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Articulating Instruction in Critical Languages
at the Elementary and Secondary Levels

GENERAL INTRODUCTION

Diane J. Tedick
University of Minnesota

Funded in late 1994 by the U.S. Department of Education’s Critical Language and
Area Studies Program, the Critical Languages Articulation Project has worked for the past
four years to support the articulation of instruction in two critical languages in the
Minneapolis Public Schools. Originally conceived as a project that would focus on developing
models for articulating Chinese, French, Japanese, and Russian programs, the project
narrowed its focus to just two languages—Japanese and Russian—due to changes in program
and staff availability in the other two languages.

According to second language educators, articulation involves the interrelationship
and continuity of content, curriculum, instruction, and assessment within programs that
focus on the progress of the student in developing communicative competence in a second
language (Lange et al., 1993). It has been commonly understood since the 1950’s that there
has been a pervasive lack of coordination of second language learning at all levels of
instruction in our nation’s schools. It may be argued that such a lack of articulation has been
even more apparent in programs emphasizing the instruction of critical languages because
there are simply fewer of them and because of a general lack of instructional materials in
these languages. Second language programs that are not articulated lead not only to
ineffective teaching and unnecessary frustrations for students at all levels, but also to high
attrition rates among students who might otherwise continue to study a second language at
more advanced levels. Research has demonstrated that the number of students continuing to
pursue second language study beyond the first year of instruction is reduced by
approximately half for each successive year of the language. The national phenomenon—
which is even more pronounced in the critical languages—results in a significant waste of
resources, as our nation’s elementary and secondary schools tend to produce students who
have only an introduction to a second language and little or no demonstrable proficiency in
that language. Given the pressing national need to enhance the efficiency and effectiveness of
second language instruction, to increase the meaningful involvement of students in the fields

of business, government, and education (in which second language proficiency is necessary),
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and to develop our nation’s capacity to develop students’ proficiency in the critical languages,
the proposed project was deemed timely (Lange et al., 1993).

The overall goal of the program was to increase the effectiveness of language teaching
and the persistence of language learners pursuing instruction in Japanese and Russian by
developing and refining a replicable model for articulating language instruction in these
languages (Lange et al., 1993). We decided to meet this goal by engaging language teachers in
the process of developing models of articulating language instruction that would be based on
a common set of beliefs about language acquisition, a set of performance standards,
curriculum frameworks, and proficiency-oriented assessments to align with the standards. To
this end, two teams of teachers were created. The Japanese team consisted of four teachers
who focused on Japanese instruction from grades 7 — 12. The Russian team, consisting of two
teachers, focused their efforts on a K — 8 Russian program.

Throughout the past four years these two teams of teachers have worked together
during the summers and at points throughout each academic year to develop, pilot, and
refine the set of standards and curricular frameworks that follow this general introduction.

The following components comprised the project:

e Student and teacher participation in study abroad experiences;

e Agreement on a common set of beliefs or principles that should guide language

instruction;

e Establishment of a set of performance standards;

. Creation of detailed curricular frameworks;

*  Development of proficiency-oriented assessments that would be aligned to the

curricular frameworks and the set of performance standards;

During the course of the project, each team had the opportunity to take a group of
students abroad and reported anecdotally that these experiences led to increased motivation
on the part of students. The opportunity to use Japanese or Russian for real, authentic
communicative purposes and the need to understand cultural aspects to be able to navigate in
the target culture made language learning a meaningful endeavor. On these trips, the teachers
in the project were able to gather authentic materials from the target culture that would later
contribute to the development of their curriculum frameworks.
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Throughout the entire four years of the project the teams of teachers together with
faculty consultants from the University of Minnesota, Carlton College and St. Olaf College in
Northfield, Minnesota and with staff from the Center for Advanced Research on Language
Acquisition at the University of Minnesota and Minneapolis Public Schools explored issues
related to language education and over time developed standards, curricular frameworks, and
assessment tools based on a common set of principles to guide their practice. The main
theoretical or philosophical principles that guided the development of the materials in this
project also guided the work of the Minnesota Articulation Project (MNAP), a project that
took place from 1993-97 across the state of Minnesota and that emphasized articulation of
the more commonly taught languages, French, German and Spanish (see, for example,
Tedick, 1997). The principles as they applied to the Critical Languages Articulation Project
included the following:

(1) Contextualization involves meaningful language use for real communicative purposes
and helps students to understand how meaning is constructed by language users (be
they writing, speaking, reading, or listening) depending upon context.
Contextualizing language instruction may be accomplished by organizing the
content of the language curriculum according to themes or topics that lend
themselves to re-entry throughout the course of study (as suggested by what is
known as a spiral curriculum). The curriculum frameworks in Japanese and Russian
that were developed for this project are thematic in nature so as to maximize

contextualization of instruction.

2) Authenticity of text and task—any text that is purposeful, meaningful, and has a real
communicative intent for a real audience can be considered to be authentic. In other
words, it is authentic in the sense that it was not originally produced for language-
teaching purposes but rather for the purpose of communicating meaning (Brinton et
al., 1989, p. 17). Authentic tasks are those that have a real communicative purpose.
Both authentic texts and tasks are integral components of the curricular frameworks

that were developed by the teams of teachers in this project.

3) Process—the notion of process is integral to language acquisition (be it first, second,
or third...). Language acquisition is an ongoing process that requires a great deal of
time, patience, thought, effort, and encouragement. A teacher who recognizes the
importance of process in language learning understands, for example, that although
a student is introduced to a grammatical structure (or function or topic) early on,
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s/he will need time to internalize the understanding of that concept before being
able to produce language in spontaneous interaction that shows an accurate
representation of that concept. This notion of process is built into the curricular
frameworks developed for this project, as seen in particular by the “spiral” design of
the frameworks, which allows for students to revisit the same thematic areas again
and again throughout their course of study with increasingly complex levels and

expectations with each re-introduction of the theme.

4 Interaction is key to language acquisition. In order to acquire language, learners
cannot simply listen to or read “input;” they must interact and negotiate the type of
input they receive (Long, 1981). In other words, learners must use language in
meaningful interaction in order to learn it. A teacher who understands the
importance of interaction organizes the language classroom to minimize teacher talk
and maximize student discourse. This involves organizing classroom activities so
that students will have reasons to respond to and interact with one another as well
as others outside of the classroom. In other words, it suggests a student-centered
curriculum. The curricular frameworks and assessment tools developed for this

project emphasize interaction.

(5) Integration—the notion of integration refers to the integration of all four modalities
in instruction as well as to the need for integration of language and culture. Practice
in one modality often results in improved competence in another modality (Tedick,
1997). Furthermore, if language is seen as social practice, then culture must become
the core of language teaching (Kramsch, 1993). Language classrooms must become
places where students and teachers understand themselves as cultural beings and
begin to discover the complexity of the concept of culture as they view cultures both
within and outside of the U.S. from a number of different perspectives (Kramsch,
1993; National Standards in Foreign Language Education Project, 1996; Tedick,
1997; Tedick et al., 1993). The curricular frameworks developed for this project
indeed incorporate all four modalities and an emphasis on the integration of

language and culture.

In addition to following the philosophical principles described above, the teams of
teachers in this project focused their efforts on creating performance-based tasks and
assessments that guide the levels of proficiency outlined in their respective curricular
frameworks. Both teams decided to develop curriculum frameworks defined by themes that
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would spiral into the curriculum at each level. Embedded throughout their curriculum
frameworks is attention to cultural aspects.

The Japanese team selected seven themes: Japanese for the Classroom; Self, Family,
and Friends; Home and Community; Shopping; Japan in the World; Daily Activities; Japan
Through the Seasons; and Leisure. They further described the learning and knowledge, skills
(or communicative functions), structures, topics and vocabulary for each of the themes in the
context of two major levels: Level II and V, with Level II corresponding to the first and
second years of instruction (regardless of grade level) and Level V corresponding to the third,
fourth, fifth, and possibly sixth year of instruction. In addition, the Japanese team developed
both benchmarks and assessment tools for selected themes in both levels and chose to use
Holistic scales (The MPS Rating System) for each of the four modalities, to be used
throughout a student’s course of study.

The Russian team selected eight themes to guide their curriculum development:
School and Community, Family and Home; Environment and Nature; Time and Numerality;
Food; Clothing; Health; and Sport and Leisure. Like the Japanese team, they also determined
the topics, vocabulary, structures, and communicative skills for each of the levels, from
grades K-1 to grade 8. The Russian team also described recommended classroom routines and
created six appendices containing materials and resources to supplement the curriculum
framework.

It is our hope that the curriculum frameworks, assessments, and additional resources
and materials developed for this project are found to be valuable to other teachers of Japanese

and Russian in the United States.
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Articulating Instruction in Russian
at the Flementary and Middle School Levels

A joint project of the
University of Minnesota’s Center for Advanced Research on Language Acquisition
and the Minneapolis Public Schools

funded by
the U.S. Department of Education

When this project got underway in 1995, Russian teachers had one goal in mind: to
provide the best possible experience for students learning Russian in the Minneapolis Public
Schools, and to articulate instruction across levels. Oh yes, and one more—to create a
curriculum for elementary and middle schools, where resources were slim at best! An important
fringe benefit to our efforts was an increasingly cooperative atmosphere among students at
different levels, where high school students paired with their counterparts in the elementary
program in cultural activities and opportunities to show their ability to use Russian. The younger
students were inspired to continue their studies as they formed relationships with high school
learners of Russian, becoming clear as to what would be expected of them once they reached
high school. As the project moved forward, efforts concentrated more on the elementary and
middle schools, where the Russian program was still in beginning stages and needed the extra
boost. We are proud to report that 1999 will graduate the first class of eighth graders to have
completed the entire K-8 Russian sequence!

Sheridan Elementary School, located near downtown Minneapolis, has a diverse student
population: economically, ethnically, and racially. The school attracts students from both inner-
city areas and from the suburbs. A high percentage of the student body is not English-language
dominant. All of this highlights one of our central goals, as educators: that our students become
world citizens, with awareness of and respect for different cultures (including an understanding
of one’s own background). We discovered that learning Russian is the perfect tool for this
context! A highly inflected language and one that uses a non-Roman alphabet, Russian clears the
playing field for students in many ways. Those who may not have developed literacy skills in
English start at the same place as students whose home environment has encouraged them to
read and write since an early age. Thus, learning Russian at Sheridan is truly an equal
opportunity for all students.

Our principal need at the project’s outset was to create an organizing tool that would
unite our cultural and linguistic knowledge with our pedagogical experience, and enable us to
follow a blueprint as our program continues to grow. We didn’t have a specific curriculum from
which to draw, and we needed to construct a record of what we had done in the classroom over
the years, toward a concrete educational scope and sequence.

We selected a framework after consultation with second language experts from the
University of Minnesota and Minneapolis Public Schools. Our framework is based on an
immersion-style classroom, and instruction is in the target language as much as possible. We
believe that this is the best way for students to learn a second language, and since the majority of
our students will probably not have the opportunity to travel to the former Soviet Union, we try
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to provide them with as much “Russia” as possible in the classroom. Sheridan is fortunate to
have a number of native speakers of Russian among the student body, so students do have a real
reason to use the target language.

The framework is designed to be easily understood, visually. We found it helpful to
organize through the teaching of themes, so that any teacher could apply it in the classroom.
Themes spiral from year to year, and related vocabulary and functions expand as each topic
reoccurs. As students progress, there is increased attention paid to form, as well. Literacy training
is introduced in the early grades, but not emphasized until students have a good grasp of the
sound system and an ability to communicate and comprehend basic information through
speaking and listening. In addition, we believe that students must have solid cultural preparation
prior to being exposed to literature in the target language.

We needed to create a division in the framework, in order to accommodate the difference
in levels of Russian taught, and the circumstances surrounding them. In Minneapolis, Russian is
taught at the elementary and middle school levels only at Sheridan, after which students can feed
into high school programs in either St. Paul or Minneapolis. All students at Sheridan from
kindergarten through the fifth grade take Russian, in class on average two times per week (class
sessions ranging from 25 to 45 minutes). Then, from grades six through eight, students may
elect to take Academic Russian. These classes meet four times per week, with more focus on
form than during the primary grades. For this reason, the framework design for K-5 and 6-8
differs.

In the planning stages, the project looked much simpler than it turned out to be! We've
retooled the curriculum framework and benchmarks several times, to reflect changes in our
classroom practice and the need to meet district requirements. Our pedagogical focus is on
communicative competence: we want our students to be able to use the language in a practical
sense (realistic, everyday situations related to self), and through the use of assessments and other
tools for feedback, build on a sense of accomplishment as they begin to see themselves as real
users of the Russian language.

We have attempted to link the framework as closely as possible with the Minnesota
Profile of Learning and Minneapolis World Language standards. At the elementary level, several
content standards receive special emphasis through the design of the curricular framework:
students recognize culture as integral to language, demonstrate knowledge of diverse cultures,
and expand awareness of their own culture. In addition, students understand the process of
language learning and use a variety of strategies to communicate. They use Russian to
communicate effectively with others on a limited number of familiar topics, with teacher support
and guidance. As students progress from the elementary to the middle school program (and from
there to high school), their linguistic skills grow as does their cultural sensitivity. They develop
the ability to use the Russian language to connect with other disciplines and to acquire and
process information. The framework is intended to align with students” development, and
provide a variety of opportunities for language use and cultural exploration in keeping with state
and district expectations.

The appendices included offer additional resources to teachers. We use a lot of games,
songs, and other activities in our classroom (some of which are specifically mentioned within the
framework), and we hope that this will be a useful addition to resource banks. We made an
effort to find up-to-date, culturally authentic materials, appropriate for different linguistic and
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developmental levels. In addition, we've included some specific examples of how we use games
and other cultural materials at different grade levels. We encourage you to use and adapt these
materials in keeping with your circumstances. The appendices also include a list of places in the
United States where you can find books, pictures, videos, and other materials to order for use in
your classroom. For those who enjoy using the Internet, we provide a list of sites and jump-off
places to other links to Russian language, culture, history, society, and much more... download
to your heart’s content!

We hope that this project will be useful to other teachers of Russian, and perhaps provide
guidelines where before there may have been none. We want to make a change in existing
curricula for learning the Russian language—this is a modem look at teaching using cultural
content that breaks through stereotypes of Russian people we've seen presented in some
textbooks. Our message to teachers is, first: yaaumn! We wish you success! And next: we hope
that you'll find materials that you can use in your setting. Please feel free to contact us; we
consider this a working document, and we look forward to suggestions and input from other
teachers.

Rita Shifman
Marina Possé

Minneapolis, Minnesota 1999
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MODEL STANDARDS FOR RUSSIAN
CURRICULUM DEVELOPMENT AND ASSESSMENT

GOAL ONE: COMMUNICATION

Goal:

Standard:

Definition:

Examples:

Assumption:

Assessment:

Students communicate in the target language.

Students function in sustained communicative exchanges (listening, reading,
writing, and speaking) on everyday topics to meet life needs.

* Students socialize with peers.

* Students seek and exchange necessary oral and written information to meet
needs of daily life.

* Students express and elicit attitudes.
* Students organize and maintain communication.

= able to ask and answer questions, give directions, describe, express, convey,
and discuss information on a variety of topics

& interpret and present information, e.g. introductions, directions, descriptions
(geography, physical appearance, character traits, etc.), and intentions

& communicate appropriately with increasing accuracy and self-correction of
errors

This model assumes four to five years of continuous, successful student study and
learning as demonstrated by student progression in authentic assessment in the

classroom.

Assessments for skill-getting (discrete) and skill-using (integrative) in appropriate
contexts.
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GOAL TWO: SOCIO-CULTURAL

Goal:

Standard:

Definition:

Examples:

Assumption:

Assessment:

Students are able to understand and appreciate people who come from diverse
backgrounds, and communicate effectively with them in multiple social settings.

Understand and use language appropriate for a variety of audiences, purposes,
and settings, including appropriate nonverbal ways of communication.

* Students modify verbal and non-verbal language and behavior to reflect Russian
linguistic and cultural patterns.

» Students discuss attributes of the target language culture.

& appropriate forms of address

= greetings

& behavioral expectations in a variety of settings

= commercial transactions (stores, restaurants, markets, etc.)

= general knowledge of geography, history and literature

This model assumes four to five years of continuous, successful student study and
learning as demonstrated by student progression in authentic assessment in the
classroom.

Authentic assessment of socio-linguistic understanding through situational role

plays. Use of English may be necessary depending on what is being assessed,
particularly in understanding literature and history.
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GOAL THREE: LEARNING HOW TO LEARN

Goal:
Standard:

Definition:

Examples:

Assumption:

Assessment:

Students commit to high levels of achievement in language learning.
Students understand their own role in the process of language learning.

* Students are able to articulate their own rationale for studying a foreign
language.

* Students see a connection between the study of Russian and opportunities in
life.

* Students plan for and set realistic short- and long-term goals.
» Students make critical assessments of their own progress on a regular basis.

¢ Students understand that learning is an individual responsibility and continue
to learn outside the classroom.

* Students seek and use outside content resources.
* Students use own learning style to maximize opportunities to learn.
* Students generalize about patterns in Russian beyond taught materials.

* Students predict syntactic and phonological patterns from their understanding
of the Russian language system.

= understand and use learning strategies appropriate to modality

& monitor own progress

& use tools to find information related to language learning

& know when to ask for guidance (what and whom)

& recognize the relationship of the first language to the second in learning

This model assumes four to five years of continuous, successful student study and
learning as demonstrated by student progression in authentic assessment in the

classroom.

Students apply strategies both within and outside the classroom and are assessed
through self-assessment, checklists, and think-aloud procedures.
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GOAL FOUR: LANGUAGE AND CULTURE CONNECTIONS

Goal:

Standard:

Definition:

Examples:

Assumption:

Assessment:

Students discern the interaction between the Russian language and culture.

Students integrate the language system with the culture as the fabric that
supports it.

* Students compare/contrast the first language and culture with the Russian
language and culture to enrich their knowledge of both.

* Students acquire information and perspectives that are only available through
Russian language and culture.

& understand the relationship of language and culture in age, social position,
and forms of address

= use cultural expressions of politeness, sympathy, surprise, etc.
& use situational and age-appropriate expressions

& understand the relationship of the first language to Russian through borrowed
vocabulary and cultural practices

This model assumes four to five years of continuous, successful student study and
learning as demonstrated by student progression in authentic assessment in the

classroom.

Students demonstrate culturally appropriate discourse patterns and
communication etiquette.
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GOAL FIVE: GENERAL KNOWLEDGE

Goal:

Standard:

Definition:

Examples:

Assumption:

Assessment:

Students acquire broader experience as world citizens through the study of
another language and culture.

Students gain access to knowledge about how different societies address similar
needs.

* Students compare/contrast the first language and culture with the Russian
language and culture to enrich their knowledge of other world languages and

cultures.

* Students deduce from the study of another language and culture how societies
are organized based on their physical geography and social experience.

* Students recognize a range of empathetic and tolerant attitudes toward other
cultures.

= basic needs (food, clothing, shelter)

& relationship to nature

= individual and society

= societal values

& governance

This model assumes four to five years of continuous, successful student study and
learning as demonstrated by student progression in authentic assessment in the

classroom.

Students display their knowledge of issues by representing all relevant dimensions
through written and/or oral means.
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Notes on Linking the Elementary and Middle School Frameworks

The Level T Elementary School (K-5) Framework is organized by themes: School & Community,
Family & Home, Environment & Nature, Time & Numerality, Food, Clothing, Health, and
Sport & Leisure. Within each theme are included both topics covered and related vocabulary,
and associated functions. The focus at this level is on content: comprehending and beginning to
use vocabulary related to everyday, practical situations related closely to the self. The framework
is further organized into communicative skills, which spiral in each year as students progress. K-
5 students are able to socialize (introduce themselves and greet others, for example), express
their feelings and emotions (tell what they like and don'’t like; describe their physical and
emotional states), seek and exchange information across a variety of topics, begin to organize and
maintain communication (handle simple needs and express basic courtesies, for example).
Literacy development begins in grade three, based on topics and themes that students have
already explored in earlier grades. Reading and writing skills develop with extensive teacher
guidance and support at the elementary level.

