, 
Ãëàçêè çàêðûâàé, 
Áàþ-áàé... 
 
 
Year 4 
 
×óíãà-×àíãà 
 
×óíãà-×àíãà - ñèíèé íåáîñâîä, 
×óíãà-×àíãà - ëåòî êðóãëûé ãîä. 
×óíãà-×àíãà - âåñåëî æèâåì, 
×óíãà-×àíãà - ïåñåíêó ïîåì! 
 
Ïðèïåâ: 

×óäî-îñòðîâ, ÷óäî-îñòðîâ, 
Æèòü íà íåì ëåãêî è ïðîñòî, 
Æèòü íà íåì ëåãêî è ïðîñòî, 
×óíãà-×àíãà! 
Íàøå ñ÷àñòüå ïîñòîÿííî, 
Æóé êîêîñû, åøü áàíàíû, 
Æóé êîêîñû, åøü áàíàíû, 
×óíãà-×àíãà! 
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×óíãà-×àíãà - ìåñòà ëó÷øå íåò, 
×óíãà-×àíãà - ìû íå çíàåì áåä. 
×óíãà-×àíãà - êòî çäåñü ïðîæèë ÷àñ, 
×óíãà-×àíãà - íå ïîêèíåò íàñ! 
 
Ïðèïåâ. 
 
 
Óëûáêà 
 
Îò óëûáêè õìóðûé äåíü ñâåòëåé, 
Îò óëûáêè â íåáå ðàäóãà ïðîñíåòñÿ... 
Ïîäåëèñü óëûáêîþ ñâîåé, 
È îíà ê òåáå íå ðàç åùå âåðíåòñÿ. 
 
Ïðèïåâ: 

È òîãäà íàâåðíÿêà, 
Âäðóã çàïëÿøóò îáëàêà, 
È êóçíå÷èê çàïèëèêàåò íà ñêðèïêå... 
Ñ ãîëóáîãî ðó÷åéêà 
Íà÷èíàåòñÿ ðåêà, 
Íó à äðóæáà íà÷èíàåòñÿ ñ óëûáêè. (2 ðàçà) 

 
Îò óëûáêè ñîëíå÷íîé îäíîé 
Ïåðåñòàíåò ïëàêàòü ñàìûé ãðóñòíûé äîæäèê, 
Ñîííûé ëåñ ïðîñòèòñÿ ñ òèøèíîé 
È çàõëîïàåò â çåëåíûå ëàäîøè. 
 
Ïðèïåâ. 
 
Îò óëûáêè ñòàíåò âñåì òåïëåé - 
È ñëîíó, è äàæå ìàëåíüêîé óëèòêå... 
Òàê ïóñêàé ïîâñþäó íà çåìëå, 
Ñëîâíî ëàìïî÷êè, âêëþ÷àþòñÿ óëûáêè! 
 
Ïðèïåâ. 

 
Îðàíæåâàÿ ïåñåíêà 
 
Âîò óæå ïîäðÿä äâà äíÿ 
ß ñèæó ðèñóþ. 
Êðàñîê ìíîãî ó ìåíÿ - 
Âûáèðàé ëþáóþ. 
ß ðàñêðàøó öåëûé ñâåò  
Â ñàìûé ìîé ëþáèìûé öâåò: 
 

Îðàíæåâîå íåáî, 
Îðàíæåâîå ìîðå, 
Îðàíæåâàÿ çåëåíü, 
Îðàíæåâûé âåðáëþä, 
Îðàíæåâûå ìàìû, 
Îðàíæåâûì ðåáÿòàì 
Îðàíæåâûå ïåñíè 
Îðàíæåâî ïîþò. 
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Year 5 
 
Êàòþøà 
 
Ðàñöâåòàëè ÿáëîíè è ãðóøè, 
Ïîïëûëè òóìàíû íàä ðåêîé. 
Âûõîäèëà íà áåðåã Êàòþøà, 
Íà âûñîêèé áåðåã, íà êðóòîé. 
 
Âûõîäèëà, ïåñíþ çàâîäèëà 
Ïðî ñòåïíîãî, ñèçîãî îðëà, 
Ïðî òîãî, êîòîðîãî ëþáèëà, 
Ïðî òîãî, ÷üè ïèñüìà áåðåãëà. 
 
Îé, òû ïåñíÿ, ïåñåíêà äåâè÷üÿ, 
Òû ëåòè çà ÿñíûì ñîëíöåì âñëåä, 
È áîéöó íà äàëüíåì ïîãðàíè÷üå  
Îò Êàòþøè ïåðåäàé ïðèâåò. 
 
Ïóñòü îí âñïîìíèò äåâóøêó ïðîñòóþ, 
Ïóñòü óñëûøèò, êàê îíà ïîåò, 
Ïóñòü îí çåìëþ áåðåæåò ðîäíóþ, 
À ëþáîâü Êàòþøà ñáåðåæåò. 
 
Ðàñöâåòàëè ÿáëîíè è ãðóøè, 
Ïîïëûëè òóìàíû íàä ðåêîé. 
Âûõîäèëà íà áåðåã Êàòþøà, 
Íà âûñîêèé áåðåã, íà êðóòîé. 
 