A chart is provided which demonstrates what students at each grade level are able to doin a
communicative sense, for each of the various contexts/themes presented. The chart is a useful
overview of skills as students develop them, and helps to show exactly how topics and functions
spiral in each year.

In contrast, the Level II Middle School (6-8) Framework is organized by categories
(Communicative Skills, Functions, Structure, Literacy Skills, and Culture) within the larger
organizer of themes (similar to those used for the Level I framework), and as with Level I, by
year of study. There is increased focus on form at the middle school level, where the study of
grammar is more in-depth than it had been in elementary school. Here, Communicative Skills
may be understood as what students do, using tools (Structure) necessary according to context
(Theme) and the specific task to be carried out (Function). Culture is the underlying
fundamental basis for communication to occur, and Literacy Skills are two modes through which
that communication may take place.

We hope that this type of systematic approach to communication may prove helpful as a
curricular framework for the middle school level. However, since we haven’t been able to test
this hypothesis sufficiently (for example: this year’s eighth grade class is the first to use the
framework), we anticipate that this section will go through several revisions as we apply it in the
classroom. With that caveat, we invite teachers to test it out and let us know what works!
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K-5 LEVEL I BENCHMARK FOR THE THEME OF:

FAMILY, FRIENDS, & SELF

SPEAKING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* introducing self using the following:
name, age and birthday, address and phone, hobbies and interests, family

» asking questions of others, using the second person, to find out personal information (as per
topics listed above)

 talking about family using a photograph or drawing, including information as per topics
listed above, and providing physical descriptions

 talking about friends in the third person, giving information as per topics listed above

» asking questions of others, using the third person, to find out personal information about
friends and others' families (as per topics listed above)

LISTENING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students

will demonstrate competency in at least one of the following tasks (note that responses may be

made in either English or Russian):

* responding to questions asked in Russian seeking personal information about self:

name, age and birthday, address and phone, hobbies and interests, family

 listening to a taped or spoken description in Russian about a single person, and responding
(in the third person) to questions as per topics listed above

* listening to a taped or spoken description in Russian about a family, and completing an
informational chart to include name, age, hobbies, and occupation or grade in school

» correctly identifying several people from a group photograph after hearing those people
described in Russian (taped or spoken)
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WRITING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

+ filling in a personal identification form in Russian, including the following:
name, address, year in school, birthday, and hobbies and interests

» writing a short letter introducing self to a Russian penpal, including the following;
name, age and birthday, city/town, hobbies and interests, grade in school

» providing a written description of a person (new pen pal) depicted in a picture, including the
following:

name, age and birthday, city/town, hobbies and interests, grade in school
(this information may be made up)
READING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» answering questions in either English or Russian after reading a letter from Russian penpal
introducing him/herself, including the following topics:

name, age and birthday, grade in school, city/town, hobbies and interests

» answering questions in either English or Russian after reading a short paragraph in Russian
about a family, including the following topics:

family members, names, ages, occupations, hobbies and interests

* identifying someone in a group photograph after reading a short physical description of that
person
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K-5 LEVEL I BENCHMARK FOR THE THEME OF:

ENVIRONMENT & NATURE/SPORTS & LEISURE

SPEAKING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» successfully completing a role play dealing with a phone call to a visiting Russian student,
including the following:

finding out when Russian student will visit, suggesting fun activities to do during that
season, providing information about the weather (including appropriate clothing)

» leaving a “telephone message” in Russian for the visiting student to arrange a place and time
to meet, and what to do in terms of weekend plans (including transportation to and from)
LISTENING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* after listening to a Moscow tour itinerary in Russian (taped or spoken), drawing the tour
route on a map provided. Topics include:

directions, names of streets, buildings

» choosing the appropriate clothing from a series of pictures after hearing a weather forecast in
Russian

WRITING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* writing an greeting card or e-mail message to a Russian penpal, describing an upcoming
seasonal holiday or celebration, and what activities are customarily done with friends and/or
family

* writing a travel itinerary as a contest entry for a dream trip to Russia, including the following;

where to go and time spent at each place, location of attractions to visit, transportation,
weather to plan for, and other activities
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READING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks (responses may be made
either orally or written, in either Russian or English):

+ after reading a schedule from the sports pages in Pravda, (or another newspaper), choosing
which sporting event to attend, when, and where

* deciding how to get to the sporting event (see above) and how to get to other planned events,
after reading a bus or train schedule

» choosing television program/s to interest specific people (descriptions provided in either
English or Russian) after reviewing a newspaper television schedule
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K-5 LEVEL I BENCHMARK FOR THE THEME OF:

FOOD

SPEAKING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» successfully completing a role play in a restaurant, which includes the following:

finding out what the menu offers, ordering a meal, getting the bill and paying, finding
out the restaurant's hours for future reference

welcoming and seating the customer, providing information about the menu, making
recommendations, taking the customer's order

» successfully completing a role play in the grocery store, which includes the following;:

requesting specific food items, finding out price information, specifying the amount of
each item to buy, asking to taste items in order to make choices

* naming as many items as possible offered at a grocery store, using a "map" of the store

LISTENING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* demonstrate the ability to understand spoken Russian by following directions given to
prepare a meal, using pictures showing food items and food preparation processes

 following directions given to set a table, drawing the items where and how specified

WRITING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» making a shopping list for a party, and including the following;
what to get to eat and drink, how much money to spend, where to go shopping

* writing a brief "restaurant review," based on a real or invented site, including:
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what specialties the restaurant offers, what the reviewer likes and dislikes from the menu,
where it is located, prices, and service

READING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

 after reading authentic recipes in Russian, answering questions (in either English or Russian)
regarding the following topics:

ingredients (item and quantity), where to get certain ingredients, order in which the
preparation steps are carried out, etc.

* choosing food and drink items from a Russian menu to suit different tastes and price
restrictions

* after reading about different Russian specialties, comparing and contrasting through oral
discussion (in English or in Russian) with foods eaten in the student's home culture
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K-5 LEVEL I BENCHMARK FOR THE THEME OF:

CLOTHING

SPEAKING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» successfully completing a role play at a traveling exposition, which includes the following:

asking questions to find out where different items of apparel are located, talking about
what is sought (item, size, colors), finding out price information, paying for items

providing information, asking questions to help determine what to purchase (and for
whom)

» responding to questions seeking information as to what clothing to wear for different events
(formal/informal, etc.)

LISTENING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» successfully completing a partially filled-in checklist after hearing a taped or spoken
description in Russian of an international fashion show, including the following:

articles of clothing, color, price

* using a group picture, correctly identifying people according to a taped or spoken
description in Russian of how they are dressed

» matching pictures of people of different cultures dressed in traditional costume to a taped or
spoken description in Russian

WRITING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* writing in Russian a list of clothing to take on a trip, including specific items to prepare for
different weather conditions on the trip

* writing a brief story in Russian entitled "My Favorite Clothes," including the following:
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articles of clothing for different social situations: for a party, to play a favorite sport,
clothes for school, for a special event, etc.

*Students may wish to read their story to the class with illustrations to aid in presentation

READING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» answering questions in either English or Russian after reading magazine ads in Russian
pertaining to clothing or fashion, including the following topics:

articles of clothing, color, price, appropriateness for differing occasions

* after reading a brief magazine article, choosing items of clothing for self or others from
among a selection presented in the article
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K-5 LEVEL I BENCHMARK FOR THE THEME OF:

SCHOOL & COMMUNITY/HEALTH

SPEAKING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

» providing information about school day, including the following;
class schedule (class, time, and location), activities in class, description of classroom

» responding to questions about likes/dislikes at school, including classes and extra-curricular
activities

* telling what backpack contains, and how these objects are used in school
» asking questions of others (using the second person) related to topics above
» successfully completing a role play in a health clinic, which includes the following:

describing symptoms, finding out what course of action to take next, responding to
directions regarding medical procedures

asking questions about how "patient" is feeling and duration of symptoms, carrying out
medical procedures, making recommendations as to how to get better

LISTENING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks (the class schedule and school
checklist may be written in either English or Russian):

+ filling out a class schedule after hearing a taped or spoken description in Russian giving
classes, days on which they meet, and specific times

» using a checklist to specify which locations in a school building are visited during a school
tour, after hearing a description in Russian of the tour

* using a map of a community (including theater, museum, stores, library, etc.) to number
each site in the order it is mentioned from a taped or spoken description of a community
tour

» making recommendations (either orally or written, in English or in Russian) as to how to get
better, after hearing a taped or spoken description in Russian of how someone is feeling
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WRITING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

* writing a postcard to a Russian penpal, describing where one lives and what makes it special,
including such topics as the following:

physical description of town/village, attractions, buildings, etc.

» writing a short letter to a peer giving information about school day, including such topics as
the following;

classes, extracurricular activities, likes and dislikes

READING

To achieve a rating of Intermediate Low according to the ACTFL Proficiency Guidelines, students
will demonstrate competency in at least one of the following tasks:

 after reading a brief letter from a Russian penpal, providing information about his/her school
day (in either English or in Russian), including such topics as the following:

classes, extracurricular activities, likes and dislikes

* providing information (in either English or in Russian) after reading short magazine
descriptions about different towns in Russia, including such topics as the following:

physical description of town/village, attractions, buildings, etc.

*For either of these two reading tasks, students might next discuss (in either English or in
Russian) the differences between their own school days/communities, and those depicted in
reading selections
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Notes on Sample Assessments

This Russian Level I Benchmarks assessment package has been designed for students
completing fifth grade in a program where students begin studying the language in kindergarten.
We have determined that it is realistic to expect that our students achieve an Intermediate Low
level of proficiency in Russian (using the American Council on the Teaching of Foreign
Language, or ACTFL, scale), after five years of study in the Minneapolis Public Schools.

The assessment focus for this level is on speaking and listening, rather than on reading and
writing. Students completing Level I Benchmarks are learning a new alphabet and writing
system, and whereas a percentage of class time is spent on literacy training in Russian, the
emphasis is on the development of those skills K-8 students might need to communicate while
traveling, or when meeting native speakers of Russian living in the United States (in the main:
speaking and listening).

Students at the Intermediate Low level can complete a variety of communicative tasks on familiar
topics with a great deal of support (pictures and other visuals, teacher prompts, and so on). A
profile of proficiency at the Intermediate Low level follows:

Speaking

Able to handle limited number of interactive, task-oriented, and social situations. Can ask and
answer questions, initiate and respond to simple statements, and maintain face-to-face
conversation, although in a highly restricted manner and with much linguistic inaccuracy. Can
create with language by combining and recombining learned elements, primarily in a reactive
mode, on subjects familiar to self (personal background and needs, routine tasks, social
conventions). Can generally be understood by sympathetic interlocutors (those accustomed to
interacting with learners at this level).

Listening

Able to understand sentence-length utterances that consist of recombinations of learned elements
in a limited number of content areas, particularly if strongly supported by the situational context
(primarily face-to-face conversations). Repetition and rewording may be necessary. Some
misunderstandings may occur.

Writing

Able to meet limited practical writing needs, such as writing short messages, postcards, and take
down simple notes (phone messages, for example). Material produced consists of recombinations
of learned vocabulary and structures into simple sentences on very familiar topics. Frequent
errors may occur; writing may be understood by those accustomed to the writing of non-natives.

Reading

Able to understand main ideas and/or some facts from the simplest connected texts dealing with
basic personal and social needs. Reader may bring personal interest and/or background
knowledge: messages with social purposes, or information for the widest possible audience —
public announcements, short, straightforward instructions dealing with public life. Some
misunderstandings may occur.
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The Sample Assessments

Samples of proficiency-oriented, performance-based assessments are provided in this
package. Performance-based assessment focuses on real-life situations in which learners may be
expected to use the target language: developing and using survival skills so that real
communication (speaking, listening, writing, and reading) may take place. Because the learner is
an organizing element for the design of the assessment situation, then, certain factors must be in
place for the assessment to occur:

» contextualization (the language learner is provided with a meaningful context for real
language use: there is a reason to use the target language)

 cultural authenticity (the contextualization provided is realistic for students learning
the target language. Texts provided (both written and audio) are, whenever possible,
examples of actual speech/writing of native speakers

» appropriateness (contextualization is realistic for the circumstances surrounding
language learners, in terms of age, cultural background, level of language-learning,
etc. In general, these assessments call on students to make responses based on their
actual circumstances)

* task-based nature of the assessment (students must carry out a specific task designed
to elicit specific use of language)

Different ways to assess student proficiency in Russian have been provided in this
package, in order to provide models to satisfy a wide range of instructional and assessment
purposes and contexts. Teachers can modify the assessments included in order to meet their
specific situations.

In some cases, the assessment instruments have been designed to evaluate only one
modality at a time. In others, the assessment provides an integrated approach. For example,
students’ proficiency in both speaking and listening may be evaluated through the use of a role
play (see the sample assessments for the theme of Food) where students must demonstrate their
comprehension of spoken Russian in a practical way by responding (showing their ability to
speak in Russian) to questions they hear. Different scales may be used for the different
modalities; see notes below on using and modifying the specific types of assessment measures
included.

These assessments have been designed to complement actual classroom practice, so that
students have had ample opportunity during class activities to use the language in the context
within which they will be assessed. Students are aware of what is expected of them, in terms of
language production and language use, and wherever possible, use their own circumstances as a
basis from which to respond (they do not have to rely on imagination). In addition, the
assessments are intended to fit with the move many states (including Minnesota) have made
toward standards-based language instruction, where students meet standards by showing what
they can do with the subject matter studied.

A description of the different types of assessments included follows.

e Teacher observation checklist (presented in Family, Friends, Self)
This may be used for classroom use in the format given, to evaluate each of the four
modalities. It is easy to modify this type of assessment to serve as part of a student portfolio,
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by adding a column for the student to check his/her own performance. This allows for a two-
way dialogue when providing specific feedback for students, and empowers the student to
become more invested in the learning process itself. (Also provided is a format for using this
assessment with a class roster).

e Informational chart (presented in Family, Friends, Self/School & Community and Health)
This activity seeks to evaluate listening comprehension of a taped (or live) narration in the
target language, through asking students to provide information based on what they hear.
Since the ability to write in Russian is not being assessed here, students may use either
English or Russian to fill in the chart. Note that, because students must carry out several
tasks (comprehending the auditory text, processing the information chart visually, and filling
in the missing information), it is a more complex form of assessment than, for example,
identifying a picture after listening to a description of the person depicted (also presented in
this packet). For this reason, you may want to evaluate this form of assessment differently
(awarding more points, for example, or giving this section more weight in the overall context
of a classroom quiz). Other modifications, based on the students’ literacy level in Russian,
may be made (presenting the information chart in Russian, specifying that students must
respond in Russian) with corresponding changes made to points awarded (for example: two
points per information gap filled: one for the correct information, and one for writing it
correctly in Russian).

e Filling in an identification form (presented in Family, Friends, Self)
This gets at students’ ability to both read and write in Russian. For it to assess only writing
ability, the categories specified would need to be given in English, which would reduce the
task’s authenticity. Alternately, this could be used as a measure of students’ reading
proficiency alone, where they could fill in the blanks in English according to what is being
sought.

e Short introductory letter (presented in Family, Friends, Self)
This performance-based assessment measures students’ writing ability, with the task clearly
delineated for them. All information is presented in English so that students know what is
expected from them, and have an understanding of what the situation is. The rubric included
here is based on how completely and how well the task has been completed, with the
intended reader for this level one who is accustomed to the writing of those at this stage of
language learner (Intermediate Low). Other categories could be added for more precision in
assessing this task (for example: vocabulary appropriate for this topic, discourse is at the
sentence-level, focus on form through including a specific grammatical structure being
assessed, etc.), and the numeric scales could be widened for each trait (or customized
differently for each trait, as need defines).

e Role play (presented in Family, Friends, Self/Food/Clothing)
For this type of assessment which measures spoken proficiency in the target language,
students are asked to both give and get information in a real-life situation where they use
Russian in order to complete specific tasks which have been outlined for them on situation
cards. The cards describe (in English) the situation and tell what role the student is expected
to play. They also give guidelines for the particular task the student must complete. Students
may do role plays in pairs in class; for the actual assessment the instructor might like to play
the other role so as to put the student at ease as much as possible.
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Evaluative criteria are provided which take into account the appropriateness of the
response to the question or stimulus, the appropriateness of vocabulary used for the subject
being assessed, and the comprehensibility of the response to one accustomed to dealing with
learners of Russian at this level. Because the first category described above is actually a
component of the student’s ability to understand spoken Russian (or listening proficiency),
the instructor may choose whether or not to use this scale. Alternately, questions may be
asked in English (thus isolating the modality of proficiency to be assessed) and students
make their responses in Russian.

Role plays may be tape-recorded or video taped, for later use as part of a student
portfolio. This is a great way to provide specific feedback to students on their progress in the
target language. These records of student accomplishment may also be reported to parents,
departments, administrators, and districts, and are especially useful in the context of meeting
local, state, or national standards.

e Student self-assessment (presented in School & Community and Health)
It is important to train students in the use of self-assessments: some will tend to evaluate
themselves too high, and others too low. For classroom practice, it may be useful to group
students in pairs when practicing self-assessing: this gives individual practice in both language
performance and assessment of task completion. The instructor can provide individual
feedback and guidelines in this type of setting. Students should be comfortable with self-
assessment before they are asked to complete a unit self-assessment (as per the one provided
here). It might be useful to brainstorm as a class to define the criteria (“easily”/“a little hard”/*1
can’t do this yet”) in a way that is acceptable and applicable for all.

In evaluating him/herself, the student is empowered to take more responsibility for
his/her education. Because the student chooses when to have the instructor check him/her off
for a specific category, again control is in the hands of the student. Self-assessments work
well as a component of a student portfolio because they are a clear track record of how
students monitor their own progress in the target language.
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RUSSIAN
Level I (5th Grade) Benchmark:
Family, Friends, Self

SPEAKING

Teacher classroom observation checklist

Students completing this unit will demonstrate the ability to communicate in spoken Russian
by completing the following tasks:

I Give personal information in Russian using expressions like . . .

Y N
* Mynameis . .. MeHsi 30BYT . . .
* lam...yearsold MHe ... et
o Iliveat. .. A XUBY B . . .
o Jliketo. .. g b | .

* 1 play (sports, instruments). .| urpawo B . . . (byT60.1; TEHHUC)
4 urpaw Ha . . . (CKpUnke)
Mo aapec . . .

* My addressis . . .

* My telephone numberis . . .
* My birthday is . . .

Mo tenepoH . . .

Mol aeHb poXxaeHbs . . .

Y = Yes
N = Needs improvement

II. Get information from others (with some awareness but no consistent control of formal and
informal modes [To1/Bb1] using questions/expressions in Russian like . . .

Y N

*  What’s your name? Kak Tebs (Bac) 30ByT?

* How old are you? CKOJIbKO Tebe eT?

* Where do you live?

I"'ae Tl XXUBENDB?

What do you like to do for fun?

4To Thl Aesaellb B cROBOAHOE
BpeMs?

What's your phone number?

Kakol Teoy TesiedoH?

Do you have a big family?

Y T1ebs1 6osblIasl CEMbsA?

Where does your mother work?

["ne paboTaeT TBOSI MaMa?

What does [friend] look like?

O/1MmM cBoero Apyra?

What is [friend] like?

* Do you play an instrument?

OJIMWK XapaKTep CBOEro pyra?

Tbl Urpaewlb Ha My3blKaJlbHOM
WUHCTpYMEHTE?

Y = Yes
N = Needs improvement
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Il Describe family in Russian using a picture and expressions like those above in the following
categories:

Needs

Excellent improvement

Satisfactory

» Identify family members by name and
relationship to self

+ Give family members’ ages

+ Give family members’ occupations

+ Tell family members’ likes and dislikes

* Give a physical description of family
members

+ Tell about family pets

IV. Give information in Russian about friends using expressions like those above in the following
categories:

Needs

Excellent improvement

Satisfactory

» Identify friends by name (and gender)

* Give friends’ ages

» Tell where friends live
e Tell friends’ likes and dislikes
» Give a physical description of friends

Format for class roster checklist

SPEAKING

Gives personal
information,

Asks questions
of others to

Describes family,
including name,

Describes friends,
including age,

such as name, find out info age, occupations, physical
age, where live, | such as name, refationship to descriptions, Date/s
Student name etc. interests, etc. self, etc. hobbies, etc. observed
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LISTENING
(may be integrated with Speaking)

Students completing this unit will demonstrate comprehension of spoken Russian (both taped
and live; speakers are accustomed to interacting with learners at this level) through:

I Understanding and responding to questions which seek personal information

A Needs
Excellent | Satisfactory | improvement

* What's your name?

» How old are you?

* When is your birthday?

* What grade are you in?

*  Where do you live?

»  What do you like to do in your free time?

II. Understanding a spoken or taped personal description, and responding to the following types of
questions about the person described in Russian:

Needs

Excellent | Satisfactory improvement

*  What’s her/his name?

* How old is s/he?

*  When is her/his birthday?
*  What grade is s/he in?

*  Where does s/he live?

¢ What does s’he like to do in her/his free
time?

*  What is her/his occupation?

Sample listening text: (to be read twice)

Ceroansi 14 OkTs16psi. Mbl HaxoAMMCsI B KoJle N9 ropoa
MockBbl, 3TO 6o/blIasi WKOJIA.

B ceibMOM kJ1acce UAET yPOK MaTEMAaTHKU. 3a MapToil y OKHa
cuaut Mamwa JlapkyHa, MaTeMaTHKa €€ Jo06UMbI npeaMer. Emé
OHa JIIBUT IUTepaTypy U aHIJIMICKUIM S13bIK.

llocs1e wKoJibl Mama UAET Ha YPOK MYy3bIKM —OHa MrpaeT Ha
CKPHIIKE.

CeroZiHsi BeuepoM Kk Male NpUxoAsiT e€ Apy3bsi; TOTOMY UTO Y
Heé ZleHb poXxaeHbsi. El ucnoJHsieTcs 13 sieT. OHU 6yAyT UrpaTh U
TaHUeBaTb. ByzeT oueHb BeceJio,
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I11. Completing an informational chart (personal data) for a Russian family, after listening (2 or 3
times) to a taped narration. Categories include those listed above. Students may complete the chart
in English or in Russian.

Contextualization: There's a new family that's moved in on your block. It turns out that they
are from St. Petersburg, and they have a daughter, Marina, who is in your grade! Your
Russian teacher knows that you and Marina have become friends, and asks you to tell the
class something about her and her family. To prepare, you've made a chart to fill in over at
her house: Marina's uncle has agreed to describe the family for you in detail.

Name Age Hobbies Occupation/Grade
Engineer
Hockey
(but not tennis)
Marina 11
Nikolaevna Tennis
Sample listening text: Cembsi BapaHOBCKUX

MapuHa bapaHoBckasi poauJach B ropoJe CaHkT-IleTepbypre 20-ro
ceHTs16ps. Cemuac eit 11 sieT. OHa yUMTCs B WIECTOM kJsacce. OHa 1o6UT
JUTEpPATYPY U reorpaduio. ¥ MapuHsl ecTb 6pat Muma. EMy 16 serT.

OH yUYMUTCs B OMHHAALATOM KJacce. MUwa JobUT MAaTEMATUKY U 6UOJIOTHIO.

Hx MaMa, Mapust HukosiaeBHa, yuuTeibHULA MYy3blKU. El 38 steT. Hx
nana, AsekcaHap bopHcoBUuU, UHXeHep. OH patoTaeT Ha 3aBojie. EMy 40
JIET, U OH OUEeHb JIIOGUT UIpaTb Ha cakcooHe,

B cBo60AHOE OT WKOJIbl BpeMsi MapuHa 3aHUMaeTcsl B 6aj1eTHOHU
cTyauu. OHa Jio6UT TaHLeBaTb. Muma no cy66oTaM U BOCKpECEHbSIM

HUIr'paeT B xokker. Ero Mama Jsiobut UI'paTb B TEHHUC K OHa XOUET, 4yTO6hI
Muia Toxe UrpaJi. Ho OH He XoueT 3Toro AesaTb!

Note: after last statement in narration, keep in character, saying "3T0 C/AMIIKOM MHOIO
uHpopManuH A/14 Tebs. Huuero, s nmostopio Bcé cHayasa” (That's a lot of information,
but don't worry: TI'll go through it for you again) — and repeat the entire sequence.

Answer key:

Name Age Hobbies Occupation/Grade
Alexander 40 | Playing saxophone Engineer
(Borisovich)

: Hockey

Misha 16 (but not tennis) 11th grade

Marina 11 Dancing 6th grade

‘Maria 38 Tennis (Music)teacher
Nikolaevna

*Points should not be taken off if information in parentheses is not provided
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Evaluation: This could be used as a 10-point quiz section: 1 point/bit of information.

IV. Selecting from a series the picture that best corresponds to a description given in Russian of
another person/friend

Note to teacher: Students are shown a number of pictures of people of differing physical
descriptions (you might ask that students identily three of five, for example). Fach picture
is labeled with a name. Students listen to short descriptions in Russian (each repeated
once), and write names of those people described in blanks provided. Suggested
contextualization:

You and Marina are eating lunch and talking. She shows you some photos in her wallet of
some [riends and family in Russia. You are curious about them, and ask her to tell you who is
who. You decide to jot down names, so that you can add this to your class presentation and,
hopelully, get extra points. After she has told you about three of them, the cafeteria monitor
comes over and tells you that the bell has rung and you'd better get to class! As both of you

are cleaning up, you get Marina to tell you again really quickly about the three pictures you
saw, so you won't forget.

Note to teachers: Sample descriptions provided below are intended to serve as a model
~—please adapt for visuals available to you!

BoTt Mou apy3bsi!

1) 3To Mosi nozpyra. Y Heé KOPOTKUE Ky APsiBble CBETJ/I0-KOPUUHERbIE
BOJIOCHL. ¥ He€ roJsybble rsasa, KYpHOCHIM MaJIeHbKUI HOC, JIMLO
KpYyTJoe, nyxJible po30Bbl€ WEKK. OHa MOUTH Bcerga yJbibaetcs.

2) A BOT Apyrasi noApyra —oOHa BCer/la cepb&3Hasi U 3a/lyMUMBasi. Y Heé
AJIAHHbIE NP sIMblE TEMHO-KOPUUHEBBIE BOJIOCHL. JIMILIO ¥ HEE OBasbHOE,
HOC NpsIMOU, IOBOJIBHO AJIMHHBIA. POT He6O/IbIWOM, ¢ sIpKO-KpaCHbIMK
ry6amu. Ha npasoit meke siMouka. ['J1a3a cepble.

3) A Tenepb NOCMOTPHU: KPaCHUBbIM, NpaBAa? Y HEFO KOPOTKHE UepHbie
BOJIHUCTbIE BOJIOCHl. HoC 60/1bmon, ¢ rOp6UHKON. POT KpYIHbI, ry6bl
TOHKUe. JIHIo XyAoe, oBasbHOe, ['1a3a 3e/16HbIe.
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WRITING

Students completing this unit will demonstrate the ability to communicate in written Russian
by completing the following tasks:

L. Filling in a form or questionnaire in Russian.

Contextualization: The librarian at your school is suspicious when you want to check out
Russian books... he slides an ID form over the counter to you. Show him how much you
know in Russian by filling it out right now!

N21576993

Hms

Anpec

B KakoM kJacce
doro BospacTt

[JeHb poXAeHus

YeM MHTepecyeTCcs

Evaluation:
This could be used as a 6-point quiz section: 1 pointbit of information.

[1. Writing a short introductory letter to a Russian penpal, giving personal information as above

Contextualization: Marina has showed you a photo of her friend Rita, from St. Petersburg, who
will be coming to study at your school next year. Rita wants to get to know some people in
advance so she has sent you a letter, asking about you. Write her a short letter and tell her about
yourself. Make sure you include the following information: your name and age, where you live,
what you like to do in your free time, your grade in school, and your birthday.

Evaluation:

All information given

Most information given

Some information given

No information (or just one bit)
Almost completely comprehensible
Mostly comprehensible; some errors
Many errors; difficult to comprehend
Incomprehensible

Content

Comprehensibility

O =N WO~ N W

[11. Showing a picture and writing a short description of the person depicted.

Contextualization: You've been asked to write a brief article for the Russian newsletter your

school writes for the Russian-speaking family and friends of students. You decide to write about

your new penpal, since s/he's sent you a photo. Include information such as: name and age,

where s/he lives, what s/he likes to do in his/her free time, his/her grade in school, and birthday.
Evaluation: same as II. above.
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READING

Students completing this unit will demonstrate reading comprehension of Russian through:

_ Needs
Excellent | Satisfactory | improvement

1. Answering questions in either English or Russian
after reading a short letter from a Russian penpal
introducing him/herself. Topics include:

* name, age, birthday, grade in school, where
s/he lives, hobbies, likes/dislikes
2. Answering either/or questions in either English or

Russian after reading a short paragraph about a
Russian family. Topics include:

* family members, names, ages, occupations,

hobbies

3. From a group photo, identifying the person
described in a short written description

Alternate evaluation: use as quiz section, awarding one point per discrete bit of
information correctly identified (as per topics above, for example).

Sample reading text (letter from penpal):

34paBCTBYE!

O MeHs1 30ByT [luma. S XuUBY B MUHCKe. 3TO 60/bHONH H

KDACHBbIN ropo. Y HAaC eCTb TeATPbl, MY3€U, MapKH,

CTAJHOHbBI H MHOI'O HIKOJI,

d yuych B ikoJle N°24 B mecToM KkJacce, MHe

TDHHAAUATh JIeT,

O Mori 1061UMbIF YPOK — aHIJIMHCKHE s13bIK. [JocJie WIKOJIbI

S MI'Dal B XOKKEH M XOXY HA YDOKM MY3bIKM. S HUIpaio Ha

MHAHHHO, HO XOUYy HayUYHTbCsI HIDATh HA r'MTape. Buepa y

MEHsI 6b1/1 1I€Hb DOXAEHUSI, U 6a6YIIKA TOAapHIA MHE

rurapy. S 6p1J1 oueHb paj!!

O A Tbl IO6HILIb My3bIKy? HanHmn MHE, UEeM TbI

HHTepecyeuibcsi. [lo ckoporo,

TBo# apyr /HMa
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RUSSIAN
Level I (5th Grade) Benchmark:
Environment & Nature -
Sports & Leisure

LISTENING

Students will demonstrate their comprehension of spoken Russian, by completing the
following performance-based tasks organized around a school trip to Moscow:

1. Getting around in Moscow.
Acting as tourists in Moscow, students will listen to spoken instructions from a tour guide
(the instructor will play this role), and draw route/s described on a Moscow city map. Key
concepts or factors for student recognition include north-south-east-west, the names of
streets and famous buildings (linked to reading: streets and building names will be printed
on the map), and transportation (same as above). This could be done as a series of mini-

tours, where the “guide” gives brief directions from a central place (the students’ hostel) to
several points of interest.

Suggested evaluation: as part of a quiz — assign one point for each mini-tour drawn. The
instructor should read each set of instructions twice.

2. Weather forecast.
After hearing a radio Moscow broadcast of the weather forecast (taped, or the instructor
can read from a script), students decide how to get dress appropriately for the weather by
circling pictures of clothing items. Another possibility is to give the weather forecast over
the course of several days, and students write the name of the day below the article of
clothing they’ve chosen for that day.

Note: this task involves decision-making, and hence is a higher-level task than information
recognition as described above. As in any assessment situation, students should have
ample opportunity to practice these kinds of tasks in class.

Suggested evaluation: as part of a quiz — assign one point for each discrete bit of information.
The instructor should read each weather forecast twice.
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RUSSIAN
Level I (5th Grade) Benchmark:
Food

SPEAKING
Students completing this unit can get and give basic information about food, in the following
contexts: grocery shopping at a farmer’s market (or supermarket), ordering at a restaurant,
talking about food likes and dislikes.

I. Students will show what they can do through performing a role play.

Situation cards:

In a restaurant

Student 1: You have decided that you want to go to a real Russian restaurant. You have
mvited a friend who doesn’t speak Russian, so you'll be doing the ordering for both of you.
When you arrive, the waiter greets you. You need to find out some things before ordering.

Be sure to be polite! Remember: you don’t need to translate word-for-word, just get your ideas
across.

A. Ask questions in_Russian to find out three of the {ollowing bits of information:

* what are the specialties of the restaurant
* what else is on the menu today
*  how much does (food dish) cost
* what days/hours is the restaurant open

B. Now make your order! Make sure you order food and drink both for yourself and your
friend.

In a restaurant

Student 2: You are working an after-school job as a waiter in a Russian restaurant, where you
get a chance to practice your Russian with the staff and with customers. Today you have a
customer who you can tell is studying Russian, like yourself! Help him/her and his/her guest
feel comfortable, by providing them with, or asking for, five of the following bits of
information in Russian. Remember: you don't need to translate word-for-word, just get your
ideas across.

¢ welcome them to the restaurant, and show them to a table

* tell your customers what is being served today (specialties of the restaurant)
* list at least three things from the menu (main dishes, desserts, beverages)

* ask if they would like something to drink

* make a recommendation from the menu

* ask if you can take their order/ask what they would like
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Situation cards:

At the market

Student 1: You are going to make a special meal for your Russian class: there’s going to be a
party! You go shopping with your parents at the Minneapolis farmer’s market the weekend
before the party. Much to your surprise, you discover that several vendors speak Russian!
One, hearing that you're studying the language, is eager to talk to you — and to cut you a

good deal! Remember: you don’t need to translate word-for-word, just get your ideas across.

A. Ask questions in_Russian to find out three of the following bits of information:
+ il the vendor has any (food item) today (ask for at least 3 things)

¢  how much the (food item) costs

+ if you can taste something

« if the vendor is at the market every weekend

B. Request the items you need for your dish (in grams/kilograms). Ask how much you need
to pay, and say thanks.

At the market

Student 2: You are a (Russian-speaking) vendor at the Minneapolis farmer’s market. You
realize that one of your customers is studying Russian. Remember: you don’t need to translate
word-for-word, just get your ideas across.

A. Ask questions in Russian to find out three of the following bits of information:
» what school your customer goes to

+ how long your customer has been studying Russian

+ what dish your customer is planning to prepare

+ if your customer would like to try (food item)

B. Tell how much (food item) costs. Tell what is good/fresh today. Invite your
customer {0 come again.

Suggested evaluation for role plays: Students will be evaluated on their ability to
communicate in spoken Russian according to the following criteria: task fulfillment,
vocabulary, comprehensibility. Each of the three criteria below will be evaluated according to
the following scale. You may choose to use this scale for each response or question asked, or
assign a global score.
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Surpasses expectations 3
Satisfactory
Needs improvement 1

[\¥]

Task fulfillment: Response is appropriate to question/Student shows ability to
ask questions as directed by situation cards.

Vocabulary: Scope of vocabulary used is adequate to treat topic
Comprehensibility: | Response contains few errors, which do not impede
comprehension to a sympathetic listener accustomed to the
speech of learners of Russian at this level.

Note: At this level students are able to list things. They may produce complete sentences but
should not be penalized if their responses are in the form of lists, or isolated words. Producing
questions is typically a more difficult task, and will probably generate more errors (unless
they are simply memorized bits of language, which is quite acceptable).

Role plays may be tape-recorded or video taped, for later use as part of a student portfolio, or
simply for documenting the progress of students’ proficiency for themselves, instructors,
parents, depar[mems, administrators, etc.

IL. Students will show what they can do through completing a performance-based task:

Using a “map” of a grocery store with food items pictured, students point out and name in
Russian at least ten food items.

Suggested evaluation: Assign one point for each food item correctly identified. Accept
cognates.
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RUSSIAN
Level I (5th grade) Benchmark:
Clothing

SPEAKING
Students completing this unit can get and give basic information about clothing, in the
following contexts: shopping for new clothes, attending a fashion show, identifying people at a
party by what they are wearing, and choosing appropriate clothing for a trip.

I. Students will show what they can do through performing a role play.

Situation cards
Shopping at the Moscow Space Museum Traveling Exposition

Student 1: Information giving: You are studying abroad in Russia, and you have decided that
you really need some new clothes. Your host family sister/brother offers to go shopping with
you, and suggests that you check out the Moscow Space Museum Traveling Exposition.
When you get there, you see some cool things, but you need some help. You ask your
brother/sister four of the following questions /bits of information. Your instructor will play
the part of your host family brother /sister. You don’t need to translate word-for-word, just
get your ideas across.

Find out where the shirts/sweaters/jackets are.

Tell your brother/sister that you're looking for shoes/boots.

Ask how much X costs.

Tell your brother/sister your size, and your favorite colors/materials/fabric.
Tell your brother/sister what you like and what you don't like.

Find out where to change dollars to rubles.

SN il e

Shopping at the Moscow Space Museum Traveling Exposition

Student 2: Information getting: You are a Russian host brother/sister for a U.S. student
studying abroad. Your “brother/sister” wants to go shopping with you. You decide to go the
the Moscow Space Museum Traveling Exposition. You ask your brother/sister four of the
following questions/bits of information. Your instructor will play the part of the U.S. student.
You don’t need to translate word-for-word, just get your ideas across.

Ask if your “brother/sister” is looking for anything in particular.

Find out what size/what color.

Ask if the item is for her/him, or is a present (for someone else).

Ask what kind of clothing s/he usually wears ... in winter/to school/for a party.
Ask how much s/he wants to pay.

SN
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Suggested evaluation for Shopping role play:

I. Information Giving (20 points possible: 5 points/bit of information provided)

Scale One: Response appropriate to question — 2 (Not appropriate — 0)

Scale Two: Response comprehensible, with an adequate scope of vocabulary and minimal
errors that do not impede comprehension to a sympathetic listener accustomed to the speech
of students of Russian at this level — 3 points possible.

Appropriate Comprehensible

S W N~

I Information Getting (12 points possible: 3 points possible/each)

Question is appropriate for situation, with an adequate scope of vocabulary and minimal errors
that do not impede comprehension to a sympathetic listener accustomed to the speech of
students of Russian at this level.

AW N =

Total: 32 possible points. May be done as part of a unit test, as a percentage of 100 points
combined with rest of quiz/exam.
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RUSSIAN
Level I (5th Grade) Benchmark:
School & Community/Health

SPEAKING/WRITING

Students completing this unit can give and get basic information about their school day,
including classes taken, likes and dislikes, activities in different classes, and health/illness in
the following contexts:

L. Self-Assessment

Students carry on self-assessment over a period of time, such that the categories or tasks that
they are expected to complete are listed with space for students to check them off as they self-
rate, with date completed (teacher checks off as completed, to0o).

Criteria

Rate yourself in each category using the scale below, for how well you can complete tasks in
Russian (both written, and orally). Include the date on which you complete each task. When
you are ready, ask your teacher to check you off, too.