Êàëèíêà 
 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 

Ïîä ñîñíîþ, ïîä çåëåíîþ, 
Ñïàòü ïîëîæèòå âû ìåíÿ. 
Àé-ëþëè, ëþëè, àé-ëþëè, ëþëè, 
Ñïàòü ïîëîæèòå âû ìåíÿ. 
 

Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 

Ñîñåíóøêà, òû çåëåíàÿ, 
Íå øóìè æå íàäî ìíîé! 
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Àé-ëþëè, ëþëè, àé-ëþëè, ëþëè, 
Íå øóìè æå íàäî ìíîé! 

Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 

Êðàñàâèöà, äóøà-äåâèöà, 
Ïîëþáè æå òû ìåíÿ! 
Àé-ëþëè, ëþëè, àé-ëþëè, ëþëè, 
Ïîëþáè æå òû ìåíÿ! 

Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 
Êàëèíêà, êàëèíêà, êàëèíêà ìîÿ! 
Â ñàäó ÿãîäà ìàëèíêà, ìàëèíêà ìîÿ! 

 
 

Âìåñòå âåñåëî øàãàòü 
 
Ïðèïåâ: 

Âìåñòå âåñåëî øàãàòü ïî ïðîñòîðàì, 
Ïî ïðîñòîðàì, ïî ïðîñòîðàì. 
È , êîíå÷íî, ïðèïåâàòü ëó÷øå õîðîì, 
Ëó÷øå õîðîì, ëó÷øå õîðîì. 

 
Ñïîé-êà ñ íàìè ïåðåïåëêà-ïåðåïåëî÷êà, 
Ðàç èãîëêà, äâà èãîëêà - áóäåò åëî÷êà, 
Ðàç äîùå÷êà, äâà äîùå÷êà -  áóäåò ëåñåíêà, 
Ðàç ñëîâå÷êî, äâà ñëîâå÷êî - áóäåò ïåñåíêà! 
 
Ïðèïåâ. 
 
 
Â íåáåñàõ çàðè ïîëîñêà çàïîëîùèòñÿ, 
Ðàç áåðåçêà, äâà áåðåçêà - áóäåò ðîùèöà, 
Ðàç äîùå÷êà, äâà äîùå÷êà -  áóäåò ëåñåíêà, 
Ðàç ñëîâå÷êî, äâà ñëîâå÷êî - áóäåò ïåñåíêà! 

 
Ïðèïåâ. 
 
Íàì ñ÷àñòëèâóþ òðîïèíêó âûáðàòü íàäîáíî, 
Ðàç äîæäèíêà, äâà äîæäèíêà - áóäåò ðàäóãà, 
Ðàç äîùå÷êà, äâà äîùå÷êà -  áóäåò ëåñåíêà, 
Ðàç ñëîâå÷êî, äâà ñëîâå÷êî - áóäåò ïåñåíêà! 

 
Ïðèïåâ (2 ðàçà) 
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Year 6 
 
×åìó ó÷àò â øêîëå 
 
Áóêâû ðàçíûå ïèñàòü  
Òîíêèì ïåðûøêîì â òåòðàäü 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
Âû÷èòàòü è óìíîæàòü, 
Ìàëûøåé íå îáèæàòü 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
 
Ê ÷åòûðåì ïðèáàâèòü äâà, 
Ïî ñëîãàì ÷èòàòü ñëîâà 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
Êíèæêè äîáðûå ëþáèòü 
È âîñïèòàííûìè áûòü 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
   
Ïðî ãëàãîë è ïðî òèðå, 
È ïðî äîæäèê íà äâîðå 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
Êðåïêî-íàêðåïêî äðóæèòü, 
Ñ äåòñòâà äðóæáîé äîðîæèòü 
Ó÷àò â øêîëå, ó÷àò â øêîëå, ó÷àò â øêîëå. 
 
 
ß øàãàþ  ïî Ìîñêâå 
 
Áûâàåò âñå íà ñâåòå õîðîøî, 
Â ÷åì äåëî, ñðàçó íå ïîéìåøü, - 
À ïðîñòî ëåòíèé äîæäü ïðîøåë, 
Íîðìàëüíûé ëåòíèé äîæäü. 
 
Ìåëüêíåò â òîëïå çíàêîìîå ëèöî, 
Âåñåëûå ãëàçà, 
À â íèõ áåæèò Ñàäîâîå êîëüöî, 
À â íèõ áëåñòèò Ñàäîâîå êîëüöî 
È ëåòíÿÿ ãðîçà. 
 
ß èäó, øàãàþ ïî Ìîñêâå, 
È ÿ ïðîéòè åùå ñìîãó 
Ñîëåíûé Òèõèé îêåàí, 
È òóíäðó, è òàéãó. 
 
Íàä ëîäêîé áåëûé ïàðóñ ðàñïóùó, 
Ïîêà íå çíàþ , ñ êåì, 
Íî åñëè ÿ ïî äîìó çàãðóùó, 
Ïîä ñíåãîì ÿ ôèàëêó îòûùó 
È âñïîìíþ î Ìîñêâå. 
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Ãîëóáîé âàãîí 
 
Ìåäëåííî ìèíóòû óïëûâàþò â äàëü, 
Âñòðå÷è ñ íèìè òû óæå íå æäè, 
È, õîòÿ íàì ïðîøëîå íåìíîãî æàëü, 
Ëó÷øåå, êîíå÷íî âïåðåäè. 
 
Ïðèïåâ: 

Ñêàòåðòüþ, ñêàòåðòüþ 
Äàëüíèé ïóòü ñòåëåòñÿ 
È óïèðàåòñÿ ïðÿìî â íåáîñêëîí. 
Êàæäîìó, êàæäîìó â ëó÷øåå âåðèòñÿ . 
Êàòèòñÿ, êàòèòñÿ ãîëóáîé âàãîí. 

 
Ìîæåò, âû îáèäåëè êîãî-òî çðÿ, 
Êàëåíäàðü çàêðîåò ñòàðûé ëèñò. 
Æèòü áåç ïðèêëþ÷åíèé íàì íèêàê íåëüçÿ, 
Ýé, ïðèáàâü-êà õîäó, ìàøèíèñò. 
 
Ïðèïåâ. 

 
Ãîëóáîé âàãîí áåæèò, êà÷àåòñÿ, 
Ñêîðûé ïîåçä íàáèðàåò õîä. 
Àõ, çà÷åì æå ýòîò äåíü êîí÷àåòñÿ, 
Ïóñòü áû îí òÿíóëñÿ öåëûé ãîä. 
 
Ïðèïåâ. 
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Year 7 
 
Ïóñòü áåãóò íåóêëþæå . . .  
 
Ïóñòü áåãóò íåóêëþæå 
Ïåøåõîäû ïî ëóæàì, 
À âîäà ïî àñôàëüòó ðåêîé. 
È íåÿñíî ïðîõîæèì 
Â ýòîò äåíü íåïîãîæèé, 
Ïî÷åìó ÿ âåñåëûé òàêîé. 
 
Ïðèïåâ: 

ß èãðàþ íà ãàðìîøêå 
Ó ïðîõîæèõ íà âèäó. 
Ê ñîæàëåíüþ, äåíü ðîæäåíüÿ 
Òîëüêî ðàç â ãîäó.  (2ðàçà) 

 
Ïðèëåòèò ê íàì âîëøåáíèê 
Â ãîëóáîì âåðòîëåòå 
È áåñïëàòíî ïîêàæåò êèíî, 
Ñ äíåì ðîæäåíüÿ ïîçäðàâèò 
È, êîíå÷íî, îñòàâèò  
Íàì â ïîäàðîê ïÿòüñîò ýñêèìî. 
 
Ïðèïåâ 
 
 
Year 8 
 
Êàðòîøêà 
 
Çäðàâñòâóé, ìèëàÿ êàðòîøêà-òîøêà-òîøêà! 
Íèçêî áüåì òåáå ÷åëîì-ëîì-ëîì! 
Äàæå äàëüíÿÿ äîðîæêà-ðîæêà-ðîæêà 
Íàì ñ òîáîþ íåïî÷åì-÷åì-÷åì! 

 
Ïîæàëóéñòà,  íå æàëóéñÿ 
 
Ó ïîõîäà åñòü íà÷àëî, 
À êîíöà ïîõîäó íåò. 
Ìû ïðîéäåì äîðîã íåìàëî, 
Íî îãðîìåí áåëûé ñâåò! 
 
Ïðèïåâ: 

È íèêîãäà, ïîæàëóéñòà, 
Íà áåëûé ñâåò íå æàëóéñÿ, 
Îí ïåðåïîëíåí òàéíàìè 
Íåîáû÷àéíûìè.  (2 ðàçà) 
 

Íî íå ñëåëàåøü íè øàãó, 
Ñðàçó âûáüåøüñÿ èç ñèë, 
åñëè ñòîéêîñòü è îòâàãó 
Â òðóäíûé ïóòü íå çàõâàòèë. 
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Ïðèïåâ. 
 
Ïðîíåñåì ìû ÷åðåç ãîäû 
Âñå, ÷òî íà÷àòî ñ èãðû, 
Íàøè äàëüíèå ïîõîäû 
È âåñåëûå êîñòðû. 
 
Ïðèïåâ. 
 
 
Ïåñåíêà Êðàñíîé øàïî÷êè 
 
Åñëè äîëãî, äîëãî, äîëãî 
Åñëè äîëãî ïî òðîïèíêå, 
Åñëè äîëãî ïî äîðîæêå,, 
Òîïàòü, ïðûãàòü è áåæàòü. 
Òî, ïîæàëóé, òî, êîíå÷íî, 
Òî, íàâåðíî, âåðíî-âåðíî, 
Òî âîçìîæíî, ìîæíî-ìîæíî, 
Ìîæíî â Àôðèêó ïðèéòè! 
 