3 |1 can do this pretty easily
[ can do this, but it’s a little hard for me
1 |Idon't think I can do this yet

Orally/in In Student | Teacher
TASK conversation | writing date date
List my classes at school

and tell which ones I like

Tell where 1 go every day

at school (different rooms)
Tell what I do and what

my friends do in class

Ask someone else what
classes s/he has

Tell at least five things I have
in my backpack

List at least ten things in my
classroom

Suggested evaluation for Self-Assessment: You might use this as a progress indicator,
encouraging students to reassess themselves to reach a target score of 3 for each category.
Alternately, you might use the self-assessment as part of a unit test (as a percentage grade).
Another possibility is to delete the scale included, and make the self-assessment a component
to be graded Complete/Incomplete for this unit.
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RUSSIAN
Level I (5th Grade) Benchmark:
School & Community/Health

SPEAKING

1. Students will show what they can do through performing a role play.

Situation cards:

At the clinic

Student 1: You are working as a clinic aide in Kiev. Today you have a patient who is a foreign
exchange student from the United States. Help him/her to feel more comfortable. Remember:
you don'’t need to translate word-for-word! Just get your ideas across, in_Russian:

Ask questions in Russian to find out at least three of the following bits of information:
Find out what his/her symptoms are.

Ask how long s/he has been feeling this way.

Ask to check his/her blood pressure.

Tell him/her to rest and drink a lot of liquids.

Give her/him a prescription for antibiotics and tell where to fill it.

VW

At the clinic

Student 2: One day during your stay in Kiev, you wake up not feeling too well. Your advisor
takes you to the clinic so the doctor can give you a check up. Suddenly, just when you're
called to go in and talk with a clinic aide, your advisor gets an important call! Not to worry:
you are ready to speak in Russian. Answer the aide's questions, and remember that you don't
need to translate word-for-word! Just get at least three of the following across, in Russian:

Say that you've had a cough for a week.

Say that your stomach hurts, and you have a headache too.

Ask if you will have to go to the hospital.

Ask if you have to pay the clinic right now.

Ask if you can get permission to skip the rest of classes this week.

hdlanlb ol

Suggested evaluation for role plays: See criteria for either Food or Clothing.

Note: You may adjust this format/context for appropriate cultural information as indicated for
your specific classroom situation.
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RUSSIAN
Level I (5th Grade) Benchmark:
School & Community/Health

LISTENING

Students will demonstrate their comprehension of spoken Russian by completing the
following performance-based tasks:

I. Students fill in information gaps on a class schedule after listening to an auditory text.

Scenario: You meet with your advisor at the Russian academy where you will be studying, in
Kiev. Your advisor gives you your schedules so you can prepare for the semester...but some
of the classes have been blotted out! Fill in the classes at the appropriate time and on the
appropriate days so that you can complete your schedule. You will hear your advisor telling
you your schedule twice.

Monday | Tuesday Wednesday Thursday Friday *Russian
8-9:00 Language Language Arts

Arts
9 -10:00 Mathematics Science
10-11:00 | Science
11-12:00 History Mathematics Science Mathematics
12:00-1 History History
1:00-2:00

Note for teachers: List classes to correspond with what your students actually take. The
shaded blocks represent classes the students will hear mentioned, and need to fill in.

II. Students check off the different areas in the school building mentioned, according to a
auditory "description" given.

Scenario: Your advisor tells you that now you'll take a tour of the school building, to help
you find your way around. She has provided you with a list of all the different places in the
building. Check off only the places your advisor mentions in Russian: those are the ones
you'll be expected to know!

library classroom
computer laboratory main office
music room playground
bathrooms school bus stop
gymnasium auditorium
music room lunch room

Note: In the advisor text, you'll include perhaps four or five of the places above We've
included more places to make it easy adjust to suit your students' needs. Places are given in
English, here, because the focus is on students’ understanding of what they hear, rather than
on what they read.

Suggested evaluation for information gap: assign one pointbit of information given.
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Recommended Classroom Activities K-5

Visit to a Doctor — 1*' Grade — Theme: Health

First graders learn about anatomy and what it is like to visit a doctor in Russia. The
vocabulary pertaining to the topic is introduced using pictures. To complement their study of
the topic, they watch a Russian cartoon “Leopold the Cat Goes to the Doctor” (KoT
Jleonoaba uaeT k pauy) and learn a song about different body parts:

Por, HOC, ylIu U riasa, U rJasa.
PyKU, HOTH, IOJIOBa, FOJIOBA.

llles1, rpy Ab, JMBOT, KOJIEHU U CTYIHMU.
He 3a6y 21b, KaK Ha3bIBAKTCSI OHU.

Next, students, working in pairs, perform a role play centered on a visit to the doctor. The
teacher helps students to prepare for their task by modeling the role of the doctor, asking the
class related questions about the state of their personal health, and modeling other activities
that might occur in a doctor’s office (such as taking the patient’s temperature and blood
pressure). The class as a whole (or individual volunteers) brainstorms possible answers for the
doctor’s questions, and follows the doctor’s directions (given in the form of commands). The
teacher also models prescribing medicine (candy) for the patients (which students enjoy very
much!). The students then perform the role play in pairs, taking turns being the doctor and
the patient as the teacher moves around the room giving feedback and guidance as needed.

The Russian Family — 2™ Grade — Theme: Family & Friends

While studying the topic of “The Family,” students in the second grade are introduced to
new vocabulary through pictures and photographs. Next, the class reads a Russian folk tale,
“Penka,” views Russian cartoons, “Bape}ka” and “O6e3bsHku,” and views a fragmen[ about
the Russian family from the movie “Russia”. They observe Russian family members in the
photographs and the movie, paying attention to their ways of relating to each other. The
teacher also provides necessary information about the structure of the Russian family and
family roles. Using their own experience, students discuss family structure in the United
States and the role each member plays. As a final activity, each student draws his/her own
family tree, labels it in Russian and then presents it to the entire class.

New Year’s Celebration in Russia — 3" Grade — Theme: School & Community

Students in the third year Russian course spend four to five weeks before Christmas
learning about the Russian New Year celebration. To assist in learning about the history and
traditions of this event, they watch several Russian movies and cartoons (*Mopozsko,” “Hy,
noroaul,” “YMka,” “IlleskyHunk”), learn authentic games, poems and songs, read the Russian
folk tale “Crerypouxa,” and read other materials in Russian and English. Students then
compare and contrast what they have learned about the Russian New Year celebration with
their experience of celebrating the New Year in the United States.

n

The class makes preparations to hold the New Year celebration during school, before
Christmas vacation. Prior to the celebration, they design and create greeting cards,
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invitations, and decorations for the Christmas tree. An important part of the Russian New
Year celebration is the carnival, when all children dress in special costumes. Costumes may be
made in school, or independently at home (as time and resources permit). When all
preparations are complete, the students gather around the Christmas tree to play games, sing
songs, and dance. Students also hear traditional stories, such as those about about Grandpa
Frost and his granddaughter, the Snow Maiden (symbols of the Russian New Year celebration
who bring gifts for all). This provides a foundation for discussing the stories and customs
different cultures bring to celebrations around the world.

Grocery Shopping — 3" Grade — Theme: Food

When the topic “Grocery Shopping” is presented in the third-grade Russian class, the
students practice new vocabulary and word expressions by drawing food items and playing
with plastic toy food. Using pictures and photographs, the teacher provides them with
cultural information regarding grocery shopping in Russia, telling how and where people in
Russia buy groceries. In addition, the teacher introduces students to Russian currency.
Students brainstorm as a class, discussing how people go grocery shopping in the U.S. and
how customs may differ. Students also compare and contrast Russian and U.S. currencies
(color and size of bills and coins, for instance). Students recreate the atmosphere of a grocery
store in Russia, using toy food, drawing grocery items, designing and making price tags, and
drawing play money. Next, students write down grocery lists and go grocery shopping in the
form of role play.

Folk Tale “Kos060k” — 4™ Grade — Theme: Environment & Nature: Animals

In order to work on developing reading and writing skills in the fourth grade Russian
class, students read the famous Russian folk tale “Kosio6ok” and use the folk tale as a basis for
creating their own handmade folk tale ‘books’. Students start by reviewing the main characters
with the teacher, becoming familiar with new vocabulary, and learning to recognize and use
specific grammatical structures which they’ll need to make their own books. They also
memorize the “Koso60k” song (to present later, through a folk tale dramatization). The class
discusses the main characters in “Kos1o60k,” focusing on physical appearance and personality
characteristics. Students then compare and contrast the Russian folk tale with the folk tale
“The Gingerbread Man.”

Students use a template (teacher-created) when making their own folk tale books. First,
students create a cover for their books and then working on each page individually, using the
original book at a model to follow. The text may be either copied by hand or written on the
computer. Next, students draw pictures on each page to illustrate that page’s text. Last, all the
pages are ordered, and stapled together. The book is ready. (For higher levels of language
study, you might like to have students individually or in groups write and illustrate simple
stories of their own, based on real or imagined events. This will involve several stages,
including brainstorming as a class, first draft, peer editing, teacher input, revisions, etc.)

Last, students practice reading “Kosio6ok” aloud, in sections. They present the folk tale
orally through dramatizations, using puppets or playing the main characters themselves. The
play is presented to the lower level students of Russian.
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Visit to Moscow — 5" Grade — Theme: School & Community: Travel

Fifth grade students are introduced to the unique characteristics of a Russian city through
a role play excursion to Moscow. To prepare for their trip, students learn about weather
conditions in Moscow, and make a list of things (appropriate clothing, among others!) to bring
with them. Pictures and photographs give students a chance to become familiar with the
buildings and other places of interest in Moscow, after which they can make a list of
altractions to explore once they've arrived. Next, the class learns how to read a map of
Moscow in order to plan out their itinerary. Bus schedules are an important part of planning
transportation for the class trip! The final step before departure is the movie “Moscow and
Leningrad.”

Students also look for differences and similarities between Moscow and their own
hometown. To complete this unit, each student draws a map of a city (real or imagined) in
which s/he would like to live, labels major places of interest, and presents the map to the class.
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Appendix 1. Recommended Authentic Materials

Year K/1

* Stories and fairy tales ® Cka3KH H pacCKa3sl

Penxka (in English and Russian)

Kypouka Pgb6a (in English and Russian)
Kosobok (in English and Russian)

Maina u mensens (in English and Russian)
Tpu mensens (in English and Russian)
baba fra (in English)

Martpermka (in English)

* Games * Urpsr

Pyueex

3aHHbKA, MOILISIIH
XoJonHo, ropsg4o
T'ycu-rycu

3ampn

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

A. bapro “Mumxka”, “Maunk”
C. Mapmak “Mau”
V. Mayakovskiy “A book full of animals” (in English)

* Songs and music ® I[lecHn u My3bIKa

Muika ¢ KyKJIoH...

Ilycrtp Beceraa Oyaer cosHLe
Llobpsri kyK

2Kuin y 6abycH ...
MaJteHbKOH eJI0YKE ...

* Cartoons ®* MyabTHIbMBI

Obe3psgHKH (dacTpl, 2)
Bapexka
Kopabink
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Year 2

* Stories and fairy tales ® CKa3KH H pacCKa3sl

LlapeBHa-tarymika (in English)

Ho-myusemy Beserso (in English)
TI'ycu-nebenn (in English)

Bouik u cemepo ko314t (in English)

Jluca u 3a4n (in English and Russian)

CyreeB “Cionernok” (in English and Russian)
Peter and the Wolf (in English)

V. Oseyeva “Kind little mistress” (in English)
K. Chukovsky “Little chick” (in English)

* Games * Urpsr

Kapapai
Jloto
HrpeI co ciioBamu 1 MI4OM

* Poems for reading and memorization * CTaxu 419 YT€HHST H 3ayYHBAHASI

A. baptro “Batika”, “beraox”, “CioH”
C. Mapmak “A30yka” (Ha BbIOOD)
Ierymok

* Songs and music ® I[lecHn u My3bIKa

C. Muxainkos “Ilecerka apy3sett” (MbI enem, enem, eieM ...)
A Ha CKpHIIOYKE HIPA ...

Bapariex

Hoxxnuk

C. IIpokogreB My3piKa

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

Peter and the Wolf (in English)
Ho-myusemy BesieHbIO (M/ Q)
Bouik u cemepo ko314t (M)
Martperku (M)

T'HomukH (M)

Hy, noronu! (m)

TI'ycu-1ebenu (M)
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Year 3
* Stories and fairy tales ® CKa3KH H pacCKa3sl

Autenbkuit iBetouek (in English)

CHerypouka (in English)

Tepemok (in English and Russian)

Moposko (in English)

Pycckne HapoaHble cka3ku Ha BbIOop (in English and Russian)
Yellow Beak

V. Suteyev “The little dog who forgot how to bark”, “Bobby’s day”,
“Who was that who said “miaow”?” (in English and Russian)

* Games * Urpsr

Kitaccuku

CkakajKu

Jloto

HrpeI co ciioBamMu 0 MII0OM
llenymika MartBert

* Poems for reading and memorization * CTaxu 419 YT€HHST H 3ayYHBAHASI

TiorueB “3uma Heaapom 3iuTCcA...”

C. Mapmiak “KareHnapp”

10. TyBum “OBormu™

K. Yykoscku#t “Mornonsip” (in English and Russian)
Llex Mopo3

* Songs and music ® I[lecHn u My3bIKa

AHTOIIKA

Ky3Heunk

Bo noje 6epesa crodia

Crsr ycraible HTpYIIKH

11, YatikoBckuii “BpemeHa rona”, “lllenxkyHuuk”

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

AJteHbKHI 11BeTOYeK (M/ )
CHerypouka (M)

Tepemok (M)

Moposko (in English) (¢)
lBenannarte mecsaues (M/¢)
HlenkyHunk (M)

Kormiknn nom (m)

Tpoe Ha ocTpoBe (M)
Yebypaiika (M)

Iyraso (m)

Hy, noronu! (M)
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Year 4

* Stories and fairy tales ® CKa3KH H pacCKa3sl

LiBeruk-cemunBetHk (in English)

Pycckue HaponHsie cka3ku Ha BpIoop (in English and Russian)
Paccka3sbl pycckux nucartejert Ha Bpioop (in English and Russian)
Paccka3br o pycckoit ucropuu (in English)

M. Gorkiy “The little sparrow” (in English)

* Games * Urpsr

HMamku
Lugpopoe 10t0
HrpeI co ciioBamu 0 MI40OM

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

C. Ecerurn “beias 6epeza”

C. Mapmak H3bpaHHOE

A. bapro H36panHOe

B. Magxosckuti “Yro Takoe xopouio H 4To TaKoe 1j10xo”’ (H36paHHOeE)

* Songs and music ® I[lecHn u My3bIKa

YyHra-4aHra

Yib16ka

OpaHxxeBas MeceHKa

11, YatikoBckuii “JlebeauHoe o3zepo”

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

One day in Moscow school (in English) (¢b)
Moscow (in English) (¢b)

Petr Tchaikovsky

Petr Tchaikovsky “The Swan lake” (fragments)
Bappapa-kpaca, nmmHHAag Koca ()

Buraau-Ilyx (M)

Hy, noronu! (m)
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Year 5

* Stories and fairy tales ® CKa3KH H pacCKa3sl

A. C. Ilymkur Cka3ka o MepTBOI HapeBHe H ceMH boratblpsax (in English and Russian)
Pycckne Haponnblie cka3ku Ha BpIOop (in English and Russian)

Paccka3sbl pycckux nucartejert Ha Bpioop (in English and Russian)

Pacckasbr o pycckoit ucropuu (in English)

Pacckasbr o reorpaguu Poccun (in English)

* Games * Urpsr

Illaxmater
Hrpel co citoBamu (KpoccBOpIbI)

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

C. MuxanxkoB  Tpuauate 1iectb H N9Th
I'pann
Lupk
Korsra
. Xapmc BeceJiblH cTapHUOK
Ilpogheccop Tpy6oukuH u pedaTa

* Songs and music ® I[lecHn u My3bIKa

Bwmecrte Becesto maratp mo npocropam
Kanunka

Karrora

Mycoprckuit “KapTHHKH ¢ BBICTABKH~

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

Russia (in English) (¢)

Leningrad (in English) (¢b)

Moscow (in English) (¢b)

Kremlin (in English) (¢b)

Bacunuca llpexkpacras (¢p)

KoposescrBo kpuBbIx 3epka ()

Buneosanucu nporpamm H TpaHCIALNHH ¢ PYCCKOIO TeJICBHACHHS
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Year 6

* Stories and fairy tales ® CKa3KH H pacCKa3sl

H. Hocos “2Kupas nvrana”, “3arefiHukn” (B COKpalleHHH)

B. OceeBa Paccka3spl Ha BEIOOD

Pycckne Haponnblie cka3ku Ha BpI6op (in English and Russian)
Pacckasbl o pycckoit ucropuu (in English)

Pacckas3br o reorpaguu Poccun (in English)

Paccka3sbr pycckux nucaresert Ha Bpioop (in English and Russian)

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

C. MuxaakoB A 4toy Bac?
Baxwubrit 1eHp
Mos yuna

C. Mapmak Xopolni 1eHb

P. Ce¢p Moti nerp

* Songs and music ® I[lecHn u My3bIKa

Yemy yuar B IKoJIE
4 mararo mo Mockse
Toybo¥ Baroxn

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

Hesnatika (M)

llpukmovyennsa bypaturo (¢p/m)

Mappsa Hekycauna (¢p)

Buneosanucu nporpamm H TpaHCIALNHH C DYCCKOIO TeJICBHACHHS
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Year 7

* Stories and fairy tales ® CKa3KH H pacCKa3sl

H. Hocos “Metpo” (B coKpatieHHH)

Pycckne HapoaHble cka3ku Ha BbIOop (in English and Russian)
Pacckasbr o pycckod ucropuu (in English)

Pacckas3br o reorpagun Poccun (in English)

Paccka3spl pycckux nucareser Ha Bpioop (in English and Russian)

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

C. MuxankoB Ilpo Mumo3y
XpycraspbHas Basa
IHox HoBbIH rOa
Yy necHble Tab1eTKH
Doma
OnHa pugpma
u3 P. Ceqpa 4 cam
. Xapmc BpyH
HBan HpaHbI4 camoBap
“Becestple yHXH”
B. Magkosckuii “4ro TaKoe Xopouo H 4T0 TaKoe II0X0”
Ipuriamaro B BOCKDECEHBE. ..
IHoptper

* Songs and music ® I[lecHn u My3bIKa

Ilyctp beryT HEYyKITIoXE...
Beicora (B. Beiconkuti)

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

Ckaska o nape Cairane (¢p/m)

KoHnek-ropbyHok (M)

OroHb, Boa H MeaHbIe TPYOBI (¢h)

Maubiar u Kapiicor (M)

Cepag merika (M)

Buneosanucu nporpamm H TpaHCIALHH C DYCCKOIO TeJICBHACHHS
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Year 8
* Stories and fairy tales ® CKa3KH H pacCKa3sl

H. Hocos “Murnknna kama”, “Tyk-TyK-TyK”’ (B COKpaIllcHHH)
Pycckne HapoaHble cka3ku Ha BbIOop (in English and Russian)
Pacckasbr o pycckod ucropuu (in English)

Paccka3sbr o reorpagpun Poccun (in English)

Pacckasbr pycckux nucaresied Ha Bbioop (in English and Russian)

* Poems for reading and memorization * CTuxu 419 YT€HHST H 3ayYHBAHASI

C. Muxankos Becesblti TypucCT
Iporyika

A. bapro Ilpo Eropa

u3 P. Ceqpa 4 cam

B. Magkosckuti Kem 6b1Th?

b. 2KurkoB Ilucbmo

* Songs and music ® I[lecHn u My3bIKa

Kapromika

Y noxona ects Ha4as10
Ilecenka Kpachoit lllanoyku
Eciu ¢ apyrom Bbiiies1 B myTh

* Cartoons and movies ®* MyabTaIbMBI H QHABMBI (M/P)

Crapuk Xorrabbry (¢p)

Canko ()

Pycian u Jlioamuna (¢)

Ilpa3nauk HermocymaHus (M)

Epanaur (Ha Bb160op)

Buneosanucu nporpamm H TpaHCIALHH ¢ DYCCKOIO TeJICBHACHHS
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Appendix 2. Recommended Poems for Reading and

Memorization

Mumka

Yponutu muniky Ha noi,
OropBajin MHIIKE J1A1ly,
Bce pasHo ero He bpolty -
Ioromy 4ro oH XOpoLIHH.