Ïðèïåâ: 

À-à, â Àôðèêå ðåêè âîò òàêîé øèðèíû! 
À-à, â Àôðèêå ãîðû âîò òàêîé âûøèíû! 
Àõ, êðîêîäèëû, áåãåìîòû, 
Àõ, îáåçüÿíû, êàøàëîòû, 
Àõ, è çåëåíûé ïîïóãàé! (2 ðàçà) 

 
È êàê òîëüêî, òîëüêî, òîëüêî, 
È êàê òîëüêî íà äîðîæêå,  
È êàê òîëüêî íà òðîïèíêå 
Âñòðå÷ó ÿ êîãî-íèáóäü. 
Òî òîìó, êîãî ÿ âñòðå÷ó, 
Äàæå çâåðþ, âåðþ-âåðþ, 
Íå çàáóäó, áóäó-áóäó, 
Áóäó “Çäðàñüòå!” ãîâîðèòü. 
 
Ïðèïåâ 
 
Íî êîíå÷íî, íî êîíå÷íî, 
Åñëè òû òàêîé ëåíèâûé, 
Åñëè òû òàêîé ïóãëèâûé, 
Ñèäè äîìà, íå ãóëÿé, 
Íè ê ÷åìó òåáå äîðîãè, 
Êîñîãîðû, ãîðû-ãîðû, 
Áóåðàêè, ðåêè-ðàêè, 
Ðóêè, íîãè áåðåãè! 
 
Ïðèïåâ: 

Çà÷åì òåáå ìîðå âîò òàêîé øèðèíû? 
Çà÷åì òåáå íåáî âîò òàêîé âûøèíû? 
Àõ, êðîêîäèëû, áåãåìîòû, 
Àõ, îáåçüÿíû, êàøàëîòû, 
Àõ, è çåëåíûé ïîïóãàé? (2 ðàçà) 
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Åñëè ñ äðóãîì âûøåë â ïóòü 
 
Åñëè ñ äðóãîì âûøåë â ïóòü, 
Åñëè ñ äðóãîì âûøåë â ïóòü, 
Âåñåëåé äîðîãà. 
Áåç äðóçåé ìåíÿ ÷óòü-÷óòü, 
Áåç äðóçåé ìåíÿ ÷óòü-÷óòü, 
À ñ äðóçüÿìè ìíîãî. 
 
Ïðèïåâ: 

×òî ìíå ñíåã,  
×òî ìíå çíîé, 
×òî ìíå äîæäèê ïðîëèâíîé, 
Êîãäà ìîè äðóçüÿ ñî ìíîé! (2 ðàçà) 

 
Íà ìåäâåäÿ ÿ, äðóçüÿ, 
Íà ìåäâåäÿ ÿ, äðóçüÿ, 
Âûéäó áåç èñïóãà, 
Åñëè ñ äðóãîì áóäó ÿ, 
Åñëè ñ äðóãîì áóäó ÿ, 
À ìåäâåäü áåç äðóãà 
 
Ïðèïåâ (2 ðàçà) 
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Appendix 4.  Recommended Games 
 
 
Year 1 
 

Çàèí, ïîïëÿøè 
 
1 âàðèàíò:  Äåòè ñòàíîâÿòñÿ â êðóã è ïîþò ïåñíþ âìåñòå ñ ó÷èòåëåì.  Ïîä ïåñíþ 
îíè âûïîëíÿþò îïðåäåëåííûå äâèæåíèÿ, íàïðèìåð, “ïîïëÿøè” - òàíöóþò, 
“ïîêëîíèñü” - êëàíÿþòñÿ. 
 
2 âàðèàíò: Ýòîò âàðèàíò äëÿ íåáîëüøîé ãðóïïû äåòåé, ãäå êàæäûé èç ó÷åíèêîâ 
ïîëó÷àåò âîçìîæíîñòü  èñïîëíèòü ðîëü çàéöà.  Ãðóïïà äåòåé  âîäèò õîðîâîä âîêðóã 
“çàéöà” è èñïîëíÿåò ïåñíþ.  “Çàÿö” ñëóøàåò è âûïîëíÿåò îïðåäåëåííûå äâèæåíèÿ. 
 

Çàèíüêà, ïîãóëÿé, ñåðåíüêèé ïîãóëÿé! 
Âîò òàê, âîò òàê ïîãóëÿé, 
Âîò òàê ýäàê ïîãóëÿé! 
 
Çàèíüêà, òîïíè íîæêîé, ñåðåíüêèé, òîïíè íîæêîé! 
Âîò òàê, òîïíè íîæêîé, 
Âîò òàê ýäàê òîïíè íîæêîé! 
 
Çàèíüêà, ïîñêî÷è, ñåðåíüêèé, ïîñêî÷è! 
Âîò òàê ïîñêî÷è, 
Âîò  òàê ýäàê ïîñêî÷è! 
 
Çàèíüêà, ïîïëÿøè, ñåðåíüêèé, ïîïëÿøè! 
Âîò òàê ïîïëÿøè, 
Âîò òàê ýäàê ïîïëÿøè! 
 
Çàèíüêà, ïîêëîíèñü, ñåðåíüêèé, ïîêëîíèñü! 
Âîò òàê ïîêëîíèñü, 
Âîò òàê ýäàê ïîêëîíèñü! 

 
 

Õîëîäíî, ãîðÿ÷î 
 
Ìàòåðèàëû:  Íåáîëüøàÿ èãðóøêà èëè øêîëüíàÿ ïðèíàäëåæíîñòü 
 
Èãðà:  Ãðóïïà âûáèðàåò ïðåäìåò, êîòîðûé áóäåò ñïðÿòàí.  Îäèí èç èãðîêîâ âûõîäèò 
èç êëàññà.  Â ýòî âðåìÿ ãðóïïà ïðÿ÷åò ïðåäìåò.  Èãðîê âîçâðàùàåòñÿ è èùåò.  Ãðóïïà 
ïîìîãàåò åìó íàéòè ïðåäìåò, ãîâîðÿ õîðîì ñëîâà “Õîëîäíî” (åñëè èãðîê äàëåêî îò 
ïðåäìåòà), “Òåïëî” (åñëè èãðîê äâèãàåòñÿ â íàïðàâëåíèè ïðåäìåòà) è “Ãîðÿ÷î” (åñëè 
èãðîê íàõîäèòñÿ ðÿäîì ñ ïðåäìåòîì). 
 

 
 
 



 

134 
© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu. 
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum framework, 
sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research on Language 
Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/ 

Ãóñè-ãóñè 
 
Ðîëè:  Âåäóùèé, âîëê è ãóñè. 
 
Èãðà:  “Âîëê” îòõîäèò â ñòîðîíó, à â ýòî âðåìÿ âåäóùèé îáðàùàåòñÿ ê ãðóïïå 
“ãóñåé”.   

Âåäóùèé:  Ãóñè-ãóñè! 
Ãóñè:   Ãà-ãà-ãà! 
Âåäóùèé:   Åñòü õîòèòå? 
Ãóñè:    Äà-äà-äà! 
Âåäóùèé:   Íó ëåòèòå, ðàç õîòèòå! 
Ãóñè:    Íàì íåëüçÿ! 
  Ñåðûé âîëê ïîä ãîðîé 
  Íå ïóñêàåò íàñ äîìîé.   

 
“Ãóñè”  ðàçáåãàþòñÿ â ðàçíûå ñòîðîíû.  “Âîëê” ïûòàåòñÿ ïîéìàòü “ãóñÿ”.  
Ïîéìàííûé “ãóñü” ñòàíîâÿòñÿ “âîëêîì”, à “âîëê” ñòàíîâèòñÿ “ãóñåì”.  Èãðà 
ïîâòîðÿåòñÿ.  Ýòà èãðà òðåáóåò áîëüøîãî ïðîñòðàíñòâà,  êàê íàïðèìåð: èãðîâàÿ 
ïëîùàäêà èëè ñïîðòèâíûé çàë. 
 
 

Çàìðè 
 
Ðîëè:  Âåäóùèé è ãðóïïà èãðîêîâ 
 
1 âàðèàíò:  Âåäóùèé îáðàùàåòñÿ ê ãðóïïå ñî ñëîâàìè: 
 

Ìîðå âîëíóåòñÿ ðàç, 
Ìîðå âîëíóåòñÿ äâà, 
Ìîðå âîëíóåòñÿ òðè, 
Ìîðñêàÿ ôèãóðà çàìðè. 

 
Ïîêà âåäóùèé ïðîèçíîñèò ñëîâà, èãðîêîâ âûïîëíÿþò ñâîáîäíûå äâèæåíèÿ 
èìèòèðóþùèå äâèæåíèÿ ìîðÿ, âîëí è ìîðñêèõ æèâîòíûõ.  Êîãäà ïðîèçíåñåíî 
ñëîâî “çàìðè”, èãðîêè äîëæíû çàñòûòü íà ìåñòå.  Âåäóùèé ïîäõîäèò ê ëþáîé 
“ôèãóðå”, “îæèâëÿåò” åå è ïðîñèò íàçâàòü ñåáÿ. 
 
2 âàðèàíò:  Âåäóùèé îáðàùàåòñÿ ê ãðóïïå ñî ñëîâàìè: 
 

Ðàç, äâà, òðè - çàìðè! 
 
Ó÷åíèêè çàìèðàþò â ëþáîé ïîçå, èìèòèðóþùåé ëþáîé ïðåäìåò, æèâîòíîå è ò.ä. 
Âåäóùèé ïîäõîäèò ê ëþáîé “ôèãóðå”, “îæèâëÿåò” åå è ïðîñèò íàçâàòü ñåáÿ. 
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Ðó÷ååê 
 
Êîëè÷åñòâî èãðîêîâ:  Íå÷åòíîå 
 
Èãðà:  Ó÷åíèêè ñòàíîâÿòñÿ ïàðàìè äðóã çà äðóãîì, áåðóòñÿ çà ðóêè è, ïîäíèìàÿ 
ðóêè, îáðàçóþò àðêó.  Ó÷àñòíèê áåç ïàðû ïðîõîäèò â àðêó, âûáèðàåò ñåáå ïàðó è 
ñòàíîâèòñÿ â êîíöå àðêè.  Îñòàâøèéñÿ áåç ïàðû èäåò â íà÷àëî àðêè, ïðîõîäèò ÷åðåç 
íåå è âûáèðàåò ïàðó äëÿ ñåáÿ, è ò.ä. 
 