Maauk

Hama Tang rpomko niayer:
Yponuna B peuky maunk!

- Tuirre, TaHe4ka, He IJIAYb!
He yroner B peuke ma4.

brruok
Hner 66190k, Kagaercd,
Banbixaer Ha xony:
- Ox, T0CKa KOHYaeTcs -
Ceruac g ynany!

Cion

Cnartps nopa! YcHy1 ObIYOK,
Jler B KOpobKy Ha OOYOK.

CoHHBIH MHIILIKA JIET B KPOBATH.

ToJIbKO CJIOH HE XOYET CIATh:
To/10BO¥ KHBA€ET CJ/IOH,
OH cJIoHHXE HIJIET IOKJIOH.

3alika

3alKy 6pocH/Ia X03sHKaA.
IHon noxnaem ocrajics 3aHKa.
Co ckaMeHKH cJj1e3Th He MOT,
Becb o HHTOYKH IPOMOK.

Bopobert

Bopobeti mo syxune
IpbIraer v KpyKHTCA.
IepbIkH B3bEPOLIHIT OH.
XBOCTHK pacryIlHII.
IHorona xopouas!
Yui-yuB-uui!

H3 Aramm bapro

IIpo Eropa

MBI oTnipaBIgeMcs B IOXOI,
B necy nasnauen coop.

- boroch, moroma mmoaBenaer!-
Bosnyercs Erop.

OH 3BOHHT B 0I0pO HOrOIBI:
- Kak, ropapuinn, nena?
T'oBopsr B 610po moroasl:

- [IBaauatp rpanycoB TeIa.

CoJiHLIE CKPBUIOCh HA MHHYTKY -
OH Hcryrad He HA IIYTKY.

OH 3BOHHT B 0I0pO HOrOIBI:

- CKOJIBKO IpaaycoB B TeHH?
T'oBopsr B 610po noroasl:

- Mapunk, 60/1bIlIe He 3BOHH!

OH beper ¢ cobo¥ anTeuky,
Moutotok, ¢yhakiKy, cBeUKy.
lanky - 1a3uTh 10 ropam,
Xireba neJibIH KHJIOTpaMM,
IlepounHHBIH HOXHK, (ITKKY,
Onesio H pybaliKy.

Ha tpage poca,

B yamre nTaybH roJioca...

Hawm kazaiock - BOT MbI BXOTHM
B nepBobbITHBIE JIECA.

Mbr1 npoia 3e1eHbIM 60pOM,
Ha onymke cnesn xopom.
-OH, pebsTa 3aKpHYaIH. -
Iocmotpure, uro ¢ Eropom? -

Her, Eropy He noercs,
OH ycrai, ensa IJeTercd,
OH mraraet HeBeCeJIbIH,

Y Hero melok TIXKeJIbIH.

Mpr ckazanu: - OTI0XHH,
Ca1p mox 1epeBoM B TEHH.
MbrI Tebe ocTaBHM KapTy -
TbI TOTOM HAC IOTOHH.
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Ceis Erop ® BBIHYJI (QIATY:
- Ha MHHYTKY 4 OpHIIATY.

OH npocHycs... TummHAa. ..
Ilecns 6oib1Ie HE CIIBIIIIHA.

Y Hero B pykax JIHCTOK -
IlyTp yKa3aH Ha BOCTOK.

Bcee yuumn , otpsn naneko.
Horngnen Erop BoKpyr:
-Tyr coBceM H HET BOCTOKa,
TosibKO ceBep ecThb H IOr.

Yxe uersipe aHg noapsn
Bcee npo Eropa rosopAr:

Kpacora! Kpacora!

MbI Be3eM ¢ cobo¥ KoTa,
Yuxkuka, cobaKy,
IlerpKy-3a0H4KY,
Ob6e3psny, nomyrad -
Bor komnanns kakas!

kkok

Jlexxaa Ha MOJIKe,
Crosta Ha oJIKE
CJIOHBI H CODAaKH,
Bepb.ronsr v Bo/IkH,
Ilymmucrere KOLIKH,
I'ybnbIe rapmollKH,
H ytKH,

H nynkn,

H KyKJIBI-MaTpEeLIKH.

KKk

I'ne xe connye?

Yro ciayunnoce?

Lenpnii nenp Teyer Boxaa.
Ha nBope takas ceIpocrs,
Yt0 He Bplinels HUKYAA.

koK

- D10 uro?

- Oro IIUPK HIAITHTO ! -
Hurepecno!

Hurepecno!

Bce xorar ciona nonactb!

Bocrok om criyran ¢ ceBepom!
IHimenuny cnyran ¢ kiepepom!

Co cBOHM OOJIBIIIHM MEIIKOM
Ere-ene men nenikom

H cepantpli, H XpOMOH
Io3>xe Bcex npuiies 10MOH

Korna yenoBeky
JIBeHAamIIaATBIH o,
Ilopa emy 3HaTs,
Yro Takoe IIoXou.

H3 Cepres MuxajikoBa

IllymuoO, Beces1o H TECHO -
Herne 610Ky ynacrs!

koK

1Lt 60/1bHOIO Ye10BeKa
Hy>xeH Bpau, Hy>kHa anTeka.
Bxonuiip - yHCTO H CBETIIO,
Berony mpamop u crekiio.

3a cTeK/ToM CTOAT B MOpsaKe
Ck19HKH, OAHKH H T'OPIIKH -
B HHX Tab/1eTKH H 00J1aTKH,
Kanm, masn, nopouiky.

MpI ceronHs He GOJIbHPI,
Ham s1iexapcrBa He Hy XHBI.

kkk

B marasune Kak B Jiecy:
Mo>XHO TyT KynHTb JIHCY,
Jlomoyxoro 3aH40HKa,
CHexxHO-0e10r0 MbIIIOHKA,
THonyra#tuukoB 3¢JIeHbIX-
Hepa3siyyHukoB Bir0OI€HHDIX.

MpI1 He 3HATH, KAK HAM OBITh!
Yro e BpiOpaTe? YTO Kymuth?
- Her 11 pprkero meHka?

- K coxaseHpo, HeT moka!

koK

HHocTpaHHBIE TYPHCTEI
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Ha yriy aBrobyc xayT.
lo-¢ppaHLy3cKH OYeHb YHCTO
Pasrosop onu Benyr.

Moxer ObITh, He HO-(PaHIIY3CKH,
Ho yx rouno - He no-pyccku!

llo/xeH Kaxabli yUeHHK
H3yyarp yyxoH g3b1k!

koK

CHer KpyKHTCH,

CHer JTOKHTCH -

CHer! CHer! CHer!

Pansr cHery 3Bepp u NTHIIA,
U, koHeuHO, yesr0oBek!

kkok

YV Mmeng omarb:
Tpunnarts mmectb H ISTh!

03a604€HHO H XMYPO

A Ha rpanycHHK CMOTpIO:
I'me Mos Temmeparypa?
Ilouemy 4 He ropro?
Ilouemy g He 60IbHOH?

S 3noposbsri! Yro co MHOH?

koK

Y mens nevasibHbIH BHIT -
T'osroBa most 60.tHT,

A yuxar, g OXpHIL

Yro rakoe?

Dro - rpunn!

He pymsnbni rpu6 B siecy,
A noranbni rpu6 B HOCy!

koK

Ob.1aka, obj1aka -
Kyuepsssie 60ka,
ObJ1aka KynpsBble,
Llesbre, nbIpsBEIE,
Jlerkue, Bo3nyLIHbIE -
Berepky nociynisele. ..

kKK

Loporue mon neru!

A nuiy BaM DHCbMELO:

A npoury Bac, MOHTe yaile
Bammw pyku u mno!

Hy>kHO MBITbCS HEIPEMEHHO
Yr1pom, Beuepom u nHEM -
Ilepen kaxnoro enoro,
IHoce caa u nepen caom!

OBoimwu

Xossitika onHaXxapl ¢ 6a3apa NpHUIILIa,
Xoasiika ¢ 6azapa 10MOH NpHHec1a:
Kapromky, kamycry, MOpKOBKY, F'OpPOX,
IHetrpymky u ceexkity. Oxl!.

Bor oBomu criop 3aBejin Ha cToJie -

Kro jsiyuine, BKycHer H Hy>XXHEH HA 3¢MJIe:
Kapromxa? Kanycra? Mopkoska? [ opox?
lletpymxka nip cBexna? Ox!..

Xossiika TeM BpeMeHeM HOXHK B35J14
H HOXHKOM 5THM KPOIIHTb HAYAJ14:
Kapromky, kamycry, MOpKOBKY, F'OpPOX,
IHetrpymky u ceexkity. Oxl!.

HakpbpiTbie KpBIILKOIO, B IyIIHOM I'OPIIKE
KHH@JIH, KHIICJIH B KDYTOM KHIATKE!
Kapronika, kamycra, MOPKOBKA,TOPOX,
lletpymka u ceexa. Ox!..

H cyn osomHOH okaszajicd He mIoxX!
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Hpan HpaHbr4y camoBap

OBLT My3aTblH caMoBap,
TPEXBEAEPHBIH CaMOBap.

B HeMm Kavayics KHISITOK,
Da3bAPEHHBIH KHIIATOK,
JIHJICA B YallIKy 4Yepe3 KPaH,
yepe3 AbIPKy IPSIMO B KPaH,
IOpSMO B YAIIKy 49epe3 KPaH.

Yr1pom pano monomrern,

K caMoBapy MOAOILEI,

asansg Iersa monormet.

Uang Ilerd roBopHT:

- Jlati-ka BbIIIbIO, - TOBOPHT, -
BBIIIBIO a0, - TOBOPHT.

K camoBapy nonomiia,
rerd Karg nonomiia,

€O CTAKAHOM MOAOILIA.
rerd Karg roBopHur:

- S, KOHEeYHO, - TOBOPHT, -
BBIIIBIO TOXE, - TOBOPHT.

Bor u nenymka npumes,
OYeHb CTApEeHbKHH NPHIIEI,
B Ty(Qp/1IX AeymiKa IpHIIeJL.
OH 3eBHY.JI H TOBOPHT:

- Beinuts passe, - FOBOpHT, -
Yaro pa3se,- TOBOPHT.

Tyr 1 6aby1ika npHuia,
OYeHb cTapas IPHIIIIA,

Jazke ¢ 1aJI0YKOH MPHIIIA.

H, nonymas, roBOpHT:

- Yro s1H, BBIIHTH, - TOBOPHT,-
4TO JIH, YaI0, - TOBOPHT.

H3 Jlanunina Xapmca

HBan HBaHBIY caMOBap

Bapyr nesuyonka npubexaia,
K camoBapy nozabexaa -
3TO BHYYKa NPHOEXAJIA.

- Hanupatite! - roBopHr,-
yaliky 4dasd, - TOBOPHT, -

MHe 110¢J/1a1e, - TOBOPHT.

Tyt u 2Kyuka npubexaa,

C komko# Mypko# npubexala,
K camoBapy npubexaina,

4T00 HM JaJIH C MOJIOKOM,
KHIIATOYKY C MOJIOKOM,

C KHIISITYEHDBbIM MOJIOKOM.

Bapyr Cepexa npuxonui,
HEYMBITbIH MIPHXOIHI,
BCEX OH MO03XK€ MNPHXONHII.
- llonapatire! - roBopHT, -
Yamiky 4as, - TOBOpHT, -
MHe 11000JIb1lE, - TOBOPHT.

Hak1oH1H, HAK/TOHSTH,
HAaKJIOHSJIH CaAMOBap,

HO OTTyJa BbIOHBAJICS
TOJIBKO 1ap, 1ap, nap.
Hak1oH1H, HAK/TOHSTH,
OyarTo WiKar, HIKAal, IKafl,
HO OTTYAa BBIXOIHJIO
TOJIbKO Kall, Kall, Kail.

CamoBap HBan HpaHbru!
Ha crosre Hpar HBaHpru!
Bouoror Hpan HpaHbrd!
Kundarouky He naer,
Orro3naBHIHM He A4€T,
JiexkeO0KaM He JaeT.
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2Knnu B kBapTHpe
Copok yerslpe,
Copok yeTsIpe BECEJIbIX YHXKA:
Yux - cynomolika,
Yux - 10;10MOHKa,
Yux - oropoaHHK,
Yux - BOO0BO3,
Yux - 32 KyxapkKy,
Yux - 32 X034HKY,
YHox - Ha MOCBIIIKAX,
Yux - TpyOOYHCT.

Konuus pabory,
bpanuce 3a HOTBI
Copok 4yeTsIpe BECeJIbIX YHXKA:
Lpy>xkHo urpanu:
Yux - Ha posiie,
Yux - Ha numodae,
Yux - Ha Tpybe,
Yuxx - Ha TPOMOOHE,
Yux - Ha rapMoHH,
Yuxx - Ha rpeOeHKe,
Yux - Ha rybe!

- BbI 3Haere?

- BbI 3Haete?

- BbI 3Haete?

- BbI 3Haete?

Hy, koneuro, BbrI 30aere!
ScHo, uTo BbI 3Haere!
HecomHuenHO,
HecomHuenHoO,

Brr 3HaeTe!

- Her! Her! Her! Hert!
MpbI He 3HaeM HHYETO,
He cibrxaiu HEYETO,

He cipixaitn, He BHOAIH
U He 3Haem HHYETO!

- A BbI 3Haere, uyro Y?

A BbI 3Haete, uro [IA?

A BbI 3Haete, uto I1bI?

Yro y mansr Moero

bsr1o copok ceiHOBeH?
Bb110 copox 310poBEHHEBIX -
U He nBannars,

H He Tpuanars, -

Posro copoxk ceiHOBer!

Becesrpre unxxu

E3muan Bcem momom

K 396mKam 3HaKOMBIM
Copok yeTbIpe BeCeJIbIX YHXKA:
Yuxx - Ha TpamBae,
Yuxx - Ha MOTOpe,

Yux - Ha TeJere,

Yux - Ha Bo3y,

Yuxx - B Tapataiike,
Ynok - Ha 3aI9TKAaXx,
Yux - Ha oriobe,
Yux - Ha nyre!

BpyH

- Hy! Hy! Hy! Hy!
Bpems! Bpews! Bpes! Bpers!
Eme nBannarp,

Eme tpunnars,

Hy, ewie tyna-crona,

A yX COpoK,

Posro copok, -

Dro npocro epyHnaa!

- A BbI 3Haere, uto HA?
A BbI 3Haete, uro HE?
A BbI 3Haete, uTo BE?
Yro Ha HeOe

Bmecro cosnna

Ckopo 6yner xKosieco?
Ckopo byzer 30Jj10T0¢€ -
He rapeika,

He nenenika, -

A 6osb1i0Oe Kos1eco!

- Hy! Hy! Hy! Hy!

Bpems! Bpews! Bpes! Bpers!
He rapesika,

Hy, nenemika

Hy, ewie tyna-crona,

A yX eclH KOJIeco -

Dro npocro epyHnaa!
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- A BbI 3Haere, uro [[0?
A BbI 3Haete, uro HO?
A BbI 3Haete, uro CA?
Yro no HOCa

Hu pykamm,

Hu HOramu

He nocrarb,

Yro no HOCa

Hu pykamm,

Hu HOramu

He noexarp,

Ha canazoukax Boions
brictpo noxa ropy Jieret.

Ha oxorHHKa Bosond
Tloy1HBIM X0D0OM HA/IETEL

Bor oxorauk m Bosrong
Ha camazoukax cundr,
brictpo noxa ropy Jier4r.

Ha cobauky Haneren.

Bor cobauka,

H oxoTHHK,

H Bosong

Ha camazoukax cundr,
brictpo noxa ropy Jier4r.
Brictpo moxn ropy sersr -
Ha nucuuky Haneresn.

He nonperrars,
Yro 10 HOCa
He nocrarp?

- Hy! Hy! Hy! Hy!

Bpems! Bpers! Bpes! Bpers!

Hy, noexars,

Hy, nonpeirars,

Hy, ewie ryna-crona,

A gocrarte ero pykamH -
Aro npocro epyHnaa!

Kak Bosioas 6sIcTpO mOJ TOpy JeTea

Bor ucruka,

H cobauka,

H oxoTHHK,

H Bosons

Ha camazoukax cundr,
brictpo noxa ropy Jier4r.
Brictpo moxn ropy sersr -
H Ha 3atina HateTeH.

Bort u 3a4q1,

U nmucnuka,

H cobauka,

H oxoTHHK,

H Bosons

Ha camazoukax candr,
brictpo noxn ropy Jier4r.
Brictpo moxn ropy sersr -
Ha menBens naxeresu!

H Bojions c Tok moppl
He karaercs c ropbl.

YnuBuTespHAS KOIMKA

HecyacrHag Korka nopesaJia Jiaiy, IllymMuT, H KpHYHT, H HA KOLIKY IJIS/IHT.
CHAHT H HH IIary He MOXET CTYIIHTb. A KollKa 0T4acTH HAET 110 AOPOrE,
CkopeH, 4ToObI BBICYHTD KOLIKHHY JIAILY, Oruactd 1o BO34yXy MIABHO JIETHT!
Bosanyrabre mapuks Hano KymHTb!

H cpa3zy crosmuicg Hapon Ha Aopore,
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2Kuit Ha cBeTe CTapHYOK

Becesblii cTapa49oK

Masenbkoro pocra, A yBHIII CTpEKo3y,
H cmesica crapayok CrpaniHo paccepanicd,
Ype3BbIYaHHO IPOCTO: Ho or cmexa Ha TpaBy
“ Xa-xa-xa Tak u noBaIHJIC:
Jla xe-xe-xe, “ I'bI-r'bI-I'BI
Xu-xu-XH a ry-ry-ry,
a byx-6yx! TI'o-ro-ro
Ly-6y-6y a 6ax-6ax!
la be-6¢-0e, O#, pebsra,
JHHB-THHB-THHB He mory!
la Tprox-tpiox!” O#, pebsra,
Ax, ax!”
Pa3s, yBung nayka,
Crpamno uenyrasics,
Ho, cxBarusiiirce 3a 60Ka,
I'pomko paccmestics:
“ Xu-xu-xu
la xa-xa-xa,
Xo-x0-x0
a ryab-ryap!
T'u-ru-ru
la ra-ra-ra,
TI'o-ro-ro

,)J

la 6y1p-6y1b

Ilpogpeccop Tpyb6ouKHH H pebATa

IIpogeccop: pacckaxxure 060 BceM.
- BapaBcrBytite, pebsrtal
- BapaBcrBytite, pebsrtal IIpogeccop:
- 3apaBcrByiite, pebaTal Tuxo! Tuxo! Tuxo! Tuxo!
He IIyMeTb H He KpHYaTs!
Pebgra:

- Bapacre, npogeccop!
- Bapacre, npogeccop!
- Bapacre, npogeccop!

3anaBatiTe MHE BOIPOCHI,
s BaM OyZy OTBEeYars.

Pebsara:
- Yro takoe 6eremor?