Êîøêè-ìûøêè 
 
Ðîëè:  Äâà âîäÿùèõ - “êîøêà” è “ìûøêà”, è ãðóïïà ó÷àñòíèêîâ 
 
Èãðà:  Èãðàþùèå, âçÿâøèñü çà ðóêè, âûñòðàèâàþòñÿ ïî êðóãó.  Ìûøêà ñòàíîâèòñÿ â 
ñåðåäèíå êðóãà, êîøêà íàõîäèòñÿ çà êðóãîì.  Èãðó íà÷èíàþò ïî ñèãíàëó ó÷èòåëÿ.  
Èãðàþùèå õîðîì ïðîèçíîñÿò ñëîâà: 

Ýé, ìûøêà, íå çåâàé: 
Ïîñêîðåå óáåãàé! 
Óáåãàé èç ýòèõ ìåñò, 
À òî êîøêà ñúåñò! 
 

Ïîñëå ýòèõ ñëîâ êîøêà íà÷èíàåò ëîâèòü ìûøêó, êîòðàÿ, ñïàñàÿñü îò êîøêè, âáåãàåò 
â êðóã èëè âûáåãàåò èç êðóãà.  Èãðîêè, ñòîÿùèå â êðóãó, äàþò âîçìîæíîñòü ìûøêå 
ïîäëåçàòü ïîä ðóêè, íî ìåøàþò äåëàòü ýòî êîøêå.  Êîãäà êîøêà ïîéìàåò ìûøêó 
èëè äîëãî íå ñìîæåò åå ïîéìàòü, âûáèðàþò äðóãèõ êîøêó è ìûøêó. 
 
 
Year 2 
 

Êàðàâàé 
 

Ðîëè:  “Èìåíèííèê” è “ãîñòè” 
 
Èãðà:  Ãîñòè âîäÿò õîðîâîä âîêðóã èìåíèííèêà è ïîþò ïåñíþ, ñîïðîâîæäàÿ åå 
îïðåäåëåííûìè äâèæåíèÿìè: 
 

Êàê íà ... (íàçûâàåòñÿ èìÿ) èìåíèíû 
Èñïåêëè ìû êàðàâàé. 
Âîò òàêîé âûøèíû! (äåòè ïîäíèìàþò ðóêè) 
Âîò òàêîé íèæèíû!  (äåòè ïðèñàæèâàþòñÿ è îïóñêàþò ðóêè âíèç) 
Âîò òàêîé øèðèíû!  (äåòè ðàñõîäÿòñÿ è äåëàþò áîëüøîé êðóã) 
Âîò òàêîé óæèíû!  ( äåòè ñõîäÿòñÿ ê öåíòðó) 
Êàðàâàé-êàðàâàé, 
Êîãî õî÷åøü âûáèðàé! 
 

Èìåíèííèê äîëæåí çàêðûòü ãëàçà, ïîâåðíóòüñÿ íà ìåñòå íåñêîëüêî ðàç è âûáðàòü 
ñëåäóþùåãî “èìåíèííèêà”. 
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Ìàòðåøêè 
 
Ó÷àñòíèêè èãðû âîäÿò õîðîâîä è ïîþò ïåñíþ, ñîïðîâîæäàÿ åå îïðåäåëåííûìè 
äâèæåíèÿìè: 
 

Ìû ìàòðåøêè - 
Âîò òàêèå êðîøêè! (ó÷àñòíèêè ïîêàçûâàþò ðóêàìè, êàêèå îíè ìàëåíüêèå) 
À ó íàñ, à ó íàñ 
×èñòûå ëàäîøêè! (ïîäíèìàþò ðóêè è ïîêàçûâàþò ñâîè ëàäîøêè) 
Ìû ìàòðåøêè - 
Âîò òàêèå êðîøêè! 
À ó íàñ, à ó íàñ 
Íîâûå ñàïîæêè! (âûñòàâëÿþò íîãó âïåðåä  è ïîêàçûâàþò “ñàïîæêè”)) 
Ìû ìàòðåøêè - 
Âîò òàêèå êðîøêè! 
À ó íàñ, à ó íàñ 
Ðîçîâûå ùå÷êè! (ïðèêëàäûâàþò ðóêè ê ùåêàì è êà÷àþò ãîëîâîé) 
Ìû ìàòðåøêè - 
Âîò òàêèå êðîøêè! 
À ó íàñ, à ó íàñ 
Êðàñíûå ïëàòî÷êè! (äåðæàòñÿ çà âîîáðàæàåìûå êîíöû ïëàòî÷êîâ è   
   ïîêà÷èâàþò ãîëîâîé)) 
 

 
 
Year 3 
 
 