IIpogeccop: - I'me moctpoen nenmeia?
JlaBHO MBI He BCTPEYAaJIHCB, - I'me y rycerumsl por?
JAaBHO MbI HE BH/IAJIHCh, - Oryero ropur 6eH3HH?
JaBHO HE M0NaaaIHCh - Ilouyemy setaer myxa?
Apyr Apyry Ha IJIa3a. - llouemy XyxKuT Komap?

bBbu1 g1 Bo @paHnnm,
ObLT H B Hramw,
ObLT H B AMEpHKE,
ObLT 1 onaJee.

Pebsra:
Pacckazxure HaM 06 3ToM,
PpacckaXXuTe HaM O TOM,
PpacckaxXure, pACCKaxHTe,
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- Ilogyemy B mycreiHe cyxo?
- Ilogyemy 3em/19 Kak map?

Ipogheccop:
Ilpekparture 5T0T KpHK!
4 npogheccop, g crapuk,
A ¢ rajexeM He B JIalLy,
g OT KpHKA yIrazay.
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Pebsra:
- Tuxo!
- Tuxo!
- Tuxo!
- IlIa!

Moi¥i BeceJIbIH, 3BOHKHEH MSU,
TsI Kyna nomyaacs BCKadp?

Bor noprges, naapro u nuigna.

leHp y nanbl BbIXOIHOH.
He ymesr ceronns nana,
3Haunt, 6yaeT oH co MHOH.

Yro MbI HBIHYE T€/1aTh OymeM?
Dro BMecTe MbI 0OCYIHM.
C4ny K nane Ha KpOBATh -
Bynem Bmecre 0bcyxaars.

- A moka, -cKa3aja MaTh, -
He niopa 11 Bam BcTaBatp?

- Xopomo! Cetiuac Bcraem! -
OrBeyatd MbI BIBOEM.

Mbr1 oneTer H 0OYyTBhI.

MbI IOOpHIIHCH B ABE MHHYTBHI.
(Yro kacaercs OpuThS -
bpuiics nana, a e /)

Mbr1 noctesib yopaiu camH,
Bmecre ¢ mamod nutn ai.
A moroM cKa3ajid Mame:

- llo ceunanps! He ckydat!

Ilepen nomom Ha CanoBok
CeJtn MBI B TpOJLICHOY C HOBBIH.
H3 oTKppITOrO OKHA

Bes Canosas Buana.

A mOTOM MBI IPOKATH/IHCh
Ha mainHe j1erKoBoOH.
A mOTOM B METPO CITYCTHJIHCD

Ipogheccop:
A cuxy ensa apimal
Brerca korunk 60ponsl,
JaHTe MHe CTAKaH BOIBL

H3 Camynia Mapmaka
Mgu

KeurrbiH, KpacHbIH, ro1y00H,
He yrnarbca 3a Tobow!

Xopomu# neHp
U nomyasrce nox MOCKBOH.

A moroM cTpeJisid B THpe

B neonapna necarb pas.

nana - mecrTb,

A 4 - yeTsIpe,

B 6proxo, B yxo, B106 u ria3!

T'onyboe, roayboe,
T'oy60e B 5TOT A€HD
bbr1o HeO0 Han MockBoro,
H B canax usesia CHpeHb.

MbI nporuuch 10 30010apKy.
TaMm KOpMHJIH CTOPOXa
Kpokonnia u necapky,
AHTHIIOIY H MOpXa.

Ilokarasics g Ha IOHH -
Dro MasicHbKHE KOHH.
Esnui npsamo v Kpyrom
B rapanraiike u Bepxom.

MHe u name cTaio X)apko.
MBI paccrasiii, KaK BOCK.
3a orpanort 3oonapka
OTbICKaJIH MBI KHOCK.

H3 cepebpsHoOro KpaHa

C mymMom OpbIZHYJIO CHTPO.
MHe nocTajiock N0JICTAKaHa,
A xorejiocp 051 - Beapo!
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MbI BepHYJIHCh HA TPAMBAE,
IlpuBesin 10MOH CHPEHb.
1y no necraule, Xxpomad, -
TaK yCTaJIH B 3TOT ACHb!

4 Ha>kaJ1 3BBOHOK 3HAKOMBIH -
OH OTBeTHJI MHE, 3BEHH,

OTKpbIBacM KaJIeHaphb.
Hayunaercs sHBapb.

B anBape, B aHBape
MHoro cHery Bo ABope.

ytor BeTpsI B (heBpate,
Boror B Tpybax rpomko.
3MeHK O MUHTCS IO 3eMie
Jlerkas mozeMka.

Prixterii cHer TeMHeeT B Mapre,
Taror 1bTHHKH HAa OKHE.
Bafunk beraer 1o napre,

H o kapre Ha creHe.

AnpeJs, anpesip!
Ha nBope 3BeHHT KaneJs.

P&CHyCTHJIC}I JIQHBIII B Mae,

B cambni npa3nHHK - B IepBBIH ACHb.

Ma¥t nBetamu npoBoXKas,
Pacnyckaercs cupeHs.

Ipumes HIOHb.

“Urors! HioHB!”- B cany 11e6edyT NTHIIBL...

Ha onysanunk T0/16KO IyHB -
H Bech 0H pazjieTHTCH.

U 3arux...
Kak tuxo noma,
FEcin noma Her MeHT!

Kpyraers roa
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CeHOKOC HAET B HIOJIE.
I'ne-To rpoM BOpYHT MOPOH,
H roroB moKuHYTD yjHE
Mo.tonot maeTHHBIH POH.

CobupaeMm B aBrycre
Ypoxaii nionos.
MHoro J1oaIM panocTi
Iocie Bcex TpyaoB.

ScHBIM yTpOM CEHTI0pS
Xi1eb mostoTdr cea.
Muyarcs nTHLBI 32 MOP4,
H orkppriack mikoia.

B okts6pe, B oxT10pe
YacTpli J0XKIHK HA IBOPE.

Lenb cenpmoro Hos6ps -
KpacHblii n1eHp KajleHIaps.

B nexabpe, B nekabpe
Bce nepeBbs B cepebpe.

T'on npores1, Kak 1€Hb BYEPALIHHH.

Hax MockBoro B 3TOT 4ac

brror yacer KpemiieBck ot 6amHu

CBoti casioT - ABeHaauarb pas!
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AHCT ¢ HaMH NIPOXKHJT JIETO,
A 3UMO¥ rOCTHJI OH T71e-TO.

beremor pasuny. por:
Bynku npocur beremor.

Bopobeti npocuir Boporny
Br13Bath Bosika K TeJIe()OHY.

I'pub pacrer cpeau T0POXKH -
T'o/10Ba Ha TOHKOH HOXKe.

are xxui1 B AynJie mycrom,
Lly6 nonbui, Kak 10J10TOM.

Enp Ha exxnka moxoxa:
E>x B Hrokax, ejika Toxe.

3B€3LII)I BHJICJIH MBI THEM
3a pexoro, Han Kpemiewm.

HHeri jter Ha BETBH €JIH,
HUrrer 3a HOYb nobeJie IH.

Kor j1081.1 MbIIIEH H KPBIC.

Kposuk et kanmyCTHBIH IpbI3.

Jlonku mo Mopro IJIBIBYT,
Jronu Becsiamu rpedyT.

Men B stecy Measenp HalleJl. -
Majo mena, MHOTO TYEJL.

Hocopor 6onaer porom.
He myrure ¢ Hocoporom.

OctiK OBLIT ceroaHs 30J1:
OH y3HaJ1, 4TO OH OCEJl.

HaHUbIpp HOCHT Yepenaxa,
IpsgyeT roJioBy ot cTpaxa.

IlIpo Bce Ha cBeTe

Poer 3emiro cepblii Kpor -
Pazopser oropoa.

CuT CiOKOHHO CTapblH CJIOH -
Crosd cnate yMeerT OH.

TapakaH >KHBET 3a MNEeYKOH, -
To-T1o Tert0e MecTeUKo.

Yuenuk yyuni ypoku -
Y Hero B yepHH/IaX IIEKH.

DJI0T MIBIBET K pOAHOMH 3eMIIe,
dj1ar Ha Kaxa0M Kopao.ie.

Xoxaur 1o Jiecy Xopex,
XuiHplH MaJleHbKHH 3BEpPEK.

llamig BaxkHas, Hocatas
Llesbiit neHp CTOHT, KaK CTATY4.

YacoBIIHK, NPHIIYPHB 7143,
YHHHT YaCHKH 119 HAC.

IlIko/IbHHK, MIKOJIBHHK, THI CHIAY:

Llap 3emHO¥M Hecelllb, KaK MAY.

Ullerkoit yuily o HICeHKa,
lllekouy emy 60Ka.

Dra KHOIKA H IIHYPOK -
DIeKTpHYeCKHH 3BOHOK.

IOnra - 6ynymuii matpoc.
IOxHbIX ppIOOK HAM IDUBE3.

Aron Het KHcJlee KJTIOKBBL
4 Ha namATh 3HAI0 OYKBBI.
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Pycckue neceHKH H NOTEIKH

Tuau-60M!

Tamu-6om! Tama-6om!
Baropesicsg KonikuH 10M!
Baropesicsg KonIkuH 10M!
Hner apim crotbom!

Komxka Boickounita!

I'naza Bbiyyuninal

bexwur kypouka c Beaipom
3a/IHBaTh KOIIKHH JI0OM,

A somanka - ¢ ¢poHapem,

A cobadka - ¢ MoMeJIOM,
CepblH 3a101IKAa - C IHCTOM.
Pa3z! Pa3!

Pa3z! Pa3!

H oronp morac!

ITose

A IOXXIHK JIbET,
A IOXKIHK JIbET,
U 6ou1b11Ie HEYETO.

Ho noute nper,
Ho noute nper,
Ho nojie oper ero.

ok

Hms y Tebs onHo,
Hapcerna ono naHo.
2KH3HP IIHHHA, H OTTOIO
Ts1 mobeperu ero.

ok

4 xotd u He 60JIbIIOH,

Ho u He masbim rpynHoOH,
Cam ozneHych, caM 00yIOCh,
Cam coboro mor0yiochk...

ok

Dr0 - TBOH aapec,
A TBI - anpecar,
Ilycrp Tebe nuuryT
Tobobre pebHr.

I'ne HOUyer cosHIIEe?

- I'me HOUyer corume?

- Y 6abymiku B nocrejipke.
- A K10 ero 6abymika?

- Cunee Hebo.

- Yem oHO yKpoOerca?

- lllepcranoii TyYKOH.

- A K10 ero ykpoer?

- Henymika Berep.

H3 Pomana Cega

ok

Ilrch Mo mHCAJTH MIAKCHI,
H Bor ut0 OBLITO B HEM:
PaszBonri, narHa, KJISIKCBI

C npunacko#: “Mbr Bac xaem...”

ok

llnen, nien! Ha siyxatike
Illnenarorces B rps3b 3a3HAHKH,
IlajipIite HOCa CBOEro

OHu He BHASAT HHYETO.

ok

Koporkasg crpuxka

H nuHHAas cTpHIXKKA. ..
Kro 31eck neBuoHKa?

U kTO 31€CH MaJIbYHIIIKA?

ok

Ha koHpKkax He MOXKeIlb yAepKaThCI?

Ha KoHbKH HEe Hai0 OOHKAThCA.

ok
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bepe3oBbiit JIHCT H KAPTHHA HA CTEHKE
Hmeror cBok 1IBeT H, KOHEYHO, OTTEHKH.
Ecrtp uBer y dfina, y imna, y onexasl.
brIBaroT 6eclIBETHBIMH TOJIBKO HEBEKIIBI.

ok

Bor - mobbepT, A BOT - TPEHOXHHK,
Hanuum cebs, Xya0XxHHK.

Ecia BpIIIIO HEMOXOXKE,

He nevanbcs, Hy u 4T0 Xe?
Kpacubr# ra3 Han cuHEM yXoM? -
Bce paBHO He nanai nyxom.

3HayqHT, MOpaboTar Mao,

Hauwmnati cBo# Tpyn cHadaial

ok

Yuuce yurare! Yuuce untarte!
Ba>xnee et HaykH.

Tot, KTO yMeeT caM YHTATh,
CoBceM He 3HAET CKYKH.

Bcio >ku3Hb CBOIO y4HCh YHTATD
BHumaresibHO, ceppe3HO.
Xopomut MOH, y4HCh YHTATh,
Yuuce, noka He mozaHo!

ok

OueHb x0TeI OBI HMETD S CJIOHA,
Tospko KBapTHPA OOJIBIIAS HYXHA.

4 ObI He IPOYb coAEPXKATh KPOKOIHJIA,
Ecin 661 BaHHA eMy MOAXO0AHIIA.

Kabbr 6b11a 1 ena, v moamora,

4 661 rOTOB BOCIIHTATD HOCOPOIA.

B3sut 61 MenBensd, pactui ObI ocia,
Ho, Kk coxastenpr0, XKHILIOMLAAb MAJIA.
Bor nouemy B cepennne uroig

B3sut g cobaky no npo3suiiy By

ok

Jlyqnini noaapok Ko AHIO pOXKAEHBS -
Bospems npucitanHoe mo3apasicHbe!

ok

2Kurp Ha cBeTe 04eHb TYro
be3 monpyru wim apyra,
be3 rebs v TBOH mEeHOK
Hecrepnumo onuHOK.

ok

A roroB NpH3HATHCSA BaM 3apaHee,

Yro s1iob110 (pHTYpHOE KaTaHHe.
Hpasurcs mHe 60KC, )yTO0II, XOKKEH,
TeHHHC, JIBIKH, CKAUYKH JIOIIANCH,

A 1106110 CBHCTKH H PEB CHPEHBL...

A erje MHe HpaBITCS CIIOPTCMEHEL

ok

Cesia yTKa 3a posib 4 cKa3aja: - Kpsk!
S chiTpaio BaM ceiyac NoJIbKy-KPAaKOBSIK.
CJ10H ycesicd 3a posyib H MPOMOJIBHII OH:
- A ucriostHIO BaM ceftyac Baibc “OceHHHE
coH”.

3a positb ycesics KHT, 3BepH XKIYT, 4 OH
MOJTYHT.

Tomosraar HeMHOTO, MOKJIOHHJICS CTPOTO.
H rorna ckasan xupagh KypHie-coceake:
- D10 HaM HCIOJIHHI KHT “ApHIO
KPHBETKH .

ok

He yaupiatitece HanpacHo, rps3HyJIH,
Eciin pyku Bam He NpOTAHYJIH,

Ecin e 4yucToH craHer pyka,

Ee noxmyr BaM HaBepHSKa.

ok

Kak meuTtant g cTath yKpOTHTE/IEM,
A ckazan 06 3ToM pOAHTEISM,

Ho B310xHyna 6abka mMos:

- He crelid, Tel CTaHeIllIb nucarejiemM
Hn ONapHIIbT KHH>KKH IIPDHATCIAM.

ok

Y1pom g npocHyics cam,
Yr1pom g oneca cam,

A morom yMbLICS caMm,

ChbeJ1 cBOH 3aBTpaK TOXe caM,
lHem g nporyaicd cam

H nomoii BepHyJIcs cam,
Lloma mourpas g cam,
KHuxky mouurai g cam,
Beuepom paznescs cam,
Cnats yJiercs B THILIHHE...
YBunan 3Be3ny B okHe,

He ckaHnaina u He XHBIKAJL.
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Bor u Bce.

Crracu6o mHe!

H3 “MocroB noBepus” KHTaHTOpOJACKOH

Ilpuriaamaio B BOCKpECEHbE

Ilpuriamaio B BOCKpECEHbE

Bac k cebe Ha neHb poXaeHHSL.

Ilpuxonure, npuxonure,
Kak nobpatbcs, 3anumure:

Brr npotinere, nepetinere,
IosepHere u noknere,

Brr BoHimere, mo3BOHHTE...

- Ecitn MmoxHO, mosropure!

- Hano Bam npo¥itu, n1oiTH,
IleperiTh 1 IOBEpHYTH,
IloTom BOHTH H ITO3BOHHT®...
- Iloxasy¥, Hano noBTOpHTSH!

- ObBACHAI0 BaM: IPOHIHTE,
Kak notinere - meperinure,
IosepHure 1 BoHauTe

U, koHeuHO, mo3BoHHTE!
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Iloprper

- Bbr XynoXHHK HIIH HET?
Hapucytite mo¥i noprtper.

- Xopouio, HayHeM ¢ J1HLa,
Bor 6o/1pmas rosiosa,
Yu, mekn, 6opona,
bposu, HOC, r/1a3a, pecHHIIBI ...
- [lonoxxoHTte, HE TOMHTCAL.
Yero-To TyT HEAOCTAET.

- A... 3a0b11 9 ce1aTh por,
T'y6b1, 3y0bI H yCBI.

Bosocsr n1g kpacorst.

Bor, 3axon4eH Bami noprper.
Kak? Ioxoxe?

- Bosce Her!

MHue He HpaBHTCS TAKOH.
Hapucytite mue apyro#.

- 910 napa nycraKos.

19T MHHYT - IOPTPET IOTOB.
Teuto, 1res, nBa 111eya,

Pykwu, Horm, rpyns, ciHHa.

- Hy, a rne >xe rosoBa?

- 3mech oHa H He HYXKHA.

- PasBe »T0 Mo# moptper?
Bsr xynoxnauk wian HeT?
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Appendix 3. Recommended Songs for Listening and
Memorization

Year 1

IIyctp Bcerna 6yner coaHOe

CoJtHeYHBIH KpYT,

Hebo Bokpyr.

DTO pHCYHOK MAaJThYHIIKH.
HaprcoBan oH Ha HCTKE
H nonnuca B yroJike:

Ilycts Bcerna 6yner conue!
Ilycts Bcerna 6yaer Hebo!
Ilycts Bcerna 6yner mamal
Ilycts Bcerna 6yny !

Hobpsrfi XyKx

Bcranpre, n€TH, BCTaHBTE B KPYT,
Bcrambre B Kpyr, BcTraHbTe B KpyT!
2Kuit Ha cBete 1OOPBIH XK,
Crapbr T0OpbIH ApYT.
Huxkorna ol He BopyaJ,
He kpuyas, He numai,
I'poMKO KppUIBSIMH TpEILAJI,
Ctporo ccopsl 3anperian.

Bcranbre, netH, BcTaHbTe B KPYT,
Bcranbre B Kpyr, BcTraHbTe B KpyT!
Tl MOH ApyT H S TBOH APYT,
Crapsr# BepHbIH Apyr!

HotroOHIH MBI XKyKa,

Crapuka-n06psKa,

OueHb yX nyIa jierka

Y Hero, Becesbuaka.

Bcranpre, neTH, BCTaHBTE B KPYT,
Bcranbre B Kpyr, BcraHbTe B KpyT!
Tl MOH ApyT H S TBOH APYT,
Crapsr# BepHbIH ApyT!

XKnunu y 6abycu

Kuu y 6abycu

lBa BeceJibIx rycs.

OnwuH - cepblH, APYToH - 6eJIblH,
/lBa Becesbix rycs!
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Erouka

MaJsteHbKOH eJI0UKe XO0JI0IHO 3HMOH.
H3 secy elouKy B3S9JIH MBI JOMOH.
BychbI noBecu/in, BCTau B XOPOBOII.
Beceso-ecesio sctpernm HoBblik roa!

Mumka ¢ Kykmok

Mpuika ¢ KyKJI0H TpOMKO TOMAJH,
I'pomko Tonann - nocmotpu!

H B n1anomixn 3B0HKO XJ10N4JIH,
3BOHKO XJ10MaJTH - pa3, 1Ba, TpH!

Mumike Beces1o, MHIIIKe BeceJio.
Beprur Muiika roJ1oBoH.
Kyxite Becesio, KyKJie BeceJio,
Kyxku1e BeceJto - ori-eH-eH.