Èãðû ñî ñëîâàìè è ìÿ÷îì 
 
Ðîëè: âåäóùèé è ãðóïïà ó÷àñòíèêîâ 
 
Èãðà:  Âåäóùèé, âûáèðàÿ îäíîãî èç ó÷àñòíèêîâ, áðîñàåò åìó ìÿ÷ è íàçûâàåò òåìó 
(íàïðèìåð: Îäåæäà).  Ó÷àñòíèê, ïîéìàâ ìÿ÷, äîëæåí áðîñèòü ìÿ÷ îáðàòíî 
âåäóùåìó, áûñòðî íûçâàâ îäèí èç ïðåäìåòîâ, îòíîñÿùèõñÿ ê òåìå (íàïðèìåð: 
ïëàòüå).  Êàæäûé ðàç áðîñàÿ ìÿ÷,  âåäóùèé âàðüèðóåò òåìû, íàïðèìåð: ôðóêòû, 
îâîùè, ìåáåëü, æèâîòíûå, âðåìåíà ãîäà è ò.ä. 
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Appendix 5.  Russian Resources on the Internet 
 
 

Netscape Hints for Viewing Internet Sites  •   Word Processing in Russian   
Internet Sites to Explore •   Listserv for Teachers of Russian  

 
 
In surfing the web, you may need to set your computer in order to be able to view Russian 
fonts at certain sites.  Russify Everything, linked from the Soviet Inform Bureau, is a 
helpful site:  http://www.siber.com/sib/russify/ 
 
The site offers detailed instructions to help you adjust Netscape preferences to view sites 
using Russian fonts, on both Mac and PC platforms.  It also provides a clear explanation 
of encoding and how to use KO18 (a tool that allows your computer to “process” most 
Russian fonts used so that you can read the site). You might want to start here before 
attempting to go to any of the resources listed, so that you’ll be able to view sites written 
in the Cyrillic alphabet. 
 
 

Netscape Hints for Viewing Internet Sites 
 

Once in Netscape, open either the Edit or Options menu (depending on the version of 
Netscape you’re using), and doubleclick on Preferences (or General Preferences).  From 
there, select Appearances, then Fonts (for some versions, you may go directly from 
Preferences to Fonts), in order to set for Russian fonts on the Mac or PC.  This dialog box 
looks like a filecard. 
 
1.  Next to “For the encoding,” choose “Cyrillic”.  For both “Proportional” and “Fixed 
Fonts,” choose “KO18”.  Click OK.   
2.  When you pull up the page/site that you want to view, go to either View or Options 
(again depending on your version of Netscape) and then Encoding, where you’ll select 
either “KO18” or “MacCyrillic,” whichever works best. 
 
 

Word Processing in Russian 
 

It’s easy to download fonts for your own use – there is a broad spectrum of fonts available 
at:  http://www.russianstory.com/news/news.htm 
Check out the KO18-terminal font suitcase.  For the Mac, CyrillicTransliterated is easy to 
use for speakers of English, because the sounds of the Cyrillic alphabet for this font 
correspond to the (English) qwerty keyboard.  Timesse.cyr is an easy-to-use PC font 
which gives you the option of using the Roman alphabet, as well. You can preview most 
fonts by simply double-clicking on them. 
 
 
After you have chosen a font and downloaded it, put the entire font suitcase into your 
computer’s font folder (on the Mac, in the System Folder; on the PC, in the Control 
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Panel).  You’ll have to restart your computer so that it will “recognize” the font and make 
it available to you in your ruler’s font menu.  Caveat:  if you are working with a file 
written in the Cyrillic alphabet that someone else has developed on the computer, be 
forewarned:  your installed Cyrillic font may not be able to read the font originally used 
for the file.  You may see something that looks like Greek.  If you are on a PC, the file 
menu will give you the name of the font in question, whereupon you can do a net search 
to find and download it.  You may, however, be able to select a block of text and then 
choose your installed Cyrillic font, at which point the new document’s font may be 
“recognized.” 
 
 

Internet Sites to Explore 
 

Please see notes on viewing web pages that use the Cyrillic alphabet. 
 
Friends & Partners:  http://solar.rtd.utk.edu/friends/home.html 
 A great jump-off point with a variety of links, created by a Russian and a U.S. citizen. 
 
Relcom Home Page:  http://www.kiae.su/www/wtr/ 
Window to Moscow: one of the main pages in Russian.  A good source of information 
about reading pages in Russian K018.   
 
Yamada Russian World Wide Web Guide:  
http://babel.uoregon.edu/yamada/guides/russian.html 
 
Russian Anecdotes:  http://www.galstar.com/-ichudov/humor/index.html 
Some of the humor may be, well,…questionable! 
 
Russian World:  http://www.serve.com/andrey/russian/art.html 
Although this page is no longer being updated, links to the arts, sports, business, travel, 
Russian web servers, and more are still live and well worth surfing. 
 
Russian Literature:  http://iaiwww.uni-muenster.de/simplex/russian/lit.html 
To view this site, you’ll need to set your preferences as described in notes for using the 
Internet.  Check this site for magazines, newspapers, movies, and more…all in Russian. 
 
Russian Language Learning Resources:  
http://www.call.gov/resource/language/ruslr000.htm 
From the Center for Advancement of Language Learning, a variety of online resources, 
including audio, video, print media… the list goes on! 
or  http://carla.acad.umn.edu/lctl/lctl.html 
And from the Center for Advanced Research on Language Acquisition, resources for 
teachers of less commonly taught languages, including a virtual picture album, listservs, 
information on summer institutes, instructional materials, etc. 
Russian Music:  http://copper.ucs.indiana.edu/-lneff/russmus/russmus.html 
or  http://mars.uthscsa.edu/Russia/Music 
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Russian Servers:  http://www.ac.msk.su./map.html 
An image map of Russia.  Click on a city or region and jump to a server in that area.    
 
English-Russian online Dictionary:  http://solar.rtd.utk.edu./cgi-bin/slovar 
 
CityNet-Russia:  http://www.city.net/countries/russia/ 
Information in English on cities and more.   
 
St. Petersburg:  http://www.spb.su/ 
Travel information, pictures, and much more. 
 
The Russian Chronicles:   http://www.f8.com/FP/Russia/index.html 
A trip across Russia described through pictures, articles in English, and an opportunity to 
“get to know” some of the people photographed. 
 
A Russia Phototrack:  http://www.cs.toronto.edu/-mes/russia/photo.html 
More pictures, more maps, weather information, etc. 
 
Course of Russian Language in Pictures:  
http://solar.rtd.utk.edu/oldfriends/language/course/school.html 
 
Russian Periodicals online:  http://www.russianstory.com/rover 
An extensive list, covering government and society, business and economy, culture and 
the arts, entertainment and family, and science and technology. 
 
K-12 Education- International Keypals:   
http://www.worldkids.net/clubs/kci/keypals2.html 
 
Web 66:  All Things for K-12 Education!  
http://web66.coled.umn.edu/schools.html 
 
 

Listserv for Teachers of Russian 
 

For information on subscribing to a listserv for slavists contact 
<seelangs2cunyvm.cuny.edu>. The list is an excellent way to consult with teachers 
of Russian (and other Slavic languages) on issues related to pedagogy, textbooks, etc. 
 
 
 
 
Thanks to Marlene Johnshoy from the University of Minnesota Language Center and Louis Janus 
from the Less Commonly Taught Languages (LCTL) Project at the Center for Advanced Research 
on Language Acquisition for help with technical issues. 
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Appendix 6.  Sources for Russian Books, Films, and Gifts in the U.S. 
 
 
Russian Information Services 
(RIS) 
89 Main Street, Ste. 2 
Montpelier, VT  05602 
(800) 639-4301 
 
 
Russian Life Magazine 
89 Main Street, Ste. 2 
Montpelier, VT 05602 
(802) 223-4955 
 
 
Globus, A Slavic Bookstore 
332 Balboa Street 
San Francisco, CA  94118 
(415) 668-4723 
 
 
Kamkin Books 
4956 Boiling Brook Parkway 
Rockville, MD  20852 
(301) 881-5973 

or 
925 Broadway 
New York, NY  10010 
(212) 673-0776 
 
 
St.  Petersburg Publishing House 
P.O. Box 127 
Oceanside, NY  11572 
(800) 531-1037 
 
 
Znanie Bookstore 
5237 Geary Blvd. 
San Francisco, CA 94118-2817 
 
 

Facets Video 
1517 West Fullerton 
Chicago, IL  60614 
(800) 888-0775 
(800) 331-6197 
 
 
Mosvideofilm 
421 Brighton Beach Ave 
Brooklyn, NY  11235 
(718) 332-2111 

or 
1609 Kings Highway 
Brooklyn, NY  11229 
(718) 645-1888 
 
 
Focus Publishing 
P.O. Box 369 
Newburyport, MA 01950-0469 
(508) 462-7288 
 
 
Liberty Publishing 
475 Fifth Ave. 
New York, NY  10017 
(212) 213-2126 
 
 
N & N Books International 
63-73  110th Street 
Forest Hills, NY 11375 
 
 
AIMS International Books, Inc. 
7709 Hamilton Ave. 
Cincinnati, OH  45231-3103 
(800) 733-2067 
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Erudite-Russian Book Division 
616 Sheppard Ave. West 
Toronto, Ontario V3H-2S1 
Canada 
(800) 295-4161 
 
 
Global Video 
P.O. Box FLD-4455 
Scottsdale, AZ  85261 
(800) 548-7123 
 
 
Audio-Forum 
The Whole World Language Catalog 
96 Broad Street 
Guilford, CT  06437 
(800) 243-1234 
 
 
MEP School Division 
915 Foster Street 
Evanston, IL  60201-3199 
(800) 380-8919 
http://www.mepnet.com 
 
 
Applause Learning Resources 
85 Fernwood Lane 
Roslyn, NY  11576-1431 
(800) 277-5287 
 
 
National Textbook Company 
4255 West Touby Avenue 
Lincolnwood, IL 60646-1975 
(800) 998-3103 
http://ww.ntc-school.com 
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