Year 2

Ilecenka apy3se#

MbI enem, enem, yaem
B nanekne kpad,
Xopomne cocenn,
C4acTiiuBbIe APY3bA.
Hawm Becesto xuBerc4,
Mkl neceHKy moeM,

U B necenke noercq

O ToM, KaK MbI KHBEM.

Kpacora! Kpacora!

MBI Be3eM ¢ co00H KOTa,
Ynxxkuka, cobaKy,
IleTbKy-3a0H4KY,
0O6e3psHy, nonyrad -
Bor kommnanng kakas!

Bbapamex

Y Marru 611 6apailiex,
bapamiek, bapariek.
Y Mamn 611 6apaliex,
BeJiblii c10BHO cHer.

Kyna 6b1 Mama Hu nonia,
Hu nomna, vy noiia.
Kyna 6b1 Mama Hu nonia,
Bapaiiex xonur ¢ HeH.
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Year 3

AHTONIKA

AHToIIIKA, AHTOIIKA,
Totinem Konatb KapTOUIKY.
AHTOIIIKA, AHTOIIKA,
Tlotinem Konatb KapTOLIKY.

Ipunes:
Lutu-auim,
Tpann-Bain.
DT0 MBI He MPOXOIHIIH,
Dro Ham He 3anaBan!
Iapam, nam,mam!
Iapam, nam,mam!

AHTOIIIKA, AHTOIIKA,
ChIrpatt HaM Ha rapMOoIIIKe.
AHTOIIIKA, AHTOIIKA,
ChIrpatt HaM Ha rapMOoIIIKe.
Ilpunes.

AHTOIIIKA, AHTOILIKA,
T'oroBb K 06€1y JIOXKY.
AHTOIIIKA, AHTOIIKA,
TI'oroBb K 06€1y IOXKY.

Ilpunes:

Luma-nunm,

Tpaiu-pan.

Dro, bpatibl, MHE 110 CHIIE,
Orkaxych Tenepp eapa ju!
Luta-nunu,

Tpanu-pasn.

Dro, bpatIbl, MHE 110 CHIIE,
Orkaxych Tenepp eapa ju!
Iapam, mam,mam!

Iapam, mam,mam!
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Kysnpeunk

B 1paBe cHmen Ky3HeUHK.
CoBceM, KaK OIrypeyvHK,
CoBceM, KaK OIrypeydHK,
3es1eHeHbKHHE OH OBLII.
Ilpencrapte cebe,
IIpencrabpre cebe,
CoBceM, KaK OIypedHK.
IIpencraspre cebe,
IIpencraspre cebe,
3e/1eHeHbKHE OH OBLII.

OH eJ1 onHY JTHIIb TPABKY,

OH eJ1 onHY JHIIb TPABKY,

He Tporas HH KO34BKY

H ¢ myxamu apyKxHIL.
Ilpencrasere cebe,
Ilpencrasere cebe,
He Tporas HH KO349BKY.
Ilpencrasere cebe,
Ilpencrasere cebe,
H ¢ myxamu npyxHIIL.

Ho Bor npunia agrymika,
IlpoxopruBoe bproniko,
IlpoxoprHuBoe bproniko,
H cpesia Ky3Hena.
IlpencraBrre cebe,
Ilpencraspre cebe,
IlpoxopruBoe 6proLIKO.
IIpencrabpre cebe,
IIpencraspre cebe,
U cpesia Ky3Hena.

He nymai, He ranan oH,.

Hukak He 0>XKHAAaJI OH,

Hukak He 0XXKHIAJT OH

Takoro BOT KOHIIA.
Ilpencrasere cebe,
Ilpencrasere cebe,
Hukak He oXHAAaJI OH.
Ilpencrasere cebe,
Ilpencrasere cebe,
Takoro BOT KOHIIA.
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Cnar ycraasle HTpYHOIKH

Crsr ycraible HTPYIIKH,
KHuXKKH crAT...

Onesia u MOAyIIKH

2Kyt pebsr.

Jla>ke cka3Ka caTh JIOXKHTCH,
YT06BI HOUBIO HAM IIPHCHHTHCH,
ThI et noxkestam

baro-6ak...

B cka3zke MOXHO I0Ka4aTbca
Ha s1yne

H no panyre npom4arsca

Ha kone.

Co cJIOHEHKOM MOAPYXHTbCSA
H nosimate nepo 2Kap-nruubl...
I'nasku 3aKpbIBaH,

baro-6aH...

baro-6ar, 10/I>KHBI BCE JTIOAH
Houko criatp.

baro-6aro, 3aBTpa byner

JleHb OnATh.

3a neHb MBI yCTaIH OYEHb,
CKkaxxeM BceM - CIIOKOHHOH HOYH,
I'nasku 3aKpbIBaH,

baro-6ari...

Year 4

Yynra-Yanra

YyHra-Yanra - cHHHH HEOOCBOI,
YyHra-Yanra - J1eTo KpyIJIbIH IO/
YyHra-Yanra - BeceJlo XXHBEM,
YyHra-Yaxra - necenky noem!

Ipunes:
Yyno-ocTpoB, 4ya0-0CTpOB,
2KHTh Ha HeM JIerKo H IpocTo,
2KHTh Ha HeM JIerKo H IpocCTo,
Yynra-Yanra!
Hairre cuactbe mocTossHHO,
2Kyt KoKochl, ellb OaHAHBI,
2Kyt Kokochl, ellb OaHAHBI,
Yynra-Yanra!
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YyHra-Yanra - mecta Jlyulile HET,
Yynra-Yanra - MbI He 3HaeM bel.
YyHra-Yanra - KTo 31€Ch OPOXHII Yac,
Yynra-Yanra - He nokuHeT Hac!

Iipumes.

Yiaer6xa

Or y/Ib10KH XMYpBIH 1€Hb CBET/ICH,

Or y/1610KH B Hebe panyra npoCcHETCH...
Tlonesuck yablOKOWO CBOCH,

H oHa K Tebe He pa3 ellle BEpHETCH.

IIpunes:
H Torna HaBepHsKa,
Bapyr 3amnamyt ob1aka,
H Ky3HeuHK 3aIH/THKAeT Ha CKPHIIKE...
C rosyboro pyuerika
Hauunaercd peka,
Hy a npyx6a nHaunHaeTcs ¢ yablOKH. (2 pa3a)

Or yJIBIOKH COJTHEUHOH OQHOH

Ilepecraner niakarTb caMblif TpyCTHBIH JOXIHK,
CoHHBIH J1ec IPOCTHTCH C THITHHOH

H 3axsonaer B 3eJIeHbIC JIAAOLIH.

Ilpumnes.

Or y/IpIOKH CTAHET BCeM TeIlIeH -

H ciiony, H naxke Maj1eHbKOH YJIHTKE...
Tak nmycka¥ noBcooy Ha 3eMJie,

CJ10BHO J1AMIIOYKH, BKJIIOYAIOTCS YJIBIOKH!

Ipurmes.
OpasXxeBasd meceHKa

Bor yxe moapsna apa aHg

A cuxy pHCyRO.

Kpacok mHOro y mens -
Bribupaii 100y 0.

A packpaiy neJibli cBeT

B cambrit Mot 1r0OHMBIH 1IBET:

OpamxkeBoe HebO,
OpaHxkeBoe Mope,
OpaHxxeBast 3¢JIeHb,
OpaH>KeBblH BepO.JTIo,
OpaH>keBble MaMBI,
OpaHxeBbIM pebsITaM
OpaHxxeBble IECHH
OpaH>eBo MOIOT.
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Year 5

Karroma

Pacuserann 90,108H H Tpy!H,
HomibLia TyMaHbI HaJl PEKOH.
Beixonuia Ha 6eper Karora,
Ha BrIcokuii beper, Ha KpyTOH.

Brixonnia, necHro 3aBoauia
Ilpo crenHoro, cu3oro opia,
Ilpo Toro, Kotoporo J1ro6H1a,
IIpo Toro, ybH nHcbMa Oeperiia.

O#, Tl ecH4, IeCCHKA NE€BHYbA,
TbI s1eTH 3a SCHBIM COJIHILIEM BCJIET,
H 6oty Ha najipHeM MOrpaHHYbE
Or Karroury nepenad npHBeT.

IlycTp OH BCIOMHHT J€BYHIKY IPOCTYIO,
IlycTp ycablIIaT, KaK OHA IOET,

Ilyctp oH 3eMiTI0 bepexKeT POAHY IO,

A J1r060Bp KaTioma cbepexer.

Pacuserain 90/10HH H IpyILH,
Honipliu TyMaHbI HAJl PEKOH.
Brixoania na 6eper Karomia,
Ha Bpicoknii beper, Ha KpYTOH.

Kanunka

Kannaka, kaiaHKa, KaJTHHKA Mos!

B cany arona maauaka, MaaHHKa Mo/

Kannnaka, kaiHHKa, KaJTHHKA Mos!

B cany arona maniuuka, MaaHHKa MO/

Kannnaka, kaHHKa, KaJTHHKA Mos!

B cany arona maiuaka, MaTHHKA MO/

Kannaka, KaTHHKA, KaJTHHKA Mos!

B cany arona maiuHka, MaTHHKA MO/
Ilox cocHolo, IOX 3€JIEHOI,
Criatp MOJIOKHTE BbI MEHH.
AH-JIF0JTH, JIFOJTH, aH-JTFOJIH, JIFOJIH,
Criatp MOJIOKHTE BbI MEHH.

KanuHaka, KaJTHHKA, KaJTHHKA MO/
B cany aroma maauHKa, MaJIHHKA MO/
Kanuaka, KaJIHHKA, KaJTHHKA MO/
B cany aroma manuHKa, MaaHHKA MO/
KanHaka, kaJaHHKA, KaJIHHKA MOs!
B cany arona maituaka, MaHHKA MOs!
Kambaka, kaTHHKA, KaJIHHKA MOst!
B cany arona manuuka, MaaHHKa MO/
CoceHylIlIKa, Tl 3€JI€HAA,
He mymu e Hano MHOH!
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AH-JTIoJTH, JIFOJTH, aH-JTIOJTH, JII0JIH,
He mymu e Hano mHOH!

Kannuka, kaiHHKa, KaJTHHKA Mos!

B cany arona manuaka, MaTHHKA MO/

Kannaka, KalHHKA, KaJTHHKA MOos!

B cany arona manuaka, MaTHHKA MO/

Kannaka, KaJIHHKA, KaJTHHKA Mos!

B cany grona maauHKa, MaJIHHKA MOS!

Kannaka, KaJIHHKA, KaJTHHKA MOos!

B cany arona maiuHka, MaJTHHKA MOs!
Kpacauna, nyira-neBuia,
Ioobn ke ThI MeHs!
AH-JTF0JTH, JIFOJTH, aH-JTI0JIH, JTFOJTH,
Ioobn e ThI MeHS!

Kannnaka, kaiuHKa, KaJTHHKA MOs!

B cany aroma manuaka, MaaHHKa Most!

Kannaka, kaiuHKa, KaJTHHKA MOos!

B cany arona maniuaka, MaaHHKAa MO/

Kannnaka, kaiHHKa, KaJTHHKA Mos!

B cany arona maauaka, MaaHHKa MO/

Kannuka, kaHHKa, KaJTHHKA MOs!

B cany arona maiuaka, MaHHKa MO/

BMmecre Becesro marath

Ipunes:
Bmecre BeceJio marate 1mo Opocropam,
Ilo npocropam, 110 IpocTopam.
H , KoHeuHO, IpHIIeBaTh JIyYlIE XOPOM,
Jlyuiiie xopom, JIydIIe XOpOM.

Croki-Ka ¢ HaMH 1iepernesKa-mepeneouka,
Pa3 urojika, 1Ba HroJIKa - Oyner eJoukKa,

Pa3 momreuka, 1Ba A01eyYKa - OyaeT JIeCEeHKa,
Pa3 c10BeyKo, 1Ba CI0BEUKO - OyaeT neceHka!

Ilpunes.

B Hebecax 3apu 10J10CKa 3a110JI0IIHTCA,

Pa3 bepeska, 1Ba bepeska - OyAeT poInuLa,
Pa3 nomeyka, ABa gome4ka - Oyaer JeceHKa,
Pa3 cioBeuko, aBa c10BeYKO - OyAeT neceHka!

Ipumes.

Ham cuactiuByo TpONHHKY BbIOpaTh HANOOHO,
Pas noxnauHka, 1Ba JOXKAHHKA - OyA€eT paayra,
Pas nomeuka, nBa nouieyka - Oynaer JIECEHKa,

Pa3 cioBedKo, ABa CJI0BEYKO - OyaeT neceHkal

llpunes (2 pa3a)
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Year 6

YeMy yuaT B IIKOJE

bykBpI pa3Hplie nucarb

ToHKHM HEPHIIIKOM B TeTpaab

Yuyar B mikoJie, y4ar B 1LIKoJIe, y4aT B IIKOJIE.
Bbruurate H yMHOXKATB,

Mauplieri He 06HXAaTb

Yuar B mikoJie, y4art B LIKOJIe, y4aT B IIKOJIE.

K uerblpem nnpubaBuTh B4,

Ilo ci1oram 4uTaThH CJI0BA

Yuar B mikoste, yyar B iKoJ1e, y4ar B HIKOJIE.
Kunxku no6peie 10OHTD

H BociHTaHHBIMH OBITH

Yuar B mikoste, yuar B iKoJIe, y4art B HIKOJIE.

Ipo riarot 1 Opo THpeE,

H npo noxnauk Ha aBope

Yuyar B mikoste, yuar B 1IKoJ1e, y4ar B IIKOJIE.
Kpenko-Hakpenko aApy>KHTb,

C nercrBa ApyKOOH TOPOXKHTD

Yuyar B nmixoste, yuar B ILIKoOJIe, y4ar B IIKOJIE.

S mararo mo MockBe

briBaer Bce Ha cBete xopollo,
B yem neso, cpa3y He normenip, -
A npocrto J1eTHHE 40X NPOILEI,
HopmaitbHblH 1eTHHI TOXIb.

MesbKHeT B TOJIIle 3HAKOMOE JIHIIO,
Becetpre ritasa,

A B HHX 0exxHT CagoBoe KOJIBIIO,

A B HHX Os1ecTHT CagoBoe KOJIbIIO
H seradad rposa.

A uny, mararo no Mockse,
H g npotitu eme cmory
Co.rerprii TuxHH OKeaH,
H tyHapy, u tadry.

Han sronko# 6esiblif napyc paciyiy,
Iloka He 3HaI0 , ¢ KeM,

Ho ecnu 4 no nomy 3arpymty,

Ilon cHerom g pHAZIKY OTHIILY

H BcriomHI0 0 MOCcKBe.

127

© 2010, Regents of the University of Minnesota. Permission to reprint must be sought from the CARLA office. For information see: www.carla.umn.edu.
Originally published as: Possé, M., Shifman, R., & Sweet, G. (1999). Tools for the articulation of Russian language instruction: Standards, a curriculum
framework, sample assessments, and teacher resources. (CARLA Working Paper #13). Minneapolis: University of Minnesota, Center for Advanced Research
on Language Acquisition. Retrieved from http://www.carla.umn.edu/resources/working-papers/




T'ony6o# Baron

MexnsieHHO MHHYTHI YIUIBIBAIOT B 4aJ1b,
Berpeun ¢ HuMHu THI yKe He XIH,

H, Xorq HaM npoLLI0€ HEMHOTIO XKAaJIb,
Jlyudiiee, KOHEYHO BIIEPEH.

Ipunes:
CkartepTbI0, CKATEPTHIO
JlanpHuH OyTh CTE/IETCA
H ynupaercq npsamo B HEOOCKJIOH.
Kaxxnomy, KaxXaoMy B J1ydlIee BEPHTCA .
Karurcs, katurcs roiyboH BaroH.

Moxxer, BbI 0b6HzAEIH KOTO-TO 3D4,
Kanernapp 3aKpoeT cTapbIH JTHCT.
2Kutp 6e3 npuKII0YeHHE HAM HUKAK HEJIb34,
DH, npHOaBb-Ka XO4Y, MALIHHHCT.

Ilpunes.

TI'osty60¥f BaroH 6exXHurT, Ka4aercd,
CKopbli# foe3n HaOHPAET XOU.

AX, 3a4eM e 3TOT A€Hb KOHYAeTCH,
Iyctp 6b1 OH TAHYJICS LEJIBIH TO.

Ilpumnes.
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Year 7

Ilycts 6eryr HEyKIIOXE ...

Ilycrtp beryt HeyKITIOXKe
Iemexonsl 10 J1yxam,

A Boza mo acaipTy peKoH.
H HesdcHO NPOXOXHM

B sT0T 1€eHb HENMOroXHH,
Touemy 4 BeceJIblH TaKOH.

Ipunes:
A urparo Ha rapMolIKe
Y npoxoxwux Ha BuLY.
K coxasenbro, 1€eHb pOXAEHbSI
Tospko pa3 B roxy. (2pasa)

IpuaeTar K HaM BOJIIEOHHK

B ros1ybom Beproiere

H becriiaTHO NOKa>keT KHHO,

C nHEM poXK/TeHbs MO3APABHT

H, KkoHEeYHO, OCTABHT

Ham B monapok maTbcoT 3CKHMO.

Ilpunes

Year 8

Kapromka

3apaBcTBYH, MHJIasg KaPTOIIKA-TOIIKA-TOIIKA!
Husko 6peMm Tebe uesoM-1oM-om!

laxe naapHSISI TOPOXKKA-POXKKA-POKKA

Ham ¢ Toboro Hemouem-dyeMm-uem!

Iloxanyticra, HEe XanyHca

Y noxoxaa ects Havao,

A KOHIIa mOX0ony HeT.

MEbI ipoFinem nopor HeMaJ1o,
Ho orpomen 6ebiit cer!

Ipunes:
H HuKOrAa, moXxanyHcra,
Ha 6etbli cBer He xalyHc4,
OH nepernojiHeH TalHHAMH
HeoObruatinsivu. (2 pasa)

Ho ne cienaems vy mary,
Cpa3y BbIObeLIbCS H3 CHII,
€CJIH CTOHKOCTb H OTBAry

B TpyaHbIi MyTh He 3aXBaTHI.
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Ilpumnes.

IlpoHecem MBI Uepe3 roasl
Bce, uto HauaTto ¢ HIpEI,
Hamn naipane moxoabl

H BeceJible KOCTPBI.

Ipumes.

Ilecenxa KpacHo¥ manmouykn

Eciu nosro, noaro, noaro
Ecin nosro no tponuHKe,
Eciu nosro no nopoxke,,
Tonatb, IpbIraTe H O€XKAaTb.

To, noxaJjiyH, To, KOHEYHO,

To, HaBEpHO, BEpHO-BEPHO,

To BO3MOXKHO, MOXKHO-MOXKHO,
MoxHo B A¢ppuky nputitu!

Ilpunes:
A-a, B AQppuke pekH BOT TaKOH IIHPHHDI!
A-a, B AQpprke ropbl BOT TaKOH BBIIIHHEI!
AX, KpDOKOIHITBI, OEreMOTHI,
AX, 06e3bgHBI, KaIlaJI0Tbl,
AX, u 3esteHbI# nonyra#! (2 paza)

H kak TOJIbKO, TOJIBKO, TOJIBKO,
H Kak TOJIbKO HAa TOPOXKE,

H kak TOJIbKO HAa TPOIIHHKE
Berpeuy g koro-HuOy1b.

To Tomy, Koro g BcTpeuy,
axe 3Bepio, BEPIO-BEPIO,

He 3a6yny, 6yny-6yny,

Byny “3apacpre!” ropopHTb.

Ilpunes

Ho koHeuyHO, HO KOHEYHO,
Ectm TbI TaKO¥ JIEHHBBIH,
Ecin TbI TaKOH MyIJIHBBIH,
Cunu noma, He TyJIdH,

Hu k yemy tebe nopory,
Kocoropel, ropbsr-ropsi,
byepakn, peku-paks,
Pykwn, noru 6epern!

Ipunes:
3ayem Tebe Mope BOT TakOH MIHPHHBI?
Bayem Tebe HeOO BOT TaAKOH BBIIIHHBI?
AX, KpOKOJHJTbI, OEreMOTHl,
AX, 00e3bgHbI, KallaJI0TBl,
AX, u 3es1eHbIH monyrai? (2 pasa)
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Ecun ¢ apyrom BeimeJs B IyTh

Eciu ¢ apyrom Bplwies B nyTs,
Eciu ¢ apyrom Bpiwies B nyTs,
Becesert nopora.

be3 apy3ei MeHdT 4yTb-4yTh,
be3 apysei MeHT 4yTb-4yTh,
A ¢ Ipy3bSIMH MHOIO.

Ipunes:
YTo MHe CHeT,
Yro MHE 3HOH,
YTo MHe DOXKAHK MPOJIHBHOH,
Korna mou apy3ps co mHOH! (2 paza)

Ha mensend 4, apy3p4,
Ha mensend 4, apy3p4,
Beriiny 6e3 ucryra,
Ecnu ¢ apyrom 6yay 4,
Ecu ¢ apyrom 6yay 4,
A menBenp 6e3 apyra

Ilpunes (2 pasa)
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Appendix 4. Recommended Games

Year 1

3amH, monadmru

1 BapmaHT: lleTH cTaHOBSTCA B KPYT H IOKOT IIECHIO BMecTe ¢ yunreseM. Ilox necHro
OHH BBIIOJIHSIIOT Opee/IeHHbIE IBHXKECHHS, HAIIPHMED, “TMOILIIIIH - TAHI[YIOT,
“NIOKJIOHHCH” - KJIAHIIOTCH.

2 BapHAaHT: DTOT BAPHAHT 119 HeOOIbIIOH IPYIIbI 1eTeH, I/1e KaXIbIH H3 yIYeHHKOB
110JTy9aeT BO3MOXKHOCTb HCIIOJHHTB POJIb 3akma. | pynma netei BOZHT XOPOBOI BOKPYT
“3afiia’ u HcrioylHAeT necH. “3adi’” cayIlaeT H BbIIIOJHSET ONpEeIeHHbIC IBHXCHHS.

3anHbKa, MOTYJITH, CepEHbKHH NOTyI9H!
Bor 1ak, Bor Tak nory.JidH,
Bor tak snak noryiai!

3auHbKa, TOMMHH HOXKOH, CEPEHbKHH, TOITHH HOXKOH!
Bor taK, TonHH HOXXKOH,
Bor rak smak TonHH HOXKOH!

3auHbKa, MOCKOYH, CEPEHbKHH, IOCKOYH!
Bor tak nockouw,
Bor Ttak snak mockouwn!

3auHbKa, DOIUIAIIH, CEPEHbKHH, MO/
Bor tak nondinm,
Bor tak snak nomisiiu!

3anHpKa, MOKJIOHHCH, CEPEHbKHH, TIOKJIOHHCH!
Bor tak noks10HHCH,
Bor tak 31aK mOKJIOHHCH!

XouaonHO, ropg4o
Marepuansr: Hebosbias HIpYIIKA HIH HIKOJIbHAS IPHHAIICKHOCTD

Hrpa: [pynna BeiOHpaet npeamet, KOTopblk Oyaer cipiatad. OIHH H3 HTPOKOB BBIXOIHT
H3 Kjacca. B sto Bpems rpynna npsuer npeamet. Hrpok Bo3spainaercs u umer. I pymnmna
1I0MoraeT eMy HaHTH IpeaMeT, TOBOPS XOpoM cJioBa “Xos101HO” (eC/IH HIPOK 1a1eKO OT
npeameta), “Ter10” (ec/id HTPOK ABHIAETCS B HANPaBJICHHH npeameTa) H “I opsgdo” (eciu
HIPOK HAXOIHTCS PSIZIOM C NIPEAMETOM).
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I'yca-rycm
Poan: Benymmnd, BOJIK H I'yCH.

Hrpa: “Bojik” oTXOZHT B CTOPOHY, a B 9TO BpeMs BEAYIIHH obpaiaercs K rpynie

=99

“ryceit”.

Benymnii: I'ycu-rycn!

T'ycn: l'a-ra-ral

Benymnii: Ecrtp xorure?

T'ycn: Ha-na-nal!

Benymnii: Hy nerure, pa3 xorure!

T'ycn: Ham nenpzd!
Cepslii BOJIK 01 ropos
He nmyckaer Hac 1OMOH.

“I'yen” pasberarorcs B pa3Hble CTOpOHBL. “BoJik” mpITaetcs noimarb “rycs”.
THorimarHbIH “Tych” cTaHOBSTC “BoJIKOM ™, a “BOJIK” cTaHOBHTCH “Tycem”. Hrpa
noBropsercd. D1a urpa tpebyer 00.IbIIOro NPOCTPAHCTBA, KAaK HallPUMEp: HIPOBAs
IUTOIA/IKA HJTH CIIOPTHBHBIH 34.1.

3ampn
Pourm: Bemymmuii v rpymnia HTPOKOB
1 BapmaHT: Benymmii obpamaercs K rpynie co CJI0BAMH:

Mope BosiHYeTcd pas,
Mope BoJiHyeTc ABa,
Mope Bo/iHyeTcd TpH,
Mopckas ¢urypa 3ampu.

lloka Bexymui NpOH3HOCHT CJIOBA, HTPOKOB BBIIIOJIHSIOT CBOOOIHBIE ABHXCHHS
HMHTHDPYOIIHE ABHXEHHS MOPsl, BOJIH H MOPCKHX JXHBOTHBIX. Korna nponsHeceHo
CJI0BO “3aMpH’”’, HTPOKH JOJIXKHBI 3aCThITh HA MecTe. Benyiui noaxonur K 000k

99 ¢

“¢purype”, “oxxuiger” ee H IPOCHT HA3BATb cEOl.
2 BapmaHT: Benymmuii obpamaercs K rpynie co CI0BAMH:
Pas3, n1Ba, Tpu - 3ampu!

Yyennku 3amuparot B 1000¥ mo3e, HMHTHPYIOLIECH JIF0O0OH MpeaMeT, KHBOTHOE H T. .

99 ¢

Benymmuii noaxonut K yiro6ok “¢purype’”, “oxxuBIgeT” ee H IPOCHT Ha3BaTh CEO5l.
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Pyueex
KousmaectBo arpokoB: HeuetHoe

Hrpa: Y4YeHHKH CTAHOBATCS mapaMH IpyrT 3a APYroM, 6epyTcs 3a pyKH H, IOJHHMAS
PYKH, 00pa3yroT apKy. YdyacTHHK 6e3 napbel IPOXOIHT B apKy, BbIOHpAeT cebe napy H
CTaHOBHTCS B KOHIEe apkH. Octasuiukcs 6e3 napbl HAET B HAYAI0 aPKH, IPOXOIHT Yepe3
Hee H BbIOHpaeT napy 114 ce0s, H T./.

Komkn-Mbprmku
Porm: /lBa Boaqmux - “kowka’ H “MbIIIKA”, H TPYMIA y9ACTHHKOB

Hrpa: Hrparorue, B3SIBIIHCH 34 PYKH, BBICTPAHBAIOTCS MO KPYTy. MBIIIIKA CTAHOBHTCS B
cepenHHe Kpyra, KOIIKAa HAXOAHTCS 3a KpyroMm. Hrpy HAUHHAIOT MO CHTHAJLY YYHTEI.
Hrparoriire XxopoM NpOH3HOCAT CJIOBA!

DH, MbIIIKA, He 3¢BaH.

THockopee yberari!

Yb6erai u3 sTux mecr,

A 10 Korika cpecr!

Ilocite 3THX CJ10B KOIIKAa HAYHHAET JIOBHTb MBILIKY, KOTpAasd, CIacasdch OT KOLIKH, BOeraer
B KpyT HJIH BbIOeracT H3 Kpyra. HrpokH, crodiine B Kpyry, 1al0T BO3MOXKHOCTb MBIIIKE
0U1€3aTh MO PYKH, HO MEIIAIOT AeJ1aTh 3T0 KolKe. Korna Komka moHMaer MpIILIKY
HJIH 10JITO HE CMOXKET €€ IIOHMAaTh, BEIOHPAIOT APYTHX KOLIKY H MBILIKY.

Year 2

Kapasas
Pon: “HUmennaHuk” u “rocru”

Hr pa: T'octu Boadar XOpPOBOJ BOKPYT HMCHHHHHKA H IIOKOT IIECHIO, COIIPOBO2K/las €€
OlIPpE/IC/ICHHbIMH /IBH>KCHHSIMH.

Kak Ha ... (Ha3piBaeTcs HMS) HMCHHHBI

Hcnekin Mbl KapaBa#.

Bor tako# BpimnHbI! (I€TH HOOTHAMAOT PYKH)

Bor takor HuxkuHBI! (I€TH OIPHCAXKHBAIOTCS H OIIYCKAIOT PYKH BHH3)
Bor taxko# mmpurel! (1eTH pacxoadarcs H Ae1aT O0JIbLIIOH KPyT)
Bor tako# y>unpl! (1eTH cxoagaTcs K HEHTPY)

Kapapari-kapapai,

Koro xouemib Bpioupati!

HmeHHHHHK TOJTXKeH 3aKPhITh 171234, TOBEPHYTHCS HA MeCTe HECKOJIBKO pa3 H BHIOPATH
ceayrIero “HMeHHHHHKA .
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Marpemkn

Yyacrtaukn HIDBI BOAAT XOPOBOA H NOKOT IIECHIO, COIIPOBOK/Iasd €€ OolIpECIC/ICHHbPIMH
JABH>KCHHAMH.

Mpbr maTpenikH -

Bor takne kpomkn! (y4acTHHKH I10Ka3bIBalOT PyKaMH, KAKHE OHH MaJICHbKHE)

A y Hac, a y Hac

Yucrple 1agomky! (MOAHUMAIOT PYKH H MMOKA3bIBAIOT CBOH JIAAO0LIKH)

Mpbr maTpenikH -

Bor takune kpomkn!

A y Hac, a y Hac

HoBble cannoxkn! (BBICTABJISIOT HOLY BIEPEA H IOKA3bIBAIOT “CalloXKH )

Mpbr maTpenikH -

Bor takne kpomkn!

A y Hac, a y Hac

Poszosple meukn! (MpHK/IaABIBAIOT PYKH K IIEKAM H KA4aloT F0JIOBOH)

Mbr maTpenikH -

Bor takne kpomkn!

A y Hac, a y Hac

KpacHuple niarouku! (nepxarcs 3a Booopaxaemple KOHLBI IUIATOYKOB H
IOKAYHBAIOT IOJIOBOH))

Year 3

Hrpsr co croBamMu H MI90M
Pourn: Benymui v rpynna y4acTHHKOB

Hrpa: Benymmui, BBIOHpas OQHOIO H3 YYACTHHKOB, OpOCaeT eMy M4 H Ha3bIBAET TeMy
(Hanpumep: Onexna). Y4acTHHUK, MOHMAaB MY, TOJIKE€H OPOCHTh MY OOpPaTHO
BeayeMy, ObICTPO HBI3BAB ONHH H3 IIPEAMETOB, OTHOCHIIHXCS K TeME (HAIIPHMED:
miaree). Kaxaelif paz 6pocast M4, BeIyIIHH BADbHPYET TEMbI, HAIIPUMED: (DPYKTH,
OBoIIIH, MeO€eJIb, J)KUBOTHBIEC, BDEMEHA I'0/a H T..

BIBLIOGRAPHY
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Appendix 5. Russian Resources on the Internet

Netscape Hints for Viewing Internet Sites ®* Word Processing in Russian
Internet Sites to Explore ® Listserv for Teachers of Russian

In surfing the web, you may need to set your computer in order to be able to view Russian
fonts at certain sites. Russify Everything, linked from the Soviet Inform Bureau, is a
helpful site: http://www.siber.com/sib/russify/

The site offers detailed instructions to help you adjust Netscape preferences to view sites
using Russian fonts, on both Mac and PC platforms. It also provides a clear explanation
of encoding and how to use KO18 (a tool that allows your computer to “process’ most
Russian fonts used so that you can read the site). You might want to start here before
attempting to go to any of the resources listed, so that you’ll be able to view sites written
in the Cyrillic alphabet.

Netscape Hints for Viewing Internet Sites

Once in Netscape, open either the Edit or Options menu (depending on the version of
Netscape you’re using), and doubleclick on Preferences (or General Preferences). From
there, select Appearances, then Fonts (for some versions, you may go directly from
Preferences to Fonts), in order to set for Russian fonts on the Mac or PC. This dialog box
looks like a filecard.

1. Next to “For the encoding,” choose “Cyrillic”. For both “Proportional” and “Fixed
Fonts,” choose “K0O18”. Click OK.

2. When you pull up the page/site that you want to view, go to either View or Options
(again depending on your version of Netscape) and then Encoding, where you’ll select
either “KO18” or “MacCyrillic,” whichever works best.

Word Processing in Russian

It’s easy to download fonts for your own use — there is a broad spectrum of fonts available
at: http://www.russianstory.com/news/news.htm

Check out the KO18-terminal font suitcase. For the Mac, CyrillicTransliterated is easy to
use for speakers of English, because the sounds of the Cyrillic alphabet for this font
correspond to the (English) gwerty keyboard. Timesse.cyr is an easy-to-use PC font
which gives you the option of using the Roman alphabet, as well. You can preview most
fonts by simply double-clicking on them.

After you have chosen a font and downloaded it, put the entire font suitcase into your
computer’s font folder (on the Mac, in the System Folder; on the PC, in the Control
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Panel). You’ll have to restart your computer so that it will “recognize” the font and make
it available to you in your ruler’s font menu. Caveat: if you are working with a file
written in the Cyrillic alphabet that someone else has developed on the computer, be
forewarned: your installed Cyrillic font may not be able to read the font originally used
for the file. You may see something that looks like Greek. If you are on a PC, the file
menu will give you the name of the font in question, whereupon you can do a net search
to find and download it. You may, however, be able to select a block of text and then
choose your installed Cyrillic font, at which point the new document’s font may be
“recognized.”

Internet Sites to Explore
Please see notes on viewing web pages that use the Cyrillic alphabet.

Friends & Partners: http://solar.rtd.utk.edu/friends/home.html
A great jump-off point with a variety of links, created by a Russian and a U.S. citizen.

Relcom Home Page: http://www.kiae.su/www/wtr/
Window to Moscow: one of the main pages in Russian. A good source of information
about reading pages in Russian K0O18.

Yamada Russian World Wide Web Guide:
http://babel.uoregon.edu/yamada/guides/russian.html

Russian Anecdotes: http://www.galstar.com/-ichudov/humor/index.html
Some of the humor may be, well,...questionable!

Russian World: http://www.serve.com/andrey/russian/art.html
Although this page is no longer being updated, links to the arts, sports, business, travel,

Russian web servers, and more are still live and well worth surting.

Russian Literature: http://iaiwww.uni-muenster.de/simplex/russian/lit.html
To view this site, you’ll need to set your preferences as described in notes for using the

Internet. Check this site for magazines, newspapers, movies, and more...all in Russian.

Russian Language Learning Resources:
http://www.call.gov/resource/language/rusir000.htm

From the Center for Advancement of Language Learning, a variety of online resources,
including audio, video, print media. .. the list goes on!

or http://carla.acad.umn.edu/Ictl/Ictl.html

And from the Center for Advanced Research on Language Acquisition, resources for
teachers of less commonly taught languages, including a virtual picture album, listservs,
information on summer institutes, instructional materials, etc.

Russian Music: http://copper.ucs.indiana.edu/-Ineff/russmus/russmus.html
or http://mars.uthscsa.edu/Russia/Music
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Russian Servers: http://www.ac.msk.su./map.html
An image map of Russia. Click on a city or region and jump to a server in that area.

English-Russian online Dictionary: http://solar.rtd.utk.edu./cgi-bin/slovar

CityNet-Russia: http://www.city.net/countries/russia/
Information in English on cities and more.

St. Petersburg: http://www.spb.su/
Travel information, pictures, and much more.

The Russian Chronicles: http://www.f8.com/FP/Russia/index.html
A trip across Russia described through pictures, articles in English, and an opportunity to
“get to know” some of the people photographed.

A Russia Phototrack: http://www.cs.toronto.edu/-mes/russia/photo.html
More pictures, more maps, weather information, etc.

Course of Russian Language in Pictures:
http://solar.rtd.utk.edu/oldfriends/language/course/school.html

Russian Periodicals online: http://www.russianstory.com/rover
An extensive list, covering government and society, business and economy, culture and
the arts, entertainment and family, and science and technology.

K-12 Education- International Keypals:
http://www.worldkids.net/clubs/kci/keypals2.html

Web 66: All Things for K-12 Education!
http://web66.coled.umn.edu/schools.html

Listserv for Teachers of Russian

For information on subscribing to a listserv for slavists contact
<seelangs2cunyvm.cuny.edu>. The list is an excellent way to consult with teachers
of Russian (and other Slavic languages) on issues related to pedagogy, textbooks, etc.

Thanks to Marlene Johnshoy from the University of Minnesota Language Center and Louis Janus
from the Less Commonly Taught Languages (LCTL) Project at the Center for Advanced Research
on Language Acquisition for help with technical issues.
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Appendix 6. Sources for Russian Books, Films, and Gifts in the U.S.

Russian Information Services
(RIS)

89 Main Street, Ste. 2
Montpelier, VT

(800) 639-4301

05602

Russian Life Magazine
89 Main Street, Ste. 2
Montpelier, VT
(802) 223-4955

05602

Globus, A Slavic Bookstore
332 Balboa Street
San Francisco, CA
(415) 668-4723

94118

Kamkin Books
4956 Boiling Brook Parkway

Rockyville, MD 20852
(301) 881-5973
or
925 Broadway
New York, NY 10010

(212) 673-0776

St. Petersburg Publishing House
P.O. Box 127

Oceanside, NY 11572

(800) 531-1037

Znanie Bookstore

5237 Geary Blvd.

San Francisco, CA 94118-2817
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Facets Video
1517 West Fullerton
Chicago, IL

(800) 888-0775
(800) 331-6197

60614

Mosvideofilm
421 Brighton Beach Ave
Brooklyn, NY 11235
(718) 332-2111

or
1609 Kings Highway
Brooklyn, NY
(718) 645-1888

11229

Focus Publishing
P.O. Box 369
Newburyport, MA
(508) 462-7288

01950-0469

Liberty Publishing
475 Fifth Ave.

New York, NY

(212) 213-2126

10017

N & N Books International
63-73 110th Street

Forest Hills, NY 11375

AIMS International Books, Inc.
7709 Hamilton Ave.
Cincinnati, OH
(800) 733-2067

45231-3103
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Erudite-Russian Book Division
616 Sheppard Ave. West

Toronto, Ontario V3H-2S51
Canada

(800) 295-4161

Global Video

P.O. Box FLD-4455
Scottsdale, AZ 85261
(800) 548-7123

Audio-Forum

The Whole World Language Catalog
96 Broad Street

Guilford, CT 06437

(800) 243-1234

MEP School Division

915 Foster Street

Evanston, IL 60201-3199
(800) 380-8919
http://www.mepnet.com

Applause Learning Resources
85 Fernwood Lane

Roslyn, NY 11576-1431
(800) 277-5287

National Textbook Company
4255 West Touby Avenue
Lincolnwood, IL 60646-1975
(800) 998-3103
http://ww.ntc-school.com
